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INTRODUCTION

The diagnostic resource bank of items aims to improve the relationship between assessment
and classroom instruction. Assessment for learning is the process of gathering information
about a learner’s learning from a variety of sources, using a variety of approaches, or
‘assessment tools’, and interpreting that evidence to enable both the teacher and the learner
to determine where the learner is in his or her learning; where the learner needs to go; and
how best to get there. Teachers can adjust instructional strategies, resources, and
environments effectively to help all learners achieve grade specific outcomes only if they
have accurate and reliable information about what their learners know and are able to do at a

given time.

When findings of assessment results are used to improve classroom practice, learner
performance in general can improve. The diagnostic assessment questions are designed to

fulfil three purposes of assessment: namely to,

e reveal the misconceptions learners bring as prior knowledge to a class;
e measure the conceptual gains of a class as a whole; and
e identify concepts that are weak areas of understanding for the individual learner or as a

class/grade.

A traditional multiple-choice question (MCQ) provides little information about the learner’'s
understanding of the concept/skill tested. The Department of Basic Education (DBE) has
embarked on the design of diagnostic assessments using MCQs that are designed to assist
teachers to diagnose learner misconceptions using the Pearson distractor rationale model as
a basis for the classification of learner misconceptions. The diagnosis is also linked to the
CAPS learning outcomes and skill acquisition. This does not mean that there are only MCQ

items in the booklet.

MCQs designed for the diagnostic questions included in this booklet, include a breakdown of
learners’ understanding through the incorrect responses. All distractors are written not only to
focus the attention of the teacher on those learners who are able to identify the correct
response, but also to assist the teacher in identifying and understanding the misconceptions
captured in the incorrect responses.
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2. PURPOSE OF THE DIAGNOSTIC TEST ITEMS

This diagnostic resource should be used in conjunction with the requirements as stipulated in
the CAPS document. It therefore does not replace the curriculum or the Annual Teaching
Plans (ATP). The content therefore includes coverage from terms one to four and it focuses
on certain selected topics and skills. However, there may be a need to align the topic or skills

with the revised ATP to facilitate assessment for learning.

Once the teacher has identified the gaps in the conceptual knowledge/ skill acquisition it
would be easier to design targeted intervention programmes to bring learners on par for the

transition to subsequent sub-skills.

Once the teacher has identified the gaps in the conceptual knowledge/ skill acquisition it
would be easier to design targeted intervention programmes to bring learners on par for the

transition to subsequent topics.

These diagnostic items should be used as a tool for teachers to assess the strengths and
weaknesses of learners for the purpose of designing teaching and learning strategies that
will address the individual needs of the learner. This would also enable the teacher to zoom
into the skills and sub-skills that are required by each topic content selected in order to
narrow the knowledge gap or misconception identified and to assist learners in the

development and mastery of content and skills.

This assessment should not be used for grading a learner; as the intended purpose is to

facilitate learning. The use of the items should instead promote formative assessment.

3. THE STRUCTURE OF THE DIAGNOSTIC TEST ITEMS

Items are framed to direct teachers to possible misconceptions which could be as a result of
an earlier grade knowledge deficit, erroneous conceptual knowledge or lack of

comprehension.

MCQs are constructed in such a way that each distractor provides information on whether
the learner has mastered the skill/concept or whether there is a misconception. The
distractors are graded according to four levels of understanding. Levels one, two and three
enlighten the teacher about the nature of the misconception. Level four is the correct

response, see Table 1 for further clarity.
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ltems are constructed to assess reading, viewing, language structures and conventions,

writing skills and application.

4. PROPOSED USE OF THE LANGUAGE ITEMS 'F;‘:‘:;fr:;nce Error analysis/diagnosis
e Makes errors that reflect focus on decoding and
4.1 A teacher may select a text type and use some of the items for that text at different retrieving facts or details that are not necessarily related
intervals i.e. as a revision activity, formative task, etc. to the text or question.
4.2 Items may also be used as a baseline assessment if administered prior to teaching a * Learner invokes prior knowledge related to the general
, _ , Level 1 topic being tested, but response is not text-based.
particular lesson. A teacher may want to establish whether learners meet the basic
skills and knowledge acquired from the previous grades. This will assist the teacher to * T.hese errolrs |nd|ca!te that the learner is grabbing bits and
o pieces of information related to the text as he or she
know learners’ level of proficiency. understands them, but the pieces are unrelated to the
4.3 Items may be used at the beginning of a phase to establish whether learners meet the information required by the question being asked.
conceptual knowledge for the new grade/phase. e Makes errors that reflect initial understanding of facts or
4.4 Certain items, per sub-skill assessed, may be selected from a section to compile a details in the text, but is unable to relate them to the
components in the question.
shorter activity.
, - e They apply their Ilimited knowledge as an
4.5 Items may be selected according to levels of difficulty and can be used to support Level 2 overgeneralisation and therefore come to a weak
learning according to different cognitive demands. Diagnostic items can also be conclusion or inference.
selected according to cognitive levels. e The learner may focus on literal/superficial aspects of a
4.6 The teacher should decide when, where and how the assessment may be used to text and makes superficial connections to arrive at weak
enhance teaching and learning. reSponses.
e Makes errors that reflect analysis and interpretation, but
5. DESIGN conclusions or inferences arrived at are secondary or
Level 3 weaker ones than required for correct response.
eve
Table 1 lists and describes the types of errors that correspond to each of the four levels of e A distractor may be related to the correct response in
: : : : meaning, but be too narrow or broad given the
understanding encapsulated in the Language MCQs. The distractor rationale as advocated circumstances.
by Pearson, 2004, forms the basis for diagnosing misconceptions. The taxonomies and
Correct response.
cognitive levels as stipulated in CAPS (for Grades R-9) are incorporated into the levels of
understanding to provide the teacher with holistic information about the level of performance. ¢ consllster?tly apply .knowledge and  reasoning  skills
Level 4 required in the question;
. . . . , . . eve e apply their understanding and knowledge in a variety of
A more detailed unpacking of the nature of the misconceptions is addressed in the marking relatively complex situations and explain their reasoning;
guidelines of each diagnostic item. e draw a conclusion from given context and justify their
conclusion.
o Efc.

Table 1: Levels of Understanding MCQs

Each level of understanding is captured in the distractors of all the multiple-choice questions.
An item will include distractors that correspond to each level of understanding set out in the
Table 1.
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When learner responses are analysed the diagnostic distractors will reveal patterns in a

learner’s understanding of the content being tested. The teacher is thus guided towards

instruction that specifically addresses a learner’s understanding of a concept in the specific

content.

The three levels of difficulty are explained in Table 2 which are informed by both Barret and

Blooms Taxonomies. Descriptors (verbs) that may be used for each of the difficulty level are

summarised.

Table 2: Levels of difficulty that incorporate the two Taxonomies

6. MARKING GUIDELINES

e
: %’ Bloom’s Descriptors from both Barrett’s
° 9 Taxonomy taxonomies Taxonomy
> E
<
Label, list, name, relate,
) recall, repeat, state, classify, .
Remembering re-group, rearrange Literal
#» |and group, 9e, comprehension/
© . assemble, collect, .
L Understanding : : Reorganisation
categorise, select, recognise,
supply, separate, isolate
Predict, infer, guess,
o translate, summarise,
E Application interpret, understand, Inferential
3 and Analysis | rewrite, apply, demonstrate, comprehension
§ illustrate, investigate,
diagnose

6.1 Multiple Choice Questions (MCQs): One mark is allocated per item. However, the

focus of these assessments is not on scoring the learner, but rather on what the

learner is able to achieve/not achieve.

6.2 The marking guideline has columns indicating the item number, expected answer per

item, the diagnosis or clarification, the level of understanding, the level of difficulty and
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6.3

6.4

6.5

the mark allocation. The mark allocation is merely a guide for the learner response
and should not be the focus of the task.

Open ended (OE) items: These items require an opinion and a reason as a response.
A scoring guide has been included to guide teachers in identifying scores of 0/1/2 or
more. The teacher is assisted in identifying and understanding the misconception and
the level of skill development required to improve cognition and performance.
Transactional and essay writing diagnostic rubric: The assessment criteria are
Content, Language Construction and Format, Length and Planning. The competency
descriptors have been developed according to grade levels and are useful in informing
the teacher of how learners should be scored and awarded scores for each criterion.
The teacher would be able to collect and report data that reveals a learner’s level of
competency per criterion. The teacher would then be able to pay more attention to
integrating language skills during the writing lessons.

The teacher is able to diagnose the strengths and weaknesses of the learners
according to the assessment criteria set out in the rubrics. Teachers can then focus
on those aspects of writing that are problematic.

Language structures and conventions: These items require learners to apply
grammar skills in context to demonstrate their level of knowledge and understanding
of all language aspects assessed. This stems from the assumption that grammar is
taught for constructing texts in their context of use where real language is required. As
a result, the application of grammar is not restricted to the analysis of isolated
sentences as it explains the way in which sentences are structured to construct whole
texts that learners learn to read and write. The marking guidelines provide insight on
how to mark the test using scoring guides. The learner performance levels would
assist the teacher to identify learners’ strengths and weaknesses and thus provide

corrective measures and interventions for improved grammar usage.

Table 3: Example of the Marking Guideline (for a MCQ)

1.

