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2012 ANNUAL NATIONAL ASSESSMENT TIMETABLE
LEARNING AREA/
SUBJECT
Language

Language

Mathematics

Mathematics

GRADE

DATE

TIME

1

Tuesday 18 September

09h00 – 10h00

2

09h00 – 10h00

4

09h00 – 10h00

5

09h00 – 10h30

3

Wednesday 19 September

09h00 – 10h00

6

09h00 – 10h30

9

09h00 – 11h00

1

Thursday 20 September

09h00 – 10h00

2

09h00 – 10h00

4

09h00 – 10h00

5

09h00 – 10h30

3

Friday 21 September

09h00 – 10h00

6

09h00 – 10h30

9

09h00 – 11h30

The Ministers of Basic and Higher Education launched the Integrated Strategic Planning Framework
for Teacher Education and Development (ISPFTED) in 2011. The document is the product of
consultation with all stakeholders in the teacher education and development field. It identifies
the need for enabling increased access of good quality and relevant programmes to teachers to
address the critical need to improve teacher quality and learner performance.
As part of that process, the Departments of Basic and Higher Education, gathered information on
short courses offered by higher education institutions in the country.
The catalogue is accessible on the DBE website: www. education.gov.za
Teachers are encouraged to make use of this catalogue and to provide feedback on
teacherdevelopment@dbe.gov.za

Foreword by the Minister
performance will improve. The theory of action illustrates
the interconnections between individual innovations.
The national Department coordinates interventions
focused on these priorities across all the provinces. We
interview our branch heads for Curriculum and Teacher
Development, Mr Mweli and Mr Kojana respectively,
about their priorities, achievements and challenges.
We report on new developments to ensure that the
curriculum is able to meet the needs of diverse learners
and in particular, learners with special needs.
We also provide information on the ground-breaking step
of involving teacher unions in professional development.

Mrs Angie Motshekga, MP
Minister of Basic Education
Teachers

are

at

the

centre

of

our

To facilitate this, the Department wants all those involved
in teacher development to use existing Teacher Centres

curriculum

more widely. And so we provide a list of where these

implementation process. Teachers who understand

are and the contact details of their managers. Teacher

and are able to interpret the curriculum to ensure that

development opportunities exist in a variety of places, but

learners are engaged in learning are at the heart of

teachers are often unaware of them. So we also show

education transformation. For this reason we focus this

where short courses are available to teachers at different

issue of Curriculum News on curriculum and teacher

universities to improve their subject content knowledge

development.

and teaching methods.

Since 2009, our approach to curriculum has centred

The pilot ANA we ran earlier in the year gave many

on four innovations : (i) the CAPS, (ii) ANA (iii) learner

pointers to teachers as to what they can focus on in

workbooks and (iv) teacher development. They are

their teacher development programmes. We include

anchored in the Action Plan to 2014 which gives the

in this issue of Curriculum News a report on common

education sector direction and a vision for 2025.

problems and errors in maths, physics, accounting,
life sciences and economics that led to poor results.

This inter-linked curriculum package consisting of

We hope secondary school teachers can use these to

the CAPS, learner workbooks, ANA and teacher

improve their teaching and to access appropriate teacher

development is based on the theory of action which

development short courses. We provide a list of these,

states that: when the curriculum standards are clearly

for all grades, in this issue.

enunciated in the CAPS, and learner workbooks aligned
to the curriculum are used in addition to the textbooks,

Finally, our ANA 2012 will run from 18-21 September and

and the ANA is used to measure progress and highlight

so we provide details of how teachers can prepare for

those areas on which teacher development can focus to

these.

improve teaching and learning, then it is likely that learner
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Interview with Mr Mweli
Acting DDG: Curriculum

What is the biggest
challenge in curriculum?

repetition and drop out rates. We have brought back a
differentiated approach of curriculum delivery which will
assist learners who experience learning difficulties. We

I would say that that it’s the

are training subject advisors and teachers on curriculum

translation

delivery

differentiation to appreciate that not all learners are the

agreement and action plan into

same, and some have learning difficulties. And the final

improvement plans to drive operations of the sector

one is multigrade schools. We have developed a strategy

through the different levels. In other words, from national

for multigrade schools. The emphasis is on how you plan

level to classroom level.

In terms of this, the first

for teaching a multigrade class and how you deliver the

challenge is curriculum planning to deliver the curriculum

curriculum to a multigrade class. So we have developed

at different levels of the system. The second is around

a strategy that focuses on curriculum support and

accountability throughout the system: officials from head

management as you have to plan differently for multigrade

office, provincial, districts and management and teachers

schools. It also looks at planning of infrastructure and

at school level need to be accountable in terms of the

human resource planning because you need different

work they need to do. Then the third one is linked issues

human resources in multigrade schools.

of

the

of teacher accountability and time on task. The fourth

Is there anything we can be proud of
in our curriculum initiatives?

is related to curriculum coverage and the last is around
monitoring support and evaluation.

The first is around CAPS. We have everyone rising to the

What are your initiatives to realize the
objectives?

occasion. Teachers and officials are very excited about
CAPS, and parents are too. The second is workbooks.
The fact that people are reporting shortages and picking

The first is that we as a sector have developed for the

up problems highlights the fact that people want and

first time the National Strategy for Learner Attainment

appreciate them and want to use them to improve

(NSLA) for grades 1-12. We have developed a system

literacy and numeracy. I am also very excited about the

–wide approach for monitoring at all levels. The

fact that we now have a process that develops a national

second initiative, linked to this, is breaking down the

catalogue to service a national curriculum. That was not

NSLA into individual school plans and into primary and

there before. Provinces used to have their own. Now we

secondary school levels. We have a Learner Attainment

have one process that services the national curriculum.

Improvement Strategy for GET and for FET. The third

And lastly there is inclusive education. We are producing

one, linked to these two, is that we have developed a

materials in Braille and other forms of adapation to

curriculum coverage monitoring tool. And we are saying

address children with special needs. We have also

all schools must implement this. This is a tool populated

started a project to be completed in June to develop sign

at school level on a monthly basis. It focuses on topics

language as a subject. Once that is completed we will

covered and assessment tasks given and it is submitted

have a plan to ensure that SA sign language is offered to

to district offices. The fourth initiative is around high

as many schools as possible.
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Interview with Mr Kojana
Acting DDG: Teacher Development

What is the biggest
challenge in teacher
development?

