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GRADE 3 ENGLISH HOME LANGUAGE

INTRODUCTION

The diagnostic resource bank of items aims to improve the relationship between
assessment and classroom instruction. Assessment for learning is the process of
gathering information about a learner’s learning from a variety of sources, using a
variety of approaches, or ‘assessment tools’, and interpreting that evidence to enable
both the teacher and the learner to determine where the learner is in his or her
learning; where the learner needs to go; and how best to get there. Teachers can
adjust instructional strategies, resources, and environments effectively to help all
learners achieve grade specific outcomes only if they have accurate and reliable

information about what their learners know and are able to do at a given time.

When findings of assessment results are used to improve classroom practice, learner
performance in general can improve. The diagnostic assessment questions are

designed to fulfil three purposes of assessment: namely to,

e reveal the misconceptions learners bring as prior knowledge to a class;
e measure the conceptual gains of a class as a whole; and
e identify concepts that are weak areas of understanding for the individual learner or

as a class/grade.

A traditional multiple-choice question (MCQ) provides little information about the
learner’'s understanding of the concept/skill tested. The Department of Basic
Education (DBE) has embarked on the design of diagnostic assessments using MCQs
that are designed to assist teachers to diagnose learner misconceptions using the
Pearson distractor rationale model as a basis for the classification of learner
misconceptions. The diagnosis is also linked to the CAPS learning outcomes and skill

acquisition. This does not mean that there are only MCQ items in the booklet.

MCQs designed for the diagnostic questions included in this booklet, include a
breakdown of learners’ understanding through the incorrect responses. All distractors
are written not only to focus the attention of the teacher on those learners who are
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able to identify the correct response, but also to assist the teacher in identifying and

understanding the misconceptions captured in the incorrect responses.

2. PURPOSE OF THE DIAGNOSTIC TEST ITEMS

This diagnostic resource should be used in conjunction with the requirements as
stipulated in the CAPS document. It therefore does not replace the curriculum or the
Annual Teaching Plans (ATP). The content therefore includes coverage from terms
one to four and it focuses on certain selected topics and skills. However, there may be
a need to align the topic or skills with the revised ATP to facilitate assessment for

learning.

Once the teacher has identified the gaps in the conceptual knowledge/ skill acquisition
it would be easier to design targeted intervention programmes to bring learners on par

for the transition to subsequent sub-skills.

Once the teacher has identified the gaps in the conceptual knowledge/ skill acquisition
it would be easier to design targeted intervention programmes to bring learners on par

for the transition to subsequent topics.

These diagnostic items should be used as a tool for teachers to assess the strengths
and weaknesses of learners for the purpose of designing teaching and learning
strategies that will address the individual needs of the learner. This would also enable
the teacher to zoom into the skills and sub-skills that are required by each topic
content selected in order to narrow the knowledge gap or misconception identified and

to assist learners in the development and mastery of content and skills.

This assessment should not be used for grading a learner; as the intended purpose is
to facilitate learning. The use of the items should instead promote formative

assessment.
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3. THE STRUCTURE OF THE DIAGNOSTIC TEST ITEMS

Items are framed to direct teachers to possible misconceptions which could be as a
result of an earlier grade knowledge deficit, erroneous conceptual knowledge or lack

of comprehension.

MCQs are constructed in such a way that each distractor provides information on
whether the learner has mastered the skill/concept or whether there is a
misconception. The distractors are graded according to four levels of understanding.
Levels one, two and three enlighten the teacher about the nature of the
misconception. Level four is the correct response, see Table 1 for further clarity.

ltems are constructed to assess reading, viewing, language structures and

conventions, writing skills and application.

4. PROPOSED USE OF THE LANGUAGE ITEMS

4.1 A teacher may select a text type and use some of the items for that text at
different intervals i.e. as a revision activity, formative task, etc.

4.2 ltems may also be used as a baseline assessment if administered prior to
teaching a particular lesson. A teacher may want to establish whether learners
meet the basic skills and knowledge acquired from the previous grades. This
will assist the teacher to know learners’ level of proficiency.

4.3 ltems may be used at the beginning of a phase to establish whether learners
meet the conceptual knowledge for the new grade/phase.

4.4 Certain items, per sub-skill assessed, may be selected from a section to
compile a shorter activity.

4.5 Items may be selected according to levels of difficulty and can be used to
support learning according to different cognitive demands. Diagnostic items can
also be selected according to cognitive levels.

4.6 The teacher should decide when, where and how the assessment may be used

to enhance teaching and learning.

5. DESIGN

Table 1 lists and describes the types of errors that correspond to each of the four
levels of understanding encapsulated in the Language MCQs. The distractor rationale
as advocated by Pearson, 2004, forms the basis for diagnosing misconceptions. The
taxonomies and cognitive levels as stipulated in CAPS (for Grades R-9) are
incorporated into the levels of understanding to provide the teacher with holistic

information about the level of performance.

A more detailed unpacking of the nature of the misconceptions is addressed in the

marking guidelines of each diagnostic item.

Table 1: Levels of Understanding MCQs

Levels of Error analysis/diagnosis
Performance y 9
e Makes errors that reflect focus on decoding and
retrieving facts or details that are not necessarily related
to the text or question.
e Learner invokes prior knowledge related to the general
Level 1 topic being tested, but response is not text-based.

e These errors indicate that the learner is grabbing bits and
pieces of information related to the text as he or she
understands them, but the pieces are unrelated to the
information required by the question being asked.

e Makes errors that reflect initial understanding of facts or
details in the text, but is unable to relate them to the
components in the question.

e They apply their limited knowledge as an
Level 2 overgeneralisation and therefore come to a weak
conclusion or inference.

e The learner may focus on literal/superficial aspects of a
text and makes superficial connections to arrive at weak
responses.

Level 3 e Makes errors that reflect analysis and interpretation, but
conclusions or inferences arrived at are secondary or

PAGE 3 mmmm
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Levels of Error analysis/diagnosis 5 2 ’ i ’
PO E e y g P = Bloom’s Descriptors from both Barrett’s
o u';:’ Taxonomy taxonomies Taxonomy
weaker ones than required for correct response. EE=
e A distractor may be related to the correct response in supply, separate, isolate
meaning, but be too narrow or broad given the S
circumstances. Predict, infer, guess,
o translate, summarise,
Correct response. © Application | interpret, understand, Inferential
e consistently apply knowledge and reasoning skills § and Analysis !'ewrite, apply, d.emonstrate, comprehension
required in the question: s illustrate, investigate,
Level 4 e apply their understanding and knowledge in a variety of diagnose
relatively complex situations and explain their reasoning;
e draw a conclusion from given context and justify their
conclusion.
o Etc.

Each level of understanding is captured in the distractors of all the multiple-choice

questions. An item will include distractors that correspond to each level of

understanding set out in the Table 1. 6. MARKING GUIDELINES

When learner responses are analysed the diagnostic distractors will reveal patterns in 6.1 Multiple Choice Questions (MCQs): One mark is allocated per item. However,
a learner’s understanding of the content being tested. The teacher is thus guided the focus of these assessments is not on scoring the learner, but rather on what
towards instruction that specifically addresses a learner’s understanding of a concept the learner is able to achieve/not achieve.

in the specific content. 6.2 The marking guideline has columns indicating the item number, expected

answer per item, the diagnosis or clarification, the level of understanding, the

The three levels of difficulty are explained in Table 2 which are informed by both
level of difficulty and the mark allocation. The mark allocation is merely a guide

Barret and Blooms Taxonomies. Descriptors (verbs) that may be used for each of the
for the learner response and should not be the focus of the task.

difficulty level are summarised.
6.3 Open ended (OE) items: These items require an opinion and a reason as a
Table 2: Levels of difficulty that incorporate the two Taxonomies response. A scoring guide has been included to guide teachers in identifying

scores of 0/1/2 or more. The teacher is assisted in identifying and

o

> . ) : : : . ,
: = Bloom’s Descriptors from both Barrett’s understanding the misconception and the level of skill development required to
23 .
% E Taxonomy taxonomies f2ekion improve cognition and performance.
-4 T

6.4 Transactional and essay writing diagnostic rubric: The assessment criteria are

Label, list, name, relate,

Remembering | recall, repeat, state, classify, .
e re-group, rearrange, comprehension/ competency descriptors have been developed according to grade levels and

Understanding Reorganisation

Literal Content, Language Construction and Format, Length and Planning. The

Easy

assemble, collect,
categorise, select, recognise,

are useful in informing the teacher of how learners should be scored and

awarded scores for each criterion. The teacher would be able to collect and
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report data that reveals a learner’s level of competency per criterion. The
teacher would then be able to pay more attention to integrating language skills
during the writing lessons.