What is the main idea of the article?

NO.

EXPECTED ANSWER

DIAGNOSTIC ANALYSIS

UNDERSTANDING

MARK
LEVEL OF
LEVEL OF
DIFFICULTY

11

It is important to connect with
many people on Facebook.

A superficial connection is made to the contents
of paragraph 1, but it does not relate to the
purpose of the text.

N
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O
=
S
NO. EXPECTED ANSWER DIAGNOSTIC ANALYSIS W a: W ﬁ
oCwn [0S
§ 24 | 10
ww | =
<Et >0 | >0
ws |48
B | Not all contacts on Facebook 1 The correct response. 4 M
are friends that you know. v/
C | 13-year olds like to boast Related to the text, but not to the main purpose 3
about Facebook friends. that is focused in the text as a whole.
D | The Internet is required to The response is not text-based. 1
connect to Facebook.
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7. MODERATION

Internal moderation is important in assuring that the marking criteria/guideline is consistently
applied, and that there is a shared understanding of the academic standards learners are
expected to achieve. There should be processes in place for assuring comparability of marks
for alternative assessments. Schools may therefore determine the format for moderation as a

standardisation and quality-assurance measure.

Moderation should focus on the following aspects amongst others:

a) Content coverage: The alignment of the to the revised ATP content for the subject,

b) Quality of individual items: The validity, fairness and practicability of each item within a
test or task,

c) Clarity of the instructions for specific items,

d) Biasness and clarity of diagrams and pictures

e) Ensuring that what is assessed is in line with what the learner has been exposed to

f) The appropriateness of the language level of the learners for which it is designed,

g) Coverage of cognitive skills: The consistency of the level of development of the learner
regarding the cognitive levels of the test or task.

h) Technical criteria: sufficient time allocation per item/test/task, layout, correct numbering,
the memorandum/marking guideline matches the item, etc. must be considered.

8. DATA ANALYSIS AND UTILISATION

PAGE 7 mummmm
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The teacher would be able to collect data on an individual learner, a class or for the entire
grade and report at each level. Further data can be collected per topic/skill/content area. The
teacher is also able to use the class or grade test/task to identify the knowledge deficit is.
Since this is an exercise in assessment for learning, targeted interventions can be designed
to address strengths and weaknesses. Teachers would be able to give feedback to parents

on learning gaps, deficits and strengths per learner.

8.1 Purpose of the data analysis

After administering a test/task the teacher can do his/her own diagnostic analysis to identify:
a. the overall level of performance of the class/grade or school;
b. individual learners or schools that need special intervention;
c. groups of learners or schools who need special support; and
d. sub-skills that require priority attention in teaching and learning.

8.2 Use of basic statistics for analysis

Basic statistics that can be used to summarise the data from a test include the following:

a. mean (often called average) — calculated by adding the scores of all the learners and
dividing the sum by the number of learners. The mean is one score that is used to
summarise all the scores obtained by learners in a test/task. A high mean score
represents high performance and a low mean score represents low performance.
However, the mean score does not indicate how learner scores are spread from the
highest to the lowest and thus is not adequate for identifying individuals who either

over-perform or under-perform;

b. median (or middle score) — calculated by first arranging the scores from the highest to
the lowest and then determining the score that divides the data into halves. Half of the
learners who wrote a test will have scores above the median score and the other half
will have scores below the median score. If the number of learners is an odd number
the median will be a real score that sits half-way between the extreme scores, e.g. 76,
57, 49, 45 and 39 have 49 as the median score. However, if the number of learners is
an even number the median will be a score that may not belong to any of the learners
calculated by adding the two adjacent scores that are half-way between the extremes
and dividing their sum by two (2), e.g. the median of 76, 57, 49 and 45 is calculated by
adding 57 and 49 and dividing the sum by two, i.e. (57 + 49)/2 = 106/2 = 52. As can
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8.3

8.4
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be observed, 52 is not one of the four given scores but it is the median score that sits
half-way between the extreme scores, viz. 76 and 45. The median does not show
what the extreme scores are, i.e. the highest and the lowest scores;

maximum is the highest score obtained by a learner in a test;

minimum is the lowest score obtained by a learner in a test; and

range is the difference between the maximum and the minimum scores. The larger the
range, the more diverse the ability levels of the test takers. A relatively small range

indicates that the class of test takers has a relatively homogeneous ability profile.

Available tools for data analysis

Tools that are available for analysis of data include pre-programmed computer
software such as the SA-SAMS in schools, the Microsoft Excel programme and even
hand calculators. The Microsoft Excel programme, which comes with almost every
computer software, is a reasonably easy-to-use tool for performing item-level
diagnostic analysis of test data. An Excel spreadsheet is arranged in columns and

rows.

Preparing data for analysis on Excel

Excel makes available useful formulae to calculate basic statistics. To prepare for

analysis of data from an administered test, do the following:

mark the test and write the scores obtained by each learner next to the relevant
question/item number in their books or scripts;

enter learner names and other particulars (e.g. the gender of each learner) in the
rows, one after another;

enter test item numbers in the columns, one after another;

enter the score of each learner on each item in the correct cell (i.e. where the relevant
column and row meet);

check if all data has been entered correctly (i.e. do thorough data cleaning);

use correct formulae to calculate the statistics that you want to use to summarize and
analyse the test data; and

interpret the statistics in terms of what they suggest about performance of individuals
in your class, performance of identifiable groups of learners (e.g. boys and girls) and

performance in specific content areas.
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8.5
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Analysis and interpretation

To summarise the data, calculate the average percentage score, the median,
maximum and minimum score percentages and you may do this separately for boys
and girls. To make sense of the analysis it is recommended that different colour codes
be used to mark specific observations (Excel provides a wide range of colour codes)
and also represent findings with appropriate graphs to enhance visual impressions to
aid decision-making on where to focus improvement interventions. For instance, the

following observations can be made from the analysis that has been done:

a. Overall performance

Overall performance in this class, measured through the mean score, may be
e.g. 54,4% which is relatively acceptable but still leaves room for improvement.
The median score for the class may be 56% which means that half of the
learners obtained scores above 56% and another half obtained scores below
56%.

b. Performance spread

Although the mean and median scores were both above 50%, learner scores
may range between 8% and 100% which is a fairly wide range that suggests
diverse abilities in this class. This implies that intervention strategies will have
to be diversified to the learning needs of different learners, i.e. a one-size-fits-all

improvement strategy will not work in this class.
c. Individual learner differences in performance

Individual learners who were identified to be particularly at risk have been
indicated with e.g. red colour coding. They obtained scores below 40% and
thus fall within the “Not achieved” and “Elementary achievement” levels. They
require special attention in terms of teaching strategies and learning

opportunities.
d. Group differences in performance

Analysis was done at two group levels, viz. boys and girls. All the summary

statistics indicate that the boys performed much lower than the girls. Their
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mean score was 49,3% against the 60% mean score obtained by girls. The
median score for the boys was 4% lower than that of the girls, viz. 52% against
56%. Boys’ scores ranged between 8% and 88%, while the lowest score for the
girls was 32% and the highest was 100%. It is evident that in this class boys

require a different or more focused intervention than the girls.
e. Performance in specific topics or skills

The percentage scores per item indicate the items and, therefore, the topic or
skill where interventions must focus. The analysis and diagnosis (from 8.5a — e)

identifies:

i. learners who need special attention; and

ii. components that require special focus.
The analysis also suggests what materials will be required to improve on
the identified areas, what extra support the teacher will need (if
necessary), whether additional time will be required, who else should be
involved in the interventions and a host of other possibilities that the data

analyser may see fit in their context.
8.6 Diagnostic or error analysis

Error analysis is the study of errors in learners' responses with a view to look for
possible explanations for these errors. It provides specific information about the relative
skill proficiency or misconception a learner has in his/her response, in order to
understand what the learner can or cannot do. It is a multifaceted activity, for the
teacher, because it involves analysis of the correct, partially correct and incorrect
thought processes of the learners’ individual responses and thinking about possible

remediating interventions that might work well.

Understanding the errors, that learners make will determine how learners are grouped

for intervention purposes to enhance effective teaching.
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9. HOW TO ANSWER MULTIPLE CHOICE QUESTIONS (MCQS)

9.1 The Structure of an MCQ

An example of the structure of the MCQ item is exemplified below.

What direction does the sun set? STEM

A East

B South DISTRACTORS

C North

D West — KEY
Explanation:

e A stem is the question or statement to respond to.
¢ Distractors are incorrect options that are plausible
e Akey is the correct answer

9.2 Strategies for answering MCQs

9.2.1

9.2.2

9.2.3

9.24

9.2.5
9.2.6

Read the question carefully. Understand the question and be sure of what is
expected of you. Underline the key words in the question. You may need to
read the question more than once.

Try to answer the question before you check out the options. You may be
required to work out the answer before you are able to choose the correct option.
Read each option cautiously. Delete the options that you are sure is incorrect,
until you are left with the correct option.

Make sure that the option you have chosen matches what the question requires.
Often there will be an option that will obviously be wrong. Eliminate this option.
Two options may sound alike. However, one of the options may be partially
correct; it may be a partial answer to the question. Re-read the question to make

sure that the option fully answers the question.
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9.2.7 If you are unsure of which options are incorrect, leave the question and move to
the questions you are sure of. However, make sure that you come back to the
question. Don’t leave blanks. Choose an option for every question.