Secondly, I am also happy about our Education for
Learners with Special Educational Needs (ELSEN)
work and that we are developing specialized content for
teacher training to help teachers work with children with
disabilities. This will also be through the National Institute

It is the implementation of the

for Curriculum and Professional Development (NICPD).

Integrated Framework launched in

Thirdly, there are some good practices in some provinces.

April 2011 in its totality. It is a building block that provides

They include mentorship programmes for teachers and

a strategy for recruitment and retention of teachers in the

principals around leadership and management and

system. It’s the coordination of activities with provinces to

subject content.

realize the objectives.

What are your initiatives to improve
coordination and realize the
objectives?
We are aligning the work with provinces through (i) CAPS
training (ii)a focus on the literacy and numeracy strategy
(iii) a focus on ECD (iv) analysing the ANA results and
Workbook utilization so that provinces have a clear
approach to the key focus areas.
The most practical approach for me is for the National
Institute for Curriculum and Professional Development
(NICPD) to come up with a targeted approach to those
key challenges. If for example we are told many children
can’t deal with fractions, or proper tenses and so on,
as ANA analysis has told us, we can develop a more
targeted approach and are doing so.

Is there anything we can be proud of
in our teacher development initiatives?
It’s the union collaboration because we need to
professionalise union work and we can only do that
through union collaboration. We are now able as a
department to refocus the energy of educators beyond
labour relations matters to focus on real teaching and
learning issues.
5
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Recognising Diversity

Differentiating the Curriculum: Special Needs
The Guidelines for Responding to Diversity through

Guidelines for Responding to Learner
Diversity in the Classroom

the National Curriculum Statements (NCS), have been
developed to provide teachers, principals, subject
advisors, administrators, school governors and other

Education White Paper 6 - Special Needs Education:

personnel, parameters and strategies on how to respond

Building an Inclusive Education and Training System was

to learner diversity in the classrooms through the

published in 2001 to outline how the state will support all

curriculum. They can be used for school based teacher

learners to participate and achieve optimally in schools

development by the Institution Level Support Teams and

that are welcoming, respect the dignity of all and do not

District Based Support Teams. The guidelines are a critical

discriminate on the basis of difference, language, cultural

and integral component of all NCS training initiatives.

background, disability, learning difficulties or giftedness.

More specifically, the guidelines have been developed

The principle of Inclusivity is therefore fundamental to

to facilitate and support curriculum differentiation in the

the new Curriculum and Assessment Policy Statements

classroom.

(CAPS). It recognises that some learners will need

What is curriculum differentiation?

support to overcome the barriers that they experience in
learning and participation.

Curriculum differentiation is a key strategy for responding

One of the most significant barriers to learning is the

to the needs of learners with diverse learning styles and

school curriculum. Barriers to learning arise from the

needs. It involves processes of modifying, changing,

different aspects of the curriculum such as:

adapting, extending, and varying teaching methodologies,
teaching strategies, assessment strategies and the

• the content,

content of the curriculum. It takes into account learners’

• the language,

ability levels, interests and backgrounds. Curriculum

• classroom organisation,

differentiation can be done at the level of content,

• teaching methodologies,

teaching methodologies, assessment and learning

• pace of teaching and time available to complete the

environment. Each of these levels are explained in the

curriculum,

Guidelines and practical examples are provided.

• teaching and learning support materials and
The facilitation of the Guidelines was incorporated into

• assessment (Department of Education, 2001, p.19).

the orientation programme for all subject advisors and
Curriculum delivery should be differentiated to ensure that

will also be part of the teacher orientation programme.

all learners can master the knowledge, skills and content.

The DBE is also planning a more intensive programme

All schools are required to offer the same curriculum to

for district support teams who will be supporting teachers

learners while simultaneously ensuring variations in mode

in implementation on an ongoing basis as mentors

of delivery and assessment processes to accommodate
all learners. Respecting diversity implies a belief that all
learners have the potential to learn.

6

Skills and Vocational Curriculum
It is acknowledged that for a significant percentage of
learners who experience barriers to learning or who
are more inclined towards a skills or vocational track,
the NCS Grades R – 12 is not a sufficiently flexible and
accessible vehicle through which they can realise their
full potential and attain a recognised qualification which
would enable them to enter the world or work or progress
to the FET vocational track.
The Department has established a national task team
that has developed a draft policy framework for the
registration of an exit level qualification at SAQA level 1 for
learners who struggle to satisfy the Grade 9 requirements
of the NCS Gr R – 12. Once the qualification has been
registered by Umalusi, a curriculum will be developed
which will consolidate all provincial and union initiatives
in this regard.
It is expected that this process will be completed in the
course of 2012.
The intention is to make this qualification available for
both learners in ordinary as well as in special schools and
also to align it to the curriculum offered in technical high
schools. Learners who receive this qualification should
be in a position to proceed onto FET or the Workplace
Skills programmes.
The policy will provide guidance on eligibility so as to
prevent abuse within the system and a way of excluding
learners from accessing the National Curriculum
Statement Gr R – 12. All learners must have the option
of following the ordinary curriculum and be supported
through the mechanisms of curriculum differentiation and
adapted assessment procedures as outlined above. The
tool to be used in determining eligibility will be the National
Strategy on Screening, Identification, Assessment and
Support which is currently being finalised.
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MAKING Teaching and Learning Materials Available
in Accessible Format
The DBE is committed to ensure that learners with
disabilities will not be disadvantaged in terms of Teaching
and Learning Materials and has taken a number of steps
to ensure that materials will be available in accessible
formats.

Learner Workbooks
The DBE has appointed a team of experts to adapt the
content of workbooks to a format in which it can be Braille
or enlarged. The process of adaptation is far advanced
and it is expected that the first Braille copies will be
delivered in all languages to schools that specialise in
Visual Impairment by July 2012. The Braille copies will
be sent out together with a tactile toolkit so that the
developmental needs of learners with low vision can be
effectively addressed.
Teams have also been appointed to develop toolkits to
make the Workbooks accessible for learners who are
Deaf and those with intellectual disability and little or no
functional speech who can benefit from Augmentative
and

Alternative

Communication

strategies

for

mediating the content.