The teacher is able to diagnose the strengths and weaknesses of the learners
according to the assessment criteria set out in the rubrics. Teachers can then

focus on those aspects of writing that are problematic.

6.5 Language structures and conventions: These items require learners to apply

grammar skills in context to demonstrate their level of knowledge and
understanding of all language aspects assessed. This stems from the
assumption that grammar is taught for constructing texts in their context of use
where real language is required. As a result, the application of grammar is not
restricted to the analysis of isolated sentences as it explains the way in which
sentences are structured to construct whole texts that learners learn to read
and write. The marking guidelines provide insight on how to mark the test using
scoring guides. The learner performance levels would assist the teacher to
identify learners’ strengths and weaknesses and thus provide corrective

measures and interventions for improved grammar usage.

Table 3: Example of the Marking Guideline (for a MCQ)

1. What is the main idea of the article?
O
<
S
NO. EXPECTED ANSWER DIAGNOSTIC ANALYSIS W |<£ W ,>_'
oOwn |03
§ _| % 40
w w =
<Et >0 | >
ws|4Ys
1.1 It is important to connect A superficial connection is made to the >
with many people on contents of paragraph 1, but it does not relate
Facebook. to the purpose of the text.
Not all contacts on 1 The correct response. 4 M
Facebook are friends that
you know. v’
13-year olds like to boast Related to the text, but not to the main 3
about Facebook friends. purpose that is focused in the text as a whole.
The Internet is required to The response is not text-based. 1
connect to Facebook.
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7. MODERATION

Internal moderation is important in assuring that the marking criteria/guideline is
consistently applied, and that there is a shared understanding of the academic
standards learners are expected to achieve. There should be processes in place for
assuring comparability of marks for alternative assessments. Schools may therefore
determine the format for moderation as a standardisation and quality-assurance

measure.

Moderation should focus on the following aspects amongst others:

a) Content coverage: The alignment of the to the revised ATP content for the
subject,

b) Quality of individual items: The validity, fairness and practicability of each item
within a test or task,

c) Clarity of the instructions for specific items,

d) Biasness and clarity of diagrams and pictures

e) Ensuring that what is assessed is in line with what the learner has been exposed
to

f) The appropriateness of the language level of the learners for which it is designed,

g) Coverage of cognitive skills: The consistency of the level of development of the
learner regarding the cognitive levels of the test or task.

h) Technical criteria: sufficient time allocation per item/test/task, layout, correct
numbering, the memorandum/marking guideline matches the item, etc. must be

considered.

8. DATA ANALYSIS AND UTILISATION

The teacher would be able to collect data on an individual learner, a class or for the
entire grade and report at each level. Further data can be collected per
topic/skill/content area. The teacher is also able to use the class or grade test/task to
identify the knowledge deficit is. Since this is an exercise in assessment for learning,

targeted interventions can be designed to address strengths and weaknesses.
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Teachers would be able to give feedback to parents on learning gaps, deficits and 49 and dividing the sum by two, i.e. (57 + 49)/2 = 106/2 = 52. As can be

strengths per learner. observed, 52 is not one of the four given scores but it is the median score that

] sits half-way between the extreme scores, viz. 76 and 45. The median does not
8.1 Purpose of the data analysis

show what the extreme scores are, i.e. the highest and the lowest scores;

o . . . ] c. maximum is the highest score obtained by a learner in a test;
After administering a test/task the teacher can do his/her own diagnostic analysis to o . . _
dentif d. minimum is the lowest score obtained by a learner in a test; and
identify:
e. range is the difference between the maximum and the minimum scores. The
a. the overall level of performance of the class/grade or school; . N
o o ) larger the range, the more diverse the ability levels of the test takers. A
b. individual learners or schools that need special intervention;
. relatively small range indicates that the class of test takers has a relatively
c. groups of learners or schools who need special support; and - .
. . o o ] ] homogeneous ability profile.
d. sub-skills that require priority attention in teaching and learning.

8.3 Available tools for data analysis

8.2

Use of basic statistics for analysis

Basic statistics that can be used to summarise the data from a test include the

following:

a.

GRADE 3 ENGLISH HOME LANGUAGE

mean (often called average) — calculated by adding the scores of all the
learners and dividing the sum by the number of learners. The mean is one
score that is used to summarise all the scores obtained by learners in a
test/task. A high mean score represents high performance and a low mean
score represents low performance. However, the mean score does not indicate
how learner scores are spread from the highest to the lowest and thus is not

adequate for identifying individuals who either over-perform or under-perform;

median (or middle score) — calculated by first arranging the scores from the
highest to the lowest and then determining the score that divides the data into
halves. Half of the learners who wrote a test will have scores above the median
score and the other half will have scores below the median score. If the number
of learners is an odd number the median will be a real score that sits half-way
between the extreme scores, e.g. 76, 57, 49, 45 and 39 have 49 as the median
score. However, if the number of learners is an even number the median will be
a score that may not belong to any of the learners calculated by adding the two
adjacent scores that are half-way between the extremes and dividing their sum
by two (2), e.g. the median of 76, 57, 49 and 45 is calculated by adding 57 and
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Tools that are available for analysis of data include pre-programmed computer
software such as the SA-SAMS in schools, the Microsoft Excel programme and
even hand calculators. The Microsoft Excel programme, which comes with
almost every computer software, is a reasonably easy-to-use tool for
performing item-level diagnostic analysis of test data. An Excel spreadsheet is

arranged in columns and rows.

Preparing data for analysis on Excel

Excel makes available useful formulae to calculate basic statistics. To prepare

for analysis of data from an administered test, do the following:

mark the test and write the scores obtained by each learner next to the relevant
question/item number in their books or scripts;

enter learner names and other particulars (e.g. the gender of each learner) in
the rows, one after another;

enter test item numbers in the columns, one after another;

enter the score of each learner on each item in the correct cell (i.e. where the
relevant column and row meet);

check if all data has been entered correctly (i.e. do thorough data cleaning);

use correct formulae to calculate the statistics that you want to use to

summarize and analyse the test data; and
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g. interpret the statistics in terms of what they suggest about performance of
individuals in your class, performance of identifiable groups of learners (e.g.

boys and girls) and performance in specific content areas.
8.5 Analysis and interpretation

To summarise the data, calculate the average percentage score, the median,
maximum and minimum score percentages and you may do this separately for
boys and girls. To make sense of the analysis it is recommended that different
colour codes be used to mark specific observations (Excel provides a wide
range of colour codes) and also represent findings with appropriate graphs to
enhance visual impressions to aid decision-making on where to focus
improvement interventions. For instance, the following observations can be

made from the analysis that has been done:

a. Overall performance

Overall performance in this class, measured through the mean score,
may be e.g. 54,4% which is relatively acceptable but still leaves room for
improvement. The median score for the class may be 56% which means
that half of the learners obtained scores above 56% and another half

obtained scores below 56%.
b. Performance spread

Although the mean and median scores were both above 50%, learner
scores may range between 8% and 100% which is a fairly wide range
that suggests diverse abilities in this class. This implies that intervention
strategies will have to be diversified to the learning needs of different
learners, i.e. a one-size-fits-all improvement strategy will not work in this

class.
c. Individual learner differences in performance

Individual learners who were identified to be particularly at risk have

been indicated with e.g. red colour coding. They obtained scores below
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40% and thus fall within the “Not achieved” and “Elementary
achievement” levels. They require special attention in terms of teaching

strategies and learning opportunities.
d. Group differences in performance

Analysis was done at two group levels, viz. boys and girls. All the
summary statistics indicate that the boys performed much lower than the
girls. Their mean score was 49,3% against the 60% mean score
obtained by girls. The median score for the boys was 4% lower than that
of the girls, viz. 52% against 56%. Boys’ scores ranged between 8% and
88%, while the lowest score for the girls was 32% and the highest was
100%. It is evident that in this class boys require a different or more

focused intervention than the girls.
e. Performance in specific topics or skills

The percentage scores per item indicate the items and, therefore, the
topic or skill where interventions must focus. The analysis and diagnosis

(from 8.5a — e) identifies:

i. learners who need special attention; and

ii. components that require special focus.
The analysis also suggests what materials will be required to
improve on the identified areas, what extra support the teacher will
need (if necessary), whether additional time will be required, who
else should be involved in the interventions and a host of other

possibilities that the data analyser may see fit in their context.
8.6 Diagnostic or error analysis
Error analysis is the study of errors in learners' responses with a view to look for
possible explanations for these errors. It provides specific information about the

relative skill proficiency or misconception a learner has in his/her response, in

order to understand what the learner can or cannot do. It is a multifaceted

GRADE 3 ENGLISH HOME LANGUAGE
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activity, for the teacher, because it involves analysis of the correct, partially
correct and incorrect thought processes of the learners’ individual responses and

thinking about possible remediating interventions that might work well.