9.2.8 There will be only ONE correct option.

Note to the learner!

e There is no pattern in which
the answers are arranged.

e Check your work. If you
made a mistake, strike out
the incorrect option and

circle the correct answer.
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Please note the f o||owin9 kegs: Potso ya Pele

The tag above each cluestion Pr‘ovides the f o||owin8 inf ormation in this order: subJect

component, skill assessed, sub-skill, content, cognitive level, dif f icu|t3 level, item t’HPe and TEMA: Pdle — Karabo e bohlale
term (in which the content/skill is tcught) e.g- Karabo e bohldle
Tau e matla e ile ya edimola mme ya rora haholo ho tsebisa diphoof\ olo tse

*é o o ks c ding hore e tsohile. “Oho,” ho rialo Tauhadi. “O na le Phe'F omoloho e monko o
§_ ; 5 5 _(3 S mobe ya hosengl” Tau ya rora ka maswabi, ha e ntse e tsamaya. “‘Ke nna
g = 9 g §7_c1>) & 0 § 833 E morenal Ke Phethdhetse!”
O 0! %] O OO0 [A®|F S|
Reading and | Shared ComP’"ehe”Sim: Ide”uf\kj the Literdl E MCQ | Tau e ile ya kopanc le Tonki. “Mpole"e nnete, na ke na le Phe'F omoloho ya
Phorics readng | Readingcomprehension | main character hoseng?” ya rorela sef’ aHehons sa Tonki. “Shuu!” ho ridlo Tonki. “Ehlile, o na le

Hona.” Tau e ile ya ikutlwa e nHeF otswe mme ya halef'a. Kamora moo, Tau
eile ya kopcna le Lengcu mme ya le botsa Potso e tshwancng. Ka ho tseba
Tt is thereafter written above each question in the format: hore Tau e sa tswa hdlef'ela Tonki, Lengau le e la araba, “Oho morena ya

moholo, PheF omoloho ya hao e monate ho feta setebe|a—|epho|<o.” Tau ya

Reqd.ins and Shar‘led ComErehension: Icle‘ntif\g the Literd : MCQ rora ka bohdle hope. “O etsa metlae ka nna, morena wa hao!” E ile ya
Phonlcs r‘eodlng Readlng mdain hc|e1oe|a |e |ona Lengau hape.
comprehension character

Phokone e bone tsohle. Kamora Mmoo, Tau e ile ya retelehela ho Phokone
mme ya botsq, “Phokone, na ke na le Phe'F omoloho ya hoseng?” Phokone
The f o||owin3 table has a surmary of texts selected in this booklet.. e ile ya hema haholo mme ka ho kgoHelq hanﬂcne e ile ya qrqbc, “Oho
morena ya matla, ke maswabi. Ha ke kgone ho o araba. Ke tshwerwe ke

sef'uba. Ha ke kgone ho fof onela letho ha J'wc1|e.”

Bala tema e |ate|an3 ka hloko mme o arabe dipotso.

[Source: Adapted from www. LittleWorksheets.com 11.12.19

Texts
Text 1: Story - A clever answer Readingand | Shared | Comprehension | Identify the main Literal E MCQ
Text 2: Recipe - Banana Bread Phonics reading | : Reading character
Text 3: Story - Maya’s new school bag comprehension
Text 4: Poster - Class Rules
Text 5: Story - Thato’s Holiday Ll Ke mang morena wa diphoof\ olo?
Text 6: Poem - Lebo saw his teacher _
Text 7: Story - Max A Tadhadi
B Tau
C Phokone
D Lengcu
Grade 3 Sesotho HL Grade 3 Sesotho HL
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Reading and | Shared | Comprehension: Reading | Sequencing Literal MCQ
Phonics reading | comprehension
2 Ke efe ntho ya Pe|e eo laue e entseng Pc|en8?

A Ele ya edimola.

B Eile ya rora.

C ELEile ya hdlefa.

D Eie ya rorela Tauhadi.
Readingand | Shared | Comprehension | Higher order questions | Inference MCQ
Phonics reading | : Reading

comprehension

1.3 Hobcneng ha Tau e ile ya rora ka maswabi?

A E ne e le morena wa diphoof‘ olo.

B E ne e thabile.

C Enree nHeF otswe.

D Eree q}neke”wc ke Phokone.
Readingand | Shared | Comprehension | Sequencing Reorganisation MCQ

Phonics

reading | : Reading
comprehension

Reading and | Shared | Comprehension | Answer higher Evaluation D MCQ
Phonics reading | : Reading order questions
comprehension
5 O ndhana hore ke mang ya f aneng ka karabo e bohlale?
A Phokone
B Lengau
C Tonki
D Tauhadi
Writing Independent Tense Future Tense Application M MCQ
Writing
.6 ngtha Po|e|o e ho |e|(9clthe |et|c|n9.
A Tau e tla rorela hodimo.
B Tau e roretse hodimo.
C Tauelile ya rorela hodimo.
D Tau e rorela hodimo.
Writing Independent | Spelling Plurals Application M MCQ

Writing

M. Tau e ile ya kopana le diphoof\ob ka tatellano ef'e?

A

B
C
D

GRADE 3 SESOTHO HOME LANGUAGE

Tahadi, Tonki le Lengau
Phoko jwe , Lengau le Tonki

Lengau, Tonki, Tauhadi le Phoko jwe
Tahadi, Tonki, Lengau le Phoko jwe

PAGE 17 muummmm

.7 Etsa sedikadikwe ho bongota bo nepchetseng bakeng sa lentswe ‘tau.

A tauhadi
B matheka
C ditau

D ditauhadi

GRADE 3 SESOTHO HOME LANGUAGE
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Writing Independent | Grammar | Identify Application MCQ
Writing adjectives
|8  Etsa sedikadikwe ho |e|<9et|1i Po|e|on9 e |cte|cn3.
Phef omoloho ya Tau e ne e le monate ho feta setebela- |epho|<c.
A setebela |ePho|<c
B monate
C hofeta
D monate ho feta
Reading and | Phonics Word Rhyming Literal MCQ
Phonics Recognition Words
9 Ke lentswe lef'e ho tswa Pa|eng le raemang le ‘batla?
A bdla
B rorile
C matla
D botsa
Writing Independent | Grammar | Conjunctions Application MCQ
Writing
110 ngtho |e|<oPcn3i le nepahetsens ho kopanﬂa diPo|e|o tse 2.
Ha ke kgone ho o araba. Ke tshwerwe ke sefuba.
A hobane
B kdhoo
C empa
D kaPa
GRADE 3 SESOTHO HOME LANGUAGE PAGE 19 mmmmm

Potso ya Bobedi

Bala tema e |qte|qn9 ka hloko mme o arabe dipotso.

TEMA Resepe - Bohobe bO ent,swens I(G Dipqnanq

Bohobe bo entsweng ka Dipanana

1

Kopanya tswekere le botoro

% kopi ya
tswekere

% kopiya
botoro

3

Tshela mahe le lebese

Kgotla dipanana tse 3 tse |,

butswitseng. Tshela ka

Q\) Mahe a 2

¥ kopi ya
lebese

E A TshelaTspel
ya vanilla

Tswaka

Folouru dikopi tse

Tsp e 1 ya soda

Tshasa pane ka
botoro

Tsp e 1 ya letswai

Baka metsotso e 30-35

Motjheso wa 3509

[Source:www.pinterest.com 11.312.19

Reading and
Phonics

Shared
reading

Comprehension:
Reading
comprehension

Identify details in
the text

Literal E MCQ 3

2] Resepe ena ke ya mofuta of e wa bohobe?
A bohobe bo bosootho

bohobe bO entsweng I(O dipanana

B
C  bohobe bo entsweng ka botoro
D  bohobe bo bakwang
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Reading and | Shared | Comprehension: | Details in the text Literal E MCQ 3 Writing Independent | Spelling Plurals Application M MCQ 3
Phonics reading | Reading writing
comprehension

25 ngtha bongatc bo nepohetseng bakeng sa ‘Pancnc e butswitseng’

22 Resepeng ena, ho sebediswa mofuta of e wa dipancnc?

A panana e dibutswitseng

A tse butswitseng
B diponcnc tse dibutswitseng

B tse mafura

C diponona tse butswitseng

C  tse tswekere

D panana e butswitseng

D botoro

Reading and | Shared | Comprehension: | Higher order Inference D MCQ 3 Reading and | Phonics Letter sound | Rhyming Literal M MCQ 3
Phonics reading | Reading questions Phonics recognition | words
comprehension

26 Ke lentswe lefe resepeng le raemang le ‘bana’?
23 O nahana hore ke eng seo rakeboka a se etsang pele? P ]

A kopanﬂa
A Kopongc tswekere le botoro.
B diPoncnc
B Kopanﬂc metswako e ommeng.
C mahe
C Bokella metswako soHe.
D arola
D Badka bohobe.
Readingand | Shared | Comprehension: | Sequencing | Reorganisation D MCQ 3 Reading and | Phonics Sound Vowel Literal E MCQ 3
Phonics reading | Reading Phonics Recognition | Digraph-
comprehension ‘silent &’

2.4 Ke |enone |e1oe |G metswcko |e nePchetsenS |e sebedlsrbswens r‘esePenS enar’ 27 Lentswe ‘hcpe’ |e tswa |e|o|(on8 |e'Fe |G medumo?