Textbooks
The DBE will be funding the Brailling of selected textbooks
from the new CAPS catalogues. Due to capacity
challenges in Braille production in the country, there are
delays in production. The DBE is exploring a number of
avenues to accelerate the printing of textbooks in Braille.
The DBE has also initiated a training programme for
improving the Braille and Sign Language skills of teachers
responsible for teaching learners with visual impairment
and those who are Deaf and hard of hearing

8

Role of teacher unions in teacher training
(Teacher Development)

To kick-start the programme, all provinces were invited to
take part in the initial collaborative activities – to provide
Foundation Phase and Grade 10 CAPS Orientation
workshops in KZN and Mpumalanga provinces. These
two provinces requested assistance on CAPS Orientation
involving 50,000 teachers across the two provinces. The
planned workshops were recently completed (Jan-March
2012). Nearly 20 000 teachers attended these orientation
sessions, signalling forward movement but also gaps
that need to be addressed.

Continuous teacher development is probably the one
area where government and unions need each other the
most. The objective of the Memorandum of Agreement
with Teacher Unions is to facilitate the achievement of
teacher professional development targets as set out
in Action Plan to 2014 and the ISPFTED. The three
parties joining hands are the DBE, Provincial Education
Departments and Teacher Unions namely NATU,
NAPTOSA, PEU, SADTU and SAOU.
Broadly, the DBE’s main role is to collaboratively plan,
co-ordinate, guide and support Provincial Education
Departments (PEDs) and Teacher Unions (TUs) to
ensure all activities relating to the effective delivery of
the Programme Agreement are achieved The Provincial
Education Departments, on the other hand, through
established structures identify teacher development
needs in the province which can be provided by Teacher
Unionsas complementary to Provincial Education
Department programmes for purposes of this programme
(based on priority areas for teacher development as per
Action Plan to 2014 and the Integrated Strategic Planning
Framework for Teacher Education and Development) and
work collaboratively with TUs to implement and monitor
the delivery of professional development activities
in alignment with Programme objectives. Provincial
Education Departments therefore, manage the process
provincially.

Now armed with numerous lessons, challenges and
accomplishments from this experience, future programmes
will focus on articulating teacher development initiatives
more meaningfully and establishing stronger monitoring
and quality assurance processes.
However, before this can be done, the spirit of cooperation
and collegiality that this collaboration is trying to promote
needs to be adequately understood and appreciated by
all – across provinces, districts schools and across union
ranks.

THE UTILISATION/USE OF TEACHER CENTRES
AND CURRENT PROCESSES AIMED AT
STRENGTHENING THEIR CAPACITY
Teacher Centres can serve as an important vehicle for
the achievement of the aim of improving teacher quality
to by supporting teachers at the local level. There are a
number of well-functioning teacher centres in the country
which act as strong resources to teachers who use
them; teachers can access lesson plans, subject content
information, teaching and learning resources, have a
meeting place for professional exchange, seminars, and
professional development programmes and courses.

Within these broad parameters, the role of Teacher
Unions is the following:

• submit funding proposals for the professional

•
•
•
•
•
•

development of teachers that are complementary to
Provincial Education Department plans ;
work collaboratively to plan, implement, monitor,
communicate and advertise activities for teachers;
submit detailed progress and financial reports
appoint a union programme manager to facilitate the
professional development programme;
administer the funds allocated to it by the DBE;
ensure the development and delivery of programmes;
ensure that teachers are not discouraged from
attending PED activities of union programmes other
than those of their own.

A survey of teacher centres shows that the 144 centres
in the country could play a more active role in providing
support to teachers in the public school system and thus
positively impact on the quality of basic education in the
country. They can be:

• Hubs from which curriculum support staff can operate,
• Sites where teachers can access shared resources,
• Sites for the delivery of CPD courses, and
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development programmes and provision of office
space;

• Meeting points for teacher professional learning
communities.
• Sites for holding meetings initiated by Districts, and
• Spaces that enable teachers to work together on the
development of materials, and

• Multi-Grade schools – provide training to teachers
on how to handle Multi/split-Grade classes;

• Strengthen teacher capacity in the teaching of
content in priority areas in the FET (i.e. Mathematics,
Science and Technology) and Foundation Phase (FP)
(i.e. Literacy and Numeracy); and
• Support the establishment of and provision of support
to teacher associations in all 9 provinces.
To ensure that this process is strengthened, there would
be a need for Provincial Departments of Education to
provide basic resources to those Centres that may be
struggling.

THE PRESENT USE OF TEACHER CENTRES
The 144 Teachers Centres that exist in the country have
various levels of functionality that impact significantly
on their day to day operation. The big disparities in
functionality are a result of disparities in existing resources
(i.e. both physical and human) in these Centres.

REPOSITIONING TEACHER CENTRES FOR
ACTIVE TEACHER SUPPORT

Other processes adopted by the department
of basic education

To address this challenge, Teacher Centres would need
to be repositioned in ways that transform them into
power houses of ongoing teacher development and
curriculum support. Innovative ways need to be adopted
that strengthen teacher support in high level curriculum
delivery across the school system. This should also
include activities that are aligned to the national

The DBE will conduct an audit exercise of all Teacher
Centres in the country. The audit will also involve
identification of additional space (i.e. unused buildings/
infrastructure) that could form part of the new and
revitilised/strengthened Teacher Centre system. The
process will produce a report with clear recommendations
which will guide the DBE in strengthening the Teacher
Centres. The task has already been put out on tender
and the service provider will be appointed in due course.
Part of the brief of the audit is to establish:
• Existing resources (human and physical); facilities
and their quality,
• Programmes that the various Centres currently
provide,
• Status of internet connectivity,
• Accessibility of the Centres to teachers and a
determination of whether new Centres are required to
ensure greater access; and
• Many other matters that would ensure that Teacher
Centres are utilised effectively.

curriculum that is place within the school system.

Thoughts on additional programmes and
activities
Some of the activities include building the capacity of
teachers in the following strategic areas on a sustained
basis:

• Curriculum and Assessment Policy Statement

•
•

•

(CAPS) – provision of on-going teacher support
(training) and orientation in Intermediate Phase and
Grade 11;
Workbooks – teacher training in the effective
mediation/use of workbooks;
Annual National Assessments (ANA) - teacher
training in the effective use of the ANA results by
developing plans/exercises that address identified
capacity gaps in subject knowledge;
Early Childhood Development (ECD) and Grade R
– train ECD practitioners and Grade R teachers in the
effective use of Workbooks and the CAPS documents;

Conclusion
The DBE views this process as an exciting one as it will
assist in improving learner performance as a result of
the value-adding professional development opportunities
that teachers will be able to access.

