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Since 2000, the Department of Basic Education (DBE) has been offering HIV
prevention and Sexuality Education (SE) through the Life Orientation (LO) curriculum,
HIV and AIDS Life Skills Education Programme and co-curriculum activities. However,
the high rates of learner pregnancy and HIV infection indicate that there has been no
change in the behaviour of learners and many educators feel uncomfortable teaching
sexuality education.

In 2011, the DBE initiated a process to strengthen its SE programme. One of the key
steps was a review of the LO curriculum against International Technical Guidance on
Sexuality Education (ITGSE); an evidence-informed approach for schools, teachers and health educators
(ITGSE, 2009) from the United Nations Educational, Scientific and Cultural Organisation (UNESCO), as
well as a meta-analysis of characteristics of effective sexuality education programmes internationally.

The DBE has developed Scripted Lessons Plans (SLPs) for Grades 4 to 12 through a collaborative and
consultative process, including a writing team of curriculum and sexuality education experts, as well as
a review team from the DBE and provincial structures.

SLPs are designed to assist educators to teach SE within the CAPS Life Skills and Life Orientation
curricula in the classroom. This will be complemented by appropriate Learning and Teaching Support
Material (LTSM) and teacher training and development programmes to facilitate optimum teaching and
learning. An educator’s guide is intended to assist educators with the provision of content, effective
teaching methods and tools for measuring what learners have absorbed. This guide will ensure that
engagement with learners on SE is age-appropriate and relevant to each grade.

The DBE strongly advocates abstinence among young people. As the first defence against teenage
pregnancies and sexually transmitted diseases, learners are encouraged to delay engaging in sexual
activities. In addition, the Basic Education Sector is committed towards contributing to the prevention
and management of HIV, sexually transmitted illnesses (STls), and Tuberculosis (TB) by ensuring that
learners, educators, officials and parents are informed and equipped to decrease risky sexual behaviour
and gender-based violence (GBV) among young people.

The DBE is grateful to the United States Agency for International Development (USAID) for providing the
financial support that made the development of this guide and the related SLPs possible.
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MRS A M MOTSHEKGA, MP
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DATE: MAY 2019
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NOTE TO THE EDUCATOR

This poem serves as an introduction, to remind you of the important role you are playing in the lives of
your learners.You are instrumental to giving your learners the knowledge, skills values and attitudes

that will enable them to survive life! You need not share this poem with your learners.

You taught me'

You taught me the names of the cities in the world
BUT
| don't know how to survive in the streets in my own city

You taught me about the minerals that are in the earth
BUT
| don’t know what to do to prevent my world’s destruction.

You taught me to speak and write in three languages
BUT
| don’t know how to say what I feel in my heart.

You taught me all about reproduction in rats
BUT
| don’t know how to avoid pregnancy.

You taught me how to solve math’s problems
BUT
| don't know how to solve my own problems.

Yes, you taught me many facts, and | thank you,
| am now quite clever
BUT
Why is it that | feel | know nothing?

Why do | feel | have to leave school to learn about coping with life?

1 Rooth, E. 1999. Introduction of Life Skills. Hands-on approaches to life skills education. Education for life Series. Cape Town.
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. 8.5% . young. Risks such as HIV and other infections and early
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The difficult facts below highlight the need for effective

sexual and reproductive health education that will equip
Figure 1: HIV prevalence by province, 2016

Source: SANAC, accessed January 18,2019.

young people to deal with today’s challenges.

HIV is everyone’s problem.

No matter where we live in South Africa, everyone is affected or at risk in some way. Working together to
break the silence, show compassion, support those on treatment, and address risks, are the only way to
stop the epidemic.?
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Figure 2 : HIV infection rate by age

2 Shisana, 0., Rehle, T., Simbayi, L.C., Zuma, K., Jooste, S., Zungu, N., Labadarios, D., and Onoya, D. (2014). South African
National HIV Prevalence, Incidence and Behaviour Survey, 2012. Cape Town, South Africa: HSRC Press.
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While all young people are at risk, girls
are getting infected with HIV at higher
rates than boys. This trend continues
through young adulthood. There are
many reasons for these differences.

Age difference* is a major factor
in South Africa - specifically the
relationships between older men and
young women / girls. Experts agree
that understanding and addressing
this cycle is critical for stopping the
further spread of HIV in South Africa.

High HIV
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PREGNANCY
36% 12% Teen pregnancy is common in South Africa, and can interfere
) ) with the ability of young people to achieve their goals.
of high school say their first . . .
. y i Among youth in school who said they had engaged in sexual
learners have time was . .
activity, pregnancy rates are high.®
had sex before age 14

SEXUAL INITIATION Percentage of girl learners
The age of first sex matters. The earlier a young person has sex, who say they are forced to have sex
the greater their risk of HIV infection and unintended pregnancy.®

PRESSURE, FORCE AND VIOLENCE l|-5%

. . %
Some sexual relationships are voluntary, some are not. Coerced 49%
and forced sexual relations are considered rape, and a form of
GBV. Although less common, boys are sometimes forced into
unwanted sexual relations. Forcing anyone to have sex is wrong, GAUTENG LIMPOPO
and is considered a crime.

A study on sexual violence in schools was conducted in Gauteng and Limpopo by Action Aid in 2015.” The
study found that 45% of female learners in Gauteng and 49% in Limpopo reported being forced to have
Sex.

In response to these facts, the DBE’s Policy on HIV,STIs and TB (2017)® addresses HIV, STls, TB and teenage
pregnancy as major barriers to achieving equality in education. HIV and TB have reached epidemic

3 ibid.
¢ de Oliveira, T., Kharsany, A.B., Graf, T., Cawood, C., Khanyile, D., Grobler, A., Puren, A... Karim SSA. (2017). Transmission networks and risk of HIV infection in KwaZulu-Natal,
South Africa: a community-wide phylogenetic study. Lancet HIV, 4, e41-50. Doi: 10.1016/52352-3018(16)30186-2.

5 Reddy, P, Sewpaul, R.,Jonas, K. (2016) Adolescent pregnancy. (HSRC Policy Brief 15)Retrieved from http:/www.hsrc.ac.za/uploads/pageContent/7562/HSRC%20Policy%20
Brief%2015%20-%20Adolescent%20pregnancy_PRESS%20(3).pdf

5 Reddy, S.P, James, S, Sewpaul, R, Sifunda, S, Ellahebokus, A, Kambaran, N.S., Omardien, R.G. (2013). Umthente Uhlaba Usamila - The 3rd South African National Youth Risk
Behaviour Survey2011. Cape Town, South Africa: South African Medical Research Council.

7 Action Aid. (2015) ActionTalk Newsletter (August). Retrieved on March 14, 2016 from http:/www.actionaid.org/sites/files/actionaid/actiontalk_august_newsletter_aasa_2.
pdf.

8 The full name of the policy is the “National Policy on HIV, STls, TB for Learners, Educators, School Support Staff and Officials in all Primary and Secondary Schools in the
Basic Education Sector”.



proportionsinthe country. Recent data tells us that 7.1 million people are HIV positive with an approximate
270 000 new HIV infections® and 450 000 new TB infections annually!® The rate of teen pregnancy in
South Africa has become a major challenge because learner pregnancy does not only affect completion
of schooling for individuals, in particular the girl learners, but whole families and communities within
which schools and educational institutions function.

Together with the policy, the DBE has developed the Integrated Strategy on HIV, STls and TB, 2012-2016,
in response to the National Strategic Plan on HIV, STIs and TB, 2012-2016, as well as global and local
thinking on HIV, STIs and TB. One of the key components of the strategy is to increase HIV, STls and TB
knowledge and skills among learners, educators and officials; to decrease risky sexual behaviour among
learners,educators and officials,and decrease barriers to retention in schools, particularly for vulnerable
learners.

The Curriculum and Assessment Policy Statement (CAPS) for Life Orientation (LO) for Grades 10 to 12
aims to guide learners to make informed and responsible decisions about their own health and well-
being and the health and well-being of others. The SLPs exposes learners to their constitutional rights
and responsibilities and to the rights of others, and should equip them with the knowledge, skills and
values to make informed decisions, and develop life skills to equip them to take care of their sexual and
reproductive health as they move into young adulthood. The SLPs provide opportunities for learners to
build their confidence to avoid risky relationships and behaviour; to protect themselves if having sexual
relations, and to manage their choices so that they can have a healthy, safe, sexual life.

The SLPs include well-structured, detailed activities to support teachers with the delivery of content
specifically related to sexuality education (SE) guided by the CAPS. The SLPs focus on behavioural change
and provide core messages for learners to remember when thinking about their sexual health. The core
messages are included below.

The SLPs have been aligned to the Life Orientation (LO) CAPS outcomes, topics and subtopics, and the
content needed to teach Grades 10 to 12 for the year. Relevant SE topics and concepts are linked to the
LO CAPS concepts to make the teaching, learning and assessment of SE appropriate. Learners in these
grades may already be confronted with decisions about relationships and how relationships influence
their well-being and their choices about their life roles.

Learners are made more aware of more prepared to make decisions regarding their sexuality and healthy
lifestyle choices.

With greater awareness, life skills and positive peer support, learners are more likely to be able to delay
sexual debut, resist unwanted sexual advances, and protect themselves from pregnancy and STls if and
when they chose to be sexually active. These lessons aim to decrease risky sexual behaviour among
learners and to support them to make good decisions in relation to their sexual health.

In the lower grades, often as early as age 10 for girls and age 12 for boys, learners typically go through
physical and emotional changes related to puberty. Puberty is new and challenging to both boys and
girls, and the timing is individual and unpredictable. The transition from puberty into early adolescence
typically happens in this phase between Grade 10 and 12, and alongside physical and emotional changes
there are often associated issues like substance use and misuse, which can be further linked to topics
like depression, behavioural problems, poor grades, early drop-out, and others."

¢ UNAIDS. Ending AIDS Progress towards the 90-90-90 targets (2017) Retrieved on June 18, 2018 from http:/www.unaids.org/sites/default/files/media_asset/Global _AIDS_
update_2017_en.pdf

10 South Africa National AIDS Council (2017) Let our actions count: South Africa’s National Strategic Plan for HIV, TB and STIs 2017-2022. Retrieved June 18, 2018 from http:/
sanac.org.za/wp-content/uploads/2017/05/NSP_FullDocument_FINAL.pdf

" Adolescent drug use and psychological health. A longitudinal inquiry. Shedler J, Block J. Am Psychol. 1990 May; 45(5):612-30.



The SLPs raise related lifestyle issues as well as media and other factors that can influence our health,
and helps learners to identify actions they can take and options for support as they prepare for this stage
of development towards sexual maturity. The scope of activities is determined by linking content to the
core knowledge, skills and values included in the topics and sub-topics in the LO CAPS.

The SLPs have been designed for step-by-step implementation. All the lesson planning and much of the
preparation has been done for you, to support you in teaching CSE content. The SLPs are comprehensive
lessons with activities and assessment tasks that help you to teach in line with your Life Orientation
Annual Teaching Plans (ATPs). In order to deliver these effectively, your responsibility will be to become
familiar with the lessons, and practice them as needed, before you teach them.

Activities are detailed, practical and time-bound; they include suggested forms of assessments and
provide you with the relevant illustrations, readings and worksheets for your learners. This is to facilitate
discussions and consolidate knowledge in a practical, structured way. Some content may be considered
sensitive to teach and learn about. The activities are age-appropriate, engaging, and encourage learners
tothink aboutthe new content they have to learn. They provide opportunities for learners to think critically
and build their own values about SE topics that would otherwise be avoided. There are activities that ask
learners to talk about the topics at home or with those they live with. This will allow your learners to
internalise what they have learned, take home new ideas, and share the importance of behaviour change
and good decision-making regarding their sexual health. A necessary part of your preparation will be
planning ahead for time management and dividing learners into small groups for groupwork.

An overview of the lessons for each grade, their topics and concepts as well as how they fit into the ATP is
provided at the end of this section.

The SLPs are notastand-alone curriculum.They have been mapped against and aligned to the LO learning
outcomes and content. The CSE content in the SLPs has been aligned to the LO CAPS topics.

There are 22 SLPs provided for Grades 10,11 and 12, i.e. a breakdown of 9 + 9 + 4 SLPs respectively. The
activities for each grade show how concepts are developed across the three grades in the FET phase. The
planning for the SLPs ensures that activities focus on what learner performance is expected at the end of
each grade and by the end of the phase. See Appendix 1: SLPS at a glance.

The SLPs are not taught consecutively but they will be taught across the whole year, where they can be
taught appropriately within the overall content of the LO CAPS. Ideally the LO CAPS should be taught in
sequence, in order to build on the knowledge and skills learned in previous lessons.



The assessment provided will form part of the informal assessment programme for each grade except
where a recommendation is made for you to use an assessment task as part of your formally recorded
assessment.You have a choice toinclude these tasks if you think they show accurate learner performance
for specific content in CAPS. No additional time for teaching is expected when using the SLPs as the
lessons can be taught within the ATP. The assessment types (e.g. peer- individual- teacher- and group-
assessments) and assessment forms (e.g. quizzes, role-plays, etc.) used in the activities have been
written to model the kind of assessment that is most useful for assessing the knowledge, skills, values
and attitudes covered in CSE.

Many activities encourage learners to carry out their own reflections and discussions outside the
classroom. This encourages positive peer relationships, communication in the home, and the building
of healthy friendships. They are intended to build a safe environment in which learners will feel open to
positive influences.

The SLPs use a format that facilitates the planning and preparation of teaching, learning and assessment
against the topics and subtopics in the CAPS. The structure is as follows:

4.1 CAPS TOPICS AND SUBTOPICS

All the SLPs have been aligned to and link to the topics and subtopics in the CAPS. Some activities deal
with more than one topic and subtopic. If so, these topics and sub topics are indicated in the lesson plan
of that SLP. There are natural links between the CAPS concepts and the SE content to be taught.

4.2 CONCEPTS

All the relevant, specific content knowledge and concepts for CSE and reproductive health have been
provided in the activities. The concepts have been selected to ensure that age-appropriate learning and
application of knowledge happens for all learners. The concepts are directly linked to what you need to
teach, and what your learners will know at the end of the activity.

The concepts are listed for each SLP, and included with definitions in the glossary so that you can use
them to consolidate your teaching and check your learners’ understanding of the concepts at the end.

For each grade, a detailed overview of the topics and concepts is provided. See the table showing SLPs
At-a-Glance for each grade. The topics for the CAPS are linked to the concepts for CSE for all the SLPs.

4.3 KNOWLEDGE, VALUES AND ATTITUDES

The SLPs are designed to increase knowledge as well as to change and promote healthy behaviour.In order
for learners to build their confidence and ability to make healthy decisionsand act onthem, itisimportant
that knowledge is acquired together with positive values, attitudes and life skills. On a personal level, your
learners will be challenged to make positive life choices. Learners are given the opportunity to reflect on
their behavior and make new decisions about how they behave and what they choose for themselves.
Behaviour change is a process and it is not expected that change is seen after just one set of lessons. The
activities ask learners to talk about behavior with their peers. There is a chance that together they will
continue to discuss and be aware of changing their behavior and making good choices for themselves.



The implicit outcome of getting learners to engage in the class on relevant issues, healthy choices and
behaviour is that those healthy choices find their way back into their homes and communities, where
choices regarding sexual behaviour are both necessary and challenging. The intention is to build a critical
mass of learners in school and in the community who are able to model healthy behaviour and choices
for their peers.

4.4 TIME ALLOCATION

Each SLP has been written to cover one hour (1hr). This has been done to accommodate a variety of time
- tabling used across schools for each period. For example, timetables structured on a thirty minute
period can be accommodated by teaching one SLP over two periods. You can fit the SLPs into your own
timetables.

In some lessons, there is an indication of a “natural break” where the content is split to allow you to teach
it over two 30-minute periods.

Inthe Grade 12.1 lesson the same topic and subtopic have been used to develop two activities so the time
allocation shows Thour + 1 hour. This lesson allows for preparation of the lesson by learners in one term
and then the execution of their planning in the following term.

Although the time allocated is 1 hour, as with any lesson you teach, some activities may take longer
depending on how well learners grasp content being taught. Many of the activities ask that learners take
tasks home and engage on their own with them. This is to give them time and space to reflect and respond
individually to what they are learning.

The SLPs do not cover all the time allocated for Life Orientation per week. That is because there are more
topics and subtopics that are not about CSE that still need to be taught in CAPS.

Remember that the SLPs are done across the four terms and are taught in different weeks across all
the terms.

4.5 TEACHING METHODOLOGIES

Recommended teaching approaches and methods are included in all the activities found in the SLPs. The
activities should be taught as they have been scripted. The methods and approaches have been selected
to ensure that discussion and practical engagement can happen in the time allocated to each SLP. Some
teachers are more confident of teaching some methods than others. The methods used aim to ensure
that your learners are familiar with the suggested teaching approaches. You must first explain what they
are expected to do, know or show, using the particular technique recommended.

Some methods and approaches can be time-consuming if not managed well. It is important that you plan
ahead and feel comfortable using the suggested method. If you do not feel comfortable, it is preferable
for you to use an approach you are comfortable with, as long as it still encourages participatory learning
and allows your learners to engage fully.

Learners may sometimes find it difficult to divulge sensitive information in front of their peers in the
class. No one should feel forced to share information they do not wish to disclose to others. A suggestion
is that an “Inbox” is made available in the classroom, where learners may then post their questions
or comments confidentially. The higher the level of confidentiality, the more protected learners will feel



about what they are experiencing and need to share. Selected posts can be dealt with in the classroom
when feasible and appropriate during the day or during the week.

4.6 RESOURCES

Alist of the resourcesis provided. These are suggested resources. The resources consist of materials that
can be found in any functional classroom. Mostly, activities ask learners to participate in the making of
some of the learning resources, like game boards, body outlines, etc. Learners can make these resources
during the Creative Arts period or conduct a survey data analysis in their Mathematics lesson.

Schools and classrooms are resourced differently and educators may have other resources available to
assist them. The SLPs are there help educators to facilitate and guide discussions.

A perceived lack of resources should not be a barrier to effective teaching using the SLPs. The resources
required have been suggested because they are easily obtainable. Where resources like models are used,
a note has been included to ask the local clinic to assist by loaning models for use in the classroom.

Additional resources have also been included in some of the activities to provide educators with support
information. Some of these are links to websites or educational articles. If the educators do not have
access to these, they will still be able to teach the lesson with the resources provided in the activities.

4.7 BRIEF LESSON SUMMARY

The brief lesson summary gives you a synopsis of what is contained in the lesson, its activities and
teaching methods. It provides description of what the SLP deals with, and the main aims of that lesson.
Brief summaries of each SLP for each grade are provided in a table at the end of this section. This will give
you a snap shot of the content for each lesson. See Appendix 2: Brief Lesson Summaries.

4.8 KEY POINTS
The key points give a summary of the main points in the lesson and the core knowledge being targeted,
and emphasise what is essential to the SLP.

4.9 ASSESSMENT

Assessment tasks have been designed for each SLP. They are used for self-, peer- or group-assessment,
as indicated. Each SLP shows all the types of assessments and tasks being used in that SLP. Keep
evidence of learner performance in the SLP as an assessment record of what your learners have learned;
how well they have internalised the content; how their behaviour and attitudes have been influenced, and
what content has been most challenging for them. Many assessment tasks ask learners to do the task
collectively and to write it up individually. This is to give them time for discussion on difficult topics and to
share ideas before doing personal reflection.

Behaviour change happens over time, and may not be evident immediately in the classroom. In some
activities, learners might show some adjustments to their behaviour, such as using more respectful
language, showing more sensitivity to gender dynamics, or being able to talk more openly about their
feelings, etc. The SLPs aim to provide opportunities for learners to reflect on their own behaviour and how
their behaviour influences their ability to achieve their life goals. Behaviour change, developing healthy



attitudes and acquiring good values is a long-term process. Learners are encouraged to engage in personal
reflection in the different activities provided.

4.9.1 Informal assessment

The approach to the new content and knowledge for CSE encourages learners to apply what they learn, re-
apply the knowledge in different situations, internalise what they have learned and adjust their behaviour.
This is a formative or developmental process. Informal assessment is not recorded for learner performance
purposes.

Formal assessment is meant to be recorded and to form part of a learner’s portfolio. The activities in the
SLPs are not stated as formal assessment tasks, but suggestions are made about which assessments you
may want to record for formal assessment purposes.

Assessment tasks are formative when they focus on developing skills consolidating learning.

An overview of all the assessments in activities for each grade is included in Appendix 3: Overview of
Assessments in Grades 10-12.

4.9.2 Learner assessment

For tasks that learners are expected to do on their own, encourage them to share their answers and
experiences. This need not be classroom-bound or dealt with only in LO in the classroom. What is learnt
in LO can be appropriately linked to other subjects. Learners in these grades are able to work more
independently and are encouraged to reflect on what they have learnt across each activity. Assessment
tasks are structured for peer engagement and discussion as well as for self-reflection activities. An overview
of learner assessment tasks for each grade is included See Appendix 4: Overview of Learners Assessment
Tasks.
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NOTE TO THE EDUCATOR

The SLPs ask for a high level of engagement from you. The notes may alert you to important aspects
of the activity, and flag ways in which the activity can be improved. The aim is to support you to
teach content that may be difficult or unfamiliar.

The SLPs introduce concepts progressively to your learners. Knowledge is built up across all the
activities and often, prior learning is used to introduce new concepts or skills. In many of the SLPs,
the Note to educator will make reference to what has already been taught as well as what is still
to follow. You need to go through both the preceding and the follow-up activities when preparing to
teach an activity so that all the links are understood.

The scripting of the lessons means that a higher level of engagement happens with you through the SLPs on
what must be taught, what learners must learn and how to assess learners. The notes may prompt and alert
you to important aspects of the activity,and may flag issues related to how the activity can be improved. The
expectation is that you will feel supported as you teach content that may be difficult or unfamiliar.



The SLPs have been designed to introduce concepts progressively to learners. Knowledge is built up
across all the activities and often, prior learning is used to introduce new concepts or skills. In many of
the SLPs, the note to the educator will make reference to what has already been taught as well as what
is still to follow. You need to go through both the preceding and the follow-up activities when preparing to
teach an activity so that all the links are understood.

4.11 TEACHING AND LEARNING RESOURCES

Readings, resources and worksheets are included in the Learner Book for the SLPs. They are structured to
encourage independent learning and the consolidation of knowledge. The focus is on raising awareness
about behaviour as a first step to behaviour change. Peer support and an enabling environmentimportant
elements. Encourage your learners to work individually and where necessary, to practice the changes
encouraged in the SLPs with their peers.

4.12 GLOSSARY

A glossary of terms has been developed for each SLP and is found at the end of the lesson. The terms are
explained as they have been used in the activities in the SLP. This will ensure a common understanding
of concepts that may be less familiar or completely new to both you and your learners. With a glossary
at hand, your learners will feel more comfortable to learn and use the terms. Use the glossary to build
vocabulary with learners and to get them to use the terms with confidence and understanding.

4.13 BIBLIOGRAPHIES

All resource material used for the SLPs is referenced. You might want to follow up some of the references
to broaden your own understanding and knowledge in a structured and directed way. Some learner
activities give links to content that learners can research for themselves.

Core messages have been written for Grades 10 to 12, spelling out the value statements that will be
reinforced in all the activities in the SLPs. The messages are simple “I-messages” for learners to use and
share with each other and beyond the classroom.

Use the messages; put them up in the classroom;insert them in newsletters to parents etc., so that your
learners hear and see them constantly.



CORE MESSAGES (10,11 AND 12)

« | will choose if, and when, to have sex and when not to.

« | have theright to say “no” and the responsibility to respect “no” to sexual attention and sex at
any time and in any situation.

« |Ifmy partner and | choose to have sex, my partner and | will use a condom correctly every
time.

« To protect myself and others, | need to be honest and communicate well in sexual
relationships.

« |lrespect my own and others well-being.
« |know my HIVand STl and general sexual and reproductive health status.
« My partner and | are equally responsible for preventing pregnancy, HIV and other STls.

« |wantto be part of a community that stops gender harm and violence and creates safety and
peace in its place.

This section describes measures you can take to manage your classroom and your learners well, and

to create an environment conducive to learning. The main focus is on facilitating the new content for

Sexuality Educationand strengthening how you will teach and assess each of the activities. Learners in

Grades 10 to 12 have varied levels of experience with relationships, are able to better understand issues

of risk and risky behaviour, and can be encouraged to be more self-regulating that learners in earlier
grades.

Your role, as the educator, is critical in the delivery of the SLP content and in creating an environment

conducive to learning.

Here are some tips:

1.

2.

Help your learners feel comfortable to talk about difficult and sometimes embarrassing topics.
Build trust amongst your learners so that they keep the confidences of their peers.

Ensure that discussions do not cross boundaries to issues that may be overly personal or feel unsafe
to individual learners. No one should be pushed to disclose personal information about themselves,
their sexuality, or their families Decide how much complexity, related to CSE, your learners are ready
to talk about to one another.

Respect diversity — these SLPs and the LO CAPS recognise that not all learners (or educators) will
be heterosexual, or identify with their assigned gender identity. The needs of all learners must be
respected throughout all lessons.

Initiate and end topics of conversation in a respectful, open but trusting manner.



6. Maintain professionalism even when challenged by learners who may not have relevant and
appropriate information to make good decisions regarding their sexual and reproductive health.

7. Remind yourself to be non-judgmental, unbiased, caringly critical and open to the difficulties that
your learners experience regarding sex, sexuality and the adoption of safe behaviour that will reduce
their risk of acquiring HIV. Model empathy and compassion in the way that you communicate. Some of
your learners and/or their family members may be HIV-positive, affected by sexual violence, or early
pregnancy. Take care to ensure discussions are respectful of those already affected by the problems
we are trying to prevent and address.

8. Most importantly, when a learner does share sensitive information or experiences with you, and it is
clear that they are emotionally and psychologically distressed, take time to debrief the learner about
how he/she is feeling. Make the learners comfortable about the confidentiality of the information
shared. If necessary refer a learner for professional support.

Your role in fostering an open, safe and trusting-inspiring environment in which healthy discussions
and relationships can thrive - in the classroom, on the playground and even at home- can’t be stressed
enough. In each of these settings, your learners will be dealing with issues that arise in CSE. The CSE
material aims to help your learners to make informed choices and adopt healthy behaviours related to
content presented in the SLPs.

2.1 FEELING CHALLENGED BY NEW SE CONTENT

The SLPs foreach grade will be taught across the four terms. Anindication of where the SLPs can be taught
throughout the year within the ATP is given for each SLP. You may want to find your own appropriate links
to the LO learning outcomes in the work schedule. Use the table referred to above to guide your planning.

To increase your confidence in teaching the new content found in the SLPs, be as thoroughly prepared for
each activity in the SLP as possible.

The contentin the SLPs is reliable, age-appropriate and linked to the content in the Life Orientation CAPS.
Ifinformation thatis notinthe CAPS has been included inthe SLPs, the contentis well-researched, simply
presented and explained clearly.

It may help to discuss your lessons beforehand with your colleagues and share with each other what
activities and approaches are to be followed for the week.

You are not expected to deal with issues and concerns that your learners raise that should be referred
to more professional practitioners like nurses, counsellors or your district-based support team (DBST).
The activities suggest where professionals may be consulted to deal with content which you may not be
equipped to handle.

2.2 SAFE LEARNING SPACES
Building good values and attitudes can be more challenging than teaching new or unfamiliar content or
topics.

Teaching and learning aids used to convey relevant lesson content may include models of the human
anatomy or explicit posters of harmful diseases. You may feel culturally, religiously or ethically challenged



when teaching some of the content using these teaching and learning aids. Your learners may have similar
feelings. The most important consideration must be how important it is for your learners to know and
understand the content, and how they are likely to be more disadvantaged from not being exposed to the
specific content. Again, you are encouraged to share your concerns and seek advice from your colleagues,
local clinic or professional resources to get the support you need to teach the material effectively.

Values and attitudes are intangible qualities which can be observed and measured. You may consider
allowing your learners to express what they would like to see happening in the classroom. Don’t feel
threatened by strong opinions or views from your learners. If activities are set up to do this, let your
learners work together to find their comfort zones. There are no right or wrong responses. What is most
importantis to pitch the content at a level at which learners can internalise it so that they are able to show
achange in behaviour. Activities and messages are given to create a positive experience in the classroom.

The classroom often extends into the home

Toensurethatpositive learningisreinforcedathome,itisimportantthat parentsorcare-givers understand
what is being taught and why. You will know when parents or care-givers should be included in what is
being shared with your learners in the classroom. Parents or care-givers can be kept abreast of what is
being taught. The school management team (SMT) and School Governing Body (SGB) have a crucial role
in communicating with the parent body about why the contentis included in the school curriculum. Make
parents and care-givers feel comfortable and trusting of what you are teaching in the classroom.

2.3 MANAGING DISCUSSION IN THE CLASSROOM

Classroomdiscussions are contextualised inthe activities;theyare controlled, stimulated and encouraged
through activities. There is no reason for you to feel unsupported or at a loss about what needs to be
taught. All relevant and appropriate content is provided. For some activities, learners will be expected
to do their own research. Some learner activities encourage learners to do their own research or find out
more about certain content. You need to provide a sense of safety in the classroom, so that discussions
are valuable, healthy and beneficial to all learners.

Use group activities, practical approaches and self-reflection to facilitate discussion

Some activities ask learners to keep a journal of their experiences, decisions, challenges, fears and
strengths in relation to what is being learned. This will assist you in monitoring learners’ responses.

In large classes it is not possible for every group to give feedback back on every activity. The time allocated
will only allow for only some groups to give feedback on their group discussions. Manage group report
backsinawaythatall learners hear all the feedback and can make notes on what they have not discussed
in their group.

Also, find a way to rotate group feedback over all activities so that by the end of the SLPs all learners have
had a chance to feedback on their discussions.

2.4 MONITORING PEER DISCUSSIONS AND ENGAGEMENTS

In the SLPs, you are supported to facilitate and guide discussions and to understand how learners relate
to and with each other. You are encouraged to be unobtrusive and unimposing while peer discussions are
happening. In these discussions, peers are building relationships and trust with each other. Allow this to



happen in an unthreatening manner.

The activities require that learners complete tasks that reflect what and how discussions have taken
place.You can intervene in or support these tasks based on what is picked up from learners’ responses to
tasks. Where necessary, make referrals to relevant professional services.

2.5 BUILDING THE CONFIDENCE OF LEARNERS

Learners in this age group typically go through various stages of development at different times, which
means that in any class levels of maturity and associated behaviour are diverse. Here are some useful
characteristics to consider for this developmental stage.”?

12 The numerous research articles used to compile these lists of characteristics are provided in the Bibliography.



INTELLECTUAL

- Abstract thinking becomes more common
with older teenagers. They are able to
identify right from wrong and good from
bad but will often move in the grey areas
between the two extremes.

« Theyare more open to dealing with content
on issues they have an interest in. They will
engage with learning opportunities that
expand their logic and reasoning abilities,
although they may still struggle to match
their thinking abilities with their actions.
This manifests in them being able to talk
intelligently on some issues but having
trouble with planning or executing decisions
or instructions.

« Their thinking is more future-orientated.
They are likely to have visions of what would
make the world a better place, especially
their immediate environment.

« Learnersin this stage of development are
better able to understand different points
of views and are open to other perspectives
and ideas.

+ Many older teenagers will use their new
intellectual capacity to challenge parents’
thinking and their rules. This is to do with
them separating from their parents and
becoming independent.

EMOTIONAL

They experience a range of - often exaggerated -
emotions.