A tswekere, botoro, mahe, lebese, dipancna, folouru le letswai A g-e
B  tswekere, botoro, diaPo|e, folouru le letswai B e
C  tswekere, mahe, bohobe, dipanana le letswai C o-e
D bohobe, diaPo|e, lebese, letswai, vanilla, tswekere le dipcnana D u-e
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Writing

Independent
Writing

Punctuation

Capital Letters,
Commas and full stops

Literal

MCQ 3

28 ngtho Po|e|o e nang le matshwao a puo a nepahetseng.

Potso ya Boraro

Bala tema e |qte|qn9 ka hloko mme o arabe dipotso.

TEMA: Pdle — Mokotla wa sekolo wa Mqﬂa o motth

A Radlebaka o kopanﬂc tswekere, lebese, diPonana tse butswitseng, metswako e
ommeng le sota ya ho baka.
B Radlebaka, o kopanﬁc, tswekere, lebese, butswitseng, dipcnanc, ommeng,
metswako, |e, ya ho baka, sota
C Rdlebaka o kopcnﬂc tswekere, lebese, butswitseng, dipanqna, ommeng,
metswako le sotaq, ya ho baka.
D Rdlebaka o kopcnga tsweker‘e, |ebese, diPonana tse butswitseng, metswako e
ommeng, le, sota ya ho baka.
Writing Independ | Grammar Subject | Evaluation M SR 3
ent verb
Writing agreement
29 Seha mola karobong e nepahetseng.
Ralebaka o baka/ho baka bohobe bo entsweng ka dipanano.
Writing Independent | Grammar | Alphabetic | Reorganisation SR 3
Writing al order

210 Beha metswako goHe ho ya ka tatellano ya ditlhaku tsa nteterwane.

GRADE 3 SESOTHO HOME LANGUAGE
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Mokotla wa sekolo wa MGHG o) motJha
MGHG o ne a thabetse ho q,a|a selemo sa sekolo. O ne a batla ho bona

metswadlle ya hae hape, le ho kopana le titJhere wa hae e motJhc,
Mof umahadi Selemela. O ne a thabile haholo ho sebedisa disebediswa tsa

hae tsa ho n80|c1 tse ntJha le mokotla wa hae wa sekolo o moPinki.

Taba ya Pe|e, MGHG oile a ken&_.ja diker‘aﬂone tsa hae ka mokot|en3. Onea
tla sebedisa diker*aﬂone ho taka ditshwantsho bckeng sa titJhere ya hae.
Kamora moo, a kenﬂe sekere sa hae ka mokot|en9. O ne a tla sebedisa
sekere ho seha clipe|o le diPo|eso ho etsa karete bokeng sa motswalle wa
hae wa hlooho ya kgomo. Ebe, MQHG o) kenaq dipense|e tsa hae tse nt J'hq.
O ile a nahana ka dipa|e tsohle tseo a neng a tla di ngo|c ka tsona.
Qete"ong, MGHG o e a kenaa botlolo ya sekgor‘ametsi se ben30n9 sa

silif era. Se tla etsa hore ntho e nngwe le e nngwe eo a e etscng e

Phatsime.

Ha Maﬂo a se a beile ntho e nngwe le e nngwe sebakeng sa yona, o ile a
kwala mokotla wa hae ka hloko mme a o beha hauf'i le dieta tsa hae tse
ntJhc tsa sekolo le Hunif\ omo. A bososela ha a hlwella betheng a ntse a
nahana hore e tla ba selemo se setle haholo.

[Source: Adapted from www.pinterest.com 11.12.19]

Shared Literal E

reading

Reading and
Phonics

Comprehension: Reading | Details in the
comprehension text

MCQ

3l Ke mang lebitso la titJhere ya Mdl\.jd?
A Mofumahadi Selemela
Mof umahatsana Selemela

B
C Monghadi Selemela
D

Mo'f\umahctsanc Se|emc
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Writing Independent | Grammar Alphabetical Application MCQ 1
writing order

32 ngtho tatellano e nepahetsens ya ditlhaku tsa nteterwane.

A Sa|ase, buka, sekere, Pense|e

B  buka, sekere, Pense|e, 30|ase

C Pense|e, Sa|ase, buka, sekere

D bukaq, Sa|ase, Pense|e, sekere
Reading and | Shared Comprehension | Details in the Literal SR 2
Phonics reading : Reading text.

comprehension
33 Hobcneng Mcudcl a ne a thabile haholo?
Reading and | Shared Comprehension | Details in the Literal MCQ 1
Phonics reading : Reading text
comprehension

3.4 Hoboneng ha Moﬂa a ile a seha dipe|o le dipc|esc?

A Ho etsa karete bakeng sa motswalle wa hae wa hlooho ya l(Somo.

B Ho etsa karete bakeng sa titJhere wa hae.

C Ho etsa sememo.

D Ho etsa mokotla wa hae o Phatsime.
Writing Independent Writing | Grammar Plurals Application MCQ 1

35 Ke bofe bonsatc bo nePchetsens |:)c1|(en9 sa ‘mokotla wa sekolo’?

A mekotla ya dikolo

B mokotla wa dikolo

C  mekotla ya sekolo

D mokotla wa sekolo
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Reading and | Shared Comprehension: Describe the Literal MCQ
Phonics reading Reading setting
comprehension
3.6 Maﬂa o ile a bososela neng?
A Ha a nahana ka disebediswa tsa hae tse ntJhc tsa ho n90|c1.
B Ha a ndhana ka Hunif‘ omo ya hae e nt J’ha.
C Haa J'a diJ'o tsa hae tsa motsheare se|<o|on3.
D Ha a hiwella betheng.
Writing Independent Grammar Punctuation | Application MCQ
Writing
3.1 ngtho Po|e|o e nang le matshwao a nepchetseng a puo.
A maya o tla Pcl(q dipense|e tsa hae, diker‘oﬂone le dikere hokae.
B Moaa o tla Pakc clipensele tsa hae, diker‘oaone le dikere hokae?
C maya o tla Poka dipense|e tsa hae dikeragone, le dikere hokae?
D maya o tla Poka diPense|e, dil(er*qﬂone le dikere hokae?
Writing Independent Grammar Tenses Application MCQ
Writing

38 Kgetha polelo e ho lekgathe lefetile.
A O ngwetse dipdle tse ngata.
B O ngotse dipdle tse ngata.
C O ngola dipale tse ngata.
D O ngoditse dipdle tse ngata.
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Writing Independent Grammar | Synonym Application MCQ 1
Writing
39 ngtha lentswe le tshwanong le ‘bean’.
A silifera
B nyane
C Phatsima
D lerootho
Reading and | Shared | Rhyming words | Letter sound Literal MCQ 1
Phonics reading recognition
310 Ke lentswe lefe Pc|en9 le raemang le boima?
A mema
B Phatsimcl
C sia
D  botlolo
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Potso ya Bone

Bala tema e |qte|qn9 ka hloko mme o arabe dipotso.

TEMA PhOUSGtGPG - MCIGO HG PhGPOSi

“ Mamela ka hloko

/P Latela ditshupiso

5. |Ho se be le ho hlorisana

[Source: Developed for DBE 11.12.19]

Reading and | Shared | Comprehension: | Interpret graphical Inference M MCQ
Phonics reading | Reading text
comprehension

Al Ke mang HCI etsang cleto I(G me|ao HO PhOPOSi?

A  metswadle le |e|aPc1

B  batswadile matitJhere

C mctitJhere le baithuti

D  baithuti le metswadlle
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Readingand | Shared | Comprehension: Interpret Literal MCQ 1
Phonics reading | Reading graphical text
comprehension
4.2 Phousetara e bua ka eng?
A Ho mamela
B Melao
C Dir‘esepe
D Dinomoro
Readingand | Shared | Comprehension: Interpret Literal MCQ 1
Phonics reading | Reading graphical text
comprehension
4.3 Ke molao of e o buang ka ho arolelana?
A Molao wa 7
B Molao wa 5
C Molao wa 3
D Molao wa 2
Reading and | Shared | Comprehension: Interpret Literal MCQ 1
Phonics reading | Reading graphical text
comprehension

L4 Ke molao of'e o t|an9 kamora ‘Ho se be le ho hlorisana’?

A Latela ditshupiso

B Melao ya Phaposi

C Etsa sohle se mct|en3 a hao

D Boloka Phcposi e hlwekile
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Readingand | Shared | Comprehension: | Interpret graphical | Inference M SR
Phonics reading | Reading text
comprehension

4.5 O ka fumana Phousetcr‘c ena hokae?
Reading and | Phonics | Vowel Digraphs- | Letter sound Literal E MCQ
Phonics ea recognition
L6 ngtho modumo o nepchetseng.

TitJher‘e o bala mel...

A oa

B awo

C au

D o
Writing Independent Grammar | Identify Literal M MCQ

Writing Verbs

4.7 H|wc130 leetsi Mo|con8 wa 2.

A metswadlle

B arolelana

C ya hao

D le
Reading and | Phonics | Word Rhyming Application E MCQ
Phonics Recognition words

[8 Ke lentswe lefe Phousetcr‘ens le raemang le file’?