• ICT– support teachers in the effective use of various
ICT platforms that support teaching and learning;

• Strengthen collaboration with teacher unions by
enhancing co-ordination in the delivery of teacher
10

List of Teacher Resource Centres and Institutes
Province: Eastern Cape
Name of District: Butterworth
Name of District Director: Jack MA
Centre Name

Centre Manager

Contact Details

Butterworth District Resource Centre

MA Jack

047 491 0046
083 252 3466

Centre Manager

Contact Details

Centre Manager

Contact Details

Centre Name

Centre Manager

Contact Details

Port Elizabeth District Resource Centre

Dr Ntsiko

041 403 4420/4405

Centre Name

Centre Manager

Contact Details

Mthatha Education Leadership Institute

Fuzile Sitembile

047 537 1013
082 083 5885
083 489 4786

Centre Name

Centre Manager

Contact Details

East London Education Leadership Institute

H Mcangwa /

043 702 7400
043 702 7423
083 324 4351
082 074 2325

Name of District: Fort Beaufort
Name of District Director: Gugwini S (Acting)
Centre Name
Name of District: Lusikisiki
Name of District Director: Mgudu RMB
Centre Name
Name of District: Port Elizabeth
Name of District Director: Ntsiko N

Name of District: Mthatha
Name of District Director: Jack MA

Name of District: East London
Name of District Director: Ngwanya WM

J Rich
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List of Teacher Resource Centres and Institutes
Province: Free State
Name of District: Fezile Dabi
Name of District Director: Mabote LJ
Centre Name
Fezile Dabi Education Centre

Centre Manager
Ms. NP Yose

Contact Details
056 216 3801
082 202 5871

Centre Manager
S Seutlwadi
A Magadla
Mr kabi

Contact Details
073 533 2595
051 406 6932
051 924 5871

Centre Manager
AJ Jonker

Contact Details
057 916 7350
082 864 1985

Centre Manager
HJ De Lange (acting)

Contact Details
058 713 0056 / 7/8/9
082 447 6097

Centre Manager
S Morolong

Contact Details
053 205 9702/9705
082 431 2261
0724601466
051 743 1859
072 590 7019

Name of District: Motheo
Name of District Director: MJ Mothebe
Centre Name
Motheo Education Centre
Thaba Nchu FET College
Sekgalabateng Training Centre
Name of District: Lejweleputswa Bophirima
Name of District Director: MS Mokgobo
Centre Name
Lejweleputswa Education Centre
Name of District: Thabo Mofutsanyane
Name of District Director: Mokoena WM
Centre Name
Tshiya ERC
Name of District: Xhariep
Name of District Director: Motsoeneng NEH
Centre Name
Xhariep Education Centre

Albertina Sisulu Secondary School Resource Centre Mr Legare
(Satellite of xhariep Resource Centre

List of Teacher Resource Centre’s and Institutes
Province: Gauteng
Name of District: Ekurhuleni North
Name of District Director: Tau E
Centre Name

Centre Manager

Contact Details

Benoni Teacher Centre

F Visagie

011 422 5794
082 899 9933

Name of District: Gauteng East
Name of District Director: Mthimunye M
Centre Name
Educational Development Centre (Dalpark)

Centre Manager
PS Chetty
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Contact Details
086 610 2390 (fax)

Name of District: Gauteng West
Name of District Director: Froneman E
Centre Name
Simunye

Centre Manager
Mr T Rapapadi
Z C N Mathibe

Contact Details
083 770 1983
079 689 7636

Centre Manager
ADP Mokoena

Contact Details
016 440 1798
016 440 1866
072 957 0884
083 588 1689

Centre Manager
Victor Rambau

Contact Details
012 373 0589 (fax)

Centre Manager
Nobuhle Litho

Contact Details
016 594 9143
072 280 9619

Centre Manager
M Bailey

Contact Details
011 907 3730

Centre Manager
Jeff Thema

Contact Details
012 701 4350
083 674 9044

Name of District: Sedibeng East
Name of District Director: Moloi D
Centre Name
Sedibeng East Teacher Centre

Name of District: Tshwane South
Name of District Director: Kekana H
Centre Name
Lemoshanang Teacher Development Centre
Name of District: Sedibeng West
Name of District Director:
Centre Name
Sedibeng Teacher Development Centre
Name of District: Ekurhuleni South
Name of District Director: Bhangaloo J
Centre Name
Alberton Teacher Development Centre
Name of District: Tshwane West
Name of District Director: Mekwa R
Centre Name
Matsepa Teacher Development Centre
Name of District: Tshwane North
Name of District Director: Molobi S
Centre Name
Soshanguve Teacher Development Centre

Centre Manager
Rose Letebele

Temba Teacher Resource Centre

Noah Manne

Contact Details
012 790 5005
012 790 5024
084 317 9922
012 717 3316 (fax)

Name of District: Johannesburg North
Name of District Director: Matsebatlela D (Acting)
Centre Name
Boipelo Teacher Development Centre

Centre Manager
Govender Diale

Mathew Goniwe Education Institute

Rufus Mmutlana
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Contact Details
011 933 4299
071 384 5661
082 446 6778
011 830 2200
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List of Teacher Resource Centres and Institutes
Province: KwaZulu-Natal
Name of District: Pine Town
Name of District Director: Kganye ME
Centre Name
Phoenix Teacher Centre
Tongaat Education Centre

Centre Manager
Ms L Pillay
Ms. Ntombeni

Hammarsdale

N Jele

Contact Details
031 539 2162
032 944 5569
074 283 2689
031 771 2860
073 397 0329

Name of District: Obonjeni
Name of District Director: Dr. DB Khumalo
Centre Name
Bangizwe Education Centre

Centre Manager
VBS Nsibande

Manguzi Education Centre

P Mdluli

Mbazwana Education Centre

Dr. THE Mdletshe

Jozini Education Centre

MT Dlodlo

Contact Details
035 562 9106
072 141 8546
035 592 0130
082 708 4653
035 571 5020
082 784 1178
072 671 7385
035 572 1101
072 343 9544

Name of District: Port Shepstone (Ugu)
Name of District Director: Sibiya M
Centre Name
Turton Education Centre