Understanding the errors, that learners make will determine how learners are

grouped for intervention purposes to enhance effective teaching.

9. HOW TO ANSWER MULTIPLE CHOICE QUESTIONS (MCQS)

9.1 The Structure of an MCQ
An example of the structure of the MCQ item is exemplified below.

What direction does the sun set? STEM

A East

B South DISTRACTORS
C North

D West — KEY

Explanation:

¢ A stem is the question or statement to respond to.
¢ Distractors are incorrect options that are plausible
e Akey is the correct answer

9.2 Strategies for answering MCQs

9.2.1 Read the question carefully. Understand the question and be sure of what
is expected of you. Underline the key words in the question. You may
need to read the question more than once.

9.2.2 Try to answer the question before you check out the options. You may be
required to work out the answer before you are able to choose the correct
option.

9.2.3 Read each option cautiously. Delete the options that you are sure is
incorrect, until you are left with the correct option.
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9.24

9.2.5

9.2.6

9.2.7

9.2.8

GRADE 3 ENGLISH HOME LANGUAGE

Make sure that the option you have chosen matches what the question
requires.

Often there will be an option that will obviously be wrong. Eliminate this
option.

Two options may sound alike. However, one of the options may be
partially correct; it may be a partial answer to the question. Re-read the
question to make sure that the option fully answers the question.

If you are unsure of which options are incorrect, leave the question and
move to the questions you are sure of. However, make sure that you
come back to the question. Don’t leave blanks. Choose an option for
every question.

There will be only ONE correct option.

Note to the learner!

e There is no pattern in which
the answers are arranged.

e Check your work. If you
made a mistake, strike out

the incorrect option and

circle the correct answer.
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Please note the f o||owin9 keﬁs:

The tag above each cluestion Pr‘ovides the f o||owin8 inf ormation in this order: subJect
component, skill assessed, sub—ski”, content, cognitive level, dif icu|t3 level, item t’HPe

and term (in which the content/skil is taught) e.g.

SECTION

Component
Skill

Sub Skill
Content
level

Dif f icu|‘b3
Term

level
=< Question
'®) t’HPe

m

Reading and | Shared Compr‘ehension: Reoding Identif’ y the Literd C
Phonics r‘eoding compr‘ehension main character

Ass E ss M E N T It is thereafter written above each cluestion in the format:

Reading and | Shared Compr‘ehension: Reocling Identif’ y the Literdl E MCQ |

Phonics r‘eoding compr‘ehension main character

The f o||owin9 table has a summary of texts selected in this booklet.

Read the f o||owin3 text caref u||3 and answer the questions.

Texts

Text 1: Story - A clever answer

Text 2: Recipe - Banana Bread

Text 3: Story - Maya’s new school bag
Text 4: Poster - Class Rules

Text 5: Story - Thato’s Holiday

Text 6: Poem - Lebo saw his teacher
Text 7: Story - Max
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Question One

TEXT: Stor*g - A clever answer

A c|ever‘ answer

The mightﬂ Lion Hawned and roared dloud to let dll the other animals
know that he was awdake. “Oh mH,” said Lioness. “You have sme"H mor‘ning
breath!” Lion roared in dismcH, ‘T am the kingl I am Per‘F ect!”, as he
walked away.

Lion met Donkey. “Tell me true, do I have mor‘ning breath?” he roared
into Donkeﬂ’s face. “Whew!” said DonkeH. “Indeed, you do.” Lion flelt
insulted and got angry. Next, Lion met Leopord and asked him the same
cluestion. Knowing that Lion had J'ust Sot angry with DonkeH, Leopcrd
r‘eP|ied, “Oh Sr‘eat king, your breath is sweeter than Per‘F ume.” Again, Lion
roared in anger. “You are making fun of me, your king!” He Sot angry
with LeoPord too.

Fox had seen everﬂthing. Next, Lion turned to Fox and clsl(ed, “Fox, do I
have mor‘ning breath?” Fox took a deep breath and with a s|i9ht cough he
r‘eP|ied, “Oh mightﬂ king, I am sorry. I cannot answer You. I have a cold. I
cannot smell anﬂthins r‘ight now.”

[Source: Adapted from www. LittleWorksheets.com 11.12.19]

Readingand | Shared | Comprehension: Sequencing Literal E MCQ
Phonics reading | Reading comprehension
.2 What is the first thing Lion did in the stor‘H?

A He chned.

B He roared.

C He got angry.

D He roared at Lioness.
Readingand | Shared | Comprehension: Reading | Higher order | Inference D MCQ
Phonics reading | comprehension questions
|.3 WHH did Lion roar in dismcH?

A  He was king of the animdls.

B He was haPPH.

C He was insulted.

D He was tricked 53 Fox.
Readingand | Shared | Comprehension: Reading | Sequencing Reorganisation | M | MCQ
Phonics reading | comprehension

M. In which order did Lion meet the animals?

A Lioness, Donke3 and LeoPcr‘cl

FOX, LeOPGI"d GhCI DOhI(eH

Component | Skill Sub Skill Content Cognitive | Level of | Question | Term
Level Difficulty Type
Reading and | Shared | Comprehension: Identify the main Literal E MCQ 1
Phonics reading | Reading character
comprehension
LI Who is king of the animals?
A Lioness
B Lion
C  Fox
D Leopard
GRADE 3 ENGLISH HOME LANGUAGE PAGE 17 muummmm

B
C Leopar‘d, DonkeH, Lioness and Fox
D Lioness, Donkey, Leopard and Fox

GRADE 3 ENGLISH HOME LANGUAGE
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Readingand | Shared | Comprehension | Answer higher | Evaluation MCQ
Phonics reading | : Reading order questions
comprehension
5  Who do you think gave the clever answer?
A Fox
B Leopard
C DonkeH
D Lioness
Writing | Independent | Tense | Future Tense Application MCQ
Writing
1.6 Choose the sentence that is in the future tense.
A Lion wil roar dloud.
B Lion has roared dloud.
C Lion roared aloud.
D Lion roars dloud.
Writing Independent | Spelling Plurals Application MCQ
Writing
.7 Circle the correct P|ur‘a| for the word ‘lion’.
A lioness
B loins
C lions
D lioneses
GRADE 3 ENGLISH HOME LANGUAGE PAGE 19 mummm

Writing

Independent
Writing

Grammar

Identify
adjectives

Applicatio
n

M MCQ

1.8 Circle the chective in the f o||owin8 sentence.

The lion’s breath was sweeter than Per‘f\ ume.

A Per‘F ume

B sweet

C than

D sweeter
Reading Phonics | Word Rhyming Literal Moderate | MCQ
and Recognition Words
Phonics

19 Which word in the stor‘H r‘hﬂmes with ‘Pour‘ed’?

A snored
B mightﬂ
C roared
D asked
Writing | Independent | Grammar Conjunctions Application D MCQ
Writing

lI0  Choose the correct. conJunction to J'oin the 2 sentences.

I cannot answer HOU. I hcve a COld.