A dla
B fela

C fiela
D latile
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Potso ya Bohlano

Writing Independent | Grammar | Use of Application Moderate MCQ 3
Writing conjunctions

Bala tema e |qte|qn9 ka hloko mme o arabe dipotso.

Aq ngthd POIG'O e nang |e |e|<opan3i |e nepahetseng.

TEMA: Pdle — Matsatsi a Phomo|o a Thato

A Mome|c I(G HOI(O |eha o |<:|te|c me|co.

Matsatsi a Phomo|o a Thato
Mamela ka hloko hobane latela melao.

B
C Mamela ka hloko, empa latela melao. Matsatsi a ka a Phomo|o ya Lehlabula a ne a le monate! Nna le metswadlle
D

Mamela ka hloko mme o latele melao. ya ka ya hlooho ya kgomo e mmedi Lindo, Riaan re ne re etsa dintho tse

ngato tse monate hammoho. Ha ho tJhesc, re ne re sesa ka hara

|etan8wanc1 la habo Riaan. Re bile le boithabiso bo boholo ka boto ya hae ya

Writing Independent | Grammar Antonyms Application M MCQ 4 ho qwe|c le ho thellisa metsing. Ka matsatsi ao maemo a lehodimo a neng
Writing

a |e mcbe, mme wa Lindo (o] ||e a re isa bGeSGI(OPOhg. BGGSGI(OPO €0 |(e neng

A_|O H|wc180 lentswe leo e |enS lelat.odi la ‘dirg’. ke e rata e ne e le ka Phoofdohadi e |<90|o e the"cng, e neng e J'a Pizzc.

Kamora baesekopo, re ile ra J'a |ebeJancPo. Ntate wa ka le yena o le a re

A hlorisana isa ho ya Pa|amc thaba. Ra fumana mafika a 9autc. Nna le metswalle ya

mosa a re ile ra etsa e ka ke gqauta ya nnet.e mme ra rera ho e rekisa le ho
B ka re ile ra etsa e ka ke gauta ya nnet ho e rekisa le h
C t"\ompho reka dibaPcdiswo le diPaPadi.
D  metswdlle Beke ya ho c],ete|o ya matsatsi a Phomo|o e bile e thobisong haholo.
Ma|oPc| aronaaile a c1(0|a ho dula kampong ya ditente. Re ne re dula re
Poto|oho mo||on9 bosiu bo bong le bo bong re Phetc clipc|e tsa dithotsela
Writing Independent | Grammar Identify Literal M SR 3 mme re bina diPi"‘C' ha re ntse re hadika dipompong.
Writing adverbs
[Source: Adapted From ‘Teacher’s Friend: A Scholastic Company’ for DBE 11.12.19]
A.|| Sehella lehlalosi mola Po|e|on3.

Mcme|c mosuweHooho I(G |’1|0|(O.

Reading and | Shared | Comprehension | Identify the main idea Literal E MCQ
Phonics reading | : Reading
comprehension

5.| Pc|e € bUG I(O enS?

A Ho reka dbapadiswa le dipapadi
B Matsatsi a phomolo ya Lehlabula
C  Baesekopo ya dithotsela

D Ho reka mathungthung
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Reading and | Shared | Comprehension Identify the main Literal E MCQ 1
Phonics reading : Reading character
comprehension

52 Ke mang mophetwa wda SCHOOhO?

Readingand | Shared | Comprehension | Discusses cause Evaluation D MCQ
Phonics reading | : Reading and effect.
comprehension

A Thato

B  Riaan

C Lindo

D Ntate
Reading and | Shared Comprehension Key details Literal E MCQ 1
Phonics reading : Reading about the text | Comprehension

comprehension

55 Hobaneng metswale ¢ ne eya baeskopong?

A Ba ne ba batla ho hadka dipompong.

B Ba e batla ho shebella setshwantsho sa dithotsela
C Maemo a lehodimo a ne a le mabe.
D

Ho J'o Pizzc.

53 Metswadlle e entse eng ha ho tJhesa?

A Baile ba sesa ka |etcn8wc|nen3 la habo Riaan.
B Ba shebelletse baesekopo.

C Ba J'e|e lebeJanaPo.
D Ba badie buka.

Reading and | Shared | Comprehension: | Answers a range Inference D MCQ
Phonics reading | Reading of higher order
comprehension | questions about
the text

56 Hobaneng metswalle ¢ ne e rata letangwana la ho sesa la habo Riaan?
A Le nele nale boto ya ho qwela le ho thellsa metsing
B Le ne le na le boto ya ho qwela le diketane tsa ho Hwella thaba.
C Ba ne ba ka shebella baesekopo ba le letangwaneng;
D

Letangwana le ne le tebile mme le le sephcr‘c.

Readingand | Shared | Comprehension | Details from Reorganisation MCQ Reading and | Shared | Comprehension | Sequence the Literal MCQ
Phonics reading | :Reading | thetext Phonics reading | : Reading events in the story
comprehension comprehension

54 Metswalle e buile ka eng kcmpong? 5.1 Metswdlle e ile ya etsa eng karmora ho shebella Bcesel(opo?

A Dipa|e tsa dithotsela A Baile ba ya sesa.

B Maemo a lehodimo B Baile ba Pheta diPc|e tsa dithotsela.

C Mafikaa SGUtG C Baile ba tJheka mafika.

D Pizza D Baile ba J'c |ebeJancPo.
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Readingand | Shared | Comprehension | Answer higher Details in M
Phonics reading | : Reading order questions the text
comprehension | based on the text

MCQ 3

58 Metswadlle e ne e tla reka eng ka tJhe|ete haeba ba rekisisitse mafika a

bona a gauta?
A dibaPodiswa le dipapadi
B ditekete tsa baesekopo

C diPomPong
1 D Pizzc
Reading and | Phonemic | Consonant digraph sh Applying M SR 1
Phonics Awareness
59 ngtha modumo o nePohetseng ho q{ete”a |e|(8ethi.

tl sh th ts

Lindo ke moshemane ya mo...e.

Writing Independent | Tense Present Present D MCQ 2
Writing Tense progressive

tense

510 N90|a diPo|e|o tse |cte|cn3 haPe ho |e|<3c1the |era|e let.swell.

Ha ho tJhesa, metswadlle e sesa ka |etdn9wanen3.

A Haho tJhesa, metswalle e ne e sesa ka |etcn9wanen3.

B Haho tJhesa, metswalle e ne e ntse e sesa ka |etcn9wanen3.
C Haho tJhesa, metswalle e tla sesa ka |etan9wc1nen9.
D

Ha ho tJhesa, metswalle e sesa ka |etcn3wanen3.

GRADE 3 SESOTHO HOME LANGUAGE
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Potso ya Botshelela

Bala tema e |qte|qn9 ka hloko mme o arabe dipotso.

TEMA: Thothokiso - Lebo o bone titJhere wa hae

Lebo o bone titJhere ya hae

Ke bone titJhere wa ka ka Moclebe|o.
Ha ke |<80|we ke nnete!

Ke mo bone a reka ditlhoko tsa |c1Pen3,
ch|o kaha batho ba hlola ba etsa.

A nanabela bohobe a ba a reteleha,
mme ka nako eo a teana le mahlo aka.
A bososela mme a re,Dumela.”

Ke ne ke nahana hore ke tla shwal

“Ao, madume ... dumela, Mof umahat.sana Sesing,”
Ka honotha Jwa|ekc sethoto.

Ke ne ke nahana hore mctitJhere a mofuta oo
a q{eta nako ya ona HoHe seko|on9.

Ho feteletsa ditcba,
Mme wa ka o ne ale |e|‘1|a|<or‘en9 la ka.
Mela ya ditshelo le makotikoti e ne e le mengcta.

Sebckc sa l‘\O iPGtCI S€ Ne se |e senﬂane.

We|e He, I(G I(OPO, I(G nchana, O se |(e wa bo|e||c mme wa I(G
S€o |(e se entseng mqobqne.
KG I(Wdld mcHo a I(G mme I(CI tSl’\WGI"G mOHCI,

mme ke tshepﬂe hore o tla tscmcHa.

Batho ba bang ba nahana hore ho lokile hore re dumelle
titJhere ya rona e tscmoge hohle mona.

EmPa ha ho tluwa ka Mectebe|o,

ha ba a lokela ho ba lokdlla!

[Source: Adapted from www. poetryminute.org 10.12.19]
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Reading and | Shared Comprehension: | Punctuation Literal E MCQ 1
Phonics reading Reading
comprehension

6., ngthq Po|e|o e nang le matshwao a puo a nepchetseng.

A Bona! Na ke titJhere wa ka eo?

B Bona Na ke titJhere wa ka eo?

C Bona Na ke titJhere wa ka eo!