Centre Manager
Ms SS Hlongoane

Contact Details
039 972 1084
072 233 3129

Phungashe (Mdlangaswa) Education Centre

MS Dlamini

039 835 7260
083 673 3990

Zembeni Primary School

F Dawood

039 974 0555
083 227 2514

Izingolweni Education Centre

Ms Dlamini

039 534 1396
079 568 1013

Sosukwana Education Centre

Mr. Mkhize

039 699 1699
083 771 0970

Indlelenhle High School

SJ Gcaba

039 318 1106
083 737 1983

Centre Name
Amajuba Education Centre

Centre Manager
JMB Mhlambi

Iphunguphungu Education Centre

Shozi G N

Contact Details
034 314 3733
072 140 1273
083 421 4184

Name of District: Amajuba
Name of District Director: Rev. N Sithole
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Name of District: Empangeni
Name of District Director: Sidaki G
Centre Name
Enqoleni Education Centre

Centre Manager
Dlamini MA

Mfongozi Education Centre

Zungu MP

Hlakaniphani Education Centre

Masuku

Contact Details
084 985 3555
082 255 6400
035 799 9019
073 055 3583
035 834 6005
079 890 0248/0732400754
035 340 4569

Name of District: Illembe
Name of District Director: Mzoneli MW
Centre Name
Maphumulo Resource Centre

Centre Manager
AL Nene

Contact Details
032 481 2240/2241
074 828 5189

Centre Manager
AJ Mottian

Contact Details
031 401 9266
084 442 7767
031 264 0720
073 327 8278
031 207 3305
031 261 5900
083 342 6070
031 462 4032
031 706 4637
082 938 0917
031 915 1112
082 322 8951

Name of District: Umlazi
Name of District Director: Ntuli BH
Centre Name
Chatsworth Teacher Resource Centre
Chesterfield Teacher Centre

Mr. Shabalala

Durban Education Centre
Lamontville Teacher Centre

NC Zama
Gyati Lindiwe

Klaarwater Education Centre

RL Molefe

Lugobe Education Centre

Ms Dhlomo

Name of District: Sisonke
Name of District Director: Mdletshe ME
Centre Name
Pholela Education Centre

Centre Manager
NZ Magubane

Kransdraai Education centre

SR Zulu

Somangwe Education Centre
Thelamuva Education Centre
Hlokozi Education Centre
Ralph Hardingham
Qwaqa

Mr Ntshiza
Mr Dlamini
Mr Cele
Mrs Shongwe
Mr Mpinda

Contact Details
039 832 0087
073 281 3812
039 747 4466
083 232 8979
076 512 6061
039 7020 526
072 9766 748/039 833 1051
071 265 9062
074 604 0581
082 071 5700

Name of District: Othukela
Name of District Director: Mazibuko MJ
Centre Name
UKhahlamba Education Centre
Nogaga Education Centre

Centre Manager
MH Mbongwa
GTP Sikhosana

Contact Details
036 448 9200/083 978 6959
083 643 3439

Name of District: Umzinyathi
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Name of District Director: Mdlalose TC
Centre Name
Enyanyeni Education Centre
Langazela Education Centre

Centre Manager
Ms. Sithomo
Ms Khuzwayo

Esibanini Education Centre
Umzinyathi Community Education Centre

N O Mnguni (acting)
KP Burge

Ndlangamandla Education Centre

Dlamini (Acting)

Tugela Ferry Education Centre

SS Khumalo

Contact Details
072 236 4946
034 271 8476
082 336 4174
076 280 9544
083 745 9161
034 212 2215
082 490 0622
034 933 9072
079 442 8698
033 493 0051
083 954 0387

Name of District: UMgungundlovu
Name of District Director: Mabinda S
Centre Name
Masakhuxolo Education Resource Centre

Centre Manager
MS Dube

Mooi river Education Centre

BJ Vezi

Prince Alfred Education Centre

Lumka Ngcobo

Contact Details
033 212 3010
072 233 8010
033 263 1806
082 549 4719
072 119 5644

Name of District: Vryheid
Name of District Director: Du Plooy W
Centre Name
Ngxongwane Education Centre
Khanyanjalo Education Centre

Centre Manager
PNV Mthembu
PA Buthelezi

Nongoma Education Centre

ML Tshabalala

Altona Education Centre

NP Khumalo

Contact Details
083 735 6100
034 995 1340
072 406 7028
035 831 0450
082 954 9218
034 413 2139
082 755 7757

List of Teacher Resource Centre’s and Institutes
Province: Limpopo
Name of District: Capricorn
Name of District Director: Maphwanya T
Centre Name
MASTEC Education Institute

Centre Manager
Dr Madamba

Contact Details
015 223 7405/6541

TEACHER CONTACT DETAILS
The DBE has set up a database of contact details for teachers, principals and other education professionals so
that we will be able to directly provide you with the most up-to-date and relevant information about what the DBE
is doing. To be added to the database we need the following from you: Full Name, Email address, Cellphone
number, School Name, Province, Subject/s. The data can be send to: webmaster@dbe.gov.za
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National Senior Certificate (NSC) 2011 –
Summary of common errors in key subjects

1.

a.

Background

The National Senior Certificate (NSC) examination is
one of the most important indicators of performance of
the South African schooling system. NSC results have
implications for learners, curriculum implementation
as well as linkages with other assessments within the
schooling system. The Department of Basic Education
(DBE ) plans to release a diagnostic report on learner
performance on the NSC annually to inform teaching and
learning in subsequent years.

b.

c.

d.

In January 2012, the DBE released a NATIONAL
DIAGNOSTIC REPORT ON LEARNER PERFORMANCE
IN SELECTED SUBJECTS. The diagnostic report
focused on eleven key subjects with high enrolment
namely Accounting, Agricultural Science, Business
Studies, Economics, English First Additional Language,
Geography, History, Life Sciences, Mathematics,
Mathematical Literacy and Physical Science.

e.
f.

Inadequate preparedness of candidates for the
examination and especially learners’ inability to
answer questions assessing higher order thinking
skills like problem solving, critical thinking, analysis
and evaluation;
Inadequacies relating to foundational competencies
and basic concepts; which negatively impacted on
advanced learning and understanding;
Inadequate literacy and numeracy skills required to
write proper paragraphs and to do simple calculations
across all subjects;
Most candidates lacked the language skills required
to interpret questions;
Text based questions were poorly answered; and
Inappropriate subject combination choices: Certain
subject combinations work to strengthen learners’
performance as a whole. Acquired competencies
in mathematics for example can strengthen a
candidate’s understanding and improve performance
in physical science.