A

B
C
D

GRADE 3 ENGLISH HOME LANGUAGE

because
therefore
but,

or
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Question Two

Read the f o||owin9 text caref u||3 and answer the questions.

TEXT: Recipe - Banana Bread

Bcnand Br‘eod

Mix sugar and butter Add eggs and milk

W cup @ 2 eggs
sugar

— % cup 1O ¥ cup buttermilk

E”a butter

Mash 3 ripe bananas
Add to the bowl

o2
RA Add 1teaspoon
1Z] vanila

m

Mix in dry ingredients

‘ 2% cups flour
=

@ 1 teaspoon
baking soda

O
ﬁ 1 teaspoon salt

Mix well
e —
\

Pour batter into a
greased loaf pan or

[Source:www.pinterest.com 11.312.19]

Bake at 350° for
30-35 minutes
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Reading and
Phonics

Shared | Comprehension: Identify details
reading | Reading comprehension | in the text

Literal E MCQ 3

2l What t’HPe of bread is this r‘ecipe about.?

A brown bread

B  banana bread

C butter bread

D bdker bread
Reading and | Shared | Comprehension: Reading Details in the Literal E MCQ 3
Phonics reading | comprehension text

22 In this r‘eciPe, what kind of bananas are used?

A

r‘iPe
B 9r~ecsed
C  sweet
D butter
Reading and | Shared | Comprehension: Reading | Higher order Inference | D MCQ 3
Phonics reading | comprehension questions

23  What do you think the baker does fiirst.?
A Mix sugar and butter.

B Mix dr‘H ingr‘edients.

C Collect dll the ingr‘edients.
D Bake the bread.

GRADE 3 ENGLISH HOME LANGUAGE
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Readingand | Shared | Comprehension: Sequencing | Reorganisation | D MCQ 3 Reading and | Phonics | Sound Vowel Digraph- Literal E MCQ 3
Phonics reading | Reading comprehension Phonics Recognition ‘silent e’
2.,  Which is the correct list of ingr‘edients used in this r‘ecipe? 2.1 Which sound f cmi|3 does the word ‘bake’ be|on9 to?
A sugar, butter, eggs, milk, bananas, flour and sdlt A ae
B sugar, butter, CIPPleS, flour and sdlt B ie
C sugar, eggs, bread, bananas and sdlt C o-e
D  bread, aPP|es, milk, salt, vanilla, sugar and bananas D ue
Writing | Independent | Punctuation Capital Letters, Commas Literal M MCQ 3
Writing | Independent writing Spelling | Plurals Application M MCQ 3 Writing and full stops
25  Choose the correct P|ura| for ‘r‘ipe banana’? 28 Choose the sentence with the correct Punctuation
A riPes banana A The baker mixes sugar, mi||<, r‘ipe bananos, clr‘ﬂ ingreclients and bcking soda.
B riPes bananas B The, baker‘, mixes, sugar, mi"(, r‘iPe, bananas, dr‘H, ingr‘edients, and, baking, soda
C r‘ipe bananas C The baker mixes sugar, mi"(, r‘iPe, bonanos, dr‘s, ingr‘edients and baking, soda.
D r‘iPe banana D The baker mixes sugar, mi"(, r‘ipe bonanos, dr‘H ingredients, and, baking soda.
Reading and | Phonics Letter sound Rhyming Literal M MCQ 3 - : :
Phonics recognition words Writing Independent Grammar Subject verb Evaluation M SR 3
Writing agreement

26 Which word in the r‘ecipe r‘hﬂmes with fan’?

29 Underline the correct answer.

A gran
The baker bake/ bakes banana bread.
B pan
C  fern Writing | Independent | Grammar Alphabetical Reorganisation D SR 3
. Writing order
D mix

210 Put dll the ingr‘edients in an a|Phabeticc| order.

sugar, butter‘, eggs, mi"(, bancnas, f |our‘, bcking soda, salt,
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Question Three

Writing Independent Grammar Alphabetical Application M MCQ
writing order
Read the f o||owin9 text caref u||3 and answer the questions.
3.2 Choose the correct. c|Phabeticc| order.
TEXT: Stor‘ﬂ - Magq’s new school Bag
A 3|itter‘-9|ue, crayons, scissors, Penci|s
Maﬁa’s new school bqg
B crayons, scissor's, Penci|s, 3|itter‘-8|ue
MGHG was excited to start the school year. She wanted to see her friends C Penci|s, 3|itter‘—3|ue, crayons, scissors
again, and meet her new teacher, Mrs Smith. She was most. excited about. D crayons, 3|itter‘-3|ue, Penci|s, SCISSOrS
using her new stationer‘H and her Pink school bqg.
FiPSt” MGHG PUt’ her crayons into the bqg. She would use the crayons to draw Reading and | Shared | Comprehension: Details in the Literal M SR 2
pictures for her teacher. Next, she put her scissors into the bqg. She would Phonics reading | Reading comprehension | text.
use the scissors to cut out hearts and flowers to make a card for her best
) ) _ _ 3.3 WHB Maﬂo was most excited?
friend. Then, MGHG Put in her new Pencﬂs. She thought of dll the stories she
would write with them. Fina”H, MGHG Put in a bottle of silver 9|itter‘-3|ue. It
would make ever‘chin g she made sp arkle. Read_lng and Shar_ed Comprehenswn: _ Details in the Literal E MCQ 1
Phonics reading | Reading comprehension | text
When MOHG had Put ever‘ching in its P|ace, she caref u||3 ziPPed the bcg and
ut it next to her brand-new school shoes and unif'orm. She smiled as she 3.4 WHH would MQHG cut out hearts and flowers?
climbed into bed with thoughts of what a Sreot year it would be. A To make a card For her best. Friend.
[Source: Adapted from www.pinterest.com 11.12.19]

B TO mal(e a car‘cl 'FOP her‘ teqcher‘.

C To make an invitation.

Readingand | Shared | Comprehension | Details in Literal E MCQ 1
Phonics reading | : Reading the text D To make her bcg sPcr‘He.
comprehension
3l What is Maaa’s teacher’s name? | Writing | Independent Writing | Grammar | Plurals | Application | E | MCQ | 1 |
A Mrs Smith 35  Which is the correct P|ur‘a| for ‘school bcg’?
B Ms Smith A schools bcss
C  Mr Smith B schools bag
D Ms Smit C  school bcgs
D schodl bcg
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Readingand | Shared | Comprehension: Describe the setting Literal M MCQ 3 Writing Independent Writing Grammar | Synonym Application M MCQ

Phonics reading | Reading comprehension

36  When did le? 39 Choose a word that is the same as ‘shing’.
. en di Mcgc smile

A silver
A When she thought about her new st,ctioner‘ﬁ. B
tinH
B When she thought about. her new unif orm.
C spcrk|e
C  When she ate her school lunch.
D dudl
D  When she climbed into bed.
Readingand | Shared | Rhyming words | Letter sound Literal M MCQ
Phonics reading recognition
Writing | Independent Writing | Grammar | Punctuation Application E MCQ 1
310 Which word in the stomj r‘hﬂmes with bitter?
3.] Choose the sentence with the correct Punctuction. A  teacher
A where wil MGHO Pack her Penci|s, crayons and scissors. B 9|itter
B Where wil MGHG Pack her Penci|s, crayons and scissors? C bottle
C  Where wil maya Pcck her Penci|s crayons, and scissors? D litter
D where wil maya Pccl( her Penci|s, crayons and scissors?

Writing Independent Writing Grammar | Tenses Application M MCQ 1

38 Choose the sentence that is in the past tense.
A She wrotes many stories.
B She wrote many stories.
C She writes many stories.
D

She writed many stories.
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Question Four Reading and | Shared | Comprehension: Interpret Literal E MCQ

Phonics reading | Reading comprehension | graphical text

Read the f o||owin9 text caref u"'ﬂ and answer the cluestions.
TEXT: Poster - Class rules

L2 What is the Poster about.?