D Bona Na ke titJhere! Wa ka eo?
Component | Skill Sub Skill Content | Cognitive | Level of | Question | Term

Level Difficulty Type

Readingand | Shared | Comprehension: Reading | Grammar Literal M MCQ 1
Phonics reading | comprehension

Reading and | Shared Comprehension | Details in the text Literal MCQ
Phonics reading : Reading
comprehension
6l Lebo o bone mang ka Moqvebe|o?
Lebo o bone ... wa hae.
A mosuwehlooho
B titJhere
C motswalle
D mme
Reading and | Shared Comprehension | Identify setting in Literal MCQ
Phonics reading : Reading the text
comprehension
6.2 Thothokiso e etsahala hokae?
Thothokiso e etsahdla ...
A |ebo|en9 la diPaPadi.
B |aebor‘ar‘en3.
C seko|on9.
D |eben|<e|en3.
Reading and | Shared Comprehension | Sequencing Literal MCQ
Phonics reading : Reading
comprehension
6.3 H|ch|aman30 dintho J'Wd|o kaha di hlaha temeng.
A Ditlhoko tsa |cPen9, bohobe, ditslwe|o, makotikot.i
B bohobe, ditshe|o, mqkotikot.i, ditlhoko tsa |aPen9
C ditsheb, mqkotikoti, ditlhoko tsa |0Peng, bohobe
D mckotikoti, ditlhoko tsa |aPen3, bohobe, ditshelo
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65 ngtha POIC'O € nang |e |e|<oPan3i |e nePahetsenS.

A Mela e mengata hakadlo ya ditshelo le makotikoti ebe Phaposi e
nyane ya ho ipcta.
B Mela e mengctc hakaalo ya ditshelo le makotikoti Pe|e ho Phqposi e
nyane ya ho ipqtd.
C Mela e mengqta hakaalo ya ditshelo le makotikoti hobane PhaPosi e
nyane ya ho ipqta.
D Mela e mengcta hakadlo ya ditshelo le makotikoti, empa Phaposi e
nyane bckeng sa ho ipata.
Reading and | Shared | Comprehension: Reading | Rhyming Literal E MCQ 1
Phonics reading | comprehension words

6.6 ngtho lentswe ho tswa thothokisong le raemang le sebela.

A

B
C
D

boima

nancbe|a

buile

se€sda
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Reading and | Shared Comprehension Higher order Inference MCQ 3
Phonics reading ‘Reading
comprehension
6.1 Hobcneng Lebo a ne a tshwere moya wa hae?
Lebo o tshwere moya wa hae hobane o ne a ...
A tshaba hore titJhere o tla tlaleha boitshwaro ba hae.
B thdbetse ho bona titJhere wa hae.
C nale tJantJe||o ya ho ya se|<o|on3.
D le dit"\ong tsa titJhere wa hae.
Reading and | Shared :Reading Tenses Literal MCQ 1
Phonics reading Comprehension
68 ngtho Po|e|o e ho Lekgcthe lefetile letswelli.
A Ke tla honotha J'Wq|e|<c sethoto.
B Ke ne ke ntse ke honotha J'W<:||e|(a sethoto.
C Ke honotha J'wc|e|(c sethoto.
D Ke ne ke honotha J'Wd|e|<c sethoto.
Reading and | Shared Comprehension | Tenses Literal MCQ 1
Phonics reading :Reading
Comprehension

6.9 Hwaya lelatodi la lentswe ‘leshano’, thothokisong ena.
A hantle
B nnete
C fosahetse
D

nﬂenﬂcne
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Reading and | Shared Comprehension | Contractions Literal MCQ
Phonics reading ‘Reading
Comprehension

610 Ke lentswe lefe le tshwcncng le |<300|a?

A bohdle

B tlama

C Phaphatha

D seha
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Potso ya Bosupa

Bala tema e |qte|qn9 ka hloko mme o arabe dipotso.

TEMA: Pdle - Mabu

Mabu

Mabu o rata ho bala. Metswalle ya hae e ya mo q,a|a hobane a ka mpa a
bala ho e na le ho ban|c diPaPcdi tsa video.
Ka letsatsi le |en9 Mabu o ne a bala ditaba makazeneng ka seretse se
tJhesanS. A bolella metswalle ya hae ka tsohle tse bckang seretse se
tJhesang ho r‘opohc. Bekeng e |cte|an9, Phcposi ya hae e ne e filwe
r‘oJeke ka seretse se tJhescng. Motho e mong le e mong o ne a batla
Mabu seHoPhenS sa bona. Mabu o ne a beilwe seHoPhenS le Lebo le Jakobo.
Pr‘oJeke e ne le ka ho etsa Phousetcr‘a, le ho bopc set.shwantsho sa
seretlse se tJhescng. Mabu o ile a arolelana tsebo le basebetsi mmoho le
yena. Ba ile ba ya le laeborari ho etsa diphuputso.

SeHoPho se ne se kopana habo Jakobo ka Laboraro ho etsa Phousetcr‘a.
Ka Moq{ebe|o, ba ne ba kopcna habo Lebo ho bopc setshwantsho sa
serelse se tJhesonS sa bona. Ba ile ba boPo serelse se tJhesanS ba
sebedisa khateboto eo ba i|en3 ba e Pentc sootho. chc, ba sebedisa
|etsoPa le |e|<9ubedu ho etsa seboko se senyane. Seretse se tJhesang se ne
se shebahala e le sa nnete. Mabu, Lebo le Jakobo ba ne ba le motlotlo
haholo ka mosebetsi wa bona.

Ba ile ba isa Pr‘oJeke ya bona ka Mantaha. Re a leboha ka tiwaelo e ntle ya

Mabu, ba fuwa matshwao a A+.
[Source: www.kSlearning.com 15.12.19]

Readingand | Shared Comprehension Key details in Literal MCQ
Phonics reading : Reading the text
comprehension
12 N90|a lentswe ho qete||c Po|e|o.
Mabu o rata ho ... ho feta ho baPa|a cliPaPccli tsa video.
A arolelana
B clclq
C  bdla
D n90|a
Readingand | Shared Comprehension Key details in Inference MCQ
Phonics reading : Reading the text
comprehension
1.3 Ba ne ba etsetsa Phousetcr‘c habo mang?
A Jwadlane
B Lebo
C Jakobo
D Mabu
Readingand | Shared Comprehension | Sequence of Reorganis MCQ
Phonics reading : Reading events in the ation
comprehension | text

Readingand | Shared Comprehension | Identify the main | Evaluation MCQ 1
Phonics reading : Reading idea
comprehension

7.4 Nomora dipo|e|o tse |ate|on3 ho ya ka tatellano ya diketsahalo.

Ba ile ba sebedisa |etsopa le |e|<3ubedu.

Ba ile ba Pentc khateboto sootho.

11 Pdle e bua ka eng?
A Ho bopa setshwantsho sa seretse se t jhesang
B Ho dhantlo
C  Ho bapala dipapadi tsa video
D

Ho etela metswadlle
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BO ||e bCI etsa sebol(o se senﬁane.

Ba ile ba sebedisa khateboto.
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Readingand | Shared | Comprehension: Reading | Details in Literal E MCQ 1 Component | Skill Sub Skill Content Cognitive | Level of | Question | Term
Phonics reading comprehension the text Level Difficulty Type
Writing Independent | Grammar | Alphabetical Application D MCQ 1
Writing order

15 Baile ba isa Pr‘oJeke neng?
18 Ke lenane lefe le bontshang tatellano e nepahetseng ya ditlhaku tsa

A Moctebe|o nteterwane?
B Laboraro A seretse, ProJeke, Moctebe|o, Lebo
C Mantdha B Moqebe|o, seretse, Lebo, ProJeke
D Labobedi C Lebo, Moqebe|o, ProJeke, sereltse
D ProJeke, Lebo, seretse, Moctebe|o
Component | Skill Sub Skill Content Cognitive | Level of Question | Term
Level Difficulty Type
Component | Skill Sub Skill Content Cognitive | Level of | Question | Term
Writing Shared Comprehension | Answers a range | Inference D MCQ 2 Level Difficulty Type
phonics reading :Reading of higher order . . —
comprehension questions about Readllng and Shar_ed Phonics Grammar Application M MCQ 3
the text Phonics reading

19 H|w030 lehlalosi.

SeHoPho se ile sa arodlelana tsebo ka boitumelo.

A Lerato la Mabu la ho dha. A se ile

76 Lebako IG Hor‘e SGHOPI’K] se 'FUWG matshwco a A+ e nee |e |e1oe?

B Ba ne ba sebetsa ka seHoPhq. B boitumelo

C Baile ba sebedisa Pente e sootho. C arolelana

D Lerato la Mabu la ho bdla. D SeHOPhC'

Component | Skill Sub SkKill Content Cognitive | Level of | Question | Term

Component | Skill Sub Skill Content Cognitive | Level of | Question | Term Level Difficulty Type

. . Level Difficulty Type Writing Independent Grammar Suffixes Application D SR 3
Reading and | Shared Comprehension | Answers arange | Inference D MCQ 1 Writing
phonics reading | :Reading of higher order

comprehension question about
the texts 110 H|w030 seHongwanthao |entswen9 “motho”.

1.1 O nahana hore hobcneng ha e mong le e mong a ne a batla Mabu
seHoPheng sa bona?
A O ne a rata batho.

B Oneanale tsebo e ngatc.