3. Specific findings in 5 key subjects:

The report was compiled from information gathered
from the marking process in reports presented by chief
markers, internal moderators and subject specialists
during the marking of scripts of candidates who wrote
the 2011 NSC examinations. Questions poorly answered
and possible reasons for the poor responses, concepts
wrongly responded to in the examination, or aspects of
the curriculum that posed a challenge to candidates were
all highlighted in the report.

Specific findings relating to the following 5 key subjects
namely Mathematics, Physical sciences, Life Sciences,
Accounting and Economics are highlighted below:

a. Mathematics
Generally candidates performed poorly on questions that
required deeper conceptual understanding, and those
which required candidates to interpret, explain, provide
justification or integrate concepts. These include:

The purpose of the report was to communicate to
teachers, subject advisers and other support officials,
the common areas of weaknesses in the subjects and to
ensure that these areas are constructively addressed in
the 2012 teaching programme. During the monitoring of
schools, the DBE will evaluate the use of the reports in
the teaching and learning programme, and it is expected
that the problems experienced in the 2011 examinations
will be reduced considerably in the 2012 examinations.

i.

Questions based on calculus testing the derivative
graph, learners could not visualize the connections
between the characteristics of the functions;
ii. Questions based on integrated sequences, involving
both the arithmetic and geometric sequence;
iii. In Paper 2, questions integrating Analytical Geometry
and Trigonometry (Q6); and Trigonometry and the
cubic equation(Q12)
iv. Questions based on transformation geometry
(P2: Q7): candidates did not understand the rules
of transformation and struggled to apply rotation
through 1800 about the origin.
v. Many candidates found it difficult to decipher the
combination of the two concepts of “the equation of
a circle” and “reflection in the line”(Q7.2 P2) .

2. Generic areas of weaknesses across
most subjects in November 2011 NSC
Examinations
Generally across the eleven subjects analysed the
following areas of weaknesses were identified:
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cell prescribed in the Grade 12 syllabus probably
was not adequately taught and learnt in the majority
of schools. However on the whole performance in
P2 (chemistry) was better than P1 (physics)

An integrated approach and not compartmentalized
teaching, is crucial in developing deeper understanding.
Algebraic manipulation skills in trigonometry and
analytical geometry need to be emphasized. Although
Euclidean geometry is not directly examined in Grade
12 Paper 2, the basic geometry concerning angles of a
triangle, properties of polygons, etc. is still needed and
should to be revised.

c. Accounting
Generally candidates performed poorly in questions
relating to the following:

b. Physical Sciences

i

There was ample evidence that learners still did not
understand the theory and basic concepts in physics
and chemistry. In addition, the responses of a large
proportion of learners showed evidence of serious lack
of exposure to practical work, lack of mathematical
skills like interpretation and drawing of graphs, solving
equations and working with trigonometric ratios and lack
of problem solving skills. Many learners stopped midway in their answers that involved calculations, possibly
due to having no calculators or not having the necessary
skills to use the calculators.
i

ii

ii

iii.

Physics (P1): The worst performance was on
questions based on the topics Work and Energy,
Electrostatics and Electric Circuits, with average
performance below 30% nationally on those
questions. Electrostatics and Electric Circuits are
taught in Grade 11. It would appear that these topics
had not been taught in Grade 11 or not revised in
Grade 12.
Chemistry (P2): The worst performance was on
questions based on the topics Electrolytic Cells
and Chlor-alkali industry. The extremely poor
performance in Chlor-alkali industry overall is a
concern. It would seem that the only Chlor-alkali

Cash budget and Debtors analysis. Candidates
could not do basic calculations on the debtors’
collection schedule (Question 5.1) and figures in
the Cash Budget, and especially calculation of the
debtors average collection period (Question 5.3).
Basic theory and concepts relating to stock
valuations, inventory valuation involving FIFO
(first in first out), weighted average and mark-up
percentages were very poorly answered ( Questions
6.1.1 to 6.1.3).
Cash flow statement, ratios and interpretation were
not properly answered. Many candidates did not
know what is meant by the categories on a Balance
Sheet (Question 4.1), or the Retained Income note
(Question 4.2)

d. Life Sciences
The challenge faced by candidates (and possibly
teachers) regarding the life sciences examinations of
November 2011 may have been compounded by the fact
that the new Life Sciences content introduced in grade
10 in 2009 was implemented and examined in grade 12
for the first time in 2011. A significant design feature of
both the examination papers in Life Sciences was the
change in the weighting of the Learning Outcomes, as
illustrated in the table below:

TABLE 1: Changes in weighting of Learning Outcomes from 2010 to 2011
LEARNING OUTCOMES (LO)
LO 1 (SKILLS)
LO 2 (CONTENT)
LO3 (INDIGENOUS)
KNOWLEDGE & HISTORY)

MARK ALLOCATION
2010
2011
60
45
60
90
30
15

PERCENTAGEOF TOTAL MARKS
2010
2011
40
30
40
60
20
10

This negatively affected learner performance in Life Sciences since teachers appear not to have taken cognizance of
the greater emphasis on content as well as conceptual understanding in the different topics indicated by the higher
mark allocation. Specifically learners experienced difficulty with the following:

i.
ii.

defining basic terminology or giving biological terms for concepts;
formulating a hypothesis, and showing understanding or applying basic scientific concepts of validity and
reliability in conducting investigations;
iii. demonstrating knowledge of the line of evidence of the ‘Out of Africa hypothesis’; and
iv. skills relating to drawing graphs, interpreting graphs, making conclusions from data (both P1 and P2)
18

4. Conclusion

Teachers need to outline the ‘Out of Africa’ hypothesis
clearly. The details are stated clearly in the Examination
Guidelines 2011 document. Skills relating to data
presentation and interpretation, needs to be stressed.

Details of the findings and suggestions for improvement
in learning and teaching have been presented per subject
in the NATIONAL DIAGNOSTIC REPORT ON LEARNER
PERFORMANCE IN SELECTED SUBJECTS, which can
be accessed from the DBE website.

e. Economics
In general candidates’ poor performance in
Economics was related to inadequate language
skills to interpret what was required in the questions,
and to construct proper paragraphs in the essay
questions. Lack of content knowledge coupled with
poor essay writing and language skills caused most
candidates to lose marks on the essay questions. In
particular, questions based on the following topics
were very poorly answered:
i. Microeconomics: Many candidates could not
draw the graphs properly. Candidates forfeited
marks by omitting details such as labeling of axes,
curves and plotting the equilibrium point Many were
confused by the position of the AC curve, which was
necessary to indicate economic profit and losses. In
addition, they could not distinguish clearly between
economic profit, economic loss and normal profit.
Many candidates included data not requested in the
question paper, e.g. characteristics of the perfect
market and market structure.
ii. Contemporary Economics Issues and Economic
pursuits: Candidates were unable to provide logical
arguments and reasons for certain economic trends
in their essays.