A Listening
B Rules
C Recipes
Listen caref u||3 P
D Numbers
Readingand | Shared | Comprehension: Interpret Literal E MCQ
Phonics reading | Reading comprehension | graphical text

4.3 Which rudle is about shar‘ing?

/P Follow directions
A Rue 7
5. INo bu"aing B Rudeb5
C Rude3
D Rue 2
[Source: Developed for DBE 11.12.19] _ _ _ _
Readingand | Shared | Comprehension: Interpret graphical Literal E MCQ
Phonics reading | Reading comprehension | text

Reading and | Shared | Comprehension: Interpret Inference M MCQ 1 LL

‘ . 1?
Phonics reading | Reading comprehension | graphical text What, rule comes af'ter No bu"ﬂ'nﬂ '

A Follow directions
B Class rules
C Do your best,

A Who decides on the rules for a class?
A friends and f ami|3

arents and teachers
P D Keep the classroom clean

Reading and | Shared | Comprehension: Reading | Interpret graphical text | Inference | M | SR

B
C +teachers and learners
D Phonics reading | comprehension

|ear‘ner‘s and Fr‘iends

4.5 Where would you find this Poster‘?
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Reading and | Phonics | Vowel Letter sound Literal MCQ 1 Writing Independent | Grammar Use of Application | Moderate | MCQ
Phonics Digraphs- ea recognition Writing conjunctions
L6 Choose the correct sound. 9 Choose the sentence with the correct conJunction.
The t...cher reads the rules. A Listen caref u||8 thoush follow the rules.
A e B Listen caref u||3 because follow the rules.
B e C Listen caref u||3, but follow the rules.
C ee D Listen caref u||3 and follow the rules.
D ea
Writing Indgpendent Grammar | Antonyms | Application M MCQ 4
Writing Independent Writing | Grammar | Identify Verbs Literal M MCQ 1 mting
L7 Identi FH the verb in Rule number 2. 410 Identif y the word that is the oPPosite of ‘enemies’.
A friends A bu"HinS
B share B  kindness
C Your C respect
D with D friends
Reading and | Phonics | Word Rhyming Application E MCQ 1 Writing Indepe | Grammar Identify Literal M SR 3
Phonics Recognition words ndent adverbs
Writing
4.8 Which word in the Poster‘ r‘hﬂmes with ‘Peach’? 4l Underline the adverb in the sentence
A your Listen caref u||3 to the Pr‘inciPaL
B best
C show
D each
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Question Five

Read the f o||owin9 text caref U“ld and answer the q'uestions.

TEXT: Storﬁ - Thato’s Ho|id03

Thato’s ho|ic|c13

MH summer ho|id03 was 8r‘ectl MH two best friends Lindo, Riaan and I did many
fun things together‘. On hot daﬂs, we swam in Riaan’s Poo|. We had lots of fun
with his diving board and water slide. On dcﬂs when the weather was bcd, Lindo’s
mother took us to the movies. M3 favourite movie was dbout a big s|im3
monster, who ate Pizzc. After the movies, we had ice cream. MH dad also took
us hiking. We found 90|d rocks. MH friends and I Pr‘etended it was red| 9o|d and
made P|c1ns to sell it and buH togs and games.

The last week of the ho|idc13 was the most exciting. Our families went camping.
We sat around the fire every night te"ing 3host stories and singing songs while

r‘ocsting mcr‘shmc"ows.

[Source: Adapted From ‘Teacher’s Friend: A Scholastic Company’ for DBE 11.12.19]

Reading and | Shared | Comprehension: Identify the main Literal E | MCQ 1
Phonics reading | Reading comprehension | character
52  Who is the main character?

A Thato

B  Riaan

C Lindo

D Dad
Readingand | Shared | Comprehension | Key details Literal E MCQ 1
Phonics reading | : Reading about the Comprehe

comprehension | text nsion

Reading and | Shared | Comprehension: | Identify the Literal E MCQ 1
Phonics reading | Reading main idea
comprehension

53  What did the friends do on hot dcgs?

A TheH swam in Riaan’s Poo|.

Thes watched movies.

B
C TheH ate ice cream.
D TheH read books.

GRADE 3 ENGLISH HOME LANGUAGE

5] What is the story about.?
A Buying toys and games
B Summer holiday
C  Ghost movies
D Buying popcorn

Reading and
Phonics

Shared
reading

Comprehension:

Reading comprehension

Details from
the text

Reorganisation | E | MCQ 1
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54 What did the friends tdk about at the ccmP?

A

B
C
D

Ghost stories

Weather
Gold rocks

Pizza
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Readingand | Shared | Comprehension: Discusses cause and | Evaluation | D | MCQ 1 Reading and | Shared | Comprehension | Answer higher order Details in the M MCQ 3
Phonics reading | Reading comprehension | effect Phonics reading | : Reading questions based on the text
comprehension | text

55 Whﬂ did the friends go to the movies? 58 What were the friends going to buH with the money if theH sold their 3o|c|

A Theﬂ wanted to roast marshmallows. rocks?

B Theﬂ wanted to watch ghost stories. A toys and games

C The weather was bad. B movie tickets

D Toeat pizza. C marshmallows

D Pizzo
Readingand | Shared | Comprehension: Answers a range of higher | Inference | D | MCQ | 2
Phonics reading | Reading order questions about the
comprehension text Reading and | Phonemic Consonant sh Applying M SR 1
Phonics Awareness digraph

56 Wh3 did the friends like the swimming Poo| at Riaan’s house?

A Tt had a diving board and o water slde. 59 Choose the correct sound to comP|ete the adJective.

B It had a diving board and a hiking trail. wh sh th br
C TheH could watch movies around the Poo|. Lindo is a very _y bog.
D The POOI was deeP and wide.
Writing Independent Writing | Tense Present | Present progressive D MCQ 2
Readingand | Shared | Comprehension: Sequence the Literal E | MCQ 1 Tense tense
Phonics reading | Reading comprehension | events in the story

57 What did the Friends do af't. toching th 5 510 Rewrite the f o||owin8 sentence in the Pr‘esent Pr‘ogr‘essive tense.
. at di e Triends do af ter watching the movie!

A Theﬂ went, swimming. On hot, dcgs, the friends swam in the Pool.

A Onhot dqgs, the friends were swimming in the Pool.
Theﬁ told Shost stories.

B

On hot. dcgs, the friends are swimming in the Poo|.
C TheH clug for rocks.
D

Theﬂ had ice cream.

B
C Onhot dqgs, the friends wil swim in the Poo|.
D Onhot dcgs, the friends swim in the Poo|.
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Question Six

Read the f o||owin9 text caref u“ld and answer the q'uestions.

TEXT: Poem - Lebo saw his teacher

Lebo saw his teacher

I saw my teacher on Satur‘ch.
I can't believe it’s true!

I saw her buﬂing gr‘ocer‘ies,

ke normal Peop|e do.

She reached for bread and turned around,
and then she caught my eye.

She gave a smile and said, “Hello.”

I thought that I would die!

“Oh, hi ... hello, Miss Singh,”

I mumbled like a fool.

I guess I thought that teacher t’HPeS
spencl all their time at school.

To make the situation worse,
My mom was at my side.

So many rows of J'cr‘s and cans.
So little room to hide.

Oh, P|ecse, I thought, don't, tell My mom
what I did Hester‘daﬂ.

I closed my eyes and held my breath

and hoped she’d go away.

Some PeoP|e think it’s fine to let
our teacher walk about.

But. when it. comes to Satur‘daﬂs,
theH shouldn’t. let them out!

[Source: Adapted from www. poetryminute.org 10.12.19]
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Readingand | Shared | Comprehension: Details in the text Literal MCQ
Phonics reading | Reading comprehension
6. Who did Lebo see on Sctur‘daﬂ?
Lebo saw his ...
A Pr‘incipcﬂ.
B teacher.
C friend.
D mom.
Readingand | Shared | Comprehension: Identify the setting of the | Literal MCQ
Phonics reading | Reading comprehension | text
6.2 Where is the poem tcking P|c|ce?
The poem is taking P|cce at the ...
A P|039r‘ound.
B |ibr~c|r‘3.
C school.
D shoP.
Reading and | Shared | Comprehension: Reading Sequencing Literal MCQ

Phonics reading | comprehension

6.3 Seq{uence the items as theH appear in the text.
A gr‘ocer‘ies, br‘ead, Jars, cans
B br‘ead, Jar‘s, cans, Sr‘ocer‘ies
C Jars, cans, Sr‘ocer‘ies, bread
D

cans, 3r‘ocer‘ies, l)r‘ead, Jar‘s
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Readingand | Shared | Comprehension: Higher order Inference D MCQ 3
Readingand | Shared | Comprehension: Reading Punctuation Literal D MCQ 1 Phonics reading | Reading comprehension
Phonics reading | comprehension

6.1 Whﬂ did Lebo hold his breath?

6.4 Choose the sentence with the correct Punctuction.
Lebo held his breath because he was ...

A Look! Is that my teacher?

| ook Is that teacher? A afraid the teacher will r‘epor‘t his behaviour-.
ook s that my teacher

B

B excited to see his teacher.
C Look Is that my teacher!
D

L ook Is that! my t.eacher? C eager to go to school.