Teenagers don't typically like physical affection
from their parents. Many do, however, like a lot
of physical affection from their friends.

They tend to seek privacy and time alone.
Concerns about physical and sexual
attractiveness surface in this developmental
stage.

They begin to integrate both physical and
emotional intimacy in relationships.

They may start dabbling in serious risk
behaviour, such as self-harm, drinking alcohol,
trying drugs, and having unprotected sex.

They see what their peers are going through and
may be influenced to imitate them. Some are
struggling with difficult issues.

They may feel a lot of sadness or depression,
which can lead to poor grades at school, alcohol
or drug use, unsafe sex, and other problems.

They show more independence from parents but
still need parental guidance and support.

Self-esteem is affected by success in school,
sports, and friendships. Teens tend to compare
themselves with others, and they might

form false ideas about their body image. The
influence of TV, magazines, and the Internet can
add to a teen’s poor body image.

PHYSICAL

Physical development can be very different across ages in this phase. Physical maturity happens at
different rates. Older teenagers typically look physically older than they are and can be mistaken for
people much older than their actual ages. For this reason some teenagers find themselves in troubling

situations, especially when forming relationships.

Biologically, teenagers experience difficulties with managing their “awake” time and have trouble waking
up in the morning, mostly because they stay up later. This often hinders their development.

Physical development between boys and girls is different. Most girls will be physically mature by now,
and most will have completed puberty. Boys might still be maturing physically during this time. Girls in
particular have strong perceptions about their body size, shape, or weight which, if not monitored, can

manifest as eating disorders.



SOCIAL

At this age, there is less emphasis on groups of friends or cliques, and friendships and
romance become more important.

Older teenagers are less influenced by peer pressure and they seek advice from older,
more experienced persons. They are more likely to seek advice from experts than from
their parents when they want to know or do something.

There is a strong influence from friends regarding clothing, styles, music, and fads in this
phase of development.

Many teenagers pair off into couples. They have a deeper capacity for caring and sharing
and for developing more intimate relationships. Dating becomes more pervasive, and for
some there is greater comfort with developing intense romantic relationships.

This means that they spend less time with parents and more time with friends.

MORAL

At this age they are more able to think about and understand abstract ideas such as
morality.

During this time, the individual is developing his or her unique personality and opinions.
Relationships with friends are still important, yet other interests emerge as they develop
a clearer sense of who they are. There are higher levels of independence and more
readiness to assume responsibility. There may be heightened confidence in making a
success in the world of work and many are already thinking about or preparing to leave
home soon after high school. It is also a time of extreme frustration for young people who
are not or cannot be economically and financially independent.



2.6 FACTORS THAT IMPACT ON LEARNER PARTICIPATION
Use the following mind map to think about and be guided by factors that impact on learner participation.

« relevant » positive
o contextual » open-minded
* age-appropriate o trusting » healthy school environment
e structured  self-confident e poverty
« relevant subject links + motivated e unsafe
» appropriate methodology » poor guidance from adults
» values-driven may impose » social influences
(Grades 4 to 6) or have « cultural and religious
influence(Grades 10 to 12) on ATTITUDE beliefs
thinking
CONTENT ENVIRONMENT
FACTORS
IMPACTING
LEARNER
LEARNER
PARTICIPARION EDUCATOR
READINESS READINESS

» Language
competence

« well-prepared
» appropriate level

. » good facilitation
of maturity

e inviting

RELATIONSHIP

» trusting
» good feedback

» reflective
BUILDING - rapport with learners

» bad experiences

For learners:

good peer
relations

respect

trust
confidence
confidentiality
psycho-social
support

For educators:

support from
SMT and district
office

peer support
confidentiality
psycho-social
support

what possible measures you can put in place to address those factors.

own comfort levels
and confidence

methodology and
teaching style
mediate negative
stereotypes

This graphic will help you make links between the factors you find in your classroom and/or school and



For example:

« Ifeducators’ attitudes aren't open-minded, learners might struggle to participate fully because they
feel judged.

+ Ateacherwhois well-prepared and who provides good feedback to learners during class discussions
will increase the confidence of learners to discuss difficult SE content.

» Learners come from different cultural and religious backgrounds, and will interpret the discussion
on SE issues against those backgrounds. The teacher’s role is to facilitate the different opinions
that emerge during discussion with learners. This builds confidence, facilitates participation from
learners, and builds mutual tolerance and respect between learners from different backgrounds or
contexts.

The SLPs take an inclusive approach to strengthening teaching, learning and assessment for Sexuality
Education. This is done by modelling good teaching approaches for new content and providing model
assessment tasks. The SLPs also support educators to motivate for behaviour change and good decision-
making about sex, sexuality, HIV and other STls, and reproductive health.

There are a number of considerations that should be taken into account when accommodating and
responding to barriers to teaching and learning encountered by educators in the classroom:

3.1 INCLUSIVE CLASSROOMS
Your classroom must be accepting of all learners. As an educator, ask yourself the following questions:

a. Will learning and engaging with each other in activities build social skills, encourage respect and
tolerance of different views, and foster empathy?
b. Does the learning context promoting interaction equally for all learners?

c. s learning promoting effective communication, including assertiveness and informed decision-
making?

d. What can be done to ensure empathy for those who are affected by the issues covered by the SLPs?

e. Do activities foster collaboration and learning together?

f. Arethe backgrounds, cultural views and experiences of all learners valued?

g. Areopportunities provided for learners with barriers (emotional, intellectual, social, physical, etc.) to

participate fully?
h. Do all learners participate equally in group activities?
i. Isthereportbackon group discussions shared by all learners?

3.2 DIFFERENT AGES AND EXPERIENCES
The SLPs have been designed to gradually introduce the content at a level that is appropriate for each
grade, taking into consideration the diverse individual experiences between learners.

a. Allteaching and learning needs to be age-appropriate, and given at the level that learners are ready
to receive it. You will be able to use the SLPs within and across the three grades in FET phase to assist
with correct pitching of the content.

b. Your learners’experiences and knowledge about CSE will influence your teaching and discussions.

c. Home influences impact on experiences and perceptions of learners about sexuality. The SLPs can



be used to create a safe context for learners to deal with challenging sexuality education concepts. In
older learners, peer influences play an important role in decision-making.

There is room for diverging points of view; as an educator, you need to ensure that the environment
remains respectful and safe for open discussion.

Parents/care-givers need to feel confident that you are able to teach these difficult concepts and are
dealing with the divergent feelings of learners.

The practical approach to teaching taken in the SLPs will help you bring learners of different ages and
experience into a common learning space. The practical approach aims to address the needs who are
at varying stages of maturity and readiness.

3.3 LANGUAGE

a.

The activities in the SLPs have been written in a style that is appropriate to the level of understanding
of your learner. Information is presented in a variety of different forms. Some learners may find it
easiertointerpret texts that are givenin visual formats, such as comic strips, graphic representations,
etc. Learners may also present their thoughts visually, by, for example, using pictures, drawings, etc.

Keep in mind that for many learners, English language competence may affect their readiness or
ability to express their thoughts, feelings or decisions and influence their confidence to engage
difficult topics.

It is not possible to cater for the language levels of individual learners. The language competency
levels of your learners are too diverse to allow for this. You will need to facilitate these activities as you
would do all other subject lessons, so that your learners participate fully.

Many of the SLPs have included suggestions for linkages to other subjects.

What your learners write and the journals they are encouraged to keep may be used as part of the
language written work.

In the context of learning about the effects of HIV and AIDS and other STls, it is necessary to consider
that many homes may have no parents and that child-headed- homes are a reality in many of our
communities. The household situation of each learner is an important consideration when planning
to teach CSE.

Some activities require that learners engage with their siblings and/or parents and/or caregivers at
home or in their communities. Many family members may have their own views or prejudices about
their children dealing with some of the contentin the SLPs. For this reason, the SLPs have been linked,
very clearly, to the content of the LO CAPS. A separate outreach to parents and community members
has been planned as part of the roll-out of the CSE SLPs.

The school management team (SMT) plays a crucial role in sharing what the SLPs are about and what
their purpose within the LO CAPS is with parents and other stakeholders in the school. Use the eight
core messages to share what learners will be taught about Sexuality Education when doing the SLPs.

All educators and learners should treat discussions as confidential. If any points of discussion are
shared beyond the classroom, this should be with permission, and without disclosing who said what.
The exception to this is when a learner may be in danger and in the best interest of the child action
needs to be taken.



NOTE TO EDUCATOR

Below is a breakdown of the CAPS topics with the associated content from the SLPs, and how
each topic and its content can be taught across the year in an integrated manner.

Each SLP has been developed to be covered in ONE HOUR, with the exception of two lessons in
Grade 10thatareallocated 90 minutes, for extended learner application.Schools have different
timetable allocations for LO, e.g. 30 minutes, 45 minutes or 60 minutes. The indication of time
given here for the SLPs will allow you to fit the SLPs into the total amount of time allocated for
LO in the CAPS.

Remember the SLPs are to be taught across all four terms, as part of the CAPS content dealing
with the specific content included in the SLPs.
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Grade 10 Brief summaries

Grade 10 lessons ‘

10.1 Developing my
self-confidence

Brief summary

The lesson will begin with a brief review of Grade 9 SMART goal-setting,
sexual and reproductive health and well-being. During the lesson learners
will develop a more in-depth understanding of self-confidence and what
may weaken or strengthen their self-confidence. Learners will identify media
messages around race, sex, sexual orientation, gender and abilities linked
to romantic/sexual relationships, and how they can affect self-confidence,
self-esteem and self-awareness. Learners will make up their own media
messages to show thatequality canresultin healthy and satisfying romantic/
sexual relationships. Finally, learners will identify strategies for building
self-confidence, well-being and happiness in their transition from puberty
to adolescence and young adulthood. The spotlight will turn to promoting
healthy romantic relationships through good self-confidence.

10.2 Understanding
power. Getting to share
it

In this lesson, learners will explore how power inequality in romantic and
sexual relationships can harm people’s physical and emotional well-being.
The activities are designed to encourage critical thinking around power: the
abuse of power and the democratic use of power. They will explore why people
in unequal relationships have a higher risk of getting or passing on, STls,
including HIV;and are exposed to an increased risk of unintended pregnancy,
and violence and abuse - or being a victim of it. They will see that equality in
relationships is important for happy relationships

10.3 Gender, equality
and healthier
relationships

Learnerswillexplorewaystopractice genderequalityinrelationships,starting
with their families. They will move on to discuss romantic relationships.
Next they will analyse how both equal and unequal gender power relations
contribute to the risk of STls, including HIV, unintended teenage pregnancy,
and gender-based harm. They will work in groups to come up with some
ideas that promote gender equality in romantic relationships, which they will
present to the class. They will also go out and interview people at home and
in their communities to get their views on gender relations.

10.4 Social and
environmental
justice: we can make a
difference

The lesson will present a young woman’s true story for learners to analyse
in the bigger picture of HIV as a social justice and environment justice issue.
The story teller has a cousin and aunt who are living with HIV. The story will
help us to understand many of the challenges those of us who are living with
HIV face, including stigma and self-stigma.

HIV and AIDS is a local and global issue. It is everyone’s issue. It affects
families, school, our economy, our leaders, our people, and our everyday lives.
It is also a global issue, affecting millions of people around the world. The
activities in this lesson will encourage learners to think about what they can
do at a personal level to stop stigma, and support friends and loved ones
living with HIV.

It will also explain why it is important that we know our HIV status.

Finally, learners will gain a critical thinking tool to apply to their sexual and
reproductive health (SRH) in order to promote their own well-being and
encourage good decision-making around their SRH.




Grade 10 lessons Brief summary

10.5 My changing life In this lesson, learners will identify the various roles they have played from
roles and life goals birth until now. They will reflect on how their roles and responsibilities
might change in the future, and how relationships change too. Learners will
examine how with sexual relationships they are responsible for protection,
and how to prevent pregnancy and sexually transmitted infections (STls),
including HIV. They will identify different pressures in their lives and come
up with strategies for making choices that are conducive to their own well-

being.
10.6 Understanding Learners will review the physical, emotional and social changes that take
sexual interest place in puberty,and the changes most experience in their transition through

adolescence to young adulthood. They will have an opportunity to reflect on
the changes they have experienced so far, and how these have made them
feel, as well as the influence these changes have had on them. They will also
get more information on reproductive health, including fertility awareness.

Learners will focus on sexual feelings, and clarify some common myths
and misconceptions about sexual interest. They will apply their learning by
creatinga comic toillustrate points related to misconceptions, and to provide
correct information about sexual feelings and interest.

10.7 Our choices, our This lesson encourages positive decision-making strategies during the
decisions learner’s natural time of experimentation and striving for independence.
The learners will work with a story to help them think about their values and
strategies, in order to make responsible decisions for their well-being.

The lesson focuses on responsible and protective decision-making in
regard to sexuality and lifestyle choices, so that learners can try their best
to fulfil their personal potential. The story scenarios implicitly highlight
and acknowledge how learners, as adolescents, have to cope with change.
It focuses on the importance of making decisions regarding sex before it
happens spontaneously, and the importance of effective communication
about sex. The lesson stresses the importance of having friends who share
common values, rather than friends who exert negative peer pressure.

It is critical that you make it clear throughout the class discussions that
everyone has the right to their own sexual orientation. Sexual orientation is
not a decision or choice that one makes. One makes choices and decisions
about sex.

10.8 | know what I want | Learners will begin the lesson by deepening their understanding of different
styles of communication; for example passive, assertive and aggressive
communication. They will examine the differences between these styles
of communication. They will come to see the benefits of using assertive
communication in different situations. Learners will be introduced to a tool
on how to communicate assertively and will put it into practice by applying it
to different sexual and reproductive health situations.




Grade 10 lessons Brief summary

10.9 Consent, rape and | Building on the previous lesson on assertive communication, learners will
taking action. consider the definition of rape and explore aspects of consent from several
perspectives (their own perspective, the perspective of the opposite sex,
and what the law says about young people and consent). The lesson also
looks at victim blaming and challenges the attitudes that enable this to
occur. The lesson offers learners an opportunity to change their attitudes
and behaviour and to appreciate that everyone can play a part in reducing
the harmful impact of rape. Finally, the lesson offers practical information,
such as what to do if someone is raped.

Grade 11 Brief summaries

Grade 11 lessons Brief summary
11.1 My priorities and life During this lesson, learners will link their priorities and goals to the
goals choices they make now and for the future, with particular attention to

theirvalues around sexual and reproductive health (SRH). Activities will
help learners to consolidate and deepen their reflection on their goals
and how to achieve them. They will do this both on their own and with
peers, family and friends.

11.2 Healthy relationships: | In this lesson, learners will think critically about the ingredients of
choosing the right healthy relationships and relationships that are harmful to their well-
influences being. Learners will examine relationships across five main categories of
relationships, and discuss the rights and responsibilities that are part of
healthy relationships.

Learners will reflect on and identify relationships that are potentially
harmful to their well-being. They will work with their peers to examine
what makes these relationships unhealthy or risky. There is a particular
focus on relationships with a big age difference between partners,
and the power dynamics that occur when gifts and other benefits
are expected (transactional relationships) in exchange for sex. These
ideas are directly linked to South Africa’s current HIV epidemic, and the
factors that place young people, and particularly young women, at risk.

For homework, learners will identify what they personally want for
their relationships, and set limits for firm expectations from romantic
relationships. These could be applied to different types of relationships
but the focus in this lesson is on romantic/sexual relationships.




Grade 11 lessons Brief summary

11.3 Healthy and unhealthy | In this lesson, learners will be encouraged to think critically about
relationships and the media | the way that the media influences their values and beliefs about
relationships. The lesson begins with an activity that explores the
influence of media in general on personal relationships, and continues
in the next activity to consider the positive and negative effects of
social media in learners’ lives and relationships. In the final activity,
learners will reflect on an example of a personal advertisement for a
transactional relationship, found on social media. They will consider
the possibility of negative consequences that could result in engaging
in that type of relationship.

Finally, learners will continue to reflect on what they want for their
own relationships in a homework assignment that encourages them
to evaluate the positive and the potentially negative side effects of
social media on their relationships, and ways in which they can protect
themselves and others while using social media.

11.4 Living a balanced This lesson has two themes. First, the learners will identify the
lifestyle, staying in control | characteristics of a healthy and balanced lifestyle. They are building
on their prior knowledge that being happy and healthy includes paying
attention to all of the interlinked aspects of their unique selves: their
physical, psychological, social,emotional and spiritual dimensions.The
learners will also explore factors like negative peer pressure that could
have an adverse effect on their lifestyle choices, and possibly affect
their ability to achieve their goals and dreams.

This lesson also provides the learners with the opportunity to
understand how their choices regarding relationships can influence
everydimension of their life. Learners will discuss what it means to have
healthy relationships, so that they are better prepared to make prudent
decisions, particularly decisions concerning sexual relationships.

The learners will discuss the importance of freezing the moment at
any point in their relationship so that they can choose a protective
behaviour. This is especially important when they are thinking about
engaging in sexual activities.

Stories, photographs and drawings are used to prompt and assist the
learners to work out their own unique choices.

11.5 Understanding the This lesson will examine the definition of risk and the types of behaviour
consequences of risky and situations that put one at risk. After analysing a dialogue about
behaviour a risky situation and its consequences, learners will develop their

own dialogues/role-plays on risky behaviour. The lesson will provide
learners with the opportunity to reflect on their own behaviour that
could be risky and identify ways to reduce this risk.




Grade 11 lessons Brief summary

11.6 Positive role models This lesson deals with the importance of having positive role models in
our lives and how they influence us. Learners will explore the qualities
of a good role model, and the importance of having positive role models
in life. They will learn from activists, many of whom are involved with
HIV and AIDS activism, or have influenced our perception about gender
roles. These activists have overcome their own barriers. Learners will
alsoexploretheir personal potential to become role models,and identify
their barriers and ways to overcome them. This includes identifying the
kind of support, advice and assistance they need, and where they might
get it. This lesson wraps up by discussing the important role mentors
can play in our lives.

11.7 Gender, power and This lesson will focus on the abuse of power that can result from
violence unequal gender power relations and unequal power relations more
generally. The class will first review an important thread of concepts
related to gender, power, and violence that they have covered in grades
10and 11,inorderto build on the ideas presented in those lessons. They
will then consider forms of gender based violence (GBV) and harm that
they are aware of. Based on this reflection, learners will work in groups
to respond to common scenarios, while simulating a community radio
talk show. The exercise will highlight a range of abuses of power, with
particular attention to sexual harassment and other forms of abuse,
gender-based harm and violence.

11.8 Rape — prevention, The lesson will focus on what rape is, how to prevent rape, and what
support and change to do if you or someone close to you is raped. It will look at some of the
causes of gender-based harm in our country and mechanisms to try
and prevent it. The key message that learners should take away is that
under all and any circumstances, rape is wrong. Do not rape.

11.9 Taking action against This lesson will focus on both personal action as well as collective
abuse action to end gender based violence (GBV). Applying the knowledge
and awareness developed in the previous lessons and using their
own creativity, learners will plan actions for the campaign of 76 Days
of Activism for No Violence Against Women and Children. In doing this,
they will increase their knowledge, have an opportunity to examine
their values, beliefs and attitudes around GBV, enhance their skills for
creating effective messages, and plan for the execution of group action.

In Lesson 11.8 homework and assessment tasks, learners began to
identify ways of taking action against any form of GBV - with a particular
focus on rape. The activity in this lesson builds on ideas generated by
learners during and after Lesson 11.8, but focuses on planning for
participation in an actual campaign.




Grade 12 Brief summaries

Grade 12 lessons ‘

12.1 Our needs and our
rights, taking action

Brief summary

In this lesson, learners will explore concepts related to sexual and
reproductive health rights (SRHR). They will be exposed to a very
successful South African human rights campaign. They will then develop
their own campaign.

The lesson takes place in three parts. Part 1: Introduction to a Health
Campaign will take place in this lesson. Part 2: Presentation Day can
take place at any time appropriate, when learners have developed their
campaigns. Part 3: Delivery of campaign activities will be an extra-
mural activity, unless special arrangements have been made.

The time allocationisindicated as 1 hour + 1 hour (2 hours) across Terms
1 and 2 so that enough time is given to learners to evaluate a campaign,
plan their own campaigns and then present their plans.

Part 1: Introduction to a Health Campaign: Learners will discuss
concepts and examples of responsible citizenship, discrimination
and related rights, under the South Africa Bill of Rights, starting with
their own experiences. To motivate and inspire active and responsible
citizenship, learners will evaluate an advocacy campaign that was taken
all the way to the Constitutional Court, where all pregnant women living
with HIV, won the right, under the Bill of Rights, to receive antiretroviral
treatment to prevent mother-to-child transmission (PMTCT) of HIV.

Learners will then begin to plan their own campaign, beginning with the
identification of a problem or need related to sexual and reproductive
health (SRH). They will apply a planning process to define their activities,
audience, messages, and mode of delivery. Tools are provided in their
Learner Books to support the planning process. Learners may need time
outside of the classroom to plan and prepare their campaign strategies.

Part 2: Presentation Day: On a date set by the educator as part of the
Annual Teaching Plan (ATP), a class session will be held, in order for each
group to present their campaign designs and plans. During this session,
learners will listen to each other’s presentations on what they plan to
do, and provide feedback to each other. Based on the feedback, they will
revise their plans to implement their campaign, if needed.

Part 3: Delivery of campaign activities: This will not take place during
class time. Learners are provided with an opportunity to organise their
own presentation day, which could be a special school activity, where
the learners’ campaigns are presented to their peers in other classes, or
even to the whole school learner body. Groups will have an opportunity
to evaluate their team work and the effectiveness of their campaign
activities usingthe self-assessmenttool provided intheir Learner Books.
As a motivation to work on their presentations, the best campaign could
become the school’s activity towards Worlds Aids Day celebrated on 1
December as part of the schools’ calendar.




Grade 12 lessons Brief summary

12.2 Human factors This lesson will explore a range of human factors that influence our
affecting our health —and | health in both positive and harmful ways. Learners will have the
what we can do about them | opportunity to think critically about the roles that gender inequality/
equality, poverty, as well as social, cultural and religious factors, play
either as risk or protective factors for their well-being.

Learners will identify lifestyle issues and habits that can affect their
well-being both positively and negatively. They will analyse scenarios
related to SRH, and all aspects of well-being. This will include
identification of positive intervention strategies (protective actions).

12.3 STls: protecting In this lesson learners will learn more about sexually transmitted
ourselves, protecting our infections (STls), their signs and symptoms, and what to do if they
future suspect they have an STl, including HIV. They will have the opportunity to

test their knowledge and engage in an interactive session on the topic.
The content covers specific infections, prevention, and care seeking for
early detection and treatment. It also covers the importance of partner
treatment, and specific information related to HIV testing and STI
treatment.

Learners will have the opportunity to:

Consider the barriers and enabling conditions that are currently in
place for their well-being.

Assess their personal actions and intervention strategies to prevent
getting STls, including HIV.

Look at strategies for early detection of STls if they have been sexually
active, in order to get treatment, care and support.

12.4 Looking ahead: my This is the final session in this series of comprehensive sexuality
personal protection plan education (CSE) lesson plans. Learners will have the opportunity for
a final reflection on their life goals, and how romantic and intimate
relationships fit in. Learners will conduct a self-assessment exercise,
reviewing all of the areas of protective practice that have been covered
throughout the lessons, related to healthy relationships, prevention of
STlsand unintended pregnancy, HIV prevention and testing,and harmful,
coercive and abusive relationships. They will identify areas where they
feel strong, and areas where they will need to take additional steps, as
well as other support they might need. To do this they will reflect on
barriers and enabling or supportive conditions, building on the process
they began in lesson 12.3. Based on this self-assessment process, each
will complete a personal protection plan, which they can draw upon in
years to come.




Grade 10

Lesson Title of SLP Type of assessment Form of assessment
10.1 Developing my self- » Educator, Informal Question and Answer: recall
confidence . Peer, Informal of information
- Educator, Informal Test your knowledge
. Self, Informal Presentations
Practical engagementin
groups
Written task
10.2 Understanding power. + Educator, Informal Class discussion
Getting to share it. + Self, Informal Pair work
Small group work
Pair/group discussion
Written tasks
Individual tasks
10.3 Gender, equality and « Educator, Informal Group discussion/ brainstorm
healthier relationships + Peer, Informal Written task
Groupwork
Presentations
Activity log
Survey
10.4 Social and - Educator, Informal Brainstorm
environmental + Peer, Informal Interpretation of visuals
ju.stice:we can make a Grolp disclission
difference
Pair work
Mind map
Written task
10.5 My changing life roles « Educator, Informal Individual work

and life goals

« Peer, Informal

Group discussion

Pair work — Interviews
Written task

Groupwork

Brainstorm

Mind map

Practical task — leaflet design




Lesson Title of SLP Type of assessment Form of assessment
10.6 Understanding sexual - Educator, Informal Discussion on tasks related
interest . Peer, Informal to reproductive health
Written task
Interpretation of visual
Visual presentation
(cartoon)
10.7 Our choices, our » Educator, Informal Group discussion
decisions « Peer, Informal Group work
Written task
10.8 | know what | want « Educator, Informal Brainstorm
+ Peer, Informal Written task
Group role play
10.9 Consent, rape and « Educator, Informal Visual presentation using
taking action. . Peer, Informal video
Class discussion on content
of video
Whole group discussion
Passage analysis
-understanding concepts
Brainstorm
Grade 11
Lesson Title of SLP Type of assessment Form of assessment
111 My priorities and life + Educator, informal Class discussion
goals « Peer, informal Written task
Pair discussions
Class discussion (on
homework task)
Written task
11.2 Healthy relationships: « Educator, informal Class discussion
choosing the right « Peer, Informal Group work brainstorm
MEE + Self, Informal Work in pairs
Written task
Peer feedback
11.3 Healthy and unhealthy « Educator, Informal Class discussion

relationships and the
media

« Peer, Informal
« Self, Informal

Group discussions
Written task
Presentations




Lesson Title of SLP Type of assessment Form of assessment
11.4 Living a balanced + Educator, Informal Group discussion
lifestyle, stayingin « Peers Informal Written task
control ' :
+ Self, Informal Class discussion
+ Individual, Informal Group work
11.5 Understanding the + Educator, Informal Pair work
(leliishete LB ES of risky + Peer, Informal Class discussion
IO Written task
Pair discussions
Role play
Presentations
11.6 Positive role models + Peer, Informal Class discussion
+ Educator, Informal Written task
+ Self, Informal Research task
Project
11.7 Gender, power and « Educator, Informal Class discussion
violence + Peer, Informal Group work
Role play
Written task
11.8 Rape - prevention, » Educator, informal Question and answer task
support and change « Peer, Informal Class discussion
Oral presentation
Brainstorm
Written task
11.9 Taking action against - Educator, Informal Class discussion
abuse + Peer, Informal Written task
Group work
Grade 12
Lesson Title of SLP Type of assessment Form of assessment
12.1 Our needs and our «  Educator, Informal Question and answer task

rights, taking action

Peer, Informal
Self, Informal

Written task

Group discussions
Evaluation of research
Design and planning
campaigns

Presentations of campaign
design and planning




Lesson Title of SLP Type of assessment Form of assessment
12.2 Human factors « Educator,Informal | « Classdiscussion,
affecting our health < Peer, Informal groupwork and
— and what we can do - presentations
bout th « Individual,
about them Infanmal +  Groupwork.
«  Written task — analysis of
text
12.3 STls: protecting « Educator,Informal | ¢ Recall and knowledge
ourselves, protecting . Self, Informal check
+  Question and answer
«  Written task — text analysis
and response
12.4 Looking ahead: my - Educator,Informal | Written self-reflection task

personal protection
plan

« Self, Informal
o Peer, Informal

Class discussion

Written task: developing health
action plans




Grade 10

Lesson Assessment tasks

101 Class discussion on SMART GOALS

Written test: Test your knowledge — consolidation of content

10.2 Activity A: Consolidation of terms and concepts

Written task: Dealing with stereotypes

10.3 Activities A and B: Responses to questions and use of group presentations

Homework: Individual task — conducting a survey and group discussion on concepts

10.4 Individual activity: Dealing with concepts and understanding terms

Written task: Application of critical thinking tool and supporting own views

10.5 Written task: Comprehension test on key concepts

Written test: Test your knowledge — consolidation of concepts

10.6 Written task and presentation: Use the cartoon speech bubbles to test conceptual
understanding. Presentation of responses.

10.7 Activity B: Written task — testing understanding and application of concepts and strategies.

10.8 Activity A: Group discussion - brainstorm on assertive communication and comprehensive
summary of content and concepts across all activities

Activity B: Written task - use of assertive communication tools and use of rubric to assess
group presentations.

10.9 Written test: Test your knowledge - understanding of concepts




Grade 11

Lesson Assessment tasks

111 Written task: Worksheet 11.1.3: Goals and action plans - Develop short, medium and long
term goals and action plans for your goals

11.2 Written task: Homework 11.2.1: Relationships, getting what you want, knowing what you
need.

11.3 Written task: Complete and submit the table in the Homework Assignment.

11.4 Written task: Worksheet 11.4.3: Choosing a healthy, balanced lifestyle

11.5 Presentation: Role play in Activity B - prepare a dialogue on a selected topic to be presented
to the other groups.
Written task: Complete the risky behaviour assessment activity given in Activity C on risky
behaviour.

11.6 Written task: Worksheet 11.6.1: Role models and their contribution.

Reading task: Reading 11.6.1: Heroes today, role models tomorrow! Assessing reading
comprehension reflection on values and attitudes.

11.7 Presentation: Role play in Activity B on the radio talk show.

11.8 Practical task: Develop a slogan that could be used in your school’s programme for the
national 76 Days of Activism for No Violence Against Women and Children campaign.

Research: Find one example taken from the media of how victims are often blamed for rape.

Written task: Draft your own status statement about what you would want to say to correct
this way of thinking about people who are raped.

11.9 Written task: Planning activities for an anti-violence campaign

Grade12

Lesson Assessment tasks

121 Group task: Presentations - planning campaigns.

Written task: Worksheet 12.1.5 as a self-assessment tool for campaign presentations.

Individual task: Self-reflection” opportunity for own understanding and internalising of
concepts

12.2 Activity B : Group activity — presentation on understanding of key concepts

Individual consolidation task: Written task — consolidation and explanation of key content
and concepts learnt

12.3 Activity A: Written task - recall of knowledge dealt with in the activity

Activity A Part 2: Written task - uses of questions and answers to consolidate concepts

Written task: Worksheet 12.3.1: Tool for analysing, understanding of content and
measuring learners’ reflection on their own personal barriers and enablers.