C Onearata diPaPodi tsa video.
D O ne ale motlotlo.
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Component | Skill Sub Skill Content Cognitive | Level of | Question | Term
Level Difficulty Type
Writing Independent | Grammar Syllabification | Application D SR 4
Writing
1l Arola lentswe le sehe”etsweng ho ya ka dinoko.
Mabu o ile a arolelana tsebo le basebetsi mmoho le yena.
A a- ro- le- la-na
B aro- le- lana
C  arole- lana
D  aro- lela-na
Component | Skill Sub Skill Content Cognitive | Level of Question | Term
Level Difficulty Type
Writing Independ | Grammar Prepositions | Application E MCQ 3
W:iting
112 Qetella Po|e|o ka ho n90|a leetelli le nepchetseng.
Lebo o ne a bile ale ...seHoPhc sa bo Mabu.
A ka hara
B hodima
C ho
D ko
PAGE 4 5mmmmm
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Memorandamo ona o na le maqgephe a 12.

DITEMA Boemo ba bothata
Tema ya 1: Pale - Karabo e bohlale E: Bonolo
Tema ya 2: Resepe — Bohobe bo M: Mahareng
entsweng ka Dipanana
T: Thata

Tema ya 3: Pale- Mokotla wa sekolo
wa Maya o motjha

Tema ya 4: Phousetara - Melao ya
phaposi

Tema ya 5: Pale - Matsatsi a phomolo
a Thato

Tema ya 6: Thothokiso - Lebo o bone
titjhere wa hae

Tema ya 7: Pale - Mabu

ya ka ya rora ka kotloloho ho
Tauhadi.

3 2w «
2 . . . ow®| S ol &
No. Karabo e lebelletsweng i Diagnostic/Error Analysis € < -g ] ..g
© 39 38| ¥
= m 9 e
o 2
TEMA YA PELE: Karabo e bohlale
1.1 | A | Tauhadi Ke e nngwe ya baphetwa empa 3 1
eo e seng morena wa diphoofolo.
B | Tau 1 | Karabo e nepahetseng. E 4
C | Phokojwe Phokojwe ke phoofolo e bohlale
empa ha se morena wa
diphoofolo.
D | Lengau Tonki ke e nngwe ya baphetwa 1
empa ha se morena wa
diphoofolo.
1.2. | A | Eile yaedimola. 1 | Karabo e nepahetseng. E 4 1
E ile ya rora. Karabo e kgonehang, empa e 3
seng ketso ya pele.
C | E ile ya halefa. O amahanya bohale le ho rora. 2
D | Eile ya rorela Tauhadi. Karabo e kgonehang empa ha e 1
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1.3. |A | E ne e le morena wa Karabo e kgonehang, empa e 3 c | hofeta O ferekanya makopanyi le >
diphoofolo. fosahetse. makgethi.
B | E ne e thabile. O ferekanya maikutlo a ho thaba 1 D | monate ho feta 1 | Karabo e nepahetseng. M 4 2
le ho nyahama. 1.9 |, |bala Ho raema ho nepahetseng, empa 3
C | E ne e nyefotswe. 1 | Karabo e nepahetseng. D 2 ha e amane le tema.
D | E ne e ghekellwa ke Karabo e kgonehang, empa e rorile Ha a utlwisisi mohopolo wa
Phokoiwe seng ho mophetwa ya mantswe a raemang.
JWe. nepahetseng. Cc | matla 1 | Karabo e nepahetseng. M 4 2
D botsa O ferekanya modumo wa ho 5
1.4. | A | Tauhadi, Tonkile Lengau Tatellano e nepahetseng, empa 2 getela le mantswe a raemang.
mophetwa a le mong o siilwe. 1.10 | A | hobane 1 | Karabo e nepahetseng. M 4 4
B Phokojwe , Lengau le Tatellano e fosahetseng mme 1 5 | kahoo
-Il_-grr:k;u Tonki. Tauhadi le mophetwa a le mong o siilwe. C Tempa O bontsha tshebediso e fokolang >
C Phosliojv:/e ’ Tatellano e fosahetseng. o kapF; ya melao ya puo (makopanyi).
Tauhadi, Tonki, Lengau le | 1 M 4 3 TEMA YA BOBEDI: Resepe
D : K h : .
Phokojwe SIS SIS 2.1 bohobe bo bosootho Kgokahano e akaretsang le
. A mefuta ya bohobe, Ha e amane le
1.5. | A | Phokojwe 1 | Karabo e nepahetseng. D |4 1 tema. y
B Lengau Karabo e kgonehang, empa 3 bohobe bo entsweng ka
lengau le leshano. B dipanana 1 | Karabo e nepahetseng. E 4 3
c | Tonki O ferekanya bohlale le nnete. 2
- bohobe bo entsweng ka O ferek i ko | fut
D | Tauhadi Ha ho kutlwisiso ya potso. 1 C erekanya metswako le mofuta 2
. botoro wa bohobe.
. bohobe bo bakwang O ferekanya setshwantsho sa 3
5 Tau e roretse hodimo. IHe?e?i?etg?sl(me/erI]I?gdﬁell(eI;%ﬁLhe ) ralebaka le mofuta wa bohobe.
letlang. g 22 | A |tse butswitseng 1 | Karabo e nepahetseng. E 4 3
c Tau e ile ya rorela hodimo. Ho se toloke hantle lekgathe 5 B tse mafura O ferekanya karabo e 3
lefetile le lekgathe letlang. nepahetseng le taelo.
p | Tau e rorela hodimo. Ho se toloke hantle lekgathe 5 c | tse tswekere Karabo e kgonehang empa ha e
lejwale le lekgathe letlang. amane le tema.
1.7 | A | tauhadi O ferekanya bong le bongata. 3 p | botoro O ferekanya karabo e 2
nepahetseng le motswako.
g |tua O ferekanya mopeleto wa tau (ua 2 23 |, |Kopanya tswekere le O ferekanya karabo le taelo ya 3
a0 le au). botoro. pele.
C 1 | Karabo e nepahetseng. M 4 1
: : P 9 B Kopanya metswako e O ferekanya tatellano ya ditaelo.
D ditauhadi O ferekanya bong, bongata le 1 ommeng
melao ya ho peleta. Bokella metswako yohle. 1 | Karabo e nepahetseng. D 4 2
1.8 | o | setebela lephoka O ferekanya lebitso le lekgethi. 2 D Baka bohobe. O ferekanya taelo ya pele le ya
ho getela.
B monate Karabo e fosahetseng. Ha e 1 d
amane le tema.
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No.

Karabo e lebelletsweng

Matshwao

Diagnostic/Error Analysis

Boemo ba

bothata

Boemo ba

tshebetso

Kotara

Ralebaka o kopanya
tswekere, lebese,
butswitseng, dipanana,
ommeng, metswako e
ommeng le sota,ya ho
baka.

Ralebaka o kopanya
tswekere, lebese,

D | dipanana tse butswitseng,
metswako e ommeng, le,
sota ya ho baka.

2.9

Ralebaka o baka bohobe
bo entsweng ka dipanana.

Karabo e nepahetseng.

2.10

botoro, dipanana, folouru,
lebese, letswai,mahe,sota
ya ho baka, tswekere

Karabo e nepahetseng.

TEMA

YA BORARO: Mokotla wa sekolo wa Maya o motjha

3.1

Mofumahadi Selemela

1

Karabo e nepahetseng.

B | Mofumahatsana Selemela

O ferekanya dithaetlele

(Mofumahatsana le mofumahadi).

C | Monghadi Selemela

O ferekanya bong.

D | Mofumahatsana Selema

O ferekanya difane (Selemela le
Selema).

3.2

A | kgalase, buka, sekere,

pensele

B | buka, sekere, pensele,

kgalase

C | pensele, kgalase, buka,
sekere

O bontsha bokgoni bo fokolang
ba tatellano ya ditlhaku tsa
nteterwane.

D | buka, kgalase, pensele,

sekere

Karabo e nepahetseng.

3.3

O tla sebedisa
disebediswa tsa hae tsa ho
ngola tse ntjha le mokotla
wa sekolo.

Karabo e nepahetseng.

3 8w m
2 : . : o® S o k
No. Karabo e lebelletsweng = Diagnostic/Error Analysis £ < -g 7] 5
5 88 2| x
= m o 9
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2.4 tswekere, botoro, mahe,
A | lebese, dipanana, folouru 1 | Karabo e nepahetseng. D 4 3
le letswai
B tswekere, botoro, diapole,
folouru le letswai
tswekere, mahe, bohobe,
C . ) O ferekanya lenane le
dipanana le letswai nepahetseng la metswako 2 2
bohobe, diapole, lebese, P 9 ’
D | letswai, vanilla, tswekere le
dipanana
2.5 panana e dibutswitseng O sebedisitse molao wa bongata
A ) : 3
ho lekgethi bakeng sa lebitso.
dipanana tse dibutswitseng O sebedisitse molao wa bongata >
mantsweng kaofela.
C | dipanana tse butswitseng | 1 | Karabo e nepahetseng. M |4 3
panana e butswitseng Ha a bontshe kutlwisiso ya molao 1
wa bongata.
2.6 Lentswe le nepahetseng le
A | kopanya raemang empa ha le amane le 3
tema.
B | dipanana 1 | Karabo e nepahetseng. M 4 3
O bontsha tsebo e fokolang ya
C | mahe 1
temoso ya medumo.
D Ha ho kutlwisiso ya mantswe a
arola
raemang.
27 |A |a-e 1 | Karabo e nepahetseng. E 4 3
B |i-e Tsebo e fokolang ya
C |o-e didumannotshi tse sebediswang >
mantsweng.
D |u-e
2.8 Ralebaka o kopanya
tswekere, lebese,
A | dipanana tse butswitseng, | 1 | Karabo e nepahetseng. M 4 3
metswako e ommeng le
sota ya ho baka.
Ralebaka, o kopanya,
tswekgre, Iebe§e, O bontsha kutlwisiso ya
butswitseng, dipanana,
B matshwao a puo empa ha a 2
ommeng, metswako e :
kgone ho a sebedisa ka nepo.
ommeng, le, ya ho baka,
sota
GRADE 3 SESOTHO HOME LANGUAGE PAGE 4 9==mmm=

3.4

A | Ho etsa karete bakeng sa
motswalle wa hae wa

hlooho ya kgomo.