D SHH for his teacher.

Readingand | Shared | Comprehension: Grammar Literal M MCQ 1

Phonics reading | Reading comprehension Reading and | Shared | Comprehension: Tenses Literal M MCQ 1
Phonics reading | Reading comprehension

65 Choose the sentence with the correct conJunction.
68 Choose a sentence that is in the Pcst Progressive tense.

A So many rows of’ Jors and cans then so little room to hide.
A I will mumble lke a fool.
B So many rows of’ J'cr‘s and cans before so little room to hide.
C So many rows of’ J’qrs and cans because so little room to hide. B Iwas mumbhng ke a ool
D So many rows of Jars and cans, but so little room to hide. C Iam mumHinS like a fool.

D I mumbled like a fool.

Readingand | Shared | Comprehension: Reading | Rhyming words Literal E MCQ 1
Phonics reading | comprehension
Readingand | Shared | Comprehension: Opposites Literal E MCQ 1

66 Choose the word from the poem that r‘hames with hide. Phonics reading | Reading comprehension

A die 69 Identif y the oPPosite of the word ‘fdlse’, in the poem.

B side A fine

C wide B +true

D fine C wrong

D little
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Phonics

Reading and | Shared

reading

Comprehension:

Reading comprehension

Contractions

Literal

MCQ

610 Which two words are the same as can’t.?

A
B
C
D

GRADE 3 ENGLISH HOME LANGUAGE

could not
cope not
cap not

can not
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Question Seven

Read the f o||owin9 text caref u||3 and answer the c]'uestions.

TEXT: StorH - Max

MGX

Max loves to read. His f'riends tease him because he would rather read than P|°3
video games.

One doH Max was r‘eading a magazine article about volcanoes. He told his friends
all about what causes volcanoes to er‘upt. The f o||owin3 Week, his class was 8iven a
Pr‘oJect about. volcanoes. Evem\.jone wanted Max in their group. Max was Put in a
group with Lebo and J ay. The ProJect was to create a Poster‘, and build a
volcano model. Max shared inf'ormation with his Par‘tner‘s. Theﬂ also went to the
|ibr‘ar‘3 to do research.

The group met at J aﬂ’s house on Wednesclcld to do the Poster‘.

On Satur‘dcg, theH met at Lebo’s house to build their volcano. TheH built, their
volcano using cardboard which theﬂ Pcinted brown. Then, theﬂ used red c|c13 to
make the lava. The volcano looked redl. Max, Lebo and J ay were very Prouc:l of

their work.

Thel:j handed in their ProJect on Mondcﬂ. Thanks to Max’s Sood hqbit, theﬁ earned

an A+
[Source: www.k5learning.com 15.12.19]

Reading and | Shared | Comprehension: Reading | Identify the main | Evaluation | M MCQ
Phonics reading | comprehension idea
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11 What is the story about?
A Building a volcano
B Buiding a house
C  Playing video games
D Visiting friends
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Readingand | Shared | Comprehension: Reading Key details in the Literal E MCQ | 1
Phonics reading | comprehension text
12 Fill in the word to comP|ete the sentence.
Max likes to ... more than P|°3 video games.
A share
B tease
C read
D write
Reading and | Shared | Comprehension: Key detailsin | Inference E MCQ 2
Phonics reading | Reading comprehension the text
13 At whose house did theﬂ make the Poster‘?
A Joy
B Lebo
C Jay
D Max
Readingand | Shared | Comprehension: Sequence of Reorganisation | D | MCQ 2
Phonics reading | Reading comprehension | events in the text
74 Number the f o||owin9 sentences in order of the stor‘ﬂ.
Theﬂ used red c|03.
Theﬂ Paintecl the cardboard brown.
Theﬂ made lava.
TheH used cardboard.
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Readingand | Shared | Comprehension | Detailsin Literal E MCQ
Phonics reading | : Reading the text
comprehension
15 When did theg hand in the ProJect?
A Satur‘daa
B Wednesd03
C Mondcﬂ
D Tuesdaﬂ
Reading and | Shared | Comprehension Answers arange of higher | Inference | D | MCQ
Phonics reading | : Reading order questions about the text
comprehension
16 What was the reason the group got an A+?
A Max’s love for |:)ui|c|in9.
B TheH worked in a group.
C TheH used brown Pcint.
D Max’s love for r‘eqding.
Reading and | Shared | Comprehension | Answers a range of higher Inference | D | MCQ
Phonics reading | : Reading order questions about the text

comprehension

7.7 Why do you think everyone wanted Max in their group?
A He was friendly
B He had lots of information.
C  He loved video games.
D He was proud.
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| Writing

| Independent Writing | Grammar | Alphabetical Order

| Applicaton | M | MCQ | 3

|

18 Which list is in the correct a|Phobeticc| order?

A volcano, ProJect, lava, model

lava, volcano, model, ProJect

B
C lava, model, ProJect, volcano
D

ProJect, lava, model, volcano

Reading and | Shared reading | Phonics | Grammar | Application MCQ 3
Phonics
19 Identif y the adverb?
The group excited|3 shared inf ormation.
A the
B excited|3
C shared
D group
| Writing | Independent Writing ‘ Grammar ‘ Suffixes ‘ Application SR 3
710 Identif y the suffix in the word “f’ o||owin3”.
Writing Independent | Grammar | Syllabification | Application SR 4
Writing
Tl Break down the underlined word into SH"CIbleS.
Max shared inf ormation with his Pcr‘tner‘s.
A in - for - ma - tion
B infor - ma - tion
C inf orma - tion
D in - forma - tion
GRADE 3 ENGLISH HOME LANGUAGE PAGE 4 5=ummmm

Writing

Independent
Writing

Grammar

Prepositions

Application

MCQ

112 Comp|ete the sentence 53 f i||in3 in the correct Pr‘eposition.

Lebo wdas GlSO MCIX’S SF‘OUP.