12.4 Written task: Activity A as a self-assessment task — individual reflection of goals, intimate
relationships and personal plans

Written task : Worksheet 12.4.2: My personal protection plan — consolidation of concepts
and personal development across previous activities
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Lesson 10.1 Developing my self-confidence

Grade 10
Term 1
Weeks 1-3
CAPS Topic(s) Development of the self
CAPS Subtopic(s) | -+ Strategies to enhance self-awareness, self-esteem and self-development: factors
influencing self-awareness and self-esteem including media
- Strategies to build confidence in self and others: communication, successful
completion of tasks or projects, participation in community organisation or life, making
good decisions and affirmation of others
- Acknowledge and respect the uniqueness of self and others and respect differences
(race, gender and ability)
« Value of participation in exercise programmes that promote fitness: cardiovascular
fitness, muscular strength, endurance and flexibility
- Relationship between physical and mental health
Link «  Definition of concepts: power, power relations, masculinity, femininity and gender
to other — Differences between a man and a woman: reproduction and roles in the community,
subtopics in stereotypical views of gender roles and responsibilities, gender differences in
CAPS LO participation in physical activities
This lesson will +  Revisit SMART goals
deal with the « Identify important elements that contribute to self-confidence
following + Recognise the impact different forms of media can have on self-confidence, self-
awareness, and self-esteem
« Identify ways the media can positively or negatively influence teenagers’ self-confidence
« Describe what it means for us to respect differences and the uniqueness of each person,
including race, sex, sexual orientation, gender and abilities
«  Create constructive self-esteem messages for teenagers
+  Create strategies that strengthen your own and others’ self-confidence
« Identify the positive effects on our overall well-being when we do physical activities
regularly
«  Reflect on your own level of self-confidence and how to strengthen it
Concepts « appreciation
. consequence
»  respect, self-respect
« respect for uniqueness of self and others
« self-awareness, self-confidence, self-esteem
« self-development
- strategy
« well-being
Teaching +  Knowledge check-in
methodologies + Classdiscussion and application of learning concepts
« Pair shareideas: share insights with the class
« Groupdiscussions and presenting insights in the class
»  Group work: creating media messages
Time 90 minutes




BRIEF LESSON SUMMARY

The lesson will begin with a brief review of Grade 9 SMART goal-setting, sexual and reproductive health
and well-being. During the lesson learners will develop a more in-depth understanding of self-confidence
and what may weaken or strengthen their self-confidence. Learners will identify media messages around
race, sex, sexual orientation, gender and abilities linked to romantic/sexual relationships, and how they
can affect self-confidence, self-esteem and self-awareness. Learners will make up their own media
messages to show that equality can result in healthy and satisfying romantic/sexual relationships.
Finally, learners will identify strategies for building self-confidence, well-being and happiness in their
transition from puberty to adolescence and young adulthood. The spotlight will turn to promoting healthy
romantic relationships through good self-confidence.

KEY POINTS

1. When you have self-confidence you are more likely to make choices and decisions that are good for
your overall well-being.

2. Inlifeweallexperience difficulties and disappointments. There are ways to get through them, especially
when you have people who understand, support and encourage you.

3. Self-confidence is like a shield. You can build it by loving yourself, knowing that you are special and
unique, and standing up for what you believe in.

4. You often become a stronger and more confident person when you have overcome challenges.

5. We all as individuals, groups, communities and societies, have the power to support other people like
our friends, peers and family members, through their challenges.

6. Media messaging has an influence on our self-confidence, self-esteem and self-awareness, and can
reinforce both negative and positive messages about sexuality.

e RESOURCES/MATERIALS

Refer to Reading 10.1.1: Factors that can affect self-confidence

PREPARATION FOR THE LESSON

This lesson has been given 90 minutes. Depending on your timetable, you will break the 90 minutes down
to fit the time you have available. More time has been allocated to this lesson so that you can recap on the
Grade 9 content on SMART goals. If learners have not gone through the Grade 9 lesson before, then recap
on what SMART goals are and have the learners write up the goals they have for themselves.

Review all materials for this lesson. Also read Grade 9 SLPs: 9.1 and 9.11 Life Orientation topic:
Development of the self in society. Go through all the activities, and think about how you might allocate
time so that you cover the most important elements of the lesson.



Assessment: Lesson 10.1

Activity Time Type of assessment | Form of assessment
Activity A: 25 Educator, Informal + Question and answer: recall of
Self-confidence and information

achieving our goals » Testyour knowledge

Activity B: Media and its | 30 Educator, Informal - Presentations

messages: what’s cool, Peer, Informal

what’s not?

Activity C: Strategies for | 35 Educator, Informal « Practical engagement in groups

self-confidence

Homework Self, Informal «  Written task
Peer, Informal

Time 90

TEACHING THE LESSON

Welcome the class to the Grade 10 LO series of lessons on CSE. Explain that they will be building on the
previous year’s lessons and continue to enhance their knowledge and skills in sexual and reproductive
health and general well-being. Although there are links to Grade 9 SLPs in some of the lessons for Grade
10, learners who have not been through the Grade 9 lessons will not be disadvantaged. All relevant
content for the Grade 10 lesson is included in the activities.

@ ACTIVITIES

Activity A: Self-confidence and achieving our goals
Introduction: You will begin with a review of your goals, and then explore how your self-confidence,
self-esteem and self-awareness influence your ability to achieve your goals.

1. Tellyour learners that we will start by having a quick check-in on the goal-setting they did in Grade 9.

+ Whatisa SMART goal? (Answer: SMART goals are: Specific. Measurable. Action-oriented. Realistic.
Time-bound)

«  What goals did you set last year? Were you able to achieve them? Did you have to re-set any goals
because things changed (changes are part of daily life)?

«  How have you used SMART goal-setting since you learnt about it?

«  What sexuality education messages from Grade 9 do you remember? Refer learners to the end of
the lesson if they do not recall the core messages.



NOTE TO THE EDUCATOR
Recapping Grade 9

If learners have not dealt with SMART goals in Grade 9, then do a quick explanation of the acronym. Refer
them to Reading 10.1.2: Core messages. Post the SMART label in the classroom to remind learners of its
meaning.

These are the Core messages for Senior Phase and should be familiar to the learners who have been
through any of the grade 7-9 sexuality education SLPs.

The safest choice is not to have sex.

You have the right to say no to sex in any situation.

If you choose to have sex, use a condom every time.

Stay faithful to one partner at a time to protect yourself, your partner and your community.
If you are having sex, get tested for HIV and other STls regularly.

Both men and women are responsible for preventing pregnancy, HIV and other STls.

An assessment task in the Assessment section will help learners consolidate information if they do not
remember doing SMART goals in Grade 9

Conclude this review by emphasising that in Grade 9 learners were taught that anyone involved in
sexual relationships should use condoms correctly, every time they have sex, to protect themselves and
their partners from sexually transmitted infections (STls) including, HIV, and unintended pregnancy.

Explain that in this lesson the class will explore how self-respect as well as respect for others affects
our romantic and intimate relationships and our ability to reach goals that we set for ourselves. Ask
learners to:

a. Explain what they think it means to have good self-confidence by giving examples from their own
lives. Affirm responses that convey an understanding of self-confidence.

b. Give examples of how we have the power to influence each other’s self-confidence in either a
positive or negative way. Highlight that our relationships at school,at home and in the community,
have the power to influence how we feel about ourselves. This happens through what we say,
what we do, and what we communicate through our body language. Different relationships may
affect us in different ways, and influence our ability to reach our potential.

c. Asklearners tothink about their own lives and what may affect their self-confidence.

Work in pairs. Use the easiest and quickest way to divide the types of relationships listed below
amongst the pairs (one per pair).

Different types of relationships:

+ Inromantic relationships — whether the relationship includes sex or not

- Athome - with siblings, cousins, parent figures or elders

« Atschool — with friends, peers, teachers, or in extra-mural activities

+ Intheir community - in clubs, choirs, volunteer groups or religious organisations.



Each pair must give examples of the relationship they are assigned by using these questions to
guide them:

+ In what ways do other people influence their self-confidence? In what way do they influence
other people’s self-confidence?

+ Inwhatwaydoeseach of these types of relationshipsinfluence their ability to achieve their goals?

e. Askafewvolunteerstosharetheirresponseswith the class, starting with romantic relationships.
Discuss both why self-confidence is important and how people influence one another’s self-
confidence.

f.  Give some examples, such as somebody commenting positively or negatively on their
physical appearance or character. Refer to Resource 10.1.1: Factors that can affect
self-confidence for supplementary information. Have learners share their reflections with a
partner.

4. Put up a flash card or write the terms on the chalkboard: self-esteem; self-awareness and
self-development. Ask learners to brainstorm the meaning of each term (without looking at the
possible definitions in the table).

5. Referyour learners to Worksheet 10.1.1: Things to help you in life. Ask them to match each term with
its definition. They will find the three new terms they have learnt, as well as ‘self-confidence’. When
they are done, review their responses together as a class.

Explain that in the next activity, learners will identify ways in which they can build their own, and
others self-confidence.

WORKSHEET 10.1.1: Things to help you in life (answers)

1. Self-confidence 2. Self-esteem 3. Self-awareness 4. Self-development

(@) When, little by little, | (b) When you know (c) Afeeling of trustin (d) Confidence inyour
you develop and and understand your own abilities, own worth or abilities;
strengthen your your own qualities, and self-respect
character, values character and judgement of people
and abilities feelings and situations

Answers




Activity B: Media and its messages. What’s cool, what’s not?

Introduction: In this activity we will look at how the media influences the way we feel about ourselves.

1. Use the illustration to get learners to identify as many of the icons for the different social media that

they are familiar with and use.

2. Askyour learners how they think the media can influence their self-awareness, self-esteem and self-
confidence. Ask for concrete examples that (a) have a positive influence or (b) have a negative influence.

They should consider different media platforms:

Print Media: Magazines, newspapers

Social Media: Facebook, Instagram, Twitter, Snapchat , Youtube (music videos)
Mainstream media: Television, radio

Educational Media: Educational entertainment programmes

Adverts: Billboards, television, radio, magazine (including alcohol and beauty products)

Take several responses, ensuring that they give concrete examples that their peers are likely to know about

and relate to.

3. Form groups and instruct each to choose a specific programme, advert or type of social media they
would like to work with. Have learners turn to Worksheet 10.1.2: Messages we get from the media:
group activity. Go through the activity and try to make sure everyone understands what to do.



WORKSHEET 10.1.2: Messages we get from the media: group activity

Messages we get from the media: group activity

1. What kind of message(s) does that media (for example, an advert or radio programme)
send you about expectations in romantic relationships? How are the messages
experienced by teenage girls and teenage boys? How are the messages experienced by
boys and girls whose sexuality or gender may not fit with the messages? For example,
how might intersex, gay, lesbian, bisexual and transgender teenagers feel?

2. How does the media choose to portray race, gender, sexual orientation and people with
special needs? Consider these points:

a. Are people left out when relationships are portrayed in the media, for example gay
people, people with disabilities, or particular race groups?

b. Are certain groups of people shown in a stereotypical way?
C. What effect can the media have on one’s self-confidence and self-esteem?
d. What should the media do differently so that it promotes respect for people's

uniqueness?

3. Action: Create a message/slogan that includes all teenagers that will help them feel good
about themselves.

Ask each group to briefly share the main points discussed in their group on negative media messaging.
They should also share the message/slogan they have developed to help all teenagers feel good about
themselves.

Activity C: Strategies for self-confidence

1. Invite learners to say what things they do, or experience, that makes them feel self-confident. Write
their responses on the board.

2. Ask learners to turn to Worksheet 10.1.3: Three important self-confidence boosters. Explain that
three important requirements to boost our self-confidence include feeling appreciated, having skills
and being responsible. Point out some responses in step 1 above that illustrate each of the three
categories.

3. Readthe questionsin each box of the worksheet. Have learners form groups to answer the questions.
Assign each group one of the following: (a) having skills, (b) feeling appreciated, or (c) taking
responsibility in romantic or sexual relationships. Groups should take notes of their ideas. After there
has been sufficient time to discuss, review responses of those who focused on (a), then (b), then (c).
Note any important similarities and differences. You will be able to assess their understanding from
their responses.



NOTE TO THE EDUCATOR

When you read the questions in the boxes, make sure learners understand what a consequence is,
and what a strategy is. Both words are glossary terms.

4. Explain that we are also responsible for taking care of ourselves, both physically and mentally. Ask
learners how regular physical activity and exercise might affect one’s:

a. body
b. self-esteem

c. self-confidence

d. ability to communicate assertively

e. emotions

f. school work

g. energy

h. ability to manage and control our sexual feelings

5. Ask learners what other actions they could take to positively impact on the above list. For example,
whatelse could they do to improve their energy, etc.? Possible answers are: sleep well, avoid alcohol
and drugs, think before you act, stick to your goals, etc.

$ CONSOLIDATION

Consolidate the lesson by going through the key points. Remind learners that they have looked at how
self-confidence, self-awareness and self-esteem affect our decisions and well-being, and how the
media impacts on how we see ourselves and relationships.

Ask learners to think about how what they have learned relates to the core messages below:
Core messages:

« |will choose if, and when, to have sex and when not to.

» To protect myself and others, | need to be honest and communicate well in romantic relationships.
+ | want to be part of a community that stops gender harm and violence and creates safety and
peace in its place

@ HOMEWORK

1) Reflection:You and self-confidence

a. Think about a situation where you felt confident. What made you feel confident?
b. Think about a situation where you did not feel confident.
+  What made you feel that way?
+  What can you do to feel more confident next time?
c. Think about a time when you may have made someone else feel bad and negatively affected
their self-confidence. What would you do differently next time?



2) Physical activity log for one week

a. Use the table below to keep a diary of the exercise you do for the week and how it made you feel.
Reflect on how these activities influence your self-confidence, self-awareness and self-esteem.

My well-being: my physical activity log for one week

The physical The timelspent | The partof my | The challenges | Positive
activity I did doing physical | body|worked | have had effects | felt
exercise on physically and
emotionally
Day 1
Day 2
Day 3
Day 4
Day 5
Day 6
Day 7




3) Starta private journal

Find a book you can use as a private journal. Write or draw your
thoughts, experiences, goals and dreams that motivate you. It is freeing
to be able to express ourselves by writing down our thoughts, feelings
and experiences.You can go back to them again later as a reminder. You
will not be asked to hand in your journal, and it will not be assessed. It
is yours to keep in a private place.

“///

NOTE TO THE EDUCATOR
Journal Writing

Journal writing is a useful skill to develop in learners. Liaise with the language teacher(s) about
opportunities for learners to use journal writing in their class.

Emphasise to all learners that writing in a journal about feelings, thoughts and experiences is
personal and needs to be respected.

O ASSESSMENT

Do this assessment task after the discussion in Activity A.

1. Ask learners to make their own notes on the class discussion on what SMART goals are so that they
record their own goals. Their SMART goals are referred to again in later SLPs.

Learners should make their notes on the following:

« Doyouremember what SMART stands for? Write down one of the goals you set for yourself.
« Didyou achieve it or did you have to re-set your goal?

- Have you used SMART goal-setting since you learnt about it?

« Have you set one or two goals this year to make sure you develop yourself?

Use the peer-assessment method after the class discussion on SMART goals. In this way learners get
to discuss or recap their goals with a peer.

2. Use the following questions as recall questions to consolidate content in this SLP.

+  How would you define self-confidence?

« There are three very important parts to self-confidence. What are they?

«  Will poor self-confidence impact on how you achieve your goals? Give a reason for your answer.

+ How is self-confidence linked to making good decisions? Give a reason for your answer.



c RESOURCES/MATERIALS

READING 10.1.1: Factors that can affect self-confidence

Some suggestions on what affects self-confidence

Ask the learners to think about a time when someone (for example, a friend or romantic partner) made
negative comments about their physical appearance. They might have said something about their height,
weight, body shape, or another aspect of their body.

Or, they might have said something about their character, for example, “Why can’t you be like
so-and-so?“-or, “You're always so shy, it’s irritating” They may keep reminding you of something you did,
which is embarrassing for you and you would rather forget it. They may say things about your home or
family that are hurtful.

If we took these types of destructive comments to heart, our self-confidence would be affected. This then
affects all parts of our well-being. Self-confidence is like a shield. You can build it through loving yourself,
believing you are special and unique and standing up for what you believe in.

If you are in a friendship or love relationship that is making you feel bad about yourself, it is important to
rethink whether this is a healthy relationship, and whether to remain in it. It is possible that the person is
trying to control you. This will affect your self-confidence. A partner in a loving relationship will not try to
make you feel inferior. A loving partner in a relationship built on equality and mutual respect would want
to build your self-confidence by helping you to recognise your strengths, and feel good about yourself and
your abilities.



READING 10.1.2: Core messages

Core message (7,8 and 9)

The safest choice is not to have sex.

You have the right to say “no” to sex in any
situation.

If you choose to have sex, use a condom every
time.

Stay faithfulto one partneratatime to protect
yourself, your partner and your community.

If you are having sex, get tested for HIV and
other STls regularly.

Both men and women are responsible for
preventing pregnancy, HIV and other STis.

Core messages (10,11 and 12)

| will choose if, and when, to have sex, and when
not to.

| have the right to say “no” to sexual attention and
sex at any time. | also have the responsibility to
respect “no” for an answer.

If we choose to have sex, my partner and | will use
a condom correctly every time.

To protect myself and others, | need to be honest
and communicate well in sexual relationships.

| respect my own and others well-being.

| know my HIV and STI and general sexual and
reproductive health status.

My partner and | are equally responsible for
preventing pregnancy, HIV and other STls.

| want to be part of a community that stops
gender harm and violence and creates safety and
peace in its place.



WORKSHEET 10.1.1: Things to help you in life

1. Self-confidence 2.Self-esteem 3. Self-awareness 4. Self-development

(@) When, little by little, | (b) When you know (c) Afeelingof trustin (d) Confidence in
you develop and and understand your own abilities, your own worth or
strengthen your your own qualities, and abilities;
character, values character and judgement of people self-respect
and abilities feelings and situations

Answer

i=e 2=d 3=b 4=a

WORKSHEET 10.1.2: Messages we get from the media: group activity

Messages we get from the media: group activity

1. What kind of message(s) does the media (for example, an advert or radio programme) send you about
expectations in romantic relationships? How are these messages experienced by teenage girls and
teenage boys, as well as those whose sexuality or gender may not fit with those messages? (for
example, intersex, gay, lesbian, bisexual and transgender teenagers)?

2. How does the media you choose portray race, gender, sexual orientation and people with special
needs? Consider these points:

a. Are people left out when relationship are portrayed in the media (for example gay people, people
with disabilities, or particular race groups)?

b. Are certain groups of people shown in a stereotypical way?
c. What effect can the media have on one€’s self-confidence and self-esteem?

d. What should the media do differently so that it promotes respect for the uniqueness of ourselves
and others?

3. Action: Create a message/slogan that includes all teenagers that will help them feel good about
themselves..



Educator Guide: Grade 10

WORKSHEET 10.1.3: Three important
self-confidence boosters

There are many important parts to self-
confidence. We're going to focus on only three.
The picture shows that if one of the three falls or
decides to walk away, self-confidence at the top
wouldn’t be able to stand up strongly anymore.

1. Develop your skills

a. What skills do you already have that make
you feel good about yourself?

b. What skills would you like to get better at,
or learn?

c. What skills do you need for romantic
relationships?

d. What strategies can you use to develop
those skills? (See glossary for a definition
of strategies).

3. Take responsibility

When you make healthy decisions, and take
responsibility for your actions, it can give you
good self-confidence.

a. Think of atime recently when you took
responsibility for something you did.

b. Eventhough it might have been difficult,
especially if someone got hurt or something
got broken, how did taking responsibility make
you feel afterwards?

c. Ifyouareinaromantic relationship, or would
like to be in one in the future, what would
you want to take responsibility for? What
responsibility would you want your partner to
take responsibility for?

d. Whatare the possible consequences of not
taking responsibility for your actions?

e. What strategies can you use to strengthen your
bravery to take responsibility for your actions?

68 Sexuality Education in Life Orientation:

Scripted Lesson Plans



O GLOSSARY

Appreciation: Recognising and valuing the qualities of somebody or something. When we appreciate
ourselves, we respect and trust ourselves.

Consequences: The result of an action or of not taking an action. There are consequences for our actions
and there are consequences when we could have taken an action but did not.

Respect: To admire someone for their abilities, qualities or achievements or because of their status in
our family or our community.

Self-awareness: When you are in touch with your strong points and your weaknesses. You know yourself
well: your character and your feelings.

Self-confidence: Trusting one’s own abilities, qualities, and judgement of people and situations.

Self-development: When, in small or big steps, you develop and strengthen your character, values and
abilities.

Self-esteem: When you have an overall sense of confidence in your value as a human being.
Self-respect: To admire, appreciate, stand up for and take care of oneself.

Sexual orientation: A person's sexual identity in relation to the gender of the people the person is
attracted to romantically and sexually.

Strategy: A plan of action to achieve something. For example, if you are sexually active, a strategy to
avoid sexually transmitted infections (STls), HIV and unintended pregnancy would be to use condoms
correctly every time you have sex.

Uniqueness: Each person is one of a kind. We may have a lot in common with others but we each have
our own lives to live. Nobody can ever be exactly like us. We are unique.

Well-being: a state of wellness. You have good well-being when things are good for you physically,
emotionally, and spiritually.



Lesson10.2

Understanding power. Getting
to share it.



Lesson 10.2

Understanding power. Getting to share it.

Grade 10

Term 1

Weeks 1-3

CAPS Topic Development of the self in society

CAPS Subtopic(s)

Definition of concepts: power, power relations, masculinity, femininity and gender

— Differences between a man and a woman: reproduction and roles in the
community, stereotypical views of gender roles and responsibilities, gender
differences when participating in physical activities

Link to other
subtopics in LO CAPS

Strategies to enhance self-awareness, self-esteem and self-development: factors
influencing self-awareness and self-esteem, including media

Value of participation in exercise programmes that promote fitness: cardiovascular
fitness, muscular strength, endurance and flexibility

- Relationship between physical and mental health

- Influence of gender inequality on relationships and general well-being: sexual
abuse, teenage pregnancy, violence, STls including HIV and AIDS

This lesson will deal
with the following:

Understand and apply to concrete examples these concepts: power, power
relations, masculinity, femininity and gender, with particular emphasis on looking
at:

Differences between a man and a woman:

«  Reproduction and roles in the community

«  Stereotypical views of gender roles and responsibilities
«  Genderdifferences in participation in physical activities

Concepts

femininity

gender

gender equality

gender inequality

gender norms

gender socialisation

LGBTQIA (lesbian, gay, bisexual, transgender, queer/questioning, intersex, asexual)
masculinity

patriarchy

power relations

power in relationships

sex, gender and sexual orientation

stereotypes

stereotypical views of gender roles and responsibilities

Teaching
methodologies

Educator knowledge input, learner knowledge and reflection check-in
Class discussion

Snap chat (quick, informal discussion with one or more people)

Pair discussion

Group discussion

Time

60 minutes




BRIEF LESSON SUMMARY

In this lesson, learners will explore how power inequality in romantic and sexual relationships can harm
people’s physical and emotional well-being. The activities are designed to encourage critical thinking
around power: the abuse of power and the democratic use of power. They will explore why people in
unequal relationships have a higher risk of getting or passing on, STls, including HIV; and are exposed to
an increased risk of unintended pregnancy, violence and abuse — or being a victim of it. They will see that
equality in relationships is important for happy relationships.

KEY POINTS

1. We are taught gender roles. We learn them. Learning how to challenge gender norms is part of your
identify formation. It is within your control, and is a necessary part of defining who you want to be.

2. Wecandefine our own unique identities. We do not need to conform to traditional views on masculinity
and femininity.

3. Stereotypes can be harmful. We can notice them and stop perpetuating them.

4. We can challenge people when they use harmful stereotypes which undermine a person’s freedom to
be accepted for who they are.

5. We can maintain our cultural, faith and other identities and still promote equality through our words,
actions, behaviour and attitudes in everyday life.

6. Power can be used constructively and it can also be used destructively. How we use power in
relationships is a choice.

7. All of us can take steps to ensure greater gender equality, which benefits everyone.

c RESOURCES/MATERIALS

This additional reading will be useful for both 10.2 and 10.3:

e Educator resource 10.2.1: Put on a gender lens

PREPARATION FOR THE LESSON

Read through Lesson 10.2 so that you can plan how you want to allocate time for the various activities. As
you read, take time to consider how you will draw linkages between gender equality and healthy actions
to help eliminate abuse in relationships. This will include unintended teenage pregnancy, violence, and
STls, including HIV and AIDS. Also consider your own feelings and attitudes you may encounter related to
sexuality and gender identity, so that you can maintain a respectful and supportive environment for all
learners.

Take a moment to reflect on the positive examples of boys and men who have been champions for gender
equality and positive change for women and girls. During this session, and in other sessions that follow,
you will want to be sure to reinforce any positive comments and actions on the part of young men who



want positive change as well as the young women among your learners. Overall it will be important to
reinforce the idea that gender equality benefits boys and men as much as it benefits girls and women.

Read Educator resource 10.2.1: Put on a gender lens, and think through your responses to the questions.
Activity A: Gender socialization: - How we learn what society expects of us as males and females

+ Review the exercises for this activity so you are prepared to keep the pace moving. Practice reading
the personal reflection aloud to be sure you build in pauses to allow learners time to consider the
information.

Activity B: Challenging gender stereotypes

« Gather traditional gender stereotypical sayings you know of to supplement the discussion. For
example:“Boys are supposed to be tough and they don't cry!” Use examples from different languages,
traditional practices and cultures that your learners are familiar with.

Assessment: Lesson 10.2

Activity Time Type of assessment Form of assessment
Activity A: Gender Educator, Informal - Classdiscussion
socialisation - How we .

. 30 «  Pairwork
are learn what society
expects of us as males »  Small group work
and females
Activity B: Challenging Educator, Informal «  Pair/ group discussion
gender stereotypes 30 . Written task
Homework Self, Informal » Individual tasks
Total 60

TEACHING THE LESSON

Emphasise that having self-confidence helps us handle power in relationships in a confident, equal and
fair way. When we have self-confidence, we feel secure and don't need to wield power over other people.
Gender Power relations are explored in the next activity.

@ ACTIVITIES

Activity A: Gender socialisation - How we learn what society expects of us as males and females

Introduction: In the exercises that follow, the class will explore how we learn about gender roles and what
society expects of us; why gender equality is important, and the power relations that exist between men
and women.



The Road of Life. My Personal Journey

1. Explain to the learners that we are going to do a personal reflection together, called The Road of Life:
My Personal Journey. The aim of this reflection is to identify how and when we have been influenced
in the way we see our roles as boys and girls, and then young men and women. Read the following
passage slowly, pausing for a few seconds when you see this (...).

Everyone close your eyes and think about your earliest memories as | speak. (If someone is uncomfortable
with their eyes closed, they can do the exercise with eyes open).

Think aboutyourearliest memories as a child...Who lived in your home?...Which adults were most influential
in your life?...How did you learn what is expected of you as a boy or as a girl?..... How were you expected
to dress?..To behave?...When was the first time you were told to act like a boy or man, act like a girl or
woman?...What were you doing, and how did it make you feel?...\What responsibilities did you have?...\What
did you notice about what you were expected to do, compared with what was expected from those of the
opposite sex?...When did you start to understand what society expects of you as a student, as a provider, as
a romantic partner?...What role did your friends have in shaping your identity as a young man or women...
What role did your parents or other influential adults have?...How were you expected to behave in finding a
life partner/husband/wife?...\What roles are expected of you in that relationship?...Are you expected to have
children?”

2. Ask the learners to turn to Worksheet 10.2.1: The Road of Life: My Personal Journey. Use the space
provided or extra paper and quickly write down as many things as you can remember. Look at your list
and number them in the order that they happened. Use the example below to explain what is meant by
the road of life and how to identify important milestones and influences, or when significant changes
occur inone’s life.

3. Then,instruct the learners to write on their Road of Life worksheet, write or draw the things that they
feel had the most influence on their understanding and what is expected of them as a boy or girl, and
later as a young man or young woman.

On a time line like the one below, show what memories you have, and approximately when they took
place. Here are some examples:

Age 8 - | learned | Now all | see and
was supposed to hearis ...
be the man of the
Age 5 - grandma house
Age 4 - uncle told Salelglis et
me boys don't cry dress this way Age 8 - mother I wanted to be a
said time to learn nurse, pilot but ...

to cook



4. When the learners have completed the activity, ask them to turn to their neighbour and discuss what
they discovered for a few minutes. Ask them: Did you note things that you have in common? What was
different? Was there anything that was difficult or challenging for you when you did that reflection?

5. Askthe class to think for a minute about what might be difficult for a person who does not identify as
the sex which they were born as. Acknowledge that while we experience things differently as males
and females, there are people who were identified as male but feel that they are female or they may be
female and feel that they are male; or they may feel that they are both male and female. For them, the
personal journey may have more conflicts between what people tell them and how they actually feel.
Explain that you will come back to this.

Stereotypes and gender equality

6. Refer your learners to Learner Reading 10.2.1: Gender stereotypes: why they are important to
understand and the images that go with it. Discuss each concept as you review the material, asking for
concrete examples when it will help the discussion. This will help you know if the learners understand
the concepts.

Afterwards, ask them how they think gender stereotypes affect gender equality and inequality.

Point out that gender roles are changing. Ask leaners to give examples of how they have experienced
changes in gender roles: Are men the only providers and protectors? What non-traditional roles are
women playing?

Talk about the fact that both men and women face new challenges. For example, there are many
different family structures in our country. Engage learners about the various family structures we
have, and ask how this impacts on the notion of gender norms in the home?

Sex and gender: Understanding the difference

7. Explain that we use words like gender, gender power relations, gender roles and gender equality
often. But many people, even experts, mix up the meaning of sex and gender. Ask the learners for their
understanding of the difference between sex and gender? Take a few responses, then refer them to the
information in Reading 10.2.3: What is the difference between sex and gender?

Ask learnersto recall what they were thinking after the Road of Life exercise - How does society impose
certain norms and behaviour on us? Note that people who have a different sexual or gender identity
might feel uncomfortable with social expectations and stereotypes related to gender roles. Then ask:
how can we be supportive of those around us who may not fit the stereotype?



NOTE TO THE EDUCATOR

Make sure that everyone understands the need to be supportive of their peers, regardless of their
gender identity or sexual orientation.

Some learners may not feel confident enough to admit their feelings about their gender identity or
sexual orientation. Having this discussion in class may make them feel that they would like to talk
to somebody who can listen to them and advise them. If you are not able to provide support, consult
your referral directory to find out which services are able to address special needs of LGBTQIA youth.
There are professional services with the necessary experience and skills to help young people who are
questioning their gender and sexual identities.

If there is a learner who is questioning their gender identity, take care to respect the privacy of the
person. No one should be forced to disclose their sexual orientation or their questioning of their
gender identity in public. This can be unsafe, especially in some school and community environments.

Note that when someone shares information on their sexuality or gender identity (or any other
sensitive issue related to sexual health), their need for privacy must be respected. Whatever is shared
must not be repeated outside the classroom.

Activity B: Challenging gender stereotypes

Gender, stereotypes and power: some terms and definitions

1. Ask learners to remain in their same pairs and turn to Worksheet 10.2.3: Gender, stereotypes and
power: some terms and definitions. Their task is to match the definitions in the column on the right
to the correct terms in the column on the left.

2. Review the correct answers with the whole class, and ask whether there are any questions.

3. Askyour learners to note their ideas in their Learner Books as you discuss the following as a class:
«  What doyou think of when you hear the words masculine or masculinity?
+  What do you think of when you hear the words feminine or femininity?
+ Hasit put pressure on you to behave in a particular way?

Power and gender in relationships

4. Askforavolunteer to read the text in Reading 10.2.2: What is power? Encourage learners to take notes
in their Learner Books during the discussion on the topic: How might power in a relationship affect our
ability to achieve our goals?

Ask learners to think of people they know, and discuss the following, without naming any names:
»  Describe a romantic or sexual relationship with unequal power.
»  Describe a romantic or sexual relationship with equal power.
In what way can power relations affect our sexual and reproductive health?
If needed, use these questions as prompts: What would the results be if someone convinces their partner

to only practice safe sex? To get tested for HIV and share results? To use a method of family planning? To
feel safe?

5. Wrap up the activity with the brief exercise found in Worksheet 10.2.5 Challenging stereotypes and
rigid gender norms.



Ask learners to do the personal reflection activity in the assessment section.