In addition, the DBE has provided Examination Guidelines
for grade 12 in all subjects. These examination guidelines
provide clarity on the scope and depth of the content to
be taught, learned and assessed in the examinations. It
is important that all teachers are familiar with and make
use of the examination guidelines when preparing their
learners for the NSC examinations.
Teachers need to expose their learners to typical
examination-type questions in each topic that they teach
on a regular basis – these questions are to be found in
past examination question papers and exemplars. This
would help learners to experience the standard expected
of them in external examination papers and enable them
to hone their examination techniques.
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Preparations for ANA – for teachers
ANA was first run as a pilot project in 2008 and over
660 000 learners participated. The ANA was written in
February 2011 and involved almost six million learners
in primary schools throughout South Africa. It represents
one of the most significant proactive interventions by
Government to strengthen the foundational skills of
Literacy and Numeracy among South African learners.
ANA 2012 will be administered in the 2nd last week of
September 2012 i.e. 18 – 21 September 2012.

have also been aligned with the requirements of the
National Curriculum Statement Grades R-12 (NCS),
the provisions of the Curriculum and Assessment
Policy Statements (CAPS) for the relevant grades and
the National Protocol for Assessment. Together these
documents, plus any others that a school may provide,
make up a rich resource base to help teachers in planning
lessons and conducting formal assessment (assessment
of learning).

ANA targets learners in Grades 1 – 6 and 9. All the 11
official languages are used for learning and teaching in
the Foundation Phase. English and Afrikaans are used in
the Intermediate and Senior Phases.

1. How to use the exemplars
While the exemplars for a grade and a subject have been
compiled into one comprehensive set, the teacher does
not have to give the whole set to the learners to respond
to in one sitting. The teacher should select exemplar
questions that are relevant to the planned lesson at any
given time. Carefully selected individual exemplar test
questions or a manageable group of questions, can be
used at different stages of the teaching and learning
process as follows:-

The main objective of ANA is to provide valid, reliable
and credible data for monitoring learner performance,
particularly at levels lower than Grade 12. One noteworthy
achievement so far has been the establishment of
baseline information on performance from more than 6
million learners who participated in ANA 2011. ANA 2012
will provide information that will help the system begin to
track trends in performance.

1.1 At the beginning of a lesson as a diagnostic test
to identify learner strengths and weaknesses. The
diagnosis must lead to prompt feedback to learners
and the development of appropriate lessons that
address the identified weaknesses and consolidate
the strengths. The diagnostic test could be given as
homework to save time for instruction in class.

Teachers diagnose the strengths and weaknesses of
the learners from the ANA results. On the basis of the
diagnosis, they then develop appropriate intervention
strategies to support learners as groups and also as
individuals.

1.2 During the lesson as short formative tests to assess

Another strategy in ANA is the provision of guidelines
on how to analyze and then utilize the ANA results.
The guidelines have been distributed to schools and
principals are expected to help teachers access and use
the guidelines. Furthermore, School Governing Bodies
(SGBs) have been advised that part of the support they
give to schools is to receive reports on how learners
perform in ANA. This will, inevitably, ensure that teachers
and schools use and report on the ANA results. The key
issue is to note that ANA places a challenge on all social
partners and role-players to attend to improving learner
performance.

whether learners are developing the intended
knowledge and skills as the lesson progresses and
ensure that no learner is left behind.

1.3 At the completion of a lesson or series of lessons
as a summative test to assess if the learners have
gained adequate understanding and can apply the
knowledge and skills acquired in the completed
lesson(s). Feedback to learners must then be given
promptly while the teacher decides on whether there
are areas of the lesson(s) that need to be revisited
to consolidate particular knowledge and skills.

This year, for the necessary integration, some of the
exemplar texts and questions have been deliberately
linked to the grade-relevant Workbooks. The exemplars

1.4 At all stages to expose learners to different
techniques of assessing or questioning, e.g. how
to answer multiple-choice (MC) questions, open-
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subject do not represent the entire curriculum. They
merely sample important knowledge and skills and only
for work that covers terms 1, 2 and 3 of the school year.
The pacing of work to be covered according to the school
terms is specified in the relevant CAPS documents.

ended (OE) or free-response (FR) questions, shortanswer questions, etc.
While diagnostic and formative tests may be shorter
in terms of the number of questions included, the
summative test will include relatively more questions up
to a full test depending on the work that has been covered
at a particular point in time. The important thing is to
ensure that learners eventually get sufficient practice in
responding to full tests of the type of the ANA model test.

A major challenge concerns the magnitude of ANA. ANA
involves more than 18 000 schools and in excess of 7
million learners in the schooling system. Consequently,
thorough and meticulous planning is critical to every cycle
of ANA which involves administration of tests, marking
and capturing of the test results. An equally noteworthy
challenge is the need to ensure that the tests themselves
remain of exceptionally high quality.

2. Memoranda or answering guidelines
A typical example of the expected response
(memorandum) has been given for each exemplar
test question and for the ANA model test. Teachers
must bear in mind that the memoranda can in no way
be exhaustive. Memoranda can only provide broad
principles of expected responses and teachers must
interrogate and reward acceptable options and variations
of the acceptable response(s) given by learners.

Parents have the responsibility to ensure that their
children do their home work and that they support them
to perform at their level best in the assessments. Once
children have written ANA tests parents receive reports
which they then need to read carefully to identify where
their children need particular support. Parents are also
encouraged to liaise with the schools and the teachers to
find out more on how they can assist their children.

It is extremely critical that the curriculum must be covered
in full in every class. The exemplars for each grade and

Preparing for the Annual

National Assessment (ANA)

The purpose of Annual National Assessment (ANA) is
to provide important learning and teaching information
on where and how to improve and deliver quality basic
education as part of Government priorities stated in the
Action Plan 2014 Towards Schooling 2025. The focus of
the assessment is on language and mathematics which
have been found universally to be key foundational
skills for all learning. The ANA is one of Government’s
major interventions to strengthen learner achievement
in these critical foundational schools. Others include
the distribution of workbooks to all learners in Grades
1-9 for literacy/language and numeracy/mathematics
and the curriculum transformation process through the
development of the Curriculum and Assessment Policy
Statement.