A

B
C
D
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3
525§ ¢
DIAGNOSTIC MARKING GUIDELINE < . . . — 3 = g E
ENGLISH HOME LANGUAGE No. Expected answer g Diagnostic/Error Analysis % év % 5 o
GRADE 3 - 5<%
<
— Lioness, Donkey, Leopard and 1 M 4 3
Texts Levels of difficulty D | Fox Correct response.
Text 1: Story - A clever answer E: Easy 1.5.
Text 2: Recipe - Banana Bread M: Moderate o e U] (eI (et 2 i L
Text 3: Story - Maya’s new school bag D: Difficult B | Leopard Possible answer, but leopard lied. 3
Text 4: Poster - Class Rules .
Text 5: Story - Thato's Holiday C | Donkey Confuses clever with truth. 2
Text 6: Poem - Lebo saw his teacher D | Lioness No understanding of the question. 1
Text 7: Story - Max 16 | A | Lion will roar aloud. 1| Correct response. M |4 3
B | Lion has roared aloud. Misinterprets past continuous and
o future tense.
O
s 2% £ C | Lion roared aloud. Misinterprets past and future tense. 2
x - 3= 8 E
No. Expected answer © Diagnostic/Error Analysis © oo E o ) —
= E, £ E, g [t D | Lion roars aloud. Misinterprets present and future tense. 2
S
8 1.7 | A | lioness Confusion between gender and plural. 3
TEXT ONE: A clever answer B | loins Confuses spelling of lion (oi and io). 2
1.1 A | Lioness g‘n:n?r;;r;: characters but not the king 3 1 c | lions 1| Correct response. M |4 1
Lion 1] Correct response. E |4 D | lioneses Confusion between gender, plural and 1
spelling rules.
C | Fox g]?;(r:isr:afslever animal but not the king 2 18 | A perfume Confuses nouns with adjectives. 2
D | Donkey Donkey is one of the characters but not 1 B | sweet Incorrect response. Not text based. 1
the king of animals. . . . L
1.2. | A | He yawned. 1] Correct response. E |4 1 C | than Confuses conjunctions with adjectives. 2
B | He roared. Possible answer, but not the first action. 3 D | sweeter 1] Correct response. M 4 2
1.9
C | He got angry. Associating anger with roar. 2 A | snored Correct rhyme, but not text based. 3
B iaht Does not understand the concept of 1
D | He roared at Lioness. Possible response, but he did not roar 1 mighty rhyming words.
directly at the lioness.
1.3. | A | He was king of the animals. Possible answer, but not correct. 3 C | roared 1] Correct response. - 5 2
B | He was happy. Confuses emotions of happy and 1 D | asked Confuses final sound with the rhyming 2
disma words.
y.
C | He was insulted. 1| Correct response. D |4 |2 110 | A | because 1| Correct response. M |4 |2
D | He was tricked by Fox. Possible answer, but not the correct 2 B | therefore
character. Displays poor application of >
1.4. | A | Lioness, Donkey and Leopard Correct order, but one character 2 C | but grammatical rules (conjunctions).
omitted. D |or .
Incorrect order and one character TEXT TWO: Recipe
B | Fox, Leopard and Donkey ) 1 — .
omitted. 2.1 General association with the types of
. A | brown bread 1
c Leopard, Donkey, Lioness and Incorrect order 3 bread, not text based.
Fox ' B | banana bread 1| Correct response. E 4 3
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) o
= 2352898 ¢ X 2352898 g
No. Expected answer © Diagnostic/Error Analysis 2 99 € ° No. Expected answer © Diagnostic/Error Analysis o 99 E o
= o E o 9O = o E o O
i = = i = =
[} [}
o o
¢ | buttter bread Confuses an ingredient with the type of > The baker mixes sugar, milk, ripe,
bread. C | bananas, dry, ingredients and
Confusing the picture of the baker with baking, soda.
D | baker bread the type of bread. 3 The baker mixes sugar, milk, ripe
22 | A |ripe 1| Correct response. E |4 |3 D | bananas, dry ingredients, and,
B | greased Confuses the correct response with an 3 baking soda.
9 instruction. 2.9 The baker bakes banana bread. Correct response. M |4 3
C | sweet Possible answer but not text based. 1 2.10 baklngﬂsoda, ?Enanlas, butter, Correct response. D %
D | butter Confuses correct response with an 2 eggs, flour, milk, salt, sugar
ingredient. TEXT THREE: Maya’s new school bag
23 A | Mix sugar and butter. ﬁggﬁj;'igﬂ the answer with the first 3 3.1 A | Mrs Smith 1| Correct response. E 4 1
B | Mix dry ingredients. Confuses order of instructions. 2 B | Ms Smith Confuses titles (Ms with Mrs). 2
C | Collect all the ingredients. 1| Correct response. D 4 2 C | Mr Smith Confuses gender. 2
D | Bake the bread. Confuses first and last instruction. 1 5 TS S Sont Smith with Smi) ]
i s Smi onfuses surnames (Smith wi mit).
24 A zugar, but;le F eggs, mlltlk’ 1| Correct response. D 4 3
ezl ToLl 2] el 3.2 | A | glitter-glue, crayons, scissors, 2
B sugar, butter, apples, flour and .
pencils . . .
salt B | crayons, scissors, pencils, gitter- Displays poor alphabetical sequencing
C z:ﬁjar, eggs, bread, bananas and Confuses correct list of ingredients. 2 |2 glue | | | skills.
D bread, apples, milk, salt, vanilla, C | pencils, glitter-glue, crayons,
sugar and bananas scissors
25 | ripes banana Applied the plural rule to the adjective 3 D | crayons, glitter-glue, pencils, 1| Correct response. M |4 |1
instead of the noun. scissors
B r!pes bananas Applied the plural rule to all the words. 2 3.3 She will use her new stationery 1| Correct response. E 4 2
C | ripe bananas 1| Correct response. M |4 3
Displ d T Fthe plural and school bag.
D | ripe banana isplays no understanding of the plura 1
rule. 34 A | To make a card for her best 1| Correct response. E 4 1
2.6 A | gran Correct rhyming word but not text 3 friend.
based. B | To make a card for her teacher. Confuses key details in the text. 3
B | pan 1| Correct response. M 4 3 = " T Possbi Ut ot text based
C | fern Displays poor phonemic awareness. 1 o make an invitation. ossible answer but not text based.
D | mix No understanding of rhyming words. 2 D | To make her bag sparkle. Loose connection with details in the 2
27 |A |ae 1| Correct response. E |4 |3 text.
B |ie Poor knowledge of the split digraph 3.5 | A | schools bags Applied the plural rule to all the words. 2
C loe (‘silent €’). 2 B | schools bag Applied the plural rule to the modified 3
D | u-e noun instead of the noun.
2.8 The baker mixes sugar, milk, ripe C | school bags 1| Correct response. M 4 1
A | bananas, dry ingredients and 1| Correct response. M |4 3 : -
baking soda. D | school bag Displays no understanding of the plural 1
The, baker, mixes, sugar, milk, Reflects understandi ; tuat rule.
B | ripe, bananas, dry, ingredients, bet ec Sb:mt ers aln 'Itng ) pltJInC uation 2 3.6 A | When she thought about her new Confuses key details in the text. 3
and. baking, soda ut unable to apply it correctly. stationery.
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B | When she thought about her new Confuses details in the text. 2 C | Recipes Confuses the types of text. 1
uniform. D | Numbers Confuses information on the poster. 2
C | When she ate her school lunch. Possible answer but text based. 1 4.3 A | Rule 7 No comprehension of the question and 1
poster.
D | When she climbed into bed. 1| Correct response. M |4 3 B | Rule 5 Confuses actions of sharing with >
bullying.
3.7 | A | where will Maya pack her pencils, Reflects some understanding of Cor?:‘us?es words that look alike (Show
crayons and scissors. punctuation but unable to apply it C |Rule3 and share). 3
correctly. D | Rule 2 1| Correct response. E 4 1
B | Where will Maya pack her pencils, 1 correct —— E |4 |1 4.4 | A | Follow directions Confuses before with after. 3
crayons and scissors? B | Class rules Confuses title of the poster with the >
C | Where will maya pack her pencils Reflects some understanding of 2 contents.
crayons, and scissors? punctuation but unable to apply it C | Do your best 1] Correct response. E |4 |1
correctly. D | Keep the classroom clean Possible rule but not text based. 1
D | where will maya pack her pencils, 2 4.5 In the classroom 1| Correct response. M |4 1
crayons and scissors? 46 |A |ae Displays poor visual memory of
3.8 | A | She wrotes many stories. Confuses plurals and past tense. 1 B |ie spelling. 2
- C |ee
B | She wrote many stories. 1| Correct response. M |4 1 D |ea 1] Correct response. E 2 1
C | She writes many stories. Confuses present with past tense. 2 47 | A | friends Confusing the noun with the verb. 2
D | She writed many stories. Poor application of past tense. 3 B_| share 1] Correct response. : M |4 1
C | your Confuses the pronoun with the verb.
3.9 A | silver Poor association with sparkle. 3 D | with Confuses the verb with preposition. 2
B | tiny Confuses rhyming words with 1 48 | A |your
synonyms. B | best Unable to identify rhyming words. 2
sparkle 1| Correct response. M 1 C | show
, D | each 1| Correct response. E 4 1