$ CONSOLIDATION

Consolidate the lesson by asking learners what they have learnt and whether any of their beliefs or
attitudes have been challenged. Ask them what they view differently as a result of this lesson? Summarise
the key points covered at the beginning of the lesson. Then ask the class to identify which of the core
messages are particularly relevant for this lesson.

Core messages

« |wantto be part of a community that stops gender harm and violence and creates safety and peace in
its place.

« lwillchoose if,and when, to have sex.

« Ihave theright to say “no” and the responsibility to respect “no” to sexual attention and sex at any time
and in any situation.

« lrespect my own and others well-being.
HOMEWORK

Ask learners to turn to Worksheet 10.2.6 Gender roles and activities. L earners should complete this
exercise at home with members of their households. They could use the activity to start discussions at
home about gender stereotypes and how understanding gender stereotyping can help us to have more
gender equality and protect us in our personal relationships.



NOTE TO THE EDUCATOR
Refer your learners for help

If you sense any learners are experiencing gender-based harm and violence or suffering from depression,
you should refer them to organisations that can help them. Do some research or speak to colleagues
for advice about services in the community. There may be a local clinic where learners can be assisted.
The local South African Police Services (SAPS) should have a Victim Empowerment Officer. There is also
the Stop Gender Violence Helpline 0800 150 150, Gender-based Violence Call Centre 0800 428 428 (or
*120*78674#), LifeLine 0861-322-322, or the South African Depression and Anxiety Group (SADAG) 0800
1213 14.

ASSESSMENT

Ask learners to make notes on the following terms discussed in Activity A: power, power relations,
masculinity, femininity and gender.

Use the following activity to consolidate discussion on stereotypes. Learners can do this activity in pairs.

Stereotype - (generalising) m

When you stereotype, you say that all people who belong to a particular group look or behave in the
same way.

Give an example of stereotypes of:

a. teenage boys

b. teenage girls

What can we do to promote gender equality for teenagers?

If we have gender equality for teenagers, do you think it will help to reduce unintended pregnancies,
sexual abuse, violence, and STls, including HIV? Why? (or) Why not



Possible answers

Stereotype ->(generalising about a group of people)

When you stereotype, you say that all people who belong to a particular group look the
same or behave in the same way.

Example: All teenagers are rebels.

1. Give some examples of stereotypes of (a) teenage boys and (b) teenage girls:

a. Boysare messy and unclean.
Boys who wear pink, or cry when they are emotional are effeminate
b. Girls are only concerned about their physical appearances.

Only girls can participate in netball trials
2. What can we do to promote gender equality for teenagers?

Promote activities that defy stereotypes: Encourage boys to learn how to cook or contribute
in other ways at home. Encourage girls to try tasks often assigned to boys. Encourage both
boys and girls to consider careers outside of what is expected of them as boys or girls. It is
important to participate and not limit choices to what society has historically claimed to be
gender specific activities.

3. Askleaners to give their responses and reasons for their decisions.

Possible answers

Stereotype -> (generalising about a group of people)

When you stereotype, you say that all people who belong to a particular group look the
same or behave in the same way.

Example: All teenagers are rebels.

4. Give some examples of stereotypes of (a) teenage boys and (b) teenage girls:

a. Boysare messy and unclean.

Boys who wear pink, or cry when they are emotional are effeminate
b. Girls are only concerned about their physical appearances.

Only girls can participate in netball trials

5. What can we do to promote gender equality for teenagers?

Promote activities that defy stereotypes: Encourage boys to learn how to cook or contribute
in other ways at home. Encourage girls to try tasks often assigned to boys. Encourage both
boys and girls to consider careers outside of what is expected of them as boys or girls. It is
important to participate and not limit choices to what society has historically claimed to be
gender specific activities.

6. Ask leaners to give their responses and reasons for their Learners give their decisions.



Use the peer-assessment method to correct the written responses from learners.

The school-based assessment in Grade 10 includes summative assessment (tests or examinations). Here

is an assessment task you may want to use as an item for a test or exam.

Question: What makes our gender identity? Complete the following table

Man

Woman

Intersex

Biological factors (to do
with the sex you are born

with)

Possible responses

Social influences
on the role you are
expected to play in
your family, school,
community and
society

Cultural or traditional
beliefs and attitudes we are
taught that influence the
way we lead our lives

Biological factors (to do
with the sex you are born
with)

Social influences on the
role you are expected to
play in your family, school,
community and society

The cultural or traditional
beliefs and attitudes we
are taught that influence
our lives

female sex organs but
one setis less clearly
visible

Man Penis, testicles Provider, protector Initiation

Woman Clitoris, vagina, womb Care-giver, nurturer, Women are expected to
producing babies, cooking, have a longer mourning
cleaning the home, period than men
responsibility for children Lobola

Intersex Have both male and The role depends on how Depends on how society

society sees the individual
as either a man or awoman

sees the individual




Personal reflection activity

Inform the class that the personal reflection activity is a wrap up activity:

Consider the discussions you have had about gender roles and norms, and the statement in the speech
bubble in Reading 10.2.1. Quickly write down some actions you can commit to, in order to have greater
gender equality in your life.

° RESOURCES/MATERIALS

EDUCATOR RESOURCE 10.2.1: Put on a gender lens

Think of your own life at home, at school and in the community. You could keep a journal for a few days,
noting the things that people say and do that promote gender equality and the things they say and do that
promote inequality, negative stereotypes and are harmful to the well-being of others.

Apply a gender equality lens to what you observe, and to what you do. Here are some questions:

+ What do you and others expect of men and boys, and what do you and others expect of women and
girls? What behaviour and goals are expected from each gender?

+ Whatis the same, and what is different?

+  What stops boys and men, and girls and women, from being able to share different types of work
fairly and equally so that everyone gets enough time to play and relax?

« Do your expectations regarding gender roles promote equality or do they reinforce traditional
gender norms?

+ Does anyone lose their freedom to be who they want to be, or suffer in other ways?

« |s different behaviour expected or accepted from girls and boys, and women and men? For
example, do girls and women do most of the cooking, laundry and ironing? Do boys get to have more
recreational time outside playing than their girl siblings or cousins?

+ How does all of the above affect a sizeable portion of our population: lesbian, gay, bisexual,
transgender, queer/questioning, intersex, and asexual (LGBTQIA) people?

Note that achieving gender equality is not just about the empowerment of girls and women. It also
requires positive change for boys and men. We should avoid situations that create boys versus girls.
Gender equality benefits men and boys as well as women and girls. There are many young men who are
aware of the unfairness of gender inequality and who want the best for the girls and women in their lives.
These young men want to contribute to family and social life in ways that may not be seen as masculine.
There is a term for these males— Gender Equitable Males (GEMS!).

During this session, and others to follow, you will want to reinforce any positive comments and actions
on the part of young men (GEMS) who want positive change as well as the young women among your
learners. Overall it will be important to reinforce the idea that gender equality benefits boys and men as
much as it benefits girls and women.

Think about having formal or informal discussions about your thoughts and insights with other LO
educators as well as educators in other subjects. Imagine if your whole school promoted gender equality
and respected people of all sexual orientations. What would be different? Would it be a better way of life?



Find out which services for LGBTQIA can assist young people who are questioning their sexual or gender
identities. Have the phone number available for learners who may need the information.

WORKSHEET 10.2.1: The road of life: My personal journey

Listen to your educator read the following passage.

Think about your earliest memories as a child...Who lived in your home?..What adults were most
influential in your life?...How did you learn what is expected of you as a boy or as a girl?.... How were you
expected to dress?...To behave?...\When was the first time you were told to act like a boy or man, act like
a girl or woman?...What were you doing, and how did it make you feel?..What responsibilities did you
have?..What did you notice about what you were expected to do, compared with what was expected from
those of the opposite sex?..When did you start to understand what society expects of you as a student,
as a provider, as a romantic partner?...What role did your friends have in shaping your identity as a young
man or women...What role did your parents or other influential adults have?...How were you expected to
behave to find a life partner/husband/wife?...What roles are expected of you in that relationship?...Are
you expected to have children?

1. After listening to the personal reflection, use the spaces provided, or extra paper, and quickly write
down as many things as you can remember. Look at your list, and number them in the order that they
happened.



Things that have or have had an influence on me

2. Write or draw the things that happened to you that you feel had the most influence on your
understanding of what was expected of you as a boy or girl,and later as a young man or young woman.

On atimeline like the one below, list your memories and indicate approximately when they took place.
Here are some examples:

Age 8 - | learned | Now all | see and
was supposed to hearis ...
be the man of the
Age 5 - grandma house
Age 4 - uncle told sl il dot
me boys don't cry dress this way Age 8 - mother | wanted to be a
said time to learn nurse, pilot but ...
to cook

READING 10.2.1: Gender stereotypes: why they are important to understand
The way in which we are taught how we should behave as a girl or as a boy usually reinforces the gender
stereotypes in society and puts stress on all of us.



What society teaches us
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Unless we are willing and able to challenge stereotypes about masculinity and femininity, and assert
our freedom and uniqueness, they may put a lot of unfair and unrealistic pressure on our personal and
intimate relationships. In turn, this affects our sexual and reproductive well-being. For example, many
adverts and music videos still show women as sex objects or trophies for men to conquer or possess.

When we consciously practice gender equality and respect in our relationships, we are doing the right
thing because it means less fighting and more happiness. It also means we are building a new society
that values peace.

WORKSHEET 10.2.2: Notes on masculinity and femininity
Make notes here as your class discusses the following ideas:

+  What do you think of when you hear the words masculine or masculinity”?
« What do you think of when you hear the words feminine or femininity?

« Haveyou felt under pressure to behave in a particular way?



READING and DISCUSSION 10.2.2: What is power?

Power isthe ability or capacity to take an action ortoactina particular way that may influence the behaviour
of others or the course of events. We can use power in a positive or a destructive way. For example, you can
use social media to share motivational messages and you can also misuse it to shame someone about
their body or about their choices. Each one of us has some power in every situation. We make decisions and
choices as to how we use our power. We are responsible for our choices and actions.

Discuss: In what way can power relations affect sexual and reproductive health?

Write some examples here:




WORKSHEET 10.2.3: Gender, stereotypes and power terms and definitions

Match the definitions in the right column to the correct terms in the left column.

COLUMN A

1. Femininity

2. Genderequality

3. Gendernorms

4. Masculinity

5. Patriarchy

6. Power relations

7. Types of powerin
relationships

8. Sex

9. Gender

Answer

COLUMN B

a.

Generalised statements, which can often hurt and cause
harm, about a particular group of people.

Society teaches boys attitudes and behaviour that are
considered appropriate for boys and men. These are
traditional expectations of how boys and men should
behave.

How power can be used positively or negatively between
people, such as in relationships between rich and poor
people, bosses and workers, educators and learners,
parents/ caregivers and children, leaders and the people
who voted for them.

A system that goes back to ancient times in most
societies. It is a set of taught and learnt values in which it
is accepted that boys and men can and should hold more
power and control than girls and women. Power is held in
different ways, including on€’s social status, ownership,
economic or financial influence, traditional rights and
responsibilities, decision-making and having emotional
control of another or others.

Girls are taught what society expects of them. This
includes the attributes, behaviour and roles that society
values and expects of girls and women. This is reinforced
by the media.

Socially constructed characteristics of women and men
- such as norms, roles and relationships of and between
groups of women and men

Families, schools and society- including the media -,
teach us from birth to death how we are expected to
behave and what we are expected to do, depending on
whether we are boys or girls, or men or women. Some
people, who do not meet these expectations, may identify
themselves as LGBTQIA, and they are often stigmatised.

Generalised statements and ideas about roles and
responsibilities for girls and boys and women and men.
Some generalisations cause hurt and harm.

Who we are emotionally, romantically and sexually
attracted to.



COLUMN A Answer

10. Sexual orientation

11. Stereotypes

12. When we treat
people fairly and
equally, regardless
of whether they are
agirloraboy,ora
woman or a man,
or atransgender
person

COLUMN B

.

We are born either male or female or intersex (with both
male and female sex organs). This is our biology. Some
of us are born male and identify as girls, and vice versa.
They are transgender.

The control that one person or people have over others
can be physical, psychological, emotional and sexual,
due to social status and financial/economic status, to
mention a few.

The control that one person or people have over others
can be physical, psychological, emotional, due to social
and financial/economic status to mention a few.

Worksheet 10.2.3: Gender, stereotypes and power terms and definitions

(Answers for Educator)

COLUMN A Answer COLUMN B

1. Femininity (e) a. Generalised statements, which can often hurt and cause
harm, about a particular group of people.

2. Gender equality L) b. Society teaches boys attitudes and behaviour that are
considered appropriate for boys and men. These are
traditional expectations of how boys and men should
behave.

3. Gendernorms (8) c. How power can be used positively or negatively between

people, such as in relationships between rich and poor
people, bosses and workers, educators and learners,
parents/ caregivers and children, leaders and the people
who voted for them.



COLUMN A

4. Masculinity

5. Patriarchy

6. Power relations

10.

11.

12.

Types of power in
relationships

Sex

Gender

sexual orientation

Stereotypes

Stereotypical views
of gender roles and
responsibilities

Answer

(b)

COLUMN B

d. A system that goes back to ancient times in most

societies. It is a set of taught and learnt values in which it
is accepted that boys and men can and should hold more
power and control than girls and women. Power is held in
different ways, including because of one’s social status,
ownership, economic or financial influence, traditional
rights and responsibilities, decision-making and having
emotional control of another or others.

Girls are taught what society expects of them. This
includes the attributes, behaviour and roles that society
values and expects of girls and women. This is reinforced
by the media.

Socially constructed characteristics of women and men
- such as norms, roles and relationships of and between
groups of women and men

Families,schools and society- including the media -,teach
us from birth to death how we are expected to behave and
what we are expected to do, depending on whether we
are boys or girls, or men or women. Some people, who do
not meet these expectations, may identify themselves as
LGBTQIA, and they are often stigmatised.

Generalised statements and ideas about roles and
responsibilities for girls and boys and women and men.
Some generalisations cause hurt and harm.

Who we are emotionally, romantically and sexually
attracted to.

We are born either male or female or intersex (with both
male and female sex organs). This is our biology. Some
of us are born male and identify as girls, and vice versa.
They are transgender.

The control that one person or people have over others
can be physical, psychological, emotional, sexual, due to
social status, financial/economic, to mention a few.

When we treat people fairly and equally, regardless of
whether they are a girl or a boy, or a woman or a man, or a
transgender person.



READING and DISCUSSION 10.2.3: What is the difference between sex and gender?

Sex (the verb): A physical act of sexual intimacy

Sex (the noun): Being born with male or female sexual reproductive organs. In the case of being intersex, a
person is born with both male and female sexual reproductive organs.

.,’0
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Gender: After birth, our gender is determined by how families and society teach us to behave based
on whether we are born male or female. Gender socialisation deals with expectations and roles and
responsibilities we are taught. Boys and girls are usually socialised differently, which leads to expectations

and pressures placed on them about their masculinity or femininity.

il

Sexual orientation: Who we are
attracted to romantically and sexually.
For example, if you are attracted

to the opposite sex only, you are
heterosexual. If you are only attracted
to people of the same sex as you, then
your sexual orientation is gay (men)
and lesbian (women). Bisexual is when
you are attracted to both sexes.




WORKSHEET 10.2.5 Challenging stereotypes and rigid gender norms

Reflect on the discussions you have had about gender roles and norms and the statement in the
bubble. Write down steps you can commit to, in order to have greater gender equality in your life.

J
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We don’t have to follow the gender stereotypes we
see around us and in the media




@ HOMEWORK

WORKSHEET 10.2.6: Gender roles and activities

Complete the table below at home. You can do this with members of your family or household. Consider
physical activities, responsibilities and chores, extra-curricular activities, and fill in each box. Use the
assignment to start communication around gender related attitudes and expectations.

Activities boys Activities girls Any positive What can
are expected to are expected to or negative we change
do do impact on the to promote
individual? gender
equality?

Toys

Home

School

Community

Faith-based or other
organisations you
are involved in



O GLOSSARY

Femininity: Qualities and ways of behaving associated with being a girl or awoman. Girls are taught these
qualities and ways of behaving by families, communities, religion, culture and society. From a young age,
girls are told which behaviour is acceptable and which behaviour is not acceptable for girls and women.

Gender: The roles and responsibilities of men and women established by our families, our societies and
our cultures. The concept of gender also includes expectations for our behaviour, our appearance and our
abilities as women and men (femininity and masculinity).

Gender equality: Equal rights, responsibilities and opportunities for girls/women, boys/men, intersex
and transgender people.

Gender inequality: The unfair or unequal treatment of people based on whether they are a boy or a girl, a
woman or a man, intersex or transgender.

Gender norms: The ideas, values, attitudes and behaviour that we are taught from birth in our families,
schools, society,including the media, based on whether we are boys or girls,or men orwomen. Transgender
children, teenagers and adults are often stigmatised, as are people who identify as LGBTQIA, because
they don't fitinto traditional gender norms.

Gender socialisation: The way in which we are taught by society about what is expected of us as boys and
girls, men and women. Gender socialisation begins at birth. We learn from what we observe and what we
are taught. Our ideas about how to think and how to behave are influenced by our peers, families, adults,
the media and the traditions we grow up in. This may include stereotypes which we can choose to reject,
and norms that we do not have to follow when we do not agree with them.

LGBTQIA: Is an abbreviation for Lesbian, Gay, Bisexual, Transgender, Queer, Intersex, Asexual.
Lesbian: A homosexual girl or woman who is romantically/sexually attracted to other girls or women.
Gay: A homosexual boy or man who is romantically/sexually attracted to other boys or men.
Bisexual: A person who is romantically/sexually attracted to both men and women.

Transgender: Those of us whose gender identity does not match the biological sex we were born with.
Transgender people may have hormonal or surgical interventions to change their bodies to gender identity
with which they identify.

Queer: An umbrella term that includes all LGBTQIA people who feel they do not fit into any ‘norms.

Questioning: A process in which an individual explores and tries to understand. The Q in LGBTQIA stands
for Questioning and it means questioning one’s gender identity and sexual orientation.

Intersex: People who are intersex are born with both male and female sexual organs. It is for them to be
free to decide their own unique identity.



Asexual: A person who does not have any sexual feelings or desires.

Masculinity: a set of masculine characteristics, behaviour and roles associated with being a boy or man.
Boys are taught these by society, and these are reinforced by the media. Traditional expectations also
influence ideas of how boys and men should behave.

Non-judgemental: Having an attitude or behaving in a way that does not judge the thoughts, actions,
feelings, choices or decisions of others. Being non-judgemental means accepting that people who are
different from us are equally free to be themselves.

Patriarchy: A social and political system that goes back to ancient times, which is based on the idea that
boys and men should hold more power than girls and women in all aspects of life. This includes being seen
as more important in society; having preferential rights in relation to property; financial transactions, and
being afforded more rights and responsibilities than women in religion and culture.

Power relations: Control or influence between two or more persons. Power-sharing is the balanced use
of power where individuals or groups respect one another and share power equally. Power relations that
are unequal are seen in interactions between rich and poor people, bosses and workers, educators and
learners, parents/caregivers and children, leaders and the people who voted for them. Power relations
can be related to status, politics and material possessions, and they can also be physical, psychological,
emotional, sexual, status and financial.

Sex, gender and sexual orientation:

Sex is biological. We're born either male or female or intersex (born with both male and female
sex organs). Some of us are born male and identify as girls, and vice versa, which would make us
transgender.

Gender is taught and learnt behaviour, usually based on our biology (whether we have male or female
sexual organs).

Sexual orientation is who we are emotionally, romantically and sexually attracted to.

Stereotypes: Generalised ideas and statements about a particular group of people that can be hurtful
and harmful.

Stigma: When groups of people in society condemn a person or a particular group of people and treat
them in a negative way because of how they look or behave or because of their life experience, they are
stigmatising that individual or group. They could be people living with HIV, teenagers who get pregnant
while still at school, or people who are from a particular ethnic, gender, economic class or racial group.
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Lesson 10.3

Gender, equality and healthier relationships

Grade 10
Term 1
Weeks 13

CAPS Topic(s)

Development of the self in society

CAPS Subtopic(s)

Definition of concepts: power, power relations, masculinity, femininity and gender

Influence of gender inequality on relationships and general well-being: sexual

abuse, teenage pregnancy, violence, STls including HIV and AIDS

Link to other
subtopics in CAPS (LO)

Definition of concepts: power, power relations, masculinity, femininity and gender

- Differences between a man and a woman: reproduction and roles in the
community, stereotypical views of gender roles and responsibilities, gender
differences in participation in physical activities

Strategies to enhance self-awareness and self-development: factors influencing

self-awareness and self-esteem, including media

This lesson will deal
with the following:

Recognise how gender inequality can lead to more people being sexually abusive
and violent, to more unintended teenage pregnancy, and to acquiring HIV and
other sexually transmitted infections (STIs).

Recognise how gender equality in relationships leads to more happiness and

peace.

Identify the positive effects on our overall well-being when we do physical

activities regularly.

Concepts « Sustainable Development Goals
«  Femininity
+ Gender
+  Genderequality
«  Genderinequality
+  Masculinity
+  Well-being
Teaching - Classdiscussion

methodologies

Pair work
Groupwork and presentations

Time

60 minutes




BRIEF LESSON SUMMARY

Learners will explore ways to practice gender equality in relationships, starting with their families. They
will move on to discuss romantic relationships. Next they will analyse how both equal and unequal
gender power relations contribute to the risk of STls, including HIV, unintended teenage pregnancy, and
gender-based harm.They will work in groups to come up with some ideas that promote gender equality in
romantic relationships, which they will present to the class. They will also go out and interview people at
home and in their communities to get their views on gender relations.

KEY POINTS

1. There are many things we can do to promote gender equality.
Relationships based on gender equality are often happier and healthier.

W™

Gender equality requires support from both partners in a relationship, regardless of whether the
partner is male, female or another gender identity.

4. When we practice gender equality, we can reduce unintended teenage pregnancies, reduce STls
including, HIV, and help to create a more peaceful society.

° RESOURCES/MATERIALS

Refer to additional resources from lesson 10.2:

- Educator Resource 10.2.1: Put on a gender lens

PREPARATION FOR THE LESSON

Read through this lesson, its activities and homework assignments and be prepared to lead discussions
about gender and healthy relationships. Also review the previous lesson to ensure this lesson builds on
the previous exploration of gender, power and identity. Bring a ball (if you do not have one, a piece of paper
rolled up into a ball will be fine), or prepare another interactive way of engaging learners in the review of
the previous lesson.

Activity A: Gender equality and healthy relationships

Review the readings and the activities, including the one assigned as homework. Reflect on your own life,
and the lives of the learners around you to prepare for this discussion.

Activity B: Understanding each other

This activity is meant to promote empathy between genders, as well as help learners to think through
concrete needs related to their relationships. Read through the activity and think of responses from the
perspective of your own gender, the opposite gender, as well as others who don’t identify as either gender.



Assessment: Lesson 10.3

Activity Time Type of assessment | Form of assessment

Activity A: Gender equality 30 Educator, Informal » Group discussion/ brainstorm
and healthy relationships Peer, Informal . Written task

Activity B: Understanding 25 Educator, Informal «  Groupwork

each other (for greater Peer, Informal «  Presentations

equality and healthier
relationships)

Homework 5 Educator, Informal « Activity log
Peer, Informal .+ Survey

Total 60

TEACHING THE LESSON

Begin with a review of the previous lesson. A good way of doing this would be to play Toss the Ball. Take a
ball - orthe paper ball you make - to class, and throw it to a learner who you want to answer a question you
will ask.The learners can also toss the ball to each other in the same way, asking and answering questions
that relate to the previous lesson. This is a fun way of doing revision. You could use a different game to
achieve the same result. End the game by reminding learners that the lesson explored new ideas related
to gender and gender identity, sexuality, and power in relationships.

Tellthe learners that in this lesson some of these ideas will be applied at a more personal level as we think
about what we want in our own relationships, and how we can better support each other.

@ ACTIVITIES

Activity A: Gender equality and healthy relationships
Introduction: In this activity the class will examine the effects of gender equality and inequality on
relationships, and how this influences our ability to protect ourselves.

1. Ask learners to write down what the term means to them. Write down key words on to the board. Then
ask for a volunteer to read this description of a United Nations (UN) Sustainable Development Goal:

Gender equality is not only a fundamental human right, but a necessary foundation for a peaceful,
prosperous and sustainable world. Providing women and girls with equal access to education, health care,
decent work, and representation in political and economic decision making processes will fuel sustainable
economies and benefit societies and humanity at large.”

"http://www.un.org/sustainabledevelopment/gender-equality/



NOTE TO THE EDUCATOR

Learnerswill providetheirowninterpretation of the quote and usingtheirownexamplesofrelationships
explain where there is gender equality. They may include inequality in relationships that are broader
than romantic relationships like relationships in the work place where men are treated differently to
women or paid differently, more sport codes for boys at school than for girls, society’s expectation that
boys take initiative in starting love relationships — boys must ask girls out, etc.

The purpose of the activity is to get learners to say what they would want to see in a more equal
relationship.

Ask the learners to turn to the person sitting next to them and ask what they think a world with gender
equality and without gender-based violence would look like. Ask them to think about everyone who
would benefit from living in a world like that. Ask them to complete the statement in the space provided
in Worksheet 10.3.1: Gender equality — what it means to me. Ask one or two volunteers to read their
descriptions aloud to the class. Tell them they can add to their descriptions throughout the lesson.

Refer your learners to the exercise Worksheet 10.3.2: Thinking about gender equality and romantic
relationships. Ask learners to form small groups. Explain that the groups will analyse each specific
protective needs. This will be done by looking at relationships where there is gender equality and
relationships where there is less gender equality. Assign two rows on the worksheet for each group and
allow enough time for them to discuss and complete their portion of the table. Each group will then
share their responses with the class. Learners should complete the rest of the table as they listen to
each other’s ideas.

NOTE TO THE EDUCATOR

Be sure the discussion includes the concept:

People should treat each other respectfully, fairly and equally regardless of their gender or gender
identity (this includes people who are transgender).

Concludethisactivity by highlightingthat if we want to have healthier relationshipsand less unintended
pregnancy, HIV and intimate partner violence, we have to look at new ways of behaving and treating
each other in our romantic and sexual relationships. Relationships with more equality, respect and
sharing are happier and healthier.



Activity B: Understanding each other (for greater equality and healthier relationships)

Introduction: The aim of this exercise is to help each other to appreciate the challenges others experience
in relation to gender, and explore ways to be more supportive of each other.

1.

Ask learners what the English expression to put oneself in someone else’s shoes means. We want
learners to think about how they would feel if they were to experience what someone else is made to
experience, or how they would feel if the same thing was done to them. Explain that feeling empathy
is to understand or appreciate what another person or group experiences or is experiencing as if it was
done to them.

By putting ourselves in each other’s shoes, we will now explore what we need from each other in order
to have greater equality and healthier romantic relationships. Consider the earlier discussion about
equal and unequal relationships.

2. Divide the class into two groups of girls, and two groups of boys (depending on the number of learners

in the class, there may be more groups). Assign one question to each group according to the gender
indicated. Give each group about five minutes to brainstorm their ideas.

Whose needs? ‘ Whose perspective?

What do | need from my partner to have a relationship that is more Girls
equal and safe?

What does my partner need from me to ensure we have a Girls
relationship that is more equal and safe?

What do | need from my partner to have a relationship that is more Boys
equal and safe?

What does my partner need from me to ensure we have a Boys
relationship that is more equal and safe?

(Include any other perspectives discussed)

3. When they have had sufficient time to communicate their ideas, each group should be prepared to

share their thinking with the rest of the class.

4. Wrap up the activity by noting that everyone has had an opportunity to consider what is needed for

healthier relationships, and what our partners need from each of us.



$ CONSOLIDATION

Ask the leaners to reinforce their learning by considering the key points of the lesson as well as the core
messages below.

Core messages:
« lwantto be part of a community that stops gender harm and violence and creates safety and peace in

its place.

« Irespect my own and others well-being.

@ HOMEWORK

Assignment: Conduct a survey

The survey for this homework assignment 1 covers topics from the three lessons that have just been
completed (SLPs 10.1, 10.2 and 10.3). Review the survey with the learners and guide them to first fill in
their own views as Person 1 on the survey form. Note that the learners should have fun doing this exercise
and enjoy talking to other people about their views on masculinity and femininity.

ASSESSMENT

1. Use the questions and group presentations in Activities A and B as assessment tasks. Ask learners to
share their responses to the questions after their group discussions.

2. The homework assignment will be done as an individual task first, and then discussed in groups; Use
the peer-assessment method to check responses on the survey.

c RESOURCES/MATERIALS

WORKSHEET 10.3.1: Gender equality — what it means to me

Gender equality is not only a fundamental human right, but a necessary foundation for a peaceful,
prosperous and sustainable world. Providing women and girls with equal access to education, health
care, decent work, and representation in political and economic decision-making processes will fuel
sustainable economies and benefit societies and humanity at large.'

1. Write your own description of a relationship where there is gender equality.

S http://www.un.org/sustainabledevelopment/gender-equality/



In a relationship with gender equality...

Why is this important to you?

WORKSHEET 10.3.2: Thinking about gender equality in romantic relationships

Inyour groups,analyse each of the protective needsinthe first column from the point of view of a relationship
where thereis gender equality,compared with one where thereis genderinequality. Each group willcomplete
at least two rows. As other groups share, complete the rest of the list.

Sexual and reproductive What happensina What happensina

health action relationship with little or no | relationship with more
gender equality? gender equality?

1. Choose if,and when, to have
sex and when not to

2. Use myright to say “no” and
the responsibility to respect
the right of others to say
“no” to sexual attention
atany time and in any
situation

3. To protect myself and
others, | need to be honest
and communicate well in
sexual relationships




Sexual and reproductive What happensin a What happensina

health action relationship with little or no | relationship with more
gender equality? gender equality?

4. Use acondom every time
my partner and | choose to
have sex

5. Usea method of
contraception to prevent
pregnancy

6. Gettested for HIV and share
results with my partner

7. Get treatment for both
partners for a Sexually

Transmitted Infections
(STls)

8. Live positively with HIV

9. Resist sexual and other
intimate partner violence

WORKSHEET 10.3.3: Whose perspective?

Instructions: In groups, work to complete the question your group has been assigned. Each group will
have about five minutes to brainstorm ideas.

Whose needs? Whose perspective?

What do | need from my partner to have a Girls
relationship that is more equal and safe?

What does my partner need from me to ensure we Girls
have a relationship that is more equal and safe?

What do | need from my partner to have a Boys
relationship that is more equal and safe?

What does my partner need from me to ensure we Boys
have a relationship that is more equal and safe?

(Any other perspectives?)




HOMEWORK

Homework assignment: Learning about attitudes through a
survey

Instructions: What do you think?
Fill in your own views for Person 1

Then ask two other people to answer the questions, and fill
in for Person 2 and Person 3.

When your form is complete, make notes of your findings at
the end.

Survey on views about masculinity, femininity, gender roles and responsibilities

Characteristics Mostly men and boys Mostly women and girls Both
Who is usually: Person  Person Person Person Person Person Person Person @ Person
1 2 3 1 2 3 1 2 3

1. compassionate
and caring

2. assertive
3. protective

4. theoneto
show sad
feelings

5. theoneto
show happy
feelings

6. nurturing

7. theoneto
initiate a
romantic
relationship

8. takes
responsibility
forusing a
condom for all
sex

9. abletocook
meals

10. able to change
nappies



Survey on views about masculinity, femininity, gender roles and responsibilities
Characteristics Mostly men and boys Mostly women and girls Both

11. able to play
soccer

12. able to play
netball

13. resolves
conflict
peacefully

Write a short note about what you discovered from doing the survey:



O GLOSSARY

Femininity: A set of characteristics, ways of behaving and roles associated with being a girl or woman.
Girls are taught these ways of being by society and the messages are reinforced by the media. Traditional
expectations also influence ideas of how girls and women should behave.