In grades 1, 2 and 3 ANA tests are available in all 11
official languages. In all grades, learners write tests in two
subjects only (Mathematics and Language), according
to the language of learning and teaching (LOLT) of the
school, noting that:
•

In grades 1, 2 and 3 the language test is assessed at
Home Language (HL) level; and

•

In grades 4 to 6 and grade 9 the Language test will
be written at either HL or First Additional Language
(FAL) level.

The following are important keys (tips) to good
achievement in the Annual National Assessments:
Suggested interventions could include strengthening the
following:-

The official time table states that the ANA tests will be
written from 18 to 21 September 2012. Approximately 7
million learners will be writing the ANA tests in about 25,
851 schools. All Independent Schools that are eligible
and want to be considered for subsidy from the state
must participate in ANA at either grade 3 or grade 6 level.

Regular learner assessment to identify learning and
teaching “gaps.”
Providing learners with a variety of regular practice
exercises in both literacy and numeracy.
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Regular homework checked and supported at home
level.

•

Learners should be trained on how to read text or
paragraph with understanding so that they can be
able to process information and answer questions
from any written passage. They need to be able to
respond to questions that ask “Why”, “What do you
think?”, “What is the difference between?” or “State in
your own words”. Learners should also be able to give
reasons for their answers.

•

Teachers must expose learners to regular reading of
different types of texts individually and in groups.

•

Teachers should engage learners in grammar
exercises every week that will capture all aspects of
language structures.

•

Regular exercises in language use will expose
learners to different forms, structures and grammatical
conventions in the language concerned-they need to
know the correct use of prepositions, plural forms,
opposites, synonyms etc. Learners should be given
practice in changing a sentence from one tense to
another-eg from past tense to present or future tense.
Learners should be given practice in unfamiliar plurals
eg foot and feet, child and children.

•

Learners should be given practice in the use of verbs
reflecting tenses, plurals and singular forms.

•

Learners need to be given practice in accessing
information and presenting it in different forms (eg
tables, charts, graphs etc)

•

The exercises should include speaking, listening and
writing in order to deepen understanding.

•

Teachers should focus on the instruction words in
exemplars to ensure that learners understand what
it is they are expected to do in answering questions.
Learners must be reminded to READ the questions
VERY CAREFULLY to think reasonably, to understand
and to answer sensibly.

•

Teachers should provide regular practice to learners
in grades 1and 2 of reading questions to them as they
will read the questions out loud to the class during the
ANA.

Regular use by teachers and learners of the workbooks
with learners’ work checked by teachers and parents.
Most of the core skills that are assessed in ANA form the
content of the DBE-supplied Workbooks.
Teacher support that targets specific curriculum areas.
Teachers should encourage regular school attendance
and an adequate focus on school work on the part of the
learner.
Teachers should ensure that all learners understand the
following and support them in their preparations for ANA:
•

All answers will be written in the test books provided.

•

Learners need the appropriate writing materials:

•

Learners in Grades 1 to 3 write in pencil.

•

Learners in Grades 4 to 6 and 9 write in black pen.

•

Ensure that learners read questions carefully and
understand what is asked before answering each
question.

•

For Mathematics, learners in Grades 1 to 6 may not
use calculators.

•

For Mathematics, learners in Grades 9 may use
calculators.

•

Learners must be encouraged to check their answers
if theyfinish before time is up.

In Languages
•

Teaching in line with the curricula on the part of
teacher. It is also necessary to consolidate the work
covered in the previous grade.

•

Teachers must give learners regular writing practice
exercises across all grades with prompt feedback to
help learners develop the necessary writing skills.
This is to ensure that learners’ handwriting is legible.
The best way to improve writing is to WRITE.

•

Teachers must provide regular opportunities for
learners to practice spelling of frequently-used words.

•

Consistent use of Workbooks will increase the
opportunity for learners to receive support from
parents on writing.
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In Mathematics
•

•

•

fractions from smallest to biggest or vice versa, and
using mixed numbers – both whole numbers and
fractions in the same operation.

Mental exercises to develop the basic foundational
numeracy skills in the early years (the Foundations
for Learning Campaign provides guidelines for this)
should be engaged in on a daily basis.
The use of number and name charts and number
symbols is also encouraged.
There is need to train learners on basic counting in
multiples (of 10, 20, 25, etc). This skill is powerful
for early understanding of basic operations such as
addition, subtraction, multiplication and division.

•

Learners need to be given practice in word problems
so that they can translate word problems into numbers
in order to solve them using mathematical techniques.

•

Regular high quality school-based assessment in line
with national assessment should be practised.

•

Linking the challenges identified through ANA to
relevant sections in the workbooks that learners use
(Integration) is recommended.
Strengthening teacher support in terms of content
knowledge, effective methods of teaching specific
aspects of numeracy/mathematics.

•

Learners need to understand verbal interpretations of
basic mathematical operations eg to “halve” means to
divide by 2, to “double” means to multiply by 2.

•

•

Learners should be taught to build number patterns
from small numbers to large numbers.

It is very important that parents get involved in their

•

•

•

•

•

children’s education. Here are some ways to help them
get ahead at school and assist them with their language
and mathematics skills. Parents:-

Practical activities using different shapes must be
used to enhance spatial sense in learners. Learners
should be able to understand 2D shapes and 3D
shapes.
Learners must be able to work with different units of
measurement including time, length and volume eg
to convert millimetres to litres, years and months,
metres and kilometres etc
Teachers must spend more time on area and volume
examples with learners and teach them conversions.
Proceeding from the concrete to the abstract, learners
must be taught the conceptual understanding
of fractions, using real objects before they are
introduced to “algorithms” or memorised formulae.
Learners need to understand what is a “numerator”
and a “denominator”.
Learners need to be given practice in fractions to
improve their understanding – for example arranging
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•

should encourage their children, no matter the result.
If learners do have problems, the ANA test results will
help their teachers to work out what will be the best
methods to help them.

•

read with their children as often as possible to show
them that reading can be fun but also widens one’s
literacy skills.

•

share family stories with their children and encourage
them to share stories about their day.

•

use their children’s workbooks to get them to practise
counting, subtracting and shapes.

•

encourage older children (Grades 4 to 6) to read the
stories and retell them in their own words.

•

get involved with their children’s homework. This will
help parents understand what the children are doing
at school and encourage them.
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