D | dul Confuses synonyms with antonyms. 2 29 N Listen carefully though follow the
3.10 | A | teacher Possible answer but not the correct 3 rules.
rhyming word. B Listen carefully because follow Displays poor use of conjunctions. 2
: the rules.
B | glitt 1 t : M |4 1
ghtter CEIEE REEIEE c Listen carefully, but follow the
C | bottle Confuses the initial sound with the 2 rules.
rhyming word. Listen carefully and follow the
D | litter Possible answer but not text based. 1 D rules. | CoTEEl [EEpensE: E -
TEXT FOUR: Class Rules 4.10 | A | bullying
4.1 . . Poor understanding of the text. Not text B | kindness Confuses actions with a noun. 2
A | friends and family 1
based. C | respect
B | parents and teachers Aslsomates adults as people who make 3 D | friends 1| Correct response. M |4 |4
rules. 4.11 carefully 1| Correct response. M |4 |3
C | teachers and learners 1| Correct response. M 4 1 TEXT FIVE: Thato’s Holiday
D | learners and friends Random selection of word from the text. 2 51 _ Confuses activities in the text but not
42 | A | Listening Confuses details with the title. 3 A | Buying toys and games the main idea. 3
B | Rules 1] Correct response. E |4 1 B | Summer holiday 1| Correct response. E |4 1
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. Confuses details in the text with the On hot days, the friends are 4 2
C | Ghost movies main idea. Not text based. 2 : swimming in the pool. I Coree e panse. D
D | Buying popcorn Associates popcorn with movies. Not 1 C Qn hot days, the friends will swim Confuses present progressive with 2
text based. in the pool. future tense.
52 | A | Thato 1| Correct response. E 4 1 D On hot days, the friends swim in Confuses present progressive with 3
B | Riaan Confuses characters from the text with the pool. present tense.
C | Lindo the main character. 2 TEXT SIX: Lebo saw his teacher
D | Dad 6.1 A | principal }[/g)?tak association with characters in the
53 A | They swam in Riaan'’s pool. 1| Correct response. E |4 1 B | teacher 1| Correct response. E |4 1
B | They watched movies. Confuses details in the text. 2 C | friend Poor association to and not text based. 1
. Possible answer but not the correct One of the characters but not the
. 6.2 | A | playground
D | They read books. Possible response, but not text based. 1 . Ip Y9 Poor association with the school and
5.4 | A | Ghost stories 1| Correct response. M |4 |3 ibrary the setting. 1
B | Weather Confuses key details in the text. 2 C | school
C | Gold rocks Confuses outdoor activities in the text. 3 D |shop : 1] Correct response. M |4 |1
D | Pizza Confuses events in the text. 2 6.3 | A | groceries, bread, jars, cans Correct response. M |4 1
55 They wanted to roast . . . B | bread, jars, cans, groceries
A | marshmallows. Misunderstanding of the question. 1 C | jars, cans, groceries, bread Confusion of sequence from a text. 2
g | They wanted to watch ghost Possible answer but not the main 3 D | cans, groceries, bread, jars
stories. reason. 6.4 | A | Look! Is that my teacher? 1| Correct response. D |4 1
C | The weather was bad. 1| Correct response. D 4 1 Does not understand use of
, , B | Look Is that my teacher? | . K 2
D | To eat pizza. Draws weak conclusion between details 2 exclamation mark. .
— in the text. C | Look Is that my teacher! Does not understand use of question >
5.6 A It had a diving board and a water 1| Correct response D 2 mark.
slide. P ' D | Look Is that! my teacher? Does not use of punctuation. 3
B It had a diving board and a hiking Draws a weak conclusion between 6.5 A So many rows of jars and cans
trail. details in the text. then so little room to hide. Displays poor application of
They could watch movies around : : . 2 So many rows of jars and cans . ) .
C the pool, Misunderstanding of the question. B before o little room to hide. grammatical rules (conjunctions). 2
D | The pool was deep and wide. Possible answer but not text based. 1 C So many rows of jars and cans
5.7 | A | They went swimming. Confuses events before and after. 3 because so little room to hide.
B | They told ghost stories. Confuses sequence of events. 2 p | So many rows of jars and cans, 1| Correct response. M |4 1
C | They dug for rocks. Weak association but not text based. 1 66 | A EUt so little room to hide. D tunderstand rhvmi - 1
D | They had ice cream. 1| Correct response. E 4 1 ' .|e 0€s not understand rhyming words.
B | side 1| Correct response. E 4 1
5.8 | A | toys and games 1| Correct response. M |4 3 , ,
— — C | wide Possible answer but not text based. 3
B | movie tickets Weak association and not text based. 1 . . .
Possible response but not the correct 3 D | fine C_onfuses the rhyming word with split 2
C | marshmallows digraph.
answer. 6.7 afraid the teacher will report his
D | pi Confusing events in the movie with 2 ' A . 1| Correct response. D |4 3
pizza . behaviour.
events in the text. . - .
B | excited to see his teacher. Possible answer but not text based. 2
59 sh- 1| Correct response. M |4 1 — .
. . . C | eager to go to school. Associating the teacher with school. 1
5.10 A On hot days, the friends were Confuses present progressive with past 2 Weak ation but not th n
swimming in the pool. progressive tense. D | shy for his teacher. anessvezrassoma lon, but not the correc 3
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6.8 . . Confuses the future tense with past Superficial connection to days of the
A | I'will mumble like a fool. progressive tense. D | Tuesday week, but not text based. 1
B | | was mumbling like a fool. 1| Correct response. M |4 2 7.6 Maxi’s love for building. Misunderstanding of the question. 1
C | 1 am mumbling like a fool. Confuse§ present progressive with past 3 B | They worked in a group. Possible answer but not the main 3
progressive tense. reason.
D | I mumbled like a fool. Confuses_ past tense with past 2 C | They used brown paint. Draws a weak conclusion with details in 2
progressive tense. the text.
6.9 A | fine Confuses the initial sounds with the 1 D | Max’s love for reading. 1| Correct response. D |4 2
opposites. 7.7 | A | He was friendly Possible answer but not text based. 1
B | true 1] Correct response._ E |4 |1 B | He had lots of information. 1| Correct response. D [4 |1
C | wrong Unable to differentiate between 3 C | He loved video games. Misinterpretation of details in the text. 2
: synonyms and antonyms. Weak association with details in the
D | little Confusing adjectives with antonyms. 2 D | He was proud. text. 3
6.10 | A Id not '
coud no Poor understanding of contractions. 7.8 | A | volcano, project, lava, model . .
B | cope not 2 8 | | del ect Poor understanding of alphabetical 3
C | cap not ava, volcano, model, projec order.
D | can not 1| Correct response. M 4 1 C | lava, model, project, volcano 1| Correct response. E 4 3
TEXT SEVEN: Max D | project, lava, model, volcano Poor understanding of alphabetical 3
7.1 | A | Building a volcano 1| Correct response. M |4 |1 order. : :
5 | Building & house General association with building but 79 A the. Confuses articles with adverbs. 1
g not the correct answer. B | excitedly 1| Correct response. M |4 3
¢ | Plaving video qames Poor association with one of the details 1 C | shared Confuses verbs with adverbs. 3
ying 9 in the text. D | group Confuses nouns with adverbs. 2
D | Visiting friends Confusing details in the text. 3 7.10 -ing 1| Correct response required. D |4 3
7.2 A | share Possible response but not the correct 3 711 | A | In-for - ma - tion 1| Correct sequence required. D |4 4
answer. _ : B | infor - ma - tion
B | tease Weak association with one of the 2 C | informa - tion Poor syllabification skills displayed. 2
details in the text. D |in - forma - tion
C | read 1] Correct response. E |4 |1 712 [A [in 1| Correct response. E [4 |3
D | write Possible answer but not text based. 1 B | on
73 |A | Joy Not text based. 1 C |at Poor application of prepositions. 3
One of the characters but not the
B | Lebo 3 D | by
correct answer.
C | Jay 1| Correct response. E 4 2
One of the characters but not the
D | Max 3
correct response.
7.4 They used red clay. 3 Correct response.
They painted the 2 If the sequence is incorrect then there
cardboard brown. 1| is confusion of the order of events in D |4 |2
They made lava. 4 the text.
They used cardboard. 1
7.5 Confuses the day they met for building
A | Saturday the volcano with the day of submission. 3
Confuses the day they met for the
B | Wednesday poster with the day of submission. 3
Monday 1| Correct response. E 4 1
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