Gender: Refers to the roles and responsibilities of men and women taught by our families, our societies
and our cultures. The concept of gender also includes expectations of our behaviour, our appearance and
our abilities as women and men (femininity and masculinity).

Gender equality: When we treat people respectfully, fairly and equally, regardless of whether they are a
girl or a boy,a woman or a man, intersex or transgender, we are respecting gender equality.

Gender inequality: When we treat people unfairly and unequally based on whether they are a boy or a girl,
awoman or a man, intersex or transgender.

Masculinity: Traditional expectations of how boys should behave, based on certain assumed
characteristics, taught by society, and reinforced by the media.

Mutual respect: When two people demonstrate that they value and admire one another and respect one
another’s rights and points of view. Where there is mutual respect, people consider one another’s feelings
and rights.

Sustainable Development Goals: in September 2015, United Nations (UN) member states adopted
17 goals to end poverty, protect the planet and ensure prosperity for all. Gender Equality is Goal
#5. More information can be found on the sustainable development website at http:./www.un.org/

sustainabledevelopment/sustainable-development-goals/

Values: The moral principles and standards of behaviour that are important to us. Values can include
things like: respecting oneself and others, taking responsibility for one’s life, looking after one’s emotional
and physical well-being, creating a safe space for oneself and others, and choosing to be in happy
relationships that enable us to be ourselves.

Well-being: a state of wellness. You have good well-being when things are good for you physically,
emotionally, and spiritually.
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Lesson 10.4

Social and environmental justice: we can make a difference

Grade 10
Term 2
Weeks 4-7

CAPS Topic(s)

Social and environmental responsibility

CAPS Subtopic(s)

«  Contemporary social issues that impact negatively on local and global
communities:

— Concepts: social justice and environmental justice

- Social issues: poverty, food security, violence, HIV and AIDS, safety,
unequal accessto basic resources, lack of basic services (health services)

- Harmful effects of these issues on personal and community health

Link to other subtopics in
CAPS

Social and environmental responsibility, Term 2, Weeks 4-7
Social, constructive and critical thinking skills necessary to participate
in civic life:
- Social responsibilities including the knowledge and skills to make
informed decisions and take appropriate action
- Own contribution to these services, projects and organisations

This lesson will deal with

Identify HIV and AIDS as a contemporary social justice issue that has local
and global impacts

the following:
+ Identify ways in which HIV and AIDS impacts negatively on well-being — and
identify what needs to be done to turn this around
+ Recognise that those of us living with HIV and AIDS can live fulfilling lives if
there is no stigma and we have proper treatment, care and support
- ldentify how the following factors affect those of us living with HIV and AIDS:
poverty
+ food security
+ violence
« safety
+ unequal access to basic resources
lack of health services
Concepts - critical thinking

+ empathy/empathetic

+  go-to people (peers with positive influence and trusted adults)
*  poverty

« stigma; self-stigma

+ social justice

Teaching methodologies

« Classdiscussion/brainstorm
+  Knowledge input

« Group discussion

« Storyanalysis

« Critical thinking

+ Tool application

Time

60 minutes




BRIEF LESSON SUMMARY

The lesson will present a young woman’s true story for learners to analyse in the bigger picture of HIV as
a social justice and environment justice issue. The story teller has a cousin and aunt who are living with
HIV. The story will help us to understand many of the challenges those of us who are living with HIV face,
including stigma and self-stigma.

HIV and AIDS is a local and global issue. It is everyone’s issue. It affects families, school, our economy, our
leaders, our people, and our everyday lives. It is also a global issue, affecting millions of people around the
world. The activities in this lesson will encourage learners to think about what they can do at a personal
level to stop stigma, and support friends and loved ones living with HIV.

It will also explain why it is important that we know our HIV status.

Finally, learners will gain a critical thinking tool to apply to their sexual and reproductive health (SRH) in
order to promote their own well-being and encourage good decision-making around their SRH.

KEY POINTS
1. Matters of social justice are important to our health and well-being.

2. When circumstances are unfair or unjust, they increase our vulnerability and make it hard both to
prevent health problems, and to get the care we need. This is especially true for SRH problems.

3. Byacceptingthatweareallaffected by HIVand AIDS in some way, we have a responsibility tounderstand
each other’s needs, support each other, and stand up against stigma, which is a social injustice.

4. Itisimportantto know your HIV status. Starting HIV care and treatment as soon as possible will not only
help you to protect your health; it will help you to prevent other infection.

5. Those of us living with HIV can have a long and healthy life as long as we stay on the medical treatment
to reduce our HIV viral load.

6. Stigmaanddiscrimination are born out of fear and ignorance. They destroy our efforts towards an HIV-
free world. We can learn not to stigmatise others. We can learn how not to bring ourselves down by
stigmatising ourselves.

7. ltisimportant toidentify trusted adults and peers who you can go to for help and advice (go-to people).

8. When you are a critical thinker, you see social justice issues in a broad minded way that can motivate
you to make a difference in the world around you.



c RESOURCES/MATERIALS

. Coloured pencils and different coloured pens
. Articles and pictures of/about HIV and SRH

PREPARATION FOR THE LESSON

Before you teach this lesson, talk to people, read up on the subject, and follow the news to deepen
your understanding of the social issues that impact those of us living with HIV. Keep in touch with
new developments regarding testing, counselling, treatment, care and support. Find out about the
organisations offering help, and other help offered in your community, including support groups and
youth-friendly clinics. Explore the possibility of having community health workers or other outreach
workers come to your school to talk to your learners about the services offered to adolescents.

The activities include readings. Consider asking learners to read through the reading activities beforehand
so that there is more time for discussion.

Activity A: Getting the picture about social justice and environmental justice

Read through the lesson plan and review the reading materials. Think about some of the linkages
between population growth and the environment and the way social justice and environmental justice
relate to sexual and reproductive health. Also think about some of the causes of stigma, as well as the
consequences that you see around you.

Activity B: Affected by HIV and AIDS: a teenager’s story

« Prepare examples of both local and global social justice and environmental justice issues.

+ Find newspaper and magazine articles and photographs that show social and environmental justice
issues.

+ Read the story carefully to identify the challenges facing the person in the story who is living with HIV.

« Make sure you understand and can explain with examples about stigma and self-stigma.

Activity C: Applying critical thinking

+ Readthrough the activity so that you are prepared to follow the recommended process to get learners
to think critically about issues related to social and environmental justice.

+ Learners may not be able to identify what social and environment justice issues are. Find current
newspaper or magazine articles they may use as reference material as they do this activity.



Assessment: Lesson 10.4

Activity Time Type of assessment | Form of assessment

Activity A: Getting the 15 Educator, Informal + Brainstorm

picture about social justice « Visual presentation:
and environmental justice Interpretation of visuals

« Group discussion

Activity B: Affected by HIV 20 Educator, Informal «  Pairwork
and AIDS: a teenager’s Peer, Informal .« Written task
story

Activity C: Applying critical | 25 Educator, Informal - Mind map
thinking «  Written task

NB this may be completed
as a homework assignment

Total 60

TEACHING THE LESSON

Beginwith areview of the previous lesson.Tell learners that this lesson will expand beyond gender equality
to explore the relationship between SRH and social and environmental rights. The class will investigate
the meaning of social justice and environmental justice.

@ ACTIVITIES

Activity A: Getting the picture about social justice and environmental justice
Introduction: This activity will define social justice and environmental justice and begin to explore the
links between HIV and AIDS and social and environmental issues.

1. Askthe learners to turn to Worksheet 10.4.1: What are social justice and environmental justice? Ask
them to look at the first illustration and answer questions: a — d in order to define social justice and
environmental justice. Give them some time to work alone or with the person next to them and then
discuss their responses in the large group. Use the information in Worksheet 10.4.1 to supplement your
own knowledge on the subject in order to guide the discussion.

2. Refer learners to the definitions of social justice and environmental justice in their glossary, and
answer any questions.



3. Ask learners to look at the second illustration in the worksheet and answer questions on the link
between social justice and environmental justice and sexual and reproductive health. Again, use the
information in Worksheet 10.4.1 to fill in any gaps. Ask learners how (a) poverty, (b) food security, (c)
unequal access to basic resources, and (d) lack of basic services (like clean water and electricity), can
affect their SRH as adolescents.

4. Finish the activity by asking them to answer the last question on the worksheet regarding local efforts
to address social and environmental issues.

5. Introduce the next activity,which is to read a story that shows how HIVand AIDS is a social justice issue.

Activity B: Affected by HIV and AIDS — a teenager’s story

Introduction: This activity explores the meaning of stigma and how to prevent it, and uses a story about a
boy born HIV positive, to help learners better understand stigma, its impact, and what can be done to stop
it.

1. Remind learners that in previous lessons, the concepts of power, inequality and equality were explored.
The class learnt how importantitisto treat each other with respect and as equals and to not stigmatise
people for being different from us in some way.

2. Ask learners to explain this statement: Stigma is a product of fear. They may do this by using examples
to demonstrate the meaning of the statement ensure that they include the term:ignorance. Encourage
discussion by asking how they understand the relationship between ignorance and stigma.

3. Ask the class to identify groups of people, and/or the types of problems for which people are often
stigmatised. What are some of the causes of stigma?

NOTE TO THE EDUCATOR

Learners will list a number of examples of issues that may cause others to feel that they are victims
of stigma. Examples may be linked to SRH issues or learners may raise examples of stigma that are
not linked to SRH. For example:

»  SRH-related stigma: HIVand AIDS, teen pregnancy, non-conforming sexual and gender identity,
living with a family member who is infected.

« Non SRH-related stigma: Mental illness, having a family member in prison, being from an
ethnic or religious minority, poverty, unemployed parents.



10.

Refer learners to Reading 10.4.1: What stigma means and using our power positively to prevent it.
Read the reading aloud in class and discuss.

Remind learners that having correct information is the first step toward combatting stigma, which
thrives on ignorance. Refer learners to the Reading 10.4.2. HIV: Know the facts and prevent stigma.
Explain that there will not be time to discuss the details during this lesson, but it is critical that people
understand this basic information so that they can be of support to those affected by HIV and AIDS.

Ask learners to turn to Reading: 10.4.3: Affected by HIV and AIDS — a teenager’s story’®in their learner
books. While they are following along, they should make notes of anything they think has to do with (a)
social or environmental justice, or (b) stigma and self-stigma, or (c) support and care.

Ask learners the following questions:

+ How did the story make you feel?
- Whatis self-stigma? Give examples.
« Why does the cousin in the story stigmatise himself? How can he build his self-esteem?

«  Which support structure or support network assists the cousin when he feels depressed or
angry? (Learners should identify that the story-teller and her family are the people who love
and accept him.) Then ask learners to list their own go-to people in their notebooks.

Ask learners to identify challenges people living with HIV and AIDS may face, based on this story, or
others that they know.

Ask learners to identify positive experiences they know of locally or globally that support people with
HIV and AIDS. For example, their community may be very caring and supportive of those living with
HIV. This is how it should be. Perhaps there are good medical services and organisations that work
against stigma?

Finish the discussion on the story by asking why it is important for people to know their HIV status.
What are the barriers to testing? What can help us test? Are there people or organisations that can
help us decide about testing?

Remind learners that by accepting that we are all affected by HIV and AIDS in some way, we have a
responsibility to understand each other’s needs, support each other, and stand up against stigma, which
is a social injustice.

6 Soul City Institute for Social Justice. RISE issue eleven.



Activity C: Applying critical thinking
Introduction: This activity usescritical thinking skills toenable learnersto analyse socialand environmental
issues and identify actions that can be taken. It follows three main stages in which the learner asks
questions in order to reach a satisfactory conclusion. The questions are: What are the facts? What are the
consequences? What should happen?

1. Explain to learners that the process they will be introduced to will help them think critically as they
analyse social and environmental issues and identify actions we can take to improve the situation.

NOTE TO THE EDUCATOR

Encourage critical thinking as a habit

Critical thinking needs to be a habit. It builds our intellectual capacity and our empathy, and makes us
more engaged and interesting people. See the glossary for definitions of ‘empathy’ and ‘empathetic.
These are the opposite of judging and being judgmental.

In this activity, learners apply critical thinking to HIV and AIDS, which affects millions of South Africans
and millions of people globally.

The mind map is a thinking tool that your learners are familiar with. They will l use it to look at social
issues such as living with HIV. It helps learners to not label people. A person living with HIV can also
be a sportsperson, a choir member, a single parent, a lover. Being HIV positive is only one part of that
person’s identity.

When your learners apply critical thinking to social justice issues, it helps them change negative
behaviour, such as stigmatising, victimising or bullying. It may motivate them to become active citizens.

2. Refer learners to lllustration 10.4.1: Critical thinking for social and environmental justice’”

Something
\Happened

What are the consequences? What should happen?
Leng
term

Use the story from the previous activity to apply the three main stages of critical thinking indicated in the
picture. Use the table below to help you explain each stage:

V7 Adapted from http:/edtechreview.in/images/what_is_critical_thinking.jpg




/—\ - The speech bubble represents something that
Something happened, or was said (the facts).

Happened

What happened? For example, the cousin is born with
HIV, sometimes he feels angry and does not take his
medicine. He gets teased at school.

The cogs represent our brain asking critical thinking
questions like:

What are the consequences? (Answer this by looking at
short-, medium- and long-term consequences. Ask the
main critical thinking questions: The 5 Ws and the H -
Who, What, When, Why, Where and How.)

The cousin is feeling angry and is being stigmatised. He
does not always take his medicine, which will make him
feel worse.

These questions should lead you to a light bulb moment
where you think in an enlightened way about what can,
or needs to be done, about the situation.

Forexample, helping to educate the cousin’s classmates
on HIV and AIDS could help them understand it better
and stop them from stigmatising the cousin.

Ask your class for some examples of SRH and social justice issues they feel strongly about as
adolescents. It could be that there is no youth- friendly clinic nearby, or it could be teenage pregnancy,
or accessing condoms without being judged. Write them on the board and then ask learners to form
groups around each topic. They must apply their topic to the critical thinking diagram in their Learner
Book in the table provided. Refer learners to the note below the table.



NOTE TO THE EDUCATOR

Gothrough the first example and set the restas an individual, pair,or group assignment for homework.
You could also link with other subject educators and do this work as an integrated assignment:

- Languages: Writing short paragraphs; structuring an argument; expressing thoughts critically.

» Natural Sciences: Environmental justice; expression of life views.

4. Invite groups to share their thoughts about the critical thinking tool with the class and discuss how
they could use it in the future to think through a situation or problem.

$ CONSOLIDATION

In consolidating this lesson, ask your learners to say why they think it is important to think critically. What
SRH issues do they need to think critically about for their own and their peers’ well-being? What can they
do to reduce stigma around SRH challenges? And why, coming back to the story, is it important to know
our HIV status? Wrap up by going through the key points listed in the section before the activities begin,
and consider the core messages below.

Core messages

« Ifwe choose to have sex, my partner and | will use a condom correctly every time.

« To protect myself and others, | need to be honest and communicate well in sexual relationships.
« |respect my own and others’well-being.

« |know my HIVand STl status and the status of my general sexual and reproductive health.

@ HOMEWORK

1. Complete any remaining work from Activity C. Think about social justice and the issues you feel
passionate about, and write those in your Learner Books.

2. Learnerscomplete the mind map for themselves reflecting on one example of what they have identified
as SRHissues. Ask learnersto map that issue in relation to their emotions, what causes the issue, how
it affects their relationships and what their greatest challenge is related to the issue.
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° ASSESSMENT

1.

Individual activity to be done at home. This activity is not part of the teaching time for this lesson.
Learner may want to discuss their responses with a peer.

Use Activity C: Critical thinking for social and environmental justice. Ask learners to select an
example of a social or environmental issue they consider important and complete the critical thinking
tool.

Learners should do self-assessment on their responses. Many learners may consider their responses
to be personal and may not want to share them.



‘ RESOURCES/MATERIALS

WORKSHEET 10.4.1: What are social justice and environmental justice?

Instructions:

a. Whatdo the pictures in the illustration above represent and what are the linkages between them?
b. Usingtheillustration as a prompt, how can social and environmental justice be defined?

c.  What types of social and environmental justice issues are there in your community? What other
pictures might you add to the illustration above to represent these issues?

d.  What are the links between social and environmental justice?



How do social and environmental justice relate to SRH? Use the illustration above to help you come
up with ideas.

Think about one organisation you know that is fighting for social justice and/or environmental justice
in your community. What type of changes do they want? How effective have their campaigns and
other activities been in increasing awareness and taking action to combat social or environmental
injustices? Have you been involved in any campaigns? If so, what role have you played? If not, how
could you become involved as an active citizen?



WORKSHEET 10.4.1: What are social and environmental justice?
Answer sheet

What do the pictures in the illustration above represent and what are the linkages between them?

Possible answers:

+ HIVandAIDS, environment, water and sanitation, healthcare.

« Access to quality healthcare, a clean and safe environment and to safe water and sanitation all
influence the prevention and treatment of HIV and AIDS.

« The lack of access to resources and opportunities related to education, healthcare, clean water,
employment, housing, etc. negatively affect the prevention and treatment of HIV and AIDS.

Using the illustration as a prompt, how can social and environmental justice be defined?

Possible answers:

« Social justice: Equal distribution of resources and opportunities regardless of a person’s sex, sexual
identity, race, ethnicity, religion, age, economic or health status. We have social justice when people are
able to fulfil their basic human rights as stated in the Bill of Rights in the Constitution. Environmental
justice: Environmental justice means that everyone has the right to live in an environment that is
safe and good for their health. Examples include: clean and safe water and sanitation; air, land and
waterways free of pollution and toxic materials.



What types of social and environmental justice issues are there in your community? What other pictures

might you add to the illustration above to represent these issues?

Possible answers:

«  Poverty; overpopulation; chronic health issues due to environment and lack of money/access to
healthcare, drought and water shortages, food insecurity, violence and crime, gender-based violence
and/or racism.

What are the links between social and environmental justice?

Possible answers:

- Socialand environmental justice are interconnected. Issues related to the environment have an impact
on the people who live there. The unequal distribution of wealth prevents many people from being
able to deal with the impact of environmental problems, making their situation worse. For example,
extreme flooding in an area can wipe out crops and housing. Those who do not have the means to re-
build can end up living in unhealthy housing and be susceptible to more diseases such as malaria and
cholera. Also, social justice issues can affect the environment. For example, people who are living in
poverty might not have the means or awareness of how to take care of the environment. To meet their
basic needs, they might do things that harm the environment and the health of people living in the
environment, such as improper dumping of refuse.




How do social and environmental justice relate to sexual and reproductive health? Use the illustration

above to help you come up with ideas.

Possible answers:

« Social and environmental justice issues affect sexual and reproductive health decisions and actions.
People without the means or access to healthcare facilities or to information on SRH are at a greater
risk for unwanted pregnancies, HIV and other STls, poor pre and postnatal care, etc. People, regardless
of their sex, gender, economic status, religion, etc. should be able to make their own choices about their
sexual and reproductive health.

NOTE TO THE EDUCATOR

Learners may raise many other valid inputs in their discussions and in their feedback to each other.
Encourage learners to engage positively and have an open mind towards different views that may
emerge from their discussions.

READING 10.4.1: What stigma means and using our power positively to prevent it

Stigma: Stigma is when society, or a large number of people, treats a particular group of people in a
negative way because of how they look, a health condition, their living circumstance, an experience
they have had, their religious or political beliefs, or for any number of reasons that they are found to be
unacceptable. A person or a group of people experience stigma when they feel disapproved of, judged,
excluded or treated differently because of who they are or their situation. There are many examples of
people who experience stigma. People living with HIV, teenagers who get pregnant while still at school, or
people with different gender or sexual identities are a few examples that are important to understand, in
relation to SRH. Stigma is usually very hurtful and harmful, and it makes it hard for us to live in peace as
a family, a community or a nation, and to get help if and when we need it.

Stigma is born out of fear and ignorance. We can choose to use our personal power to stop discrimination
against individuals or groups of people. We can put an end to stigmatising ourselves (self-stigma) and
others. We can stop the harmful impact of stigma by understanding, respecting and including people who
aredifferent from us.We overcome our prejudices by not being afraid of difference,and by getting informed
about life circumstances, and by standing up to those who are too afraid to or refuse to understand. We
can unite to make sure there is social and environmental justice for those of us living with HIV and AIDS,
and for those who are affected by stigma for any other reason.

READING 10.4.2: HIV: know the facts and prevent stigma HIV affects us all

The Human Immunodeficiency Virus (HIV) is a virus that is transmitted through unsafe sex (sex without
correctly putting on a condom every time you have sex with a partner). It can also be acquired by a baby
when their mother is living with HIV and not on antiretroviral treatment. Drug users can get HIV when they
share needles. Experts estimate that nearly 266,618 people were newly infected with HIV in South Africa
in 20168

'8 Statistics South Africa [StatsSA], Mid-year estimates, 2016. Statistical Release P0302, Statistics, South Africa: Pretoria
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Although everyone who is having unsafe sex is at risk, girls and young women are getting infected
at higher rates. '

Scientists have not yet found a cure or a vaccine for HIV. But the good news is that those of us
living with HIV can live long and healthy lives if we follow the treatment consistently. There are
many reasons why we should all know our HIV status.

We now know that treatment can also help to prevent the spread of the virus. When the person
who is on treatment has reached viral suppression (the virus cannot be detected in their blood), it
cannot be passed on. They must remain on treatment to remain ‘virally suppressed’

Those of us living with HIV can have safe romantic relationships as long as we use condoms every
time we have sex, and adhere to our treatment. Both male condoms and female condoms, when
used properly, prevent the transmission of HIV. The partner of a person living with HIV can use
a treatment approach called PrEP (Pre Exposure Prophylaxis) — which is preventative medicine
taken before having sex.

Safe conception (becoming pregnant) and safe pregnancy are also now possible for people living
with HIV. It’s best for a couple to go together to a clinic for advice on how to protect each other and
the baby.

Acquired Immune Deficiency Syndrome (AIDS) is not a virus. It is a combination of common and
mostly curable illnesses the human body can’t fight off in someone living with HIV who has not
gone onto antiretroviral treatment (ART).

9 Shisana, 0.,Rehle, T., Simbayi, L.C., Zuma, K., Jooste, S., Zungu, N., Labadarios, D., and Onoya, D.(2014).South African National HIV
Prevalence, Incidence and Behaviour Survey,2012. Cape Town, South Africa: HSRC Press.



READING 10.4.3: Affected by HIV and AIDS — a teenager’s story?®

A teenager speaks about the sadness she feels for her cousin and her aunt who are both living with
HIV and AIDS.

My aunt was infected with HIV in 1999. She did not know this, and in 2001 she had a little boy who was
born with HIV. In those days, they didn't get the proper treatment because there were no nearby clinics.
They were ill all the time and used to live with us so that we could look after them. | am a year older than
my cousin. Ever since | can remember, they have come to live with us during these times.

Anger

My cousinis 14 years old and he has so many questions. He feels it is unfair because his older siblings are
not infected. He gets angry a lot and will then refuse to take his pills because he says it wasn't his fault
that he was infected. He also gets angry because he sometimes finds it difficult to concentrate at school
when he feels tired. The people in his class then tell him he is stupid but | know he isn't. | get worried when
he gives up and doesn't try his best.

My cousin and my aunt do not have a lot of money. My aunt sells chips and sweets next to the road to
make money.

Sometimes she forgets to go for counselling and support from organisations. When they live with us, when
they are not well, my mother makes sure they go for counselling because she says it will help them to cope
with their anger and to live a better life.

Love

| love my cousin very much. He is like my little brother.| keep telling him that HIV is not the end of the world.
| just feel so small and wish | could help my aunt and my cousin.

| often wish I had money so that | could pay for whatever it takes to treat them. That would make me happy.

20 Soul City Institute for Social Justice. Rise magazine, issue eleven



Judgement

What hurts me more is when | hear people talking badly about HIV. | can see that it hurts my aunt and my
cousin. My mother also gets angry because they are talking about her sister. | would like to tell the world
not to speak badly about something you don't have and don't understand. Don’t judge people. They did not

know that they were getting infected. Treat them the way you would like to be treated. Make people feel
good, do what is best for them.

ILLUSTRATION 10.4.1: Critical thinking for social and environmental justice?'

something |
happened ' q

What are the facts? What are the consequences? What should happen?

Leng
term

WORKSHEET 10.4.2. Critical social and environmental issues
Instructions: Think of examples of SRH that can be seen as a social justice issue. This may be the lack
of a youth-friendly clinic nearby, teenage pregnancy, accessing condoms without being judged. Use the

table to critically analyse the issue and identify actions to take. Write down your notes for each stage in
the space in the table.

something
happened

2 Adapted from http:/edtechreview.in/images/what_is_critical_thinking.jpg




Stage 1

. The speech bubble represents something that happened, or
something
happened was said (the facts).

What happened?

Stage 2

The cogs represent our brain asking critical thinking
questions like:

What are the consequences?

Answer this by looking at: short-, medium- and long-term
consequences. Ask the main critical thinking questions: The
5Ws and the H - Who, What, When, Why, Where and How

Stage 3

These questions should lead you to a light bulb moment
where you think in an enlightened way about what can, or
needs to be done, about the situation.




O GLOSSARY

Critical thinking: The ability to think clearly and rationally about the actions you take, what you believe,
and why. Apersonwho thinks critically asks questions and develops opinions based on facts. For example:
why do we have stigma and self-stigma? What happens because of it? Who does it happen to? Where does
it happen?Why does it happen? When does it happen? How does it happen? Who causes it? And what can
we do to change things for the better?

Empathy: The ability to understand and share the feelings of somebody else. We display empathy when
we can imagine ourselves in someone else’s life, dealing with their challenges as if they are our own.To be
empatheticisto display empathy. For example, when a member of your friend’s family is ill, you will try and
understand how your friend is feeling and show that you care. Listening without judging or interrupting is
important if one wants to show empathy or caring to someone.

Environmental justice: “All people and communities have the right to equal environmental protection
under the law, and the right to live, work and play in communities that are safe, healthy and free of life-
threatening conditions.” 2 Examples include: clean and safe water and sanitation;air, land and waterways
free of pollution and toxic materials.

Go-to people: The people we trust to help us work through plans, decisions and challenges. We trust
them because we know they will say and do things that are good for our well-being.

Poverty: Economic poverty is when people do not have money to pay for basic services, decent housing
medicines, playgrounds and parks, food and education.

Self-stigma: Self-stigma is when you judge yourself and hold negative feelings towards yourself. Feelings
of shame, anger, hopelessness, or despair, often go with self-stigma.

Social justice: When resources and opportunities are equally distributed, regardless of a person’s sex,
sexual identity, race, ethnicity, religion, age, economic or health status, there is social justice. When people
are able to fulfil their basic human rights as they are stated in the Bill of Rights in the Constitution, there
is social justice.

Stigma: When groups of people in society condemn a person or a particular group of people and treat
them in a negative way because of how they look or behave or because their life experience, they are
stigmatising that individual or group. They could be people living with HIV, teenagers who get pregnant
while still at school, or people who are from a particular ethnic, gender, economic class or race group.
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Lesson 10.5 | My changing life roles and life goals

Grade 10

Term 3

Weeks 1=

CAPS Topic(s) Development of the self in society

CAPS Subtopic(s) » Liferoles:child,student,adult,rolein family, partner, mother, father,grandparent,

breadwinner, employee, employer, leader and follower

- Evolving nature of and responsibilities inherent in each role; how roles
change and affect relationships

- Handling each role effectively: influence of society and culture

- Changes associated with development towards adulthood: adolescence to
adulthood

Link to other subtopicsin | « Strategies to enhance self-awareness, self-esteem and self-development:
CAPS factors influencing self-awareness and self-esteem including media

- Strategies to build confidence in self and others: communication,
successful completion of tasks or projects, participation in community
organisation or life, making good decisions, and affirmation of others

«  Physical changes: hormonal, increased growth rates, bodily proportions,
secondary sex/gender characteristics, primary changes in the body
(menstruation, ovulation and seed formation), and skin problems

- Emotional changes: maturing personality, depth and control of emotions,
feelings of insecurity, changing needs, interests, feelings, beliefs, values and
sexual interest

This lesson will dealwith | « Identify our different roles in life since birth and into the future, and reflect on
the following: each role’s responsibilities

«  Reflect on how our changing roles affect our relationships — with ourselves and
with others

«  Strategies to manage the influence of society and culture, with a particular
emphasis on romantic/intimate relationships

Concepts «  abstinence (from sex)

« adolescence

«  positive and negative pressures
« romantic/intimate relationships

Teaching methodologies e Individual work

*  Speedinterviews in pairs
- Knowledge review

. Small group work

« Classdiscussion

Time 60 minutes




BRIEF LESSON SUMMARY

In this lesson, learners will identify the various roles they have played from birth until now. They will
reflect on how their roles and responsibilities might change in the future, and how relationships change
too. Learners will examine how with sexual relationships they are responsible for protection, and how to
prevent pregnancy and sexually transmitted infections (STls), including HIV. They will identify different
pressures in their lives and come up with strategies for making choices that are conducive to their own
well-being.

KEY POINTS

1. In our journey through life, we experience different roles which bring with them different
responsibilities.

2. Think through what roles you may have, or may choose not to have, in the future (for example, not
everyone wants to get married, and not everyone wants to have a baby). This will help you work out
how you can handle each role and responsibility within the influences of your society and culture.

3. Think about and plan how to effectively handle pressures in your life so that you protect your
happiness and well-being.

c RESOURCES/MATERIALS

« Chalkboard and chalk
« All necessary notes or activities will be in the Learner Book

PREPARATION FOR THE LESSON

Read through this lesson, its activities and homework assignments, so that you are prepared to lead
discussions about life roles and responsibilities and the role that sexual responsibility plays in achieving
your life goals.

Use the illustrations to get learners to give their own interpretation of what the different scenarios are
presenting. Learners may have varying interpretations based on their own experiences and perspectives.

Activity A: Reflecting on your changing roles
Prepare examples that will be relevant for your learners. If you can, draw part of the timeline on the board
before the lesson.

Activity B: How my changing roles may affect my relationships

Learners are required to do a brainstorm and then to show their ideas in a mind map. You may want to
prepare an example of a mind map showing concepts and links to illustrate what they are required to do
in their own mind maps.



Assessment :Lesson 10.5

Activity Time Type of assessment Form of assessment

Activity A: Reflecting on your | 30 Educator, Informal Individual work

changing roles Group discussion
Pair work — Interviews
Written task

Activity B: How my changing | 30 Educator, Informal Written task

roles may affect my Groupwork

: . Peer, Informal .

relationships Brainstorm
Mind map

Homework Written task-
Practical task — leaflet
design

Time 60

TEACHING THE LESSON

@ ACTIVITIES

Activity A: Reflecting on your changing roles

1. Begin by telling learners that as we grow up, our roles in life evolve. For each new role there are

different responsibilities. The first activity of the lesson will help them think about what their roles
and responsibilities are now and what they will be in the future. Tell learners that they will begin with
some pair work to help them understand how our roles change over time. Ask the learners to get into
pairs for the next exercise and to refer to Worksheet 10.5.1: Speed interviews.

a. Usethe questionsin Worksheet 10.5.1: Speed interviews for speed interviews in pairs.

b. Take turns to be the interviewer or interviewee.

c. Include more life roles or relationships with the responsibilities that go with them.

After the speed interviews ask a few learners to reflect on new insights about the nature and
responsibilities in each life role, now and in the future.



3. Have a discussion using these questions, and add any more that you consider appropriate to your
learners’ lives:

a. Arethere any life roles that you have discussed that you would like for yourself?
b. Arethere any life roles that you have discussed that you may never want for yourself?

c. Doyou feel that your parents or other adults in your life put pressure on you to take on certain life
roles or responsibilities?

d. What other types of pressure do you experience in your life now (for example, from friends, your
romantic partner, or from school)? Are these pressures positive or negative?

e. If you had to become a parent now, how would that change your life? What new roles and
responsibilities would it mean for you? Would it be positive or negative?

f. How can you prevent an unintended pregnancy that may stand in the way of you achieving your
full potential and your life goals and dreams?

4. Explaintotheclassthatitisimportant to always remember that they have the right to abstain from
sex no matter what anyone else says, especially if they have not considered their own readiness for
sex and the emotions and responsibilities that come with it. If they decide they want to enter into a
romantic relationship, they should already know the responsibilities that are part of it (for example,
to treat each other with respect). As learners begin to take on the role of a partner with another
person, they should prepare to make decisions about their life, including their sexual life, with their
partner. It will be important for them to honour their partner’s thoughts, opinions and hopes and to
expect their partner to do the same for them.

NOTE TO THE EDUCATOR

Review of contraception information

Itis a good time to remind learners that as they grow older and begin long-term relationships
with partners, it is important to discuss contraception. Both partners are equally responsible for
preventing pregnancy, HIV and STls. It is important to discuss these issues with your partner, and
this includes if and when you would like to start a family. Explain that this will be discussed again
when homework is given. Reading 10.5.1: Information on Contraception in the Learner Books will
provide more details on family planning options.

Activity B: How my changing life roles may affect my relationships

1. Refer your learners to lllustration 10.5.1: My changing roles mind map in their Learner Books. Start
off by brainstorming some ideas about how they might write or draw their own mind map. Say that
they are free to include drawings, illustrations or to decorate the page so it is unique to them and to
their lives. They can use photos and images of themselves or others for their mind map.

2. Give learners a few minutes to complete their mind map and then ask them to reflect in pairs on what
they have created. Ask one or two volunteers to share their mind maps. When the volunteers have
shared, ask the class if any of the volunteers’ experiences sounded similar to their own. Discuss any
common experiences or differences that others may experience.



NOTE TO THE EDUCATOR
Start conversations at home

Encourage learners to share their experiences with family members or with those they live with,
and discuss the exercise as a way of starting conversations about their journey and changing
relationships as they become young adults. Perhaps their parents, older siblings, or other
caregivers can discuss how their life roles and responsibilities have changed and what caused that
change.

In this activity, tell the learners that they will explore how to handle a romantic or sexual relationship
well, taking into account society’s influences, the influences of traditional gender norms, and the
influences of our cultures. We will always face both encouragement and pressures. Some pressures
are good (for example, to balance your life with sport or another type of exercise, have a social life with
friends, spend time with family and focusing on doing your best at school). Other pressures may be
difficult to deal with or unwanted. You need to maintain good self-confidence to do what feels right
for you, and avoid those pressures that are unhelpful or even harmful. We are all unique and different.

Refer learners to the image below Good Pressure, Bad Pressure, and in their Learner Books. Ask
learners:

« Doyou relate to any of the scenes in the drawing? If yes, which?

« Are there scenes you would put in if you were the illustrator drawing your life’s pressures,
especially in romantic or sexual relationships? If yes, what scenes?

27 0g




Tell the learners that the lesson will be wrapped up by focusing on the importance of identifying
negative and positive pressures in romantic relationships. It is important to identify negative and
positive pressures from partners as well as friends, and in our culture and society. Some sample
questions are:

« Doyou feel pressured by friends or society to play a certain role in romantic relationships?Is that
positive or negative pressure?

« Haveyoueverfeltlike someoneyouwereinarelationship withwas pressuringyou to dosomething
you didn’t want to do? If yes, how did that make you feel?

NOTE TO THE EDUCATOR

Messages around relationships
If these points don’t come up, weave them into your class discussion:
« Some of us may be involved in romantic relationships in which we don’t have sex.
+ Some of us may be involved in sexual relationships.
«  Some of us may have been involved in romantic and sexual relationships but are not now.

» Some of us might not be in a relationship and don’t feel any pressure to be in one. A
romantic relationship is just one part of your life.

« Don'tallow people to pressure you to be in a relationship, or to have sex. Even if you have
been sexually active before, it is your choice if you want to return to abstinence.

«  You must be the one who decides if, and when, to have sex.
» ltisyour life and you need to be in control of it.

» Condoms are clever. If you use them correctly, every time you have sex and with every
partner, you can prevent unintended pregnancy and acquiring STls, including HIV.

Remind learners that as we grow and our roles change, we have new responsibilities and pressures
to deal with along the way. Some may get involved in relationships with other people and some
may not. For many partners, family planning is an important thing to discuss as partners share the
responsibility to prevent pregnancy and remain protected from STls, including HIV. Partners have the
responsibility to discuss if and when they’ll have a baby and the methods of preventing pregnancy
until they are ready. The homework assignment will review options for preventing pregnancy and
protecting ourselves from STls.

Wrap up the activity by discussing which of the core messages could help learners in situations where
they feel pressures.



NOTE TO THE EDUCATOR

The information on contraception is included to ensure that all learners get accurate, relevant
information on available methods of contraception, particularly those who have chosen to have a
sexual relationship. Thisis a time when they are considering their goals in life, and early pregnancy can
interfere with that.

Learners will read through the information for themselves. This content is included in Grade 9, but
is repeated here since many may not have received the information, and all learners need to refresh
their knowledge. As the educator, you can decide on how best to engage the learners in discussion.
Remember, not all learners who ask for this information will necessarily already be sexually active.
Treat their request for information respectfully, as the information is necessary to help young people to
make informed choices. You may also refer them to a youth friendly clinic in your community for more
information on contraception and other health services.

@ HOMEWORK

Refer learners to Reading 10.5.1: Information on contraception. Explain that the information provided
is important if they are ready and have chosen to have a safe, protected romantic relationship, and to
help them plan for the future. Everyone should read it — even if it does not feel relevant for the learner
personally, it will help them to help someone they care about.

The information provides accurate information on different methods of contraception. Remind the
learners that if they choose to have sex, they and their partner should remember to practice safer sex
(safe from infection as well as pregnancy, and to consider their dual protection needs). That means they
should always use a condom correctly every time; refer them to the section that talks about both male
and female condoms.

$ CONSOLIDATION

In consolidating the lesson, tell your learners you feel confident that they are well prepared to reflect on
their roles all through life, and to make good choices for their own and others’ well-being. Go through the
key points of the lesson and check the core messages.

Core messages

« lwillchoose if,and when, to have sex and when not to.

» Ifwe choose to have sex, my partner and | will use a condom correctly every time.

« My partner and | are equally responsible for preventing pregnancy, HIV and other STls.

« To protect myself and others, | need to be honest and communicate well in sexual relationships.

+ lrespect my own and others well-being.



0 ASSESSMENT

Reading 10.5.1: Information on contraception provides important information on how to make choices to
protect yourself from pregnancy as well as STls, including HIV. Read through the information and prepare
a concise leaflet with the information that you think is most important to share with your peers who have
not yet received information on contraception. Try the following template for your information leaflet.

Contraception is a choice!

The safest way to protect
yourself from preganancy as
well as from STls like HIV is

Hormonal contraception is

Talk to your partner about You can get condoms from

using condoms and decide .
BOTH boys and girls/

men and women have the

responsibility to prevent

teenage pregancy and the
spread of HIV and other STls

Display your leaflet in a place that will remind you daily about the choices you have made about your
reproductive goals.

Test your knowledge

Write a letter to yourself about a significant relationship (of any kind) in your life. In your letter tell yourself
about the different pressures you face. Which are good pressures? Which are bad pressures? Which
are really affecting your life in a positive or negative way? Tell yourself what you can do to build your
self-confidence and achieve your goals.

‘ RESOURCES/MATERIALS

WORKSHEET 10.5.1: Speed interviews

As we grow our roles in life evolve. For each new role there are different responsibilities. This activity will
help you and your classmates think about what your roles and responsibilities are now and what they
will be in the future.



ARIRRE

Instructions: Interview a classmate about their current and future responsibilities in their life roles and

relationships.

1.
2.
3.

Get into pairs with someone sitting close to you.
Use the questions below for speed interviews in pairs.

Take turns to be the interviewer or interviewee. Use the worksheet to guide you. Feel free to add in more
life roles or relationships and the responsibilities that go with them.

Your life roles or
relationships

Friend

Responsibilities now Responsibilities in the future

Learner/student

Partner (romantic/intimate/
sexual)

Employer (for example
business owner)

Employee (for example
working for a person or a
company)

Breadwinner




Your life roles or

) ) Responsibilities now Responsibilities in the future
relationships

Parent/caregiver/guardian

Grandparent

Other roles I'd like to play (e.g.
leader, follower)

ILLUSTRATION 10.5.1: My changing roles mind map
Instructions: Review the mind map below and think about how your changing roles affect your
relationships. You may use the mind map as a template or start over and draw your own.

Mind map: My changing roles

ralationships




READING 10.5.1: Information on contraception

Many of you may consider having children at some point. All young people need to consider whether
having children fits in with their lives. It is particularly important to consider your reproductive goals or
intentions: Do | want to have children? How soon would | like to have a child? How many children do I think
| want? How much time would | like and need between having children. Once you have decided to have
children these are some of the questions to ask yourself.

You have a number of options for preventing pregnancy. Choosing a method should be based on your
reproductive goals, as well as your needs for dual protection (protection from pregnancy as well as STls).
While condoms protect against pregnancy, many young women also want the protection of an additional
method of contraception that they can control. In addition, Pre-Exposure Prophylaxis (PrEP) is a medicine
which offers extra protection against HIV infection. A health worker can help you decide whether PrEP is
right for you. Note that PrEP does not protect against pregnancy or other sexually transmitted infections.

Before you read further, here are a few things to keep in mind:

1. Having unprotected sex s likely to result in pregnancy: 9 out of 10 fertile adults will become pregnant
as a result of unprotected sex.

2. The SAFEST choice is NOT to have sex: abstinence is the only 100% effective method for preventing
pregnancy.

3. Ifyou choose to have sex, the correct use of contraception can greatly reduce pregnancy.

4. Hormonal contraceptives (for example the pill or an injection) are a highly effective and very
convenient means of preventing teenage pregnancy.

5. If you choose to have sex, USE A CONDOM EVERY TIME, for protection against HIV and STls, EVEN if
you are using another kind of contraceptive to prevent pregnancy.

6. BOTH boys and girls/men and women have a responsibility to prevent teenage pregnancy and the
spread of HIV and other STls.
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Contraceptive methods at a glance

Information for you to read and consider. Note that all of these methods are effective against

pregnancy, but still require the use of a condom to protect you from infections.
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A guide to using male and female condoms correctly

Step 1 Remind yourself of your values and goals

a.

Before you have sex think about your personal values related to sex, relationships, protecting your
health and protecting your future. Remember that the health and future of your partner is also
important! Make sure you are not feeling pressured to have sex and that the decision to have sex is
really the right decision for you.

Step 2 Talk to your partner about using condoms

a.

When you start having sex you have the right to expect that you and your partner use condoms.
Before you have sex, discuss condom use with your partner and make an out-loud promise to
protect each other by using condoms every time. This is critically important for both girls and boys.
Do not wait to have the discussion about condoms in the middle of sexual activity. No one’s
judgment is clear in the “heat of the moment”. Instead bring the topic up at a time when you can
both have a calm and private conversation.

Once you and your partner agree to use condoms both of you can carry out this decision together.
Take turns buying them or buy them together, share the costs of paying for them, figure out together
where to store them, and/or put them on together.

If your partner will not agree to this, it should be a deal-breaker. Sex without a condom is NOT a good
choice.

Step 3 Get a condom (in fact, get more than one)!

a.

You cannot use a condom unless you have one! Places you can get condoms include: health
departments, public clinics, chemists, supermarkets, health-related NGOs and some taxis,
shebeens and public toilets.

Condoms should be made of latex or polyurethane and not of animal skin, which does not protect
you from STls. Avoid gimmicky or novelty condoms. These are usually not made for health protection.
Some people say that they are embarrassed to go to a chemist or supermarket and buy a condom,
but you are smart enough and have the assertiveness and communication skills to get past
embarrassment. You know that using a condom is the right thing to do for yourself and your partner
and much more important than any embarrassment you might feel.

Step 4 Store condoms in a protected place where you can easily grab one

a.

You cannot use a condom if it is not within reach when you and
your partner decide to start having sex. You are a lot more likely
to actually use the condoms you have if you can just reach for
one rather than having to get up and go into the other room to get
it.

Some of the handiest places to keep a condom are likely to
damage it, for example, in your wallet. The heat, pressure and
abrasion put on a condom from you repeatedly sitting on your
wallet can weaken it and increase the likelihood that the condom
will break when it is used.




c. Protect your condoms so they can protect you. Store your condoms in a cool, dry, protected place
like a drawer in a dresser or night table, or in a box under your bed.

How to use a male condom

Step 5 Check the expiration date on condom

a. Do notuse an expired condom. The latex of an expired condom is
more likely to have broken down, making it more likely to break
during use. It is also probable that an expired condom has been
weakened by heat and wear-and-tear, making it more likely to
break.

Step 6 Inspect and open the condom package carefully

a. Look over the package and make sure there are no punctures,
tears, abrasions or other damage that might have affected the
condom inside. When you are opening the package, be careful
not to rip the condom by catching it on a fingernail or a piece of
jewelry. If you think a condom might be damaged, throw it out and
get another condom.

b. Ifyou use a lubricant, make sure it is water-based (e.g. KY Jelly,
Playtex, Astroglide, etc.), NOT oil-based (e.g., cooking oil, Vaseline,
baby oil, etc).

Step 7 Pinch the tip of a male condom

a. Once you have a male condom safely out of the package, pinch the
tip as you position it over the top of an erect penis. By pinching the
tip you are making sure that no air gets trapped inside it and you
are creating an empty space for the ejaculate (semen) to go into.
This will reduce the chance that the condom will break.

Step 8 Roll a male condom down to the base of erect penis

a. Rollthe male condom down. Do not pull on it! Roll it all the way
down to the base of the penis so that it cannot slip off during sex.
A condom can only roll down one way. You will know you have it on
inside out because it will not unroll easily. If this happens, throw
the condom out and use a new one because some pre-ejaculate
will be on the side of the condom that would normally enter your
partner.




Step 9
Be caring. Be safe.

Step 10 Withdraw penis immediately after ejaculation

a. Hold the condom at the base of the penis while withdrawing to
make sure it does not slip off and leak semen into your partner.
Do not wait to withdraw your penis from your partner. When you
lose your erection and your penis gets soft again, there is a much
greater chance that the condom will slip off and semen will leak
into your partner.

Step 11 Dispose of the condom

a. Tietheend of the condom in a knot (so that semen does not leak
out), wrap it in a tissue and throw it out in a private place. Do not
throw condoms away in the toilet; condoms can clog toilets. Do
not throw condoms away behind bushes or in the veld where
young children might pick them up and play with them.

How to use a female condom

Open the package carefully; tear at the
notch on the top right of the package.
Do not use teeth, fingernails or sharp
objects.




Educator Guide: Grade 10

The outer ring covers the area around While holding the condom at the closed

the opening of the vagina. The innerring end, grasp the flexible inner ring and

is used to put the condom in and to help squeeze it with your thumb and fingers

hold it in place. so it becomes long and narrow.

4
Gently insert the inner ring into the vagina.
Feel the inner ring go up and move into
place.
150 Sexualit ation in Life Orientation:

sson Plans

Scripted



Educator Guide: Grade 10

Place your index finger on the inside of
the condom, and push the inner ring up
as far as it will go. Be sure the condom is
not twisted. The outer ring should remain
on the outside of the vagina.

The female condom is now in place
and ready to use with your partner.

Sexuality Education in Life Orientation: 151
Scripted Lesson Plans



Educator Guide: Grade 10

When vyou are ready, gently
guide your partner’s penis into
the condom’s opening with your
hand to make sure that it enter
properly — be sure that the penisis
not entering on the side, between
the sheath and the vaginal wall.

To remove the condom, twist the outer ring and
gently pull the condom out

152 Sexuality Education in Life Orientation:
Scripted Lesson Plans



Wrap the condom in the package or in
tissue, and throw it in the garbage. Do
not put itin the toilet




O GLOSSARY

Abstinence (from sex): to choose to not have sex. You can also abstain from other things like sweets or
alcohol.

Adolescence: this is the stage of physical and emotional development that usually takes place between
puberty and becoming a young adult. Although everyone is different, adolescence usually takes place
between the later grades of primary school and the last grades of high school.

Negative pressures: When a person or a group of people persuade or bully somebody or a group of people
into doing something that they don't want to do and is not good for them, they are using negative pressure.
Negative pressures are pressures that are placed on us to make us do something that is bad for us. For
example, to have sex when you dont want to or don’t feel ready to have sex.

Positive pressures:Encouragement or persuasion from anindividual or a group of people to do something
that is good for one. For example, you might be put under pressure to join a sports team or a choir, or to
improve your marks at school, or to avoid a group of people who are engaged in risk behaviour. This is
positive pressure.

Romantic/intimate relationships: Relationships that are loving and often physically close. They can
involve kissing touching and hugging someone you are attracted to. A romantic/intimate relationship
becomes a sexual relationship when sex is part of the relationship. It is important to be sensible, even
if we are romantically involved with somebody. This means using condoms every time you have a sexual
relationship, and with every partner, to prevent unintended pregnancy and STls, including HIV.



Lesson 10.6

Understanding sexual interest



Lesson 10.6 Understanding sexual interest

Grade 10
Term 8
Weeks 1-5
CAPS Topic(s) Development of the self in society
CAPS Subtopic(s) » Physical changes: hormonal, increased growth rates, bodily propor-
tions, secondary sex/gender characteristics, primary changes in the
body (menstruation, ovulation and seed formation), and skin problems
— Emotional changes: maturing personality,depth and control of emotions,
feelings of insecurity, changing needs, interests, feelings, beliefs, values
and sexual interest
— Social changes: relationship with family, interaction with social groups,
need for acceptance by and dependence on peer group, moving into the
workforce and increased responsibilities
Link to other subtopics in Life roles and responsibilities from adolescence to adulthood
CAPS Importance of values and strategies

This lesson will deal with the + Review physical, emotional and social changes typically present in
following transition from adolescence to adulthood

+  Describe how the female and male reproductive systems work

- Explore physical, emotional and social changes learners experience at
their age

- Differentiate between misconceptions and facts related to sexual
interest and safer sex

Concepts + menstruation

«  ovulation

+ seedformation

e puberty

» adolescence

«  intersex

- transgender

+ asexual

e myths

» selfconsciousness

Teaching methodologies «  Self-reflection
«  Pairwork
« Classdiscussion

Time 60 minutes




BRIEF LESSON SUMMARY

Learners will review the physical, emotional and social changes that take place in puberty, and the

changes most experience in their transition through adolescence to young adulthood. They will have

an opportunity to reflect on the changes they have experienced so far, and how these have made them

feel, as well as the influence these changes have had on them. They will also get more information on
reproductive health, including fertility awareness.

Learners will focus on sexual feelings, and clarify some common myths and misconceptions about

sexual interest. They will apply their learning by creating a comic to illustrate points related to

misconceptions, and to provide correct information about sexual feelings and interest.

KEY POINTS

1.

Throughout adolescence we experience a range of physical, emotional and social changes as we move
from puberty to adulthood.

Our physical changes can make us feel self-consciousness and affect our self-esteem. This does not
need to be the case. When we have empathy and support each other we can make it a more positive
experience for all.

Knowledge is power. When we have the correct information about sexual interest and feelings, we can
better protect our own well-being and the well-being of people we might have romantic relationships
with.

There are many myths and incorrect perceptions about sexual interest and sexual feelings. The media
plays a big part in creating unrealistic expectations (for example through movies, music videos or
pornography). When we understand this, and develop our capacity for critical thinking, we can have
more self-confidence to protect our well-being. This includes protecting ourselves from negative peer
pressure and unhealthy relationships.

If you want healthy romantic relationships, communication is important. Sharing your thoughts and
feelings with a partner can be a wonderful way of building intimacy, affection, making decisions and
having fun together.

PREPARATION FOR THE LESSON

‘Body changes  were covered in Grade 7, SLP 7.4. If you can, go back to that lesson as part of your
preparation. In this lesson, we focus on the physical changes that adolescents experience, and how this
relates to fertility, changes in emotions, sexual interest, and transition to adulthood.

If you don’'t have access to these, follow the content in this SLP. All relevant content has been included
in the activities for the lesson.



Activity A: Introduction and understanding changes to the body

Read through what you covered in and Lesson 10.1 about self-confidence and in Lesson 10.5 about
roles and responsibilities. Prepare to recap key points as they relate to this lesson. Read through the
information in Reading 10.6.2: Female and male reproductive organs so that you are ready to explain it
in class.

Ask learners to bring a photograph of themselves at the age of 10 and a recent one to show how they
have changed. This is optional.

Activity B: Understanding sexual interest

Bring one blank A4 piece of paper for each learner. They will write TRUE on one side of the page, and
FALSE on the other side in big and bold letters. If you are not able to provide paper, they can write the
words on two different pages in their note book in large letters.

The answers to the activity will be provided at the back of the Learner Book. This will be given to learners
as supporting material for creating cartoons as part of the assessment.

Assessment: Lesson 10.6

Activity Time Type of Form of assessment
assessment
Activity A: Being me now 30 Educator, Informal | «+  Class discussion: Tasks
related to reproductive
health
- Written task
Activity B: Understanding 30 Educator, Informal | - Visual presentation:
sexual interest Peer, Informal Interpretation of visual
material
+  (cartoon)
Total 60

TEACHING THE LESSON

@ ACTIVITIES

Activity A: Being me now

Introduction: This activity begins by having learners reflect on the physical, emotional and social
changes they went through during puberty, and then provides information on male and female
reproduction, including menstruation and fertility awareness.

1. Readthe note called Reading 10.6.1: Changing bodies, changing emotions, then ask learners to think
back to early puberty. This might have been the time when they first started noticing changes in their
bodies. Ask:



«  What types of changes did you experience (for example physical, emotional and social)?

+ What changes relate to a woman’'s or man’s ability to have children (for example menstruation,
sperm production, development of breasts, emotional and social readiness to have children, etc.)?

«  Canyou remember things that used to make you feel self-conscious (for example when a girl has
her first menstrual period, or when a boy’s voice starts changing, or when you get your first pimples)?

+  How did this make you feel?

Ask learners to turn to Reading 10.6.2: Our changing bodies to get more information on changes that
happen during puberty.

Introduce learners to discussion on the male and female reproductive system. Having knowledge
about how our bodies work will help us be more confident in making decisions related to sexual and
reproductive health.

Write the following three tasks on the board:
a. Describe the journey of an egg once it gets released from the ovaries.
b. Describe the phases of the menstrual cycle. When is a woman most likely to get pregnant?

c. Describe the production and the journey of sperm.

Divide the class into sections and assign each section one of the tasks. Tell them they will be responsible
for explaining the answer to question assigned to their group.

5.

Ask learners to turn to Reading 10.6.3: Female and ale reproductive organs and to read through it with
a partner, keeping the task in mind.

Go through the three tasks in the large group. Ask for volunteers from the assigned section to explain
the information to the others. Anyone in their section can offer additional information to the class. Fill
in gaps as needed.

Ask learners why they think it is important to know about reproductive systems and fertility.

NOTE TO THE EDUCATOR

Possible responses should include that being knowledgeable about the reproductive system and
the fertility phases will equip sexually active people to protect their reproductive health and their
partner’s reproductive health. Having the knowledge will help them in family planning and in
protecting themselves if they are not ready to have children.



Emphasise that another change we experience as we go through puberty and become adults is that
we start to have sexual feelings. Stress that it is normal and natural to experience sexual feelings, and
there are many ways of being intimate without having sex. Although young adults experience all kinds
of emotional changes, including increasing sexual interest, sex is best delayed until one is in a mature,
loving relationship.

NOTE TO THE EDUCATOR

Itis important for learners to be able to recognise and understand changes in their bodies related to

sexual arousal and sexual interest. This understanding helps them to be prepared for situations that
can quickly become risky.

Activity B: Understanding sexual interest

Introduction: This activity emphasises thatitis normal to experience sexual interests and sexual feelings.
It explores many myths related to sexual interest through a series of true/false statements. Learners then
create dialogues for some of these myths and how to debunk them.

1.

Tell your learners that it is natural to have sexual relationships. Having incorrect information about sex
can result in problems when one is in a romantic relationship. It is up to each of us to make decisions
and choices for our well-being now and in the future. Remind learners that they have already discussed
how equality in relationships leads to respect and happier lives.

Ask learners to refer to the Worksheet 10.6.1: Sexual interest: get the facts in their Learner Books.
Go through each statement and ask learners to put up their TRUE or FALSE signs after each one
(see the note to educator below). After each statement has been discussed, ask learners to write the
correct answer in their book. When you have completed the activity, refer learners to the answers and
explanations in their Learner Books.

NOTE TO THE EDUCATOR

True and false signs

Hand out the A4 blank pages (one for each learner), and ask them to write in bold the word TRUE
on one side of the paper in big letters, and FALSE on the other. When you read each statement on
Worksheet 10.6.1 aloud, the learners should hold up their responses. Once the activity is complete,
refer them to the page in their Learner Book to find the answers and explanations.

The focus in the activity that follows is on how society’s messages often reinforce misconceptions
about sexual interest. Ask learners about current music videos or adverts that give messages
regarding sexual interest, power relations and gender-based harm.



3. After you have gone through the table and cleared up myths and misconceptions, ask the class:

a. What do you notice about society’s messages regarding men’'s and women’s sexual interest? How
do they differ?

b. How can society’s statements regarding men’s and women'’s sexual interests affect unequal power
relationships and gender-based harm (including violence and emotional and physical harm)?

c. Whatcanyou do, as an individual and as a peer group, to challenge these harmful ideas or myths?

4. Ask learners to work in pairs to make up their own words in the speech bubbles in Worksheet
10.6.2: Bust a myth with a cartoon. Allocate the
different myths from the activity they have just
done to different pairs. Each pair makes up their
own dialogue to challenge the myth they have been
allocated. Please make sure at least two pairs do
the myth around sexual interest and disability.

Itis a myth that people with
disabilities do not have sexual
interest or enjoy intimacy.

5. Invite your learners to think of ideas for displaying their cartoons at school, so that other learners in
the school can see them and discuss them.

6. Go through the homework with the class to make sure they understand what is required.

$ CONSOLIDATION

This lesson hasre-examined the changes our bodies have gone through during puberty and hasintroduced
information on male and female reproduction. Understanding the reproductive system will help boys and
girls, men and women, make informed choices regarding their sexual and reproductive health. Remind
learners that they have a right to say “no” to sex. A romantic relationship is built on trust and respect for
each other’s sexual and physical well-being. Remind learners that they are responsible for respecting a
person who says “no” to them. Wrap up with the key points, and ask learners to identify the core messages.

Core messages

- | have the right to say “no” to sexual attention and sex at any time. | also have the responsibility to
respect “no” for an answer.

« Ifmypartner and | choose to have sex, my partner and | will use a condom correctly every time.
« To protect myself and others, | need to be honest and communicate well in sexual relationships.

« My partnerand | are equally responsible for preventing pregnancy, HIV, and other STls.



@ HOMEWORK

Express yourself
Write a poem, letter or any type of creative expression, responding to the questions below:

1. What range of feelings do you experience now compared to before you started puberty?

2. What have been the most significant changes you have experienced from puberty to the present -
physically, emotionally and socially?

3. Isthereadifference between how you feel now about sexual attraction - Un,
and interest, compared to how you felt a few years ago? WL o

4. What advice do you have for your younger self or a younger sibling
about these emotional changes?

ASSESSMENT

Use the cartoon speech bubbles to see that learners have understood
the concept of myths and have created relevant responses as an

assessment task. Allow learners to present their cartoons to the class.
They can peer-assess which cartoon they think is the best cartoon and display it in the classroom.

o RESOURCES/MATERIALS

READING 10.6.1: Changing bodies, changing emotions

As our bodies go through physical changes in our journey to adulthood, our emotions are also likely to
change. Sometimes we may become impulsive and act irrationally. Our body changes affect us hormonally
and sometimes become too aware of these changes. This can affect our self-esteem as well. This is
common if the change is something we think will attract unwanted attention, or cause embarrassment.

READING 10.6.2: Our changing bodies

We are all unique: our personalities, body shapes, sizes, likes and dislikes, and how and when our bodies
develop are unique to us. It does not help to compare yourself with someone else, or to want to live
someone else’s life. You are you, and | am me. Let us respect ourselves and one another.

Is there a ‘right’ time to develop?

The following diagrams show the average development of girls and boys through adolescence.
Remember that this is merely a guide. If you develop earlier or later, it does not mean that something
is wrong. We are all different, some boys or girls may suffer from acne whilst others may only have the
occasional pimple. There is no 'right' body for a boy or girl. Each of us is unique and love starts with you
loving and caring for your own well-being. 24

% Adapted from: https:/bwisehealth.com/article/bodies-are-different-whats-your-type
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If you are female

Your body is going through many changes from the age of ten (or even earlier). You are becoming a
woman. Your breasts are growing and you may have pubic hair and hair under your arms. You may have
gone through a growth spurt and become taller. Your skin may also have changed and now you notice
that you may get pimples. Sometimes these are noticeable when you are about to menstruate.

If you are male

Boys’ bodies may develop later than girls. Your voice may “crack” or become deeper, muscles will get
thicker and shoulders wider. Hair will start to appear on your face. You will get pubic hair. During puberty,
your body begins to grow faster and you may feel uncomfortable growing pains in your arms and legs.
How long these "growth spurts" lasts and how tall you'll be at the end of it depends on a lot of things, but
mostly it has to do with how tall the other people in your family are.

Other changes you may notice

« You may start to get pimples on your skin.

«  Your body smell can change and you may sweat more.

« The haironyour legs and arms may get thicker and darker.

«  Boys will have more hair on their face and their body, and some girls may grow thicker hair on their
arms and legs.

Gender and sex

The diagram above shows some common changes for young male and female bodies. How our bodies
grow, and whether we identify as young women or young men, or are intersex (born with both male and
female sexual organs), or transgender, is different for each of us. People who are transgender are born
with abody thatdoes not match how they feel about their gender. Forexample, a person could be born with
a male body biologically but identify as a girl or a woman. Some people may choose to apply for medical
counselling to find out about changing their bodies to match their sense of identity. It is important that
people respect differences and honor the uniqueness in everyone.

READING 10.6.3: Female and male reproductive organs
Female reproductive organs

Ovary

Fallopian Tube!

Uterus
Cervix

Urinary Bladder,
Urethra

Vagina

Urinary Majora
Clitoria

Apus:




fallopian

tube uterus
ovary _
endometrium
vagina — cervix (neck
. of uterus)
vaginal =
opening — = | vulva

Female reproductive system

Female reproduction

Agirlis born with thousands of tiny eggs in her ovaries. When she reaches puberty, chemicals
called hormones are produced which cause the eggs to mature. About once a month an egg
is released from the ovaries and travels down the fallopian tubes towards the uterus. In
preparation for the egg the uterus forms a lining of blood and tissue. If it is fertilised by a
man’s sperm, this is where the baby will grow inside the woman’s body. If the woman does not
have sex, or uses protection such as condoms, the egg cannot be fertilised. In this case the
blood lining and the egg will pass out of her body through her vagina during her menstrual
period.

This means a girl has her period about once a month. It can take between two and eight days
for all the blood to pass out. Sometimes a woman may not menstruate because of stress, or
achange in diet. If awoman is pregnant she will not bleed because the blood remains in the
body to cushion the fertilised egg.

Girls develop at different times and so they start their periods at different times. Some may
start at the age of nine, others not until 19. It will also take a while before the body has a
regular pattern.

The menstrual cycle continues until the ovaries stop producing eggs. This is called the
menopause and normally occurs after the age of forty-five but can be much later.



Phases of the menstrual cycle

The day count for the menstrual cycle begins on the first day of menstruation when blood starts to come
out of the vagina. The average menstrual cycle for women is 28 days. The entire duration of a menstrual
cycle can be divided into four main phases:

Menstrual Phase

Luteol Phase ' Follicular Phase

Phases of
Menstrual
Cycle

1.  Menstrual phase (day 1-5)
Menstrual phase begins on the first day of menstruation and lasts till the 5th day of the menstrual
cycle.

2. Follicular phase (day 1-13)
This phase also begins on the first day of menstruation, but it lasts till the 13th day of the
menstrual cycle.

3. Ovulation phase (day 14)
On the 14th day of the cycle, the pituitary gland secretes a hormone that causes the ovary to
release the matured egg cell into the fallopian tube. Assuming a 28-day cycle, the most fertile days
aredays 10 - 14.*

4. Luteal phase (day 15-28)

This phase begins on the 15th day and lasts till the end of the cycle.

*Many girls do not have a ‘regular’ menstrual cycle until they are older, which means that it is not
reliable to count on this alone for protection against pregnancy.



Male reproductive organs:

Bladder
Prostate Gland

Sperm Duct

Urethra

Penis

Foreskin
Testicle

Scrotum

4 Male reproduction A

The penis is normally limp and soft. However, when the male becomes
sexually excited it gets stiff. This is called an erection.

Sperm, which fertilises a female egg, is produced in the two testicles
which are inside the scrotum sac. Other fluids are produced in glands
inside the male body. The mixture of these liquids is called semen and
it travels through small tubes inside the body to the penis head.

The semen is released through the urethra which is also where urine is
released from.

Male circumcision is when the foreskin is removed from the penis. There
is evidence that male circumcision reduces the risk of heterosexually
acquired HIV infection.

J




WORKSHEET 10.6.1: Sexual interest — get the facts with answer key

Learner worksheet: Sexual interest — get the facts

Read each statement. Decide if itis true (T) or false (F). Mark your answer in the box on the right.
TorF?

My answer:
TRUE OR FALSE?
1 A person can feel sexual interest for someone he or she does
not love.
2 If you want sex, you have to have it immediately.
3 Most girls and women do not really want sex.
4 If a boy gets an erection, it means he wants to have sex. If a

girl's vagina lubricates, it means she wants to have sex.

5 Fear of becoming pregnant or getting an STl can affect sexual
interest.

6 Everyone’s level of sexual interest can change over time.

7 If you are male, you want to have sex all the time.

8 If a man does not get an erection in a sexual situation, he does

not desire the person he is with.

9 Some medication affects sexual interest.

10 People with disabilities do not have sexual interest or enjoy
intimacy.

11 It is normal for men not to want sex sometimes.

12 If you have anal sex you cannot get HIV or AIDS.

Total correct answers out of 12




Statement Answer | Explanation

A person can feel sexual interest True People can confuse sexual interest and love.

for someone he or she does not You may love someone and not desire to have

love. sex with them, and you can desire to have sex
with someone whom you do not love.

If you want sex, you have to have it | False Sexual interest does not have to lead to sex.

immediately. In fact, some people can enjoy feeling “turned
on” without wanting to have sex.

Most girls and women do not really | False Most girls and women do desire sex. However,

want sex. if a woman does not get pleasure from sex,
she may lose interest.

If a boy or man gets an erection, it | False Erections and lubrication can occur for no

means he wants to have sex. If a reason or for reasons not related to sexual

girl or woman’s vagina lubricates, it interest. For example, most males wake up

means she wants to have sex. with an erection in the morning because their
bladders are full. Teenage boys often get
spontaneous erections that are not related to
sexual interest or excitement.

Fear of becoming pregnant or True Emotional states, such as fear, can affect a

getting an STl can affect sexual person’s sexual interest.

interest.

Everyone’s level of sexual interest | True “Normal” levels of sexual interest vary widely

can change over time. and can change over time. Sexual interest is
affected by physical, emotional, and social
factors. If a person’s level of sexual interest is
causing him or her a problem, the person can
talk with a sexual health professional.

If you are male, you want to have False Men do not always have sexual interest.

sex all the time. They experience variations in their levels of
interest, as do all people.

If a man does not get an erection False A man may not get an erection in a sexual

in a sexual situation, he does not
desire the person he is with.

situation for many reasons, including
medical conditions (for example, diabetes
or heart disease), the use of certain drugs,
and emotional factors (such as anxiety about
sexual performance or frustration with the
other person or about someone else).




9 Some medication affects sexual True Adecrease in sexual interest is one side effect
interest. of some medications. Some medications such
as Viagra increase erectile function and are
taken specifically for that purpose. Doctors
frequently do not discuss the sexual side
effects of medications with their patients. If
side effects are a concern, consult a physician
or pharmacist.

10 People with disabilities do not False There are misconceptions that people with
have sexual interest or enjoy disabilities do not have sexual interest or
intimacy. cannot have sexual relationships. They can.

Depending on the disability (such as a spinal
injury) they might have to make adjustments
when engaging in sexual activities. Com-
munication is very important in helping
partners understand each other’s needs and
interests better, whether one has a disability

or not.
11 Itis normal for men not to want True No one, male or female, always wants to have
sex sometimes. Sex.
12 If you have anal sex you cannot get | False Although a girl may not fall pregnant, it is
HIV or AIDS. possible to get HIV through anal sex, so it is

important to always use a condom.

WORKSHEET 10.6.2: Bust a myth with a cartoon

Instruction: You will be given a myth from the worksheet on sexual interest. What is the truth? Your task,
with a partner, is to create a dialogue that challenges the myth you have been assigned.




O GLOSSARY

Irrationally: we say or do something without thinking about the facts of the situation or about the
consequences of our actions.

Impulsive: Acting or behaving quickly, without thinking about what we are doing beforehand.

Menopause: When a woman stops menstruating. Menopause takes place over a period of time. After
menopause a woman can no longer become pregnant.

Menstrual cycle: monthly changes that occur in the female reproductive system related to fertility and
the body’s preparation to be able to support a pregnancy.

Misconception: An incorrect or false idea about something. For example, you have a misconception when
people believe thatif you have sex standing up or if you jump up and down after sexyou won’t get pregnant.

Myths: False beliefs or ideas. For example it is a myth to believe that vitamins can cure HIV. This is not
true. They cannot. Those of us living with HIV need to stick with antiretroviral treatment (ART), so that we
can reduce our HIV viral load. But right now there is no cure for HIV and AIDS, only treatment.

Ovulation: Approximately every month an egg will mature within one of a menstruating girl or woman’s
ovaries, pushed down the fallopian tube, and made available to be fertilized. This is the beginning of the
fertile period when pregnancy can occur.

Self-consciousness: When you are self-conscious you may feel shy orembarrassed and think that people
are looking at you. Many of us feel self-conscious, especially during puberty and adolescence when our
bodies are changing and we are becoming young adults.



Lesson 10.7

Our choices, our decisions



Lesson 10.7 | Our choices, our decisions

Grade 10

Term 3

Weeks 1-5

CAPS Topic(s) Development of the self in society

CAPS Subtopic(s)

« Values and strategies to make responsible decisions regarding sexuality and
lifestyle choices to optimise personal potential
— Behaviour that could lead to sexual intercourse and teenage pregnancy,
sexual abuse and rape

— Skills such as self-awareness, critical thinking, decision making, problem
solving, assertiveness, negotiations, communication, refusal, goal setting
and information gathering relating to sexuality and lifestyle choices

— Where to find help regarding sexuality and lifestyle choices

Link to other
subtopics in CAPS

Strategies to enhance self-awareness, self-esteem and self-development: factors
influencing self-awareness and self-esteem, including media
— Values such as respect for self and others, abstinence, self control, right to

privacy, right to protect oneself, right to say ‘No’ and taking responsibility for
own actions

This lesson will deal
with the following:

«  Develop skills and strategies to help you think ahead about, plan around, avoid,
and be able to do your best to respond to risky situations, including in romantic and
sexual relationships

« Make responsible and protective decisions regarding sexuality and lifestyle
choices so you do the best you can to fulfil your personal potential

+ Identify where you can find help about your sexuality, lifestyle choices, and SRH
needs.

« abstinence

+ adolescence

« celibacy

«  consequences

methodologies

Concepts + romantic relationships

- sexual arousal

«  sexualrelationships

+ strategy

« values

- Brief knowledge check-in
Teaching «  Story analysis

« Classdiscussion
+  Groupdiscussion
. Presentations

Time

60 minutes




BRIEF LESSON SUMMARY

This lesson encourages positive decision-making strategies during the learner’s natural time of
experimentation and striving for independence. The learners will work with a story to help them think
about their values and strategies, in order to make responsible decisions for their well-being.

The lesson focuses on responsible and protective decision-making in regard to sexuality and lifestyle
choices, so that learners can try their best to fulfil their personal potential. The story scenarios implicitly
highlight and acknowledge how learners, as adolescents, have to cope with change. It focuses on the
importance of making decisions regarding sex before it happens spontaneously, and the importance
of effective communication about sex. The lesson stresses the importance of having friends who share
common values, rather than friends who exert negative peer pressure.

Itis critical that you make it clear throughout the class discussions that everyone has the right to their
own sexual orientation. Sexual orientation is not a decision or choice that one makes. One makes
choices and decisions about sex.

KEY POINTS

1. When you pause to consider the consequences of your actions before you act, you are more likely to
make choices and plans that will be good for your immediate and long-term well-being.
No one has the right to bully you into situations you do not want for yourself.
If you do find yourself in a situation you are not sure about, freeze the moment. This gives you space
and time to think clearly and logically before making a decision.

4. Choose friends who share your values, support you in the pursuit of your goals, and help you to avoid
risky social situations.

5. Support and respect your friends in the same way as you would like to be treated.

° RESOURCES/MATERIALS

»  Prestik and paper punch
« Boardto write on
« Learner book



PREPARATION FOR THE LESSON

Activity A: Swimming in the river
Add other familiar contexts for the learners if you feel you need to.

Activity B: Freeze the moment
Introduce a group discussion and an activity on scenarios that present certain risks. Suggest strategies
to address and assess the risk, and create group consensus on an acceptable response to the risk.

Assessment: Lesson 10.7

Activity Time Type of assessment Form of assessment
Activity A: Swimming in 25 Educator, Informal » Group discussion
the river

Activity B: Freeze the 35 Educator, Informal «  Groupwork
moment «  Written task
Total 60 mins

TEACHING THE LESSON

NOTE TO THE EDUCATOR

Understanding adolescence
Your vital role

“Positive and negative health experiences in adolescence lay the foundation for health and well-
being in adulthood and for the health and well-being of future generations. As a result, this period
presents a critical opportunity for educating and supporting young people as they learn about and
begin to navigate new relationships and behaviour such as sexual activity.”

There are three things we need to know, understand and put into practice when we work with
adolescents and sexuality education:

+ Programmes and theories that focus on teens must address developmental changes in
adolescence, including how social, emotional and cognitive processing influences decision-
making.

» Relationships are a fundamental context for adolescent sexual health.

«  Multiple support systems are essential to scaffold youth through positive growth and development



(Sex and the Teen Brain: Disrupting What We Think We Know. Findings from the 2016 Kirby Summit)

In this lesson, as in all of the sexuality education lessons you teach, you play a vital role in helping
your learners to prepare themselves to develop strategies to manage decisions around sexual
relationships and sexual arousal. Some learners may already be sexually active. Remember to remain
non-judgmental.Your job is to help your learners, whether they are sexually active, celibate, or thinking
about returning to celibacy. Remember to make sure learners are familiar with the Places and people
who help section in their Learner Book which gives contact details about where to get access services
and support for their SRH.

@ ACTIVITIES

Activity A: Swimming in the river

1.

Before you begin with the activities, ask if any learners would like to display the myths and
misconception cartoons they completed for Lesson 10.6. Put the cartoons on the wall and go over
key points from the last lesson. For example, sexual arousal is a natural part of being a young adult/
busting myths and misconceptions about sexual desire/unequal gender relationships portrayed in
media. Explain that in this lesson learners will apply critical thinking around possible consequences
they may face, for certain actions they may take, and how they can use strategies to plan for things
that are not going to be harmful for them.

Explain that Grade 10 is a time where youth face both exciting and daunting experiences.
Relationships are probably changing, and it is natural to want to be independent, and to establish
new relationships (possibly including romantic relationships) and to work out who they are and
what they want to do with their lives. Acknowledge that it is normal for their bodies to be changing,
and for them to feel sexually aroused. Confirm that sometimes this can be very exciting, but there
are times when it can be scary. They should understand that with each new stage in their lives, their
roles will change, and so will their responsibilities. Their actions will have consequences. Tell them
that now is the time to stop and think extra carefully before doing something impulsive that could
sabotage their goals and dreams.

Refer your learners to Reading 10.7.1: Scene 1 in their Learner Books. Invite a learner who enjoys
reading aloud to read to the class.

Brainstorm with the learners what kinds of risks they might face if they were in this scenario.
Perhaps the current is too strong and they don’t know how to swim well? Perhaps the water is not
clean enough to swim in? Could the river be a place where friends go to do things they should not
be doing, such as drinking or smoking?



NOTE TO THE EDUCATOR

Other questions learners might need to consider before swimming in the river could include:

«  Which part of the river is it safer to swim in?

« Arethere animals like crocodiles or harmful snakes?

«  Willfellow learners use self-control, and not pretend they can swim when they cannot?

«  Will they have the self-control to resist doing things they should not do? Even if their friends are
doing it?

»  Willthose who can swim have enough respect not to make peers who can’t swim feel embarrassed
about it?

Ask learners to interpret what they see on the image included in the reading.

Ask learners if they would agree that Reading 10.7.1: Scene 1 can be compared to the pressure they
put on themselves - or put on others- to have, or not to have sex. Ask the learners to give examples of
some of the other peer pressures they might experience during this time of experimentation.

Tell learners to go back to Reading 10.7.1: Scene 1 and ask volunteers to complete the endings
prompted in the reading:

«  Youdecide that you will not jJump in yet because...
»  Yourresponse when friends pressure you is...

Ask learners how prepared they feel to find the balance between taking a risk and being safe. What
are the most important things they need to do to stay on the track they want for their lives and not
face negative consequences for their actions? Tell learners that in the next activity we will discuss
strategies they can use to make responsible decisions about sexuality and other lifestyle choices.



Activity B: Freeze the moment

1. Tellthe learners that they will work in groups for this activity. Explain that we will focus specifically on
identifying strategies to protect them from situations that could put them at risk of having sex when
they are unprepared, or before they are ready to have sex as part of a mature, long-term relationship.
Explain that they will look at different settings where they are likely to face risks and pressure. Groups
will identify strategies to make responsible and protective decisions regarding sexuality and lifestyle
choices.Inthis way, learners can fulfil their personal potential and not put their short-, medium-,and
long-term goals at risk.

2. Invite a learner to read Reading 10.7.1: Scene 2 to the class.

3. Tell learners to refer to Worksheet 10.7.1: Your freeze the moment strategies. Explain that they will
break up into groups and each group will be assigned one ‘scenario’ to complete in the chart. Before
learners break into groups, tell them that you will work through the setting described in Reading
10.7.1: Scene 2 as an example.

4. Work through these steps with the class:

a. Freeze the moment: What could happen? What are the risk factors, including to one’s emotional
and physical health in this setting?

b. Strategy: What can the person say or do AND what can friends say or do to protect themselves
from risk and negative peer pressure?

c. Values:Does the strategy match with your values? Yes or no? How or how not?
Core messages: What core messages can help you in this setting?
Peer review: Could this strategy work in real life? Why? Why not?

5. Telllearnersto getinto groups with people around them and allocate each group a different scenario
to work through. If groups finish the activity quickly, they are welcome to come up with their own
scenario.

NOTE TO THE EDUCATOR

Groups should imagine themselves in the situation and come up with a good strategy, or strategies to
pull back and protect themselves from risk and pressure from others.

6. Allow small groups to take turns presenting their strategies to the class and ask the class to vote on
whether it is a good strategy or not by giving a thumbs up or thumbs down. Encourage some debate
on the strategies so that the learners can gain more insight into strategic thinking. Allow discussion
in the class to evaluate the strategies presented and think of new ones.

7. Remind learners that as they develop strategies for dealing with various situations in their lives,
including romantic relationships, it is important to incorporate their values, use their life skills such
as self-control,and act on their right to protect themselves. This means taking responsibility for one’s
own actions and using critical thinking and problem-solving, as well as assertiveness.



NOTE TO THE EDUCATOR

Freeze the moment discussion

Freezing the moment is a useful strategy for staying in control of one’s life. Explain to the learners
that as they mature and are faced with different risks and pressures, using the freeze the moment
technique will be useful to them in various situations they may encounter.

$ CONSOLIDATION

Ask learners to think over their strategies so that they can avoid situations where they could put
themselves at risk. Risks could include being hurt emotionally, becoming a parent before one is ready,
or getting HIV or other STls. In consolidating the lesson, go through the key points, as well as the core
messages below.

Core messages

« lwillchoose if,and when, to have sex, and when not to.
« Ifwe choose to have sex, my partner and | will use a condom correctly every time.

« To protect myself and others, | need to be honest and communicate well in sexual relationships.

@ HOMEWORK

While this lesson will support learners to develop strategies to enable them to make responsible decisions
regarding sexuality and lifestyle choices, they may need additional support. For homework, ask learners
to identify one place within their community where they can go for help regarding sexuality and lifestyle
choices. Ask them to describe the place and the type of help they think they will receive there. They should
write three to four sentences on this for homework.

ASSESSMENT

Refer to the assessment table in the introductory section. Use the written task in Activity B: Freeze the
moment as an informal assessment task.
Assess groupwork for understanding and application of concepts and strategies.



‘ RESOURCES/MATERIALS

READING 10.7.1: Scene 1

Swimming in the river

The weekend has been boring and hot. You and a few friends decide to spend the day at the river. Itis a
long walk to the river but you are fit and healthy. Swimming sounds exciting and the cool water will refresh
you. You ask if anyone has been to the river before but no one has. Before you leave for the river you and
your friend make some suggestions that the group should think about before you leave.

You arrive at the river ready for a day of fun. The water looks calm and the tree is perfect for jumping into
the river. You remember that your sister warned you to look before you leap. You realise that this may be
good advice.You try todiscuss it with your friends but some people are already jumping into the water and
splashing. Some are daring you to dive in. It does look inviting but you are not sure.

»  Youdecide that you will not jump in yet because...
»  Yourresponse when friends pressure you is...




READING 10.7.1: Scene 2

It is late in the afternoon. The grass next to the river is cool and soft. The slight breeze through the trees
is soothing and life feels fun and exciting. You are lying next to someone you like. You notice that some of
your friends are starting to kiss. You turn to look at the person next to you. You move closer and then you
start to kiss. The kiss is warm and your body is reacting with excitement. You recognise that this may lead
to the next stage. You are not sure what to do next. You did not anticipate your day at the river would lead
to this situation.

WORKSHEET 10.7.1: Your freeze the moment strategies
Group work: Your freeze the moment strategies

Your group’s task is to read the situation you have been

allocated from the list. Use the table to take notes.

a. Put yourselves in the situation. Consider what could ’ %/_)
happen. ' . »

b. Come up with a good strategy for the person involved
to protect themselves from risk and peer pressure by

working through the questions in each column. Make
sure the strategy aligns with the groups values and
determine which core messages can help you in the
setting.

c. Be able to present your strategy to the class if selected to do a presentation.

Ifitis not possible for all the groups to do their presentations due to time constraints, set time aside
after other lessons over the next few days. The class will vote on whether the group presenting came up
with feasible strategies by giving a ©0r®.
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O GLOSSARY

Abstinence (from sex): To choose not to have sexual contact. Abstinence means restraining oneself from
participating or indulging in something. A person may abstain from sweets or alcohol, for example.

Adolescence: This is the phase of physical and emotional development that takes place between puberty
and becoming a young adult.

Celibacy: A voluntary choice not to engage in sexual activity.
Consequences: The results of an action that we take or others take or the results of not taking action.

Romantic/intimate relationships: These relationships can involve kissing touching and hugging
someone you are attracted to physically and emotionally. The relationship becomes a sexual relationship
when you have sex as part of the relationship. Use condoms every time, and with every partner, to prevent
unintended pregnancy and STls, including HIV.

Sexual arousal: When our bodies respond to being sexually stimulated, this is sexual arousal.

Sexual relationships: Relationships in which sex is part of the relationship. Not all sexual relationships
are meaningful or long-term. The most important thing in any sexual relationship is to use condoms each
and every time you have sex.

Strategy: A plan of action to achieve something. For example, a strategy to avoid STls, HIV and unintended
pregnancy if you are sexually active, would be to make sure you use them correctly every time you have
Sex.

Values: Ways of seeing the world and of being in the world that are important to you and make your life
meaningful. Values can include things like: respect, taking responsibility, looking after your own well-
being, feeling safe, and choosing to be in happy relationships.



Lesson10.8

[ know what I want



Lesson 10.8 | | know what | want

Grade 10

Term 3

Weeks 1-5

CAPS Topic(s) Development of the self in society

CAPS Subtopic(s) « Values and strategies to make responsible decisions regarding sexuality and

lifestyle choices to optimise personal potential

- Behaviour that could lead to sexual intercourse and teenage pregnancy,
sexual abuse and rape

- Values such as respect for self and others, abstinence, self-control, right to
privacy, right to protect oneself, right to say ‘No’ and taking responsibility for
own actions

- Skills such as self-awareness, critical thinking, decision-making, problem-
solving, assertiveness, negotiations, communication, refusal, goal-setting
and information gathering relating to sexuality and lifestyle choices

-  Where to find help regarding sexuality and lifestyle choices

Link to other +  Development of the self in society. Strategies to enhance self-awareness, self-
subtopics in CAPS esteem and self-development: factors influencing self-awareness and self-
esteem, including media

— Strategiestobuild confidencein self and others:communication, successful
completion of tasks or projects, participation, community organisation for
life, making good decisions and affirmation of others

- Emotional changes: maturing personality, depth and control of emotions,

feelings of insecurity, changing needs, interests, feelings, beliefs, values and
sexual interest

This lesson willdeal | < Define assertive communication

with the following « ldentify the steps of assertive communication

+ Apply assertive communication steps to situations related to sexual and
reproductive health

- Differentiate between assertive, passive and aggressive communication

Concepts « Assertiveness

« assertive communication
« negotiation respect

«  sexual intercourse

+ rape

+ sexual abuse

Teaching « Interactive teacher explanation of assertive communication tools
methodologies « Classdiscussion

+  Group presentations

« Demonstrations

Time 60 minutes




BRIEF LESSON SUMMARY

Learners will begin the lesson by deepening their understanding of different styles of communication; for
example passive, assertive and aggressive communication. They will examine the differences between
these styles of communication. They will come to see the benefits of using assertive communication in
different situations. Learners will be introduced to a tool on how to communicate assertively and will put
it into practice by applying it to different sexual and reproductive health situations.

KEY POINTS

1. Communicate mindfully, for example:

a. Beaware of the difference between assertiveness and aggression when you communicate, and
when you observe the way that others communicate.

b. Be aware of the difference between passive and active communication when you communicate
and when you observe the way that others communicate.

2. Knowing how to communicate assertively, and practicing it in everyday life, will help you build self-
confidence and your own sense of empowerment.

3. The more we practice with assertive communication tools, the better we get at communicating
assertively. This will make us better able to act on our choices and decisions around our sexual and
reproductive health.

4. Boysand men especially need to feel free to express their emotions so they do not bottle them up. We
must all play a part in making this easier for boys and men as well as for girls and women.

5. Look after your emotional health and well-being by making sure you plan to include fun activities in
your life.

c RESOURCES/MATERIALS

No additional material required

PREPARATION FOR THE LESSON

Review Reading 10.8.1 Improving your communication style. Reflect on your own communication style
as well as the communication styles of your learners as you prepare for the lesson.

Look at the Educator resource 10.8.1: Mind map to see how the conceptsin Grade 10 SLPs are interlinked
and build on each other. Think about pulling the threads together and consolidating the information as
you move to the last two SLPs in the series for Grade 10. When you get to the last two lessons, reinforce
ideas related to self-confidence and developing self-confidence in an integrated way, in line with this
lesson’s CAPS subtopics.

Reinforce skills such self-awareness, critical thinking, decision-making, problem solving, goal setting,
assertiveness, negotiations, communication, and information- gathering related to sexuality and lifestyle
choices. Make the examples relevant to your learners and their challenges in life.



Activity A: Assertive communication

In this activity, passive, assertive and aggressive communication will be demonstrated so that learners can
see the difference between them and understand the effectiveness of assertive communication.

If time constraints are a consideration, ask learners to identify topics for their role-plays on different
communication styles before the lesson.

Activity B: Putting assertive communication tools into practice

In this activity a four step assertive communication tool is introduced and then put into practice by
applying it to a variety of sexual and reproductive health scenarios.

Assessment: Lesson 10.8

Activity Time Type of assessment Form of assessment
Activity A: Assertive 25 Educator, Informal « Brainstorm
communication «  Written task
Activity B: Putting assertive 3B Educator, Informal + Grouprole play
communication tools into Peer, Informal

practice

Time 60

TEACHING THE LESSON

@ ACTIVITIES

Activity A: Assertive communication

Introduction: In this activity learners will see passive, assertive and aggressive communication
demonstrated in order to understand the difference between the different communication styles and
to understand the effectiveness of assertive communication. They will identify situations in their lives
with peers, friends, romantic partners, family members and at school when assertive communication is
important. They will then look at a practical example and determine the type of communication being
used.

1. Write the following scenario on the board: Your partner has been pressuring you to have sex for a

while now. You are not ready but fear your partner will leave you if you do not.

2. Tell learners that you are going to respond to the partner in three different ways. Their task is to note
the differences between the responses and determine which response will be most effective.

3. Do the three demonstrations:



a. Passive communication: For example, “That seems like an interesting idea but | am not really sure”

b. Aggressive communication: For example, “Would you stop harassing me about this? That is all you
ever think about!”

c. Assertive communication: For example, “| understand that you really want to have sex but | do not
feel ready yet. | think we have a great relationship but let’s strengthen it even more first. We also
need to talk about using condoms”.

NOTE TO THE EDUCATOR

Another way to do this would be to have a few learners demonstrate each of the responses. You
would need to brief them before the activity.

In discussion and during the demonstrations, highlight that the scenarios should also look at girls
pressuring or harassing boys. Examples should not only portray boys as perpetrators. As with lesson
10.2, be prepared to give positive reinforcement to boys as well as girls who speak out on gender
equality.

4. Askthe learners what they observed regarding the three responses. How would they describe the type
of communication seen in each one? Which style of communication do they think is most effective?

Explain that they have observed and are describing passive, aggressive and assertive communication.
Askthemtoturn to Reading 10.8.1: Improving your communication styles and read it together. Answer
any questions regarding the types of communication.

Ask learners to give examples of when they think assertive communication would be useful in:

a. peerrelationships

b. friendships

c. romantic/intimate /sexual relationships

d. family relationships, including siblings and cousins, and with parents and grandparents (elders)

e. school relationships, for example, with teachers

Emphasise that when both partners in a relationship use assertive communication on a regular basis,
they will be able to maintain a healthy relationship. Assertive communication can protect you as an
individual in different ways. It can help to protect you from aggressors, sexual abuse, infections and
unintended pregnancy. Being able to state clearly what you want and what you need, will make you less
vulnerable. Everybody benefits from assertive communication regardless of gender or sexual identity.

Refer the learners to Worksheet 10.8.1: Communication in an uncomfortable situation, and ask them
to determine if the responses to the situation are passive, assertive or aggressive. Quickly review the
responses together after they have finished working and emphasise the core messages related to the
scenario given in the worksheet.



Activity B: Putting assertive communication tools into practice

Introduction: In this activity a four-step assertive communication tool is introduced and then put into
practice by applying it to a variety of sexual and reproductive health scenarios.

1.

Tell the learners that the focus will now be on putting assertive communication into practice. Refer
them to Reading 10.8.2: Four step assertive communication tool and read through the steps one
can take to practice assertive communication. As you go through the steps, give an example that the
learners can relate to.

Divide learners into groups and refer them to Worksheet 10.8.2: Handling situations using assertive
communication. Assign each group one of the sexual and reproductive health topics in the left
column.Assign the second topic on practicing safe sex to as many groups as possible. Tell the learners
that they will practice using the four steps to assertive communication for the situations provided.
They will all practice in their groups and then they will choose two people to demonstrate one of
the situations to the large group. Explain that they will do peer-assessments of the demonstrations
and ask them to review the criteria found in Worksheet 10.8.3: Group presentations: assessment

criteria.

3. Tell the learners that each group must make sure everyone participates in creating the assertive
communication role-play and choosing how their group will present it to the class.

4. After each group presents, get everyone in the class to show theirrating, (© =2 @ = 1 ® = 0). Ask
learner volunteers to count and give the group their score. This can be done very quickly, with a quick
assessment given of the winning team.

NOTE TO THE EDUCATOR

A creative option to save time for reporting back from groups is to ask learners to put their written

group responses on the wall in the classroom. This allows other groups to read all the responses and

to make notes of what is meaningful to them from the different responses.

Remind learners that assertive communication takes practice, but with time, they will get better at
it and find that it helps them express what is important to them, while being respectful of others. It
is a skill that is necessary in all sorts of negotiations, from within the home with family, to being with
aromantic partner. Assertive communication leads to increased self-confidence because it involves
speaking clearly about what you need and believe in — and obtaining positive results.

Go through the homework activity.



$ CONSOLIDATION

The lesson began with defining passive, aggressive and assertive communication, and ended with
learners applying steps to become more assertive communicators, especially in relation to SRH. As
learners become more used to using assertive communication, they will be able to respectfully state what
they need and want. This will help them to protect themselves.

Ask leaners to look over the key points and core messages below.

Core messages
« To protect myself and others, | need to be honest and communicate well in sexual relationships.

« | have the right to say “no” to sexual attention and sex at any time. | also have the responsibility to
respect “no” for an answer.

« lrespect my own and others well-being.

HOMEWORK

1. Afterclass,whenlearnersareintheircommunity orathome,observe different styles of communication.
Write down two examples of (a) passive communication, (b) assertive communication,and (c) aggressive
communication. Make a note of how effective the particular style of communication was for the person
or people involved.

2. Practiseusingassertivecommunicationindifferent situations. Thinkabout how effectiveitiscompared
to being passive or aggressive. Be prepared to share examples with the class.

ASSESSMENT

1. After the discussion in Activity A: Assertive communication, set up a class brainstorm on ideas
learners bring to the discussion on assertive communication. Put up a clean sheet of flipchart paper
on the wall in the classroom. Put only one label in the centre of the sheet: Assertive Communication.
Each learnerin the class can write up one point about assertive communication on the chart. Leave
the chart up for several days. Learners should be invited to add to the page when they can or feel
comfortable doing so. At the end of the activity you will have a comprehensive compilation of what
learners have understood from the content of this activity. Learners refer to this again in a later SLP.

2. Learners use assertive communication tools in Activity B in group role-plays. Ask learners to use the
rubric provided to assess group presentations.



‘ RESOURCES/MATERIALS

EDUCATOR RESOURCE 10.8.1: Mind map




READING 10.8.1: Improving your communication style %

Assertive communication

Being assertive means that you express yourself effectively and stand up for your point of
view, while at the same time respecting the rights and beliefs of others. Being assertive is an
important communication skill.

Being assertive can help you boost your self-esteem and earn the respect of others. It is
especially helpful for situations where you have a hard time saying no. Because assertiveness is
based on mutual respect, it is an effective and diplomatic communication style. Being assertive
shows that you respect yourself because you are willing to stand up for your interests and
express your thoughts and feelings. It also demonstrates that you are aware of the rights of
others and are willing to work on resolving conflicts.

Passive communication

If your communication style is passive, you may seem to be shy or too easy going. You may often
say things such as: "l will just go with whatever the group decides”. You tend to avoid conflict.
Why is that a problem? The message you are sending is that other people’s thoughts and
feelings are more important than yours. When you are too passive, you give others the license to
disregard your wants and needs.

Aggressive communication

If your communication style is aggressive, you may come across as a bully who disregards
the needs, feelings and opinions of others. You may appear self-righteous or superior. Very
aggressive people humiliate and intimidate others and may even be physically threatening.

You may think that being aggressive gets you what you want. However, it comes at a cost to you
and to others. Aggression undercuts trust and mutual respect. Others may come to resent you,
leading them to avoid or oppose you.

Learning to be more assertive

Behaving assertively can help you build your self-confidence and self-esteem. Practising
assertive communication can help you to understand your own feelings and reactions. It will
improve your communication with others, and earn their respect. It may even help you to have
more open and honest relationships.

Learning to be more assertive can help you effectively express your feelings when
communicating with others.

People develop different styles of communication based on their life experiences. People tend to

8Mayo Clinic (2017). Retrieved: https:/www.mayoclinic.org/healthy-lifestyle/stress-management/in-depth/assertive/art-
20044644?pg=2




stick to the same communication style over time, and are often unaware of their own style. But you
can change your communication style by being aware and learning to communicate in healthier
and more effective ways.

Here are some tips to help you become more assertive:

» Assessyour style. Do you voice your opinions or remain silent? Do you say yes to things even
when you feel you should be saying no? Are you quick to judge or blame? Do people seem to
dread or fear talking to you? Understand your style before you begin making changes.

» Use'l'statements. Using "I" statements lets others know what you are thinking or feeling
without sounding accusatory. For instance, say, "l disagree," rather than, "You are wrong." If
you have a request, say "l would like you to help with this" rather than "You need to do this."
Keep your requests simple and specific.

» Practice saying no. If you have a hard time turning down requests, try saying, "No, | cannot
do that now.” Do not hesitate — be direct. If an explanation is appropriate, keep it brief.

* Rehearse what you want to say. If it is challenging to say what you want or think, practice
for the typical situations you encounter. Say what you want to say out loud. It may help to
write it out first, too, so you can practice from a script. Consider role-playing with a friend or
colleague and ask for honest feedback.

* Use assertive body language. Communication is not just verbal. Act as though you are
confident even if you are not feeling confident. Keep an upright posture, but lean forward a
bit. Make regular eye contact. Maintain a neutral or positive facial expression. Do not cross
your arms or legs. Practice assertive body language in front of a mirror or with a friend or
colleague.

+ Keep your emotions in check. Conflict is hard for most people. Maybe you get angry or
frustrated, or maybe you feel like crying. Although these feelings are normal, they can get
in the way of resolving conflict. If you feel too emotional going into a situation, wait a bit if
possible. Then work on remaining calm. Breathe slowly. Keep your voice even and firm.

o Start small. At first, practice your new skills in situations that are low risk. For instance, try
out your assertiveness on a partner or friend before tackling a more difficult situation. Pay
attention to what works and adjust your approach as needed.



WORKSHEET 10.8.1: Communication in an uncomfortable situation,answer sheet

Instructions: Put a tick beneath the appropriate style of communication that describes the type of

response given in this situation. Then answer the questions that follow the table.

Uncomfortable Response Aggressive Passive Assertive
situation?®
Ateenage boy and For all | know you have an "
teenage girl are sTI!
going to have sex
for the first time. | also want to have sex, but X
They do not have only if we use condoms.
condoms. One of | know where we can get
them says... them.
Well, whatever... "

1. Which style of communication is most appropriate for the situation? Why?

Possible answer: Communicating assertively is the best way to handle this situation. It is good that the
person responding has clearly stated that she or he wants to have sex too but only if they use condoms.
There is no doubt about what the person wants and the communication is open.

2. Develop another possible response that would be effective in this situation.

Possible answer: | would like to have sex but we need to wait until we have proper protection. Let us make
sure we have condoms available in the future.

3. Identify the Core messages that relate to this scenario.

Possible answer:
+ To protect myself and others, | need to be honest and communicate well in sexual relationships.
« lhave theright to say “no” to sexual attention and sex at any time. | also have the responsibility to
respect “no” for an answer.
« lrespect my own and others well-being.




READING 10.8.2: Four-step assertive communication tool

| understand
how you feel...

would like,
‘ want...

Step 1: Make a statement of empathy. Example of statement of empathy: “| know you are really
hoping that we have both reached the point where we feel ready for sex, but I'm not ready”

When...
because...

Step 2:1feel ... Explain how you feel. Example of how you feel: “l feel frustrated when you ask
me about when we will have sex, both when we’re together and when we're texting.”

Step 3: When (or because)... Example of when ... because: “When you ask me about having
sex | feel that you have not taken me seriously. | feel that we should wait before we have sex
because | feel that we are not emotionally ready.”

S S S

Step 4:1 need/would like/want Example of | need/would like/want: “l want you to stop making
me feel guilty because | don't want to have sex.”

Assertive communication tools

We are using a communication tool that will help us make ourselves clearly understood and respected.
This is called being assertive. You are being assertive when you clearly state what you want or need. Being
assertive is different to being aggressive which often leads to anger and verbal or physical violence.

More about the tool

You can use these four steps to try to get someone to listen, understand and respect where you stand
on something. Using a respectful tone and staying calm will help you be more successful in expressing
yourself and reaching a positive outcome. These steps will not necessarily work every time, but with
practice you will become better at it. Using this tool will help you understand and achieve what you want
in a relationship.



Do you ever feel guilty or embarrassed when you say “no”?

When one person in the relationship has more power, the other person often believes their needs are less
importantandthattheirjobisto pleasetheother.Thisis particularly true because of genderinequality, but
it occurs for other reasons as well. Boys and men, as well as girls and women experience this. Regardless
of the reason, this is not healthy for either partner.

It is important to acknowledge that adolescent boys and men also experience feelings of guilt or may be
embarrassed. Society often stresses that men need to be brave and not show emotions. That is not true.
There is often pressure for peers to have sex in order to be a man. You have to figure out for yourself who,
and how, you want to be.

The four assertive steps should be used when we feel uncomfortable or when we do not want to be
pressurised into doing something we do not want to do. Once we begin practicing this skill, our self-
confidence will increase and so will our self-development.



WORKSHEET 10.8.2: Handling situations using assertive communication
Instructions: Ask learners to get into their groups for the next activity, which is to practice using the
four steps to assertive communication for the situations provided below. Each group should choose two
people to demonstrate what has been discussed.

Topic/Situation Examples of situations

1. Readiness for a. Your partner wants to have sex as part of your relationship. You do not.

sex/abstinence You want to delay sex until you are older. You both respect and care about
each other and want to keep the relationship. Chat with your partner
about ways you can both show affection towards each other without
having sex.

b. Many of your friends are sexually active but you are not. They tell you to
“be a man”and joke that maybe you do not like girls. Tell your friends
about the romantic relationship you have with your partner and why
abstinence is the best choice for you right now.

2. Practicing safe a. Tell your sexual partner you will only have sex if you use condoms every
sex time, and why.

b. Your partner tells you, “It is against my beliefs to use condoms”. How do
you respond?

c. Your partner tells you, “l am clean. | do not have any diseases”, when
you say you want to use condoms every time you have sex. How do you
respond?

d. Tell your sexual partner you believe that you are both responsible for
contraception and you want to go to the clinic together to find out
different options.

e. Tellyour partner you want to go for an HIV test together. Your partner does
not want to do the test.

f. Your partner says that condoms reduce sexual pleasure and insists you
only need birth control, like the injection. Tell your partner why you refuse
to have sex without both types of protection every time.

3. Communicating a. Tellyour parent/guardian you want to go on a date (they do not believe you

about sex to should date until you have finished school).
parents or to b. Your parent does not believe sex education should be taught at school.
other people You do. Tell them why.

c. Your friends say they have all had sex and you are just a small girl/boy
until you have done it. You want your friends to understand why you do not
believe having sex defines your adulthood.

4. Issues about a. Tell atrusted family member that you are romantically and sexually
sexuality and attracted to people of the same sex and you want to come out of the
preference closet about it (be openly gay).

b. You are attracted to a person of the same sex but you are not sure about
the person’s sexuality. You decide to approach them.




WORKSHEET 10.8.3: Group presentations: assessment criteria

Group peer-assessment: assertive communication

Points
©=2 ®=1 ®=0
Assessment ©=2 O=1 ®=0
criteria
a. Use of assertive Group used all Group used four | Group didn’t follow steps
communication four stepsin steps but not in
steps correct order correct order
Points
b. Overall strategy Very good Good assertive This communication will not
assertive communication work
communication
Points
©: How realistic? Very realistic Fairly realistic Unrealistic
Points
d. Shows self- Shows all three | Shows one or Does not show any parts of
confidence (skill, parts to self two parts of self | self-confidence
appreciation and confidence confidence
responsibility)
Points
e. How creative? Very creative Creative Not very creative
Points
Total

points




GLOSSARY

Aggressive communication:style of communication in which a person expresses their opinions and ideas
and advocates for their needs in a way that violates the rights of others. An aggressive communicator
might try to dominate others, attack others, not listen and be overbearing.

Assertive communication: The ability to express positive and negative ideas and feelings openly, honestly
and directly while respecting the rights of others.

Negotiation: A discussion with one or more other people, sometimes with different aims or intentions,
aimed at reaching an agreement.

Passive communication: Being silent or not expressing one’s feelings, opinions or ideas. Passive
communicators are vulnerable to having somebody else deliberately or unintentionally impose their
opinions or ideas on them.
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Lesson 10.9 Consent, rape and taking action.

Grade 10

Term 3

Weeks 1-5

CAPS Topic(s) Development of the self in society

CAPS Subtopic(s) » Values and strategies to make responsible decisions regarding sexuality and

lifestyle choices to optimise personal potential

«  Behaviour that could lead to sexual intercourse and teenage pregnancy,
sexual abuse and rape

« Values such as respect for self and others, abstinence, self-control,
right to privacy, right to protect oneself, right to say ‘No’ and taking
responsibility for own actions

*  Where to find help regarding sexuality and lifestyle choices

Link to other subtopics Development of self

in CAPS - Skills such as self-awareness, critical thinking, decision-making, problem-
solving, assertiveness, negotiations, communication, refusal, goal setting
and information- gathering relating to sexuality and lifestyle choices

This lesson will dealwith | «  Define consent

the following «  Recognise the importance of assertive communication in discussions related
to consent

«  Define rape

« ldentify the issues related to rape and steps that can be taken to prevent it

« Identify the steps one should take after being raped to get the proper care,
support and protection

Concepts - consent

« self-respect

«  mutual respect
«  self-control

+ rape

«  victim blaming
e perpetrate

Teaching methodologies +  Metaphor analysis (with optional audio/video input)
« Classdiscussion
«  Groupdiscussion

Time 90 minutes




NOTE TO THE EDUCATOR

The content in this lesson is difficult to deal with as the two important concepts are consent and
rape. For this 90 minute lesson, most of the time should be allocated to discussion in the classroom
to ensure that learners have enough time to clearly understand these concepts.

The resources included on consent and rape are useful in getting learners to understand the
relationship between consent and rape. Learners go through a practical exercise on both concepts.

Discussions in groups allow for learners to explore different opinions and views on otherwise
very difficult content related to rape and consent. Use the feedback from group discussions to
consolidate the lesson by asking learners to reflect on points of discussion they may not have
considered. They can write additional discussion points on their own worksheets.

BRIEF LESSON SUMMARY

Building on the previous lesson on assertive communication, learners will consider the definition of rape
and explore aspects of consent from several perspectives (their own perspective, the perspective of the
opposite sex, and what the law says about young people and consent). The lesson also looks at victim
blaming and challenges the attitudes that enable this to occur. The lesson offers learners an opportunity
to change their attitudes and behaviour and to appreciate that everyone can play a part in reducing the
harmful impact of rape. Finally, the lesson offers practical information, such as what to do if someone is
raped.

KEY POINTS

1. Rapeisan act of power. Itis violent. It is wrong.

2. Rapeisagainst the law. A perpetrator (rapist) should be charged as a criminal.

3. Consentisalways required by both partners during any sexual activity.

4. Always respect when someone says “no” whether they say it verbally or in any other way, including
using body language.

5. Understand that a person has the right to change their mind and to refuse sex, even if they consented
before.

6. If you bully a person into having sex, it is rape.

7. No one EVER deserves to be raped, or “asks for it” Nothing they do can be said to be the reason for
rape.

8. Victim-blamingis harmful; we all need to play a role in stopping it, so that more people who are raped
will seek the help they need.

PREPARATION FOR THE LESSON

Avideo about consent is available for the class to watch in preparation for this lesson. If you are able to,
watch the video, What is consent? with your learners. The video uses a tea metaphor to illustrate basic
ideas about consent that relate to sexual behaviour. It shows consent in a humorous but firm way. It was
originally developed by police in England, and has now been adapted and used in many places. Share the
website link with learners who may have their own access to the internet and can re-watch the video in
their own time after the lesson. The link to the video can be found in the section on resources.



NOTE TO THE EDUCATOR

It is important to be fully prepared for this lesson. Starting a discussion on rape may raise all kinds
of alarms, fears, bad memories and/or experiences and emotions that learners may not be able to
deal with on their own. Keep discussions focused on the content in the activities. If you recognise that
learners need more emotional and/or psychological support, be sure to refer the learners to services
that are able to assist them. As teachers, you too may have to confront your own fears and feelings. If
you are not able to do this lesson with your learners, ask another LO teacher to assist.

Consult your Principal or HOD to be sure you have the most up to date list of services in your area.

If you are not able to show the video, it is still useful to listen to it on a smart phone, tablet or computer. If
you cannot play the audio or video, use llustration10.9.1: What is consent? Remind the learners at the end
of the lesson to read through the worksheet again to consolidate the discussion.

Become familiar with your school’s process for addressing the needs of learners who have been raped or
abused. The District Based Support Teams (DBSTs) provide information to schools.

c RESOURCES/MATERIALS

« TeaConsent.Video length: 2:49 minutes https:/www.youtube.com/watch?v=fGoWLWS4-kU
+ Getacopy of the directory for support services in your district.




Assessment: Lesson 10.9

Activity Time guide | Type of assessment Form of assessment
Activity A: Assertive 30 Educator, Informal « Visual presentation using
communication and video
A Peer, Informal _ .
« Classdiscussion on content
of video
Activity B: Rape,an act | 30 Educator Informal «  Whole group discussion
of violence, an abuse of . } .
Peer. Informal - Written task: Passage analysis
power ' :
-understanding concepts
Activity C: Getting care, | 30 Educator Informal + Brainstorm
support and treatment
after rape
Time 90

TEACHING THE LESSON

@ ACTIVITIES

Activity A: Assertive communication and consent

Introduction: In this activity the class will examine the concept of consent, and the need for clear
and assertive communication around consent in sexual relationships. In Lesson 10.8, different
communication skills were discussed and practiced. In this lesson communicating effectively is
considered as part of giving or denying consent, and feeling confident about communicating effectively.

1. Start the lesson by asking for a few volunteers to share the examples they found for homework of
the different styles of communication, which are passive, assertive and aggressive. Discuss which
style of communication they found the most successful for the situations they observed. Ask a few
volunteers to quickly demonstrate the difference between the three styles.

2. Ask the learners what the benefits of using assertive communication are in one’s daily life and in
romantic/sexual relationships (for example builds self-esteem and self-confidence/helps you to
express your views and feelings more clearly to others/helps you to strengthen your relationship with
other people).

NOTE TO THE EDUCATOR

The glossary provides useful definitions for terms used in the following activities. You may want to
go over the glossary terms beforehand. Alternatively, ask learners to familiarise themselves with the
terms on their own before this lesson is taught.



Write the word consent on the board. Ask learners to turn to the person next to them and quickly:
a. Share what they know about consent.
b. Discuss the link between assertive communication and consent.

Ask for a few volunteers to share what they think consent is and how it is linked to assertive
communication.

Tell learners to read the information in lllustration 10.9.1: What is consent?

This information uses the humorous metaphor of a cup of tea to introduce some important ideas
around consent. In this first reading, make sure you use the ‘tea’ terminology. If you can access the
internet on a smartphone, computer or tablet, first watch (or listen to) the 2 minute video at this
YouTube address: https:/www.youtube.com/watch?v=fGoWLWS4-kU

Now ask learners to read the same information but to substitute the word “tea” with “sex”. Ask
learners if the issue of consent differs simply because the words tea and sex were changed.

Clarify any questions learners have about the meaning of consent. Talk through the different
situations highlighted:

«  When the person says: “No!”

«  When a personis not sure they want it

«  When the person says YES but changes their mind

«  When the person is asleep or unable to communicate or make good decisions.

Ask learners to give examples of a situation in which a person cannot make a good decision or
communicate consent (for example situations where someone may have had a lot to drink or taken
drugs).

Whether you do this on paper or use the short video you should encourage learners to try this
exercise together with family members or friends they trust, to have a conversation around issues
of consent.

Learners should read the story in lllustration 10.9.2: Saying no, accepting no. Ask learners to
describe the communication between the man and the woman. Were they being respectful of one
another? After the class affirms that they are showing mutual respect, ask: What did each of them
do that was right? After the discussion, emphasise that both the man and woman showed self-
control, assertive communication, and they really listened to each other.

NOTE TO THE EDUCATOR

Make sure the learners understand the difference between the thinking bubble and the speech
bubble. This is necessary for the lesson.



8. Emphasise that consent must be given by both partners before having sex. Without consent, it is
forced sex. Sex without consent is considered to be rape. It is important to discuss with learners
what the law says about age when discussing consent, as it refers to the age at which people can
and cannot give consent.

NOTE TO THE EDUCATOR

Learners may raise the importance of establishing good values and attitudes towards each other and
others during the discussion on being able to say “No” and to accepting someone else saying “No”.
Include their inputs in the discussion.

Activity B: Rape - an act of violence, an abuse of power

Introduction: The next activities give learners more insight into rape and its effects, as well as how to
protect oneself and care and treatment.

NOTE TO THE EDUCATOR

Introduce this topic in an empathetic way. All of us may know someone who has been raped or sexually
abused, although we may not know that about them. Rape is a very serious issue and all discussion
should be treated with compassion and respect, knowing that someone in this room may have been
raped. Tell learners that information about places to find help will be shared before the end of the
lesson. Refer learners to the ‘Places that help’ section in their learner books.

1. Explain that people often think of rape as something that happens mainly to women and girls. But
rape is a crime that can be committed against a person of any age, gender or sexual identity. While it
is true that rape and sexual violence is most often perpetrated against girls and women, it can, and
does, happen to boys or men. There is also a culture of targeting people in the LGBTQIA community,
because of their sexual orientation.

Refer learners to Reading 10.9.1: This is what rape is in their learner book. After reading it, ask
learners if the definition is clear to them. Ask if they understand that anyone can be raped and
anyone can rape. Understanding what consent is, and what consent is not, is crucial for preventing
rape and sexual violence.

Explain that another important message is to never blame the victim. Refer learners to Reading
10.9.2:Your body belongs toyou. Read it to the class. Make sure you read and discuss the information
under the heading, Do not blame the victim.

2. Asklearners to form small groups. Explain that they should:

« Discuss how victim blaming happens and share examples that may be familiar to them.
« Brainstorm practical ways they could help create awareness around not blaming the victim. If
there is time, ask groups to make presentations to the large group.

3. Tell learners that the class will continue to explore how to stop rape, as well as the care, support,
and treatment needed after somebody has been raped.



Activity C: Getting care, support and treatment after rape

1. Ask learners to look at lllustration 10.9.3: Rape support and help. Tell them to put themselves in the
shoes of someone who has been raped and consider:

a.
b.

What actions will they need to take?

What care and support will they need?

2. Discuss the following:

a.
b.

C.

Are they safe from further harm? What options do they have?
Have they told someone? Who would they turn to first?
What physical care do they need? Where should they go first?

Ask learners to turn to Reading 10.9.3: What to do if you or someone you know is raped? Review
the information on the steps to take with the class.

Explain that the class will be doing a personal reflection for just ten seconds. Tell learners to sit in
silence and think of one positive, practical thing they can say or do to begin to put an end to victim
blaming. They should write this in their learner books.

$ CONSOLIDATION

Consolidate the lesson with the key points and the quiz below. This will allow you to assess learners’
understanding of “consent”.

Test your understanding about consent:
Read about the following situations, and give learners the chance to respond as a group.

Situation _____________ Amwer

Is it consensual sex (consenting sex) if a 17 year old has sex with | No — this would be statutory rape.
a T4 yearold?

You are at a party and see your friend who is very drunk go off No - she will not be able to give
with someone who wants to have sex with her — is she able to consent
consent?

If a 15 year old has consented to sex with a young man or woman | Yes
whois 19, is it considered statutory rape?

A 16 and a 17 year old have been together for a while, and each Yes
feels they are ready for sex. They talk about it, and agree they
will use a condom for protection. Is this consensual?




Refer learners to the pages in their Learner Book that list the names and contact information of
services that support victims of sexual abuse and rape. Tell learners they can come and speak to you
whenever they want to, and that you are able to recommend places where they or anyone they know
can get support.

Ask the learners to consider whether the following core messages have been covered in the lesson.
Core messages

« lwillchoose if,and when, to have sex, and when not to.

« | have the right to say “no” to sexual attention and sex at any time. | also have the responsibility to
respect “no” for an answer.

« lrespect my own and others’ well-being.

+ | want to be part of a community that stops gender harm and violence and creates safety and
peace in its place.

HOMEWORK

For homework, share the activity worksheet: What is consent? Learners might want to ask your
family to answer the quiz questions.

NOTE TO THE EDUCATOR

There are a number of services available to support educators and learners to deal with issues
related to rape. It is a good idea to put up a poster of services in the classroom for learners to access
easily.

This information is also included in the Learner Book. Your district or school directory will have the
names of other services.

DIRECTORY OF SERVICES
This is useful information to have displayed in your classroom for learners to see and have access to if
they need it. Make a poster with the following information and place it on the wall in your classroom.

There may be more support services already working in your school or district. Include this information
too.



Here is a directory of services that you could consult should you need to call for support. The
numbers are for the national call centres. Call and ask for the number for your local services. They
will refer you to the appropriate centre in your province or region.

PLACES THAT HELP- a directory on services that can be approached for support
Department of Social Development
Gender-based Violence Call Centre
0800 428 428 Dial *120*7867# (free from any cell phone).

All child/gender-related violence and abuse questions and help for victims. Social workers
available to assist.

Stop Gender Violence Helpline 0800 150 150

Childline 0800 055 555

Lifeline South Africa

Free confidential telephone counselling services. 0861 322 322 www.lifeline.org.za
Thuthuzela Care Centres

Find out if there is a thuthuzela care centre in your area.

For a list of TCCs visit the website http:/isssasa.org.za/care-centres

0 ASSESSMENT

Use the Test your understanding about consent as an assessment task. Learners can use
peer-assessment to assess their understanding of concepts included in this activity.



RESOURCES

ILLUSTRATION 10.9.1: What is consent?3°

What is

consent?

Consent is when you agree to something.
If you do not agree to have sex with someone, that
person must respect your wishes. If they force you

to have sex without your concern, it is rape.

Saying yes or
no to sex is like
saying yes or
ne to having a ©
cup of tea.

B 7hink and talk. Do not
force them to drink tea
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But you wanted
a cup of tea
last week

Remember last week?

STOP

Even if they had the tea before, do
not force them to drink it again.
Especially if they are unconscious.
Unconscious people do not want to
drink tea.

S

Read the page.

Replace words a cup of tea with “Sex”

Replace the words drink tea with having “Sex “
Read the page again. What is the massage now?
Does this help you to understand “consent”?

%0 Adapted from: https:/www.soulcity.org.za/media/materials/violence/we-want-to-be-free/view and originally adapted from:

http://www.consentiseverything.com




ILLUSTRATION 10.9.2: Saying no, accepting no
Read through this story.

Hmm...
nice.

She's
exciting.

il =

| lam... but..
L.'. /

i
\

But babe, |
thought you were
enjoying this.

Are you sure?

Discuss what is happening here.

Is this an example of respectful communication? Why or why not?

What did each of them do that was right? What could have gone wrong with this story?

Is there a risk when one partner does not initially speak his or her mind about having sex
and then, when feeling confused, afraid or unsafe, reports rape? What is the risk?

Mo n -



READING 10.9.1: This is what rape is

Nobody has the right to force another person into a sexual act
without their consent. The law says it is rape when someone
forces their penis, fingers or object into someone’s vagina, anus,
mouth or any other part of their body against their will. It does not
matter if you are the person’s friend, boyfriend, fiancé or husband,

or a stranger. Rape is an act of violence. It is a crime.

Anyone can be raped, regardless of age, gender or sexual identity. Rape can be a hate crime, or an
abuse of power. It is always an act of violence, and should not be thought of as sex. Rape often results in
extreme emotional trauma.

What the law says about age and consent®

In South Africa, there are laws protecting young people under the Children’s Act (2005) and a later
amendment (2007). These laws specifically aim to protect young people from sexual relationships
with older people.

Under these laws:

« Anyone from age of 12 years and above can consent to sex, but it is considered ‘statutory rape’
if the person they have sex with is over 18 (statutory rape refers to sex with someone who is a
minor or under age).

« Itis considered statutory rape if a person who is 16 or 17 has consensual sex (sex with consent)
with a younger person under the age of 16, when there is more than two years' difference between
their ages.

» Itis not statutory rape if both young people are between 12 and 15 and consent.

» Achild under 12 cannot consent to sex, even if they say they want to.

31 Basic Education Rights Handbook — Education Rights in South Africa — Chapter 18: Sexual violence in schools. http:/www.
polityorg.za/article/basic-education-rights-handbook-2017-09-07



READING 10.9.2:Your body belongs to you

Consider the core messages below this reading, and then do the reading. The core messages are behind
all the material in grades 10-12. As you do the reading, tick the messages you see and make notes for
ideas you would like to remember.

My body
belongs to me!
You don‘t own me!

Your body belongs to you
We have to make sure we treat people with dignity and respect and never force someone to do something
againsttheir will. We must not use emotional, financial or any other kind of manipulation to make someone

do something they clearly indicate - either through body language or spoken word - that they do not want
to do.

Your body belongs to you.Their body belongs to them.Nobody owns anybody else’s body. Being a boyfriend,
agirlfriend,a husband or a wife does not entitle you to demand sex when you want it, or to have sex against
your will. Forced sex is rape. What brings pleasure for one person should not harm another person.

Rape is a crime no matter who the rapist or the victim is. You can be reported, get convicted and go to jail



forrape.The South African justice system is clear on this. Civil society in South Africa is mobilising against
the killing of women intimate partners (called femicide), sexual harassment and rape. We can join this
movement and support it in different ways.

If we realise we have been responsible for forcing someone to have sex (rape) and we feel guilty about it,
we need to find ways to take responsibility for the harm we have caused.

Both perpetratorsandvictim/survivors can get counselling to deal with what they did or for what happened
to them.

Being raped is NEVER your fault.

We do not blame people for getting robbed. We blame the person who committed the crime: the thief.
We must NEVER blame the victim for being raped. NOBODY ever asks to be raped, deserves to be raped
or should blame themselves and feel guilty for the rape. There is only one person to blame: the person
who forces themselves on someone else. The person to blame is the person who chooses to rape.

Core messages

Core Messages (10,11 and 12) Vv if Notes

relevant

| will choose if, and when, to have sex and when not
to.

| have the right to say “no” and the responsibility to
respect “no” to sexual attention and sex at any time
and in any situation.

If my partner and | choose to have sex, my partner
and | will use a condom correctly every time.

To protect myself and others, | need to be honest
and communicate well in sexual relationships.

| respect my own and others’ well-being.

| know my HIV and STl status and my general SRH
status.

My partner and | are equally responsible for
preventing pregnancy, HIV and other STls.

| want to be part of a community that stops gender
harm and violence and creates safety and peace in
its place.




Illustration 10.9.3: Rape support and help

Reading 10.9.3: What to do if you or someone you know is raped?
1. Tell someone you trust.
2. Seek help immediately.

3. Physical care:

a. Ifyou or the person is injured, go straight to a hospital or
health centre.

b. The doctor will do a forensic exam which is an exam to
collect physical evidence. Do not wash your body. Hair,
blood and semen can all be used as evidence.

c. Seekmedical care immediately and no later than 72 hours,
in order to get tested and to get treatment for protection
from HIV, STls and pregnancy (morning after pill or
emergency contraception).

4. Police: If the person who has been raped wants to report the
rape, she/he should go to the police station closest to where
the attack took place. Offer to go with the person who has been
raped, but also encourage them to take an adult they are close
to with them.

2https://rapecrisis.org.za/get-help/

KNOW YOUR RIGHTS *2

If you or someone you know has
been raped, you have the right:

to be treated with fairness
and with respect for your
dignity and privacy

to offer information

to protection

to assistance

to compensation

to restitution

to legal advice



5. Emotional support: What is the first thing you should say? Everyone who has been raped needs
emotional support. If it just happened, they may be in shock. The first thing you should say is, “Nothing
you said or did was the reason this happened to you. You are not to blame.”



GLOSSARY

Age of consent: the age at which the law says you are old enough to agree to something. This can include
agreeing to a health service, other services, or to sexual activity.

Consent: To consent means to agree. When someone says no to something, they do not consent. If they
are not sure, this is also not consent. If they say yes but then change their minds this is no longer consent.
South Africa has laws about the age of consent to sexual activity.

Mutual respect: When two people demonstrate that they value and admire one another and accept one
another’s rights and points of view.

Perpetrate: To commit or carry out a harmful, illegal or criminal act against a person or group.

Rape: When someone forces their penis, fingers or an object into someone’s vagina, anus, mouth or any
other part of their body against their will. It does not matter if you are the person’s friend, partner, fiancé
or spouse — or a stranger. Rape is an act of violence and it is a crime.

Self-respect: We respect ourselves when we trust, value, protect and care for ourselves.

Statutory rape: This is the legal term used to refer to sexual relations involving someone below the “age
of consent”. In South Africa, the age of consentis 16 years of age. People below the age of consent cannot
legally consent to having sex. A person who has sex with someone below the age of consent is acting
against the law.

Victim-blaming: When somebody who has been the victim of a crime is blamed for the crime instead
of the person who perpetrated the crime, this is victim-blaming. This often happens to rape victims. For
example, a girl or woman who goes out alone after dark is blamed for being raped. Victim-blaming is
unfair, harmful and can cause stigma and self-stigma. No one EVER deserves to be raped.
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