Karabo e nepahetseng.
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B | Ho etsa karete bakeng sa O ferekanya dintlha tsa bohlokwa 3 3.8 | A | O ngwetse dipale tse O ferekanya bongata le lekgathe 1
titihere wa hae. temeng. ngata. lefetile.
C | Ho etsa memo. Karabo e kgonehang empa e sa 1 B | O ngotse dipale tse ngata. | 1 | Karabo e nepahetseng. M 4 1
amane le tema. : .
D | Ho etsa mokotla wa hae o O lahlehelwa ke kgokahano ya 2 C | O ngola dipale tse ngata. O ferekanya nggathe lejwale le 2
. lekgathe lefetile.
hatsime dintlha temeng. : . .
P . D | O ngoditse dipale tse Tshebediso e fokolang ya 3
3.5 | A | mekotla ya dikolo O sebedisa molao wa bongata 2 ngata. lekgathe lefetile.
mantsweng oohle. _
B | mokotla wa dikolo O sebedisa molao wa bongata 3 39 |A |silifera Kama_no e fokolang le lentswe 3
mabitsong a fetotsweng phatsima.
sebakeng sa lebitso. B | nyane O ferekanya mantswe a raemang 1
C | mekotla ya sekolo 1 | Karabo e nepahetseng. M 4 1 le mahlalosonngwe.
D | mokotla wa sekolo Ha a utiwisisi molao wa bongata. 1 C | phatsima 1 | Karabo e nepahetseng. M 1
36 |A | Haanahana ka . 3 D | lerootho @) ferekgnya mahlalosonngwe le 2
. . O ferekanya dintlha tsa bohlokwa malatodi.
disebediswa tsa hae tse temeng. 3.10 | A | mema Karabo e kgonehang empa 3
ntjha tsa ho ngola. mantswe a raemang a sa
B | Ha a nahana ka yunifomo O ferekanya dintlha temeng. 2 nepahala.
ya hae e ntjha B | phatsima 1 | Karabo e nepahetseng. M 1
S— ' C |sila O ferekanya modumo wa pele/ o 2
C | Ha aja dijo tsa hae tsa Karabo e kgonehang empa ha e 1 galang le lentswe le raemang.
motsheare sekolong. amane le tema. D | botlolo Karabo e kgonehang empa ha e 1
D | Ha a hlwella betheng. 1 | Karabo e nepahetseng. M 4 3 amane le tema.
37 |A | mava o tla paka dipensele TEMA YA BONE: Melao ya phaposi
' y P P O bontsha kutlwisiso e itseng ya 4.1 A metswalle le lelapa Kutlwisiso e fokolang ya tema. Ha 1
tsa hae, dikerayone le matshwao a puo empa a sa e amane le tema.
dikere hokae. kgone ho a sebedisa ka nepo. B batswadi le matitjhere JCV)V :lrgfarlEg{ﬁob:;h;::nzi:zllgo 3
B |Mayao tla} paka dipensele | 1 E 4 L C stttz U ol iuil 1 | Karabo e nepahetseng. M 4 1
tsa hae, dikerayone le Karabo e nepahetseng. Kaotho valent :
dikere hokae? D | baithuti le metswalle fege(laa r?oytas V\?: tzvr\;\eeﬁge swang 2
C | maya o tla paka dipensele O bontsha kutlwisiso e itseng ya 2 42 | p |Homamela O ferekanya dintlha le sehlooho. 3
tsa hae dikerayone, le matshwao a puo empa a sa B | Melao 1 | Karabo e nepahetseng. E |4 1
dikere hokae? k h bedi k :
gone ho a sebedisa ka nepo. c | Diresepe O ferekanya mefuta ya tema. 1
D | maya o tla paka dipensele, 2 D Dinomoro O ferekanya tsebiso o
dikerayone le dikere phousetareng.
hokae? 4.3 A Molao wa 7 Ha ho kutlwisiso ya potso le 1
phousetara.
GRADE 3 SESOTHO HOME LANGUAGE PAGE 51 GRADE 3 SESOTHO HOME LANGUAGE s PAGE 52




§ 4 S o o § 8 £ o o
No. Karabo e lebelletsweng < Diagnostic/Error Analysis 8 E -g § -g No. Karabo e lebelletsweng > Diagnostic/Error Analysis g ;‘f = § -g
g 28/ 28 2 & 838 3|«
= @ g 2 = 0 g 2
o 2 o &
B Molao wa 5 O ferekar)ya diketso tsa ho arola 2 4.11 | ka hloko 1 | Karabo e nepahetseng. M 4 3
le ho hlorisana. TEMA YA BOHLANO: Matsatsi a phomolo a Thato
Molao wa 3 O ferekanya mantswe a 5.1 Ho reka dibapadiswa le O ferekanya mesebetsi temeng
C bontshang botho (tthompho le 3 A | divapadi empa e seng mohopolo o ka 3
mosa). pap sehloohong.
Molao wa 2 1 | Karabo e nepahetseng. E 4 1 Matsatsi a phomolo ya 1
44 | , | Latela ditshupiso O ferekanya lentswe latela le 3 B | Lenlabula 1 | Karabo e nepahetseng. E 4
kamora.
phousetara le dikahare. C mohopolo wa sehlooho. Ha o 2
¢ | Etsa sohle se matleng a 1 | karab het e 4 1 amane le tema.
hao arabo e nepahetseng. D Ho reka mathungthung O amahanya mathungthung le 1
p | Boloka phaposi e hiwekile Molao oo ke kgoneho empa ha o 1 baesekopo. Ha o amane le tema.
amane le tema. 5.2 | p | Thato 1 | Karabo e nepahetseng. E 4 1
4.5 Ka phaposing ya ho rutela | 1 | Karabo e nepahetseng. M 4 1 Riaan
B O ferekanya baphetwa ho tswa
46 |A |oa O bontsha kgopolo e fokolang e y Y
B |awo bonwang ya mopeleto. 2 c | Lindo temeng le mophetwa wa >
C | au sehlooho.
D | ao 1 | Karabo e nepahetseng. E 4 1 p | Ntate
4.7 | A | metswalle O ferekanya lebitso le leetsi. 2 5.3 Ba ile ba sesa ka
B | arolelana 1 | Karabo e nepahetseng. M 4 1 A Ieltangwaneng la habo 1 | Karabo e nepahetseng. E 4 1
C | yahao O ferekanya leemedi le leetsi. Riaan. :
le 0 ferek leetsi le leetelli 2 B | Ba shebelletse baesekopo. O ferekanya dintlha temeng. 2
D erekanya leetsi le leetetl. o Ba jele lebejanapo. Karabo e kgonehang empa e se
48 | p |ala karabo e nepahetseng.
B [ fola Ha a kgone ho hlwaya mantswe a 2 p | Ba badile dibuka. Karabo e kgonehang, empa ha e
C |fiela raemang. amane le tema.
latile 5.4 Dipale tsa dithotsela 1 | Karabo e nepahetseng. M 4 3
D 1 | Karabo e nepahetseng. E 4 1 58 | Maemo a lehodimo O ferekanya dintlha tsa bohlokwa
4.9 Mamela ka hloko leha o temeng.
A latela melao. C | Mafika a gauta grl;eerﬁganya mesebetsi ya kantle
Mamela ka hloko hobane O bontsha tshebediso e . 2 D | Pizza O ferekanya diketsahalo temeng. 2
B fosahetseng ya makopanyi. 5.5 Ba ne ba batla ho hadika
latela melao. ! I~
A | dipompong. Ho se utlwisisi potso. 1
Mamela ka hloko, empa
C Ba ne ba batla ho shebella
latela melao. B | setshwantsho sa Karabo e kgonehang empa e 3
: seng lebaka la sehlooho.
D SEITOR L2 Ll Shed [ @ 1 | Karabo e nepahetseng E 4 dithotsela. -
Iate!e melao. C itz & felieelng & de el 1 | Karabo e nepahetseng. D 4 1
4.10 | o | hlorisana le mabe.
: Ho ja pizza. O etsa geto e fokolang pakeng
B | mosa O ferekanya ketso le lebitso. 2 D tsa dintlha temeng.
C | tthompho
D | metswalle 1 | Karabo e nepahetseng. M 4 4
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5.6 Le ne le na le boto ya ho
A | Qwela le ho thellisa 1 | Karabo e nepahetseng. D 4 2
metsing.
Le ne le na le boto ya ho 3
B | qwela le diketane tsa ho O etsa geto e fokolang pakeng
hiwella thaba. tsa dintlha temeng.
Ba ne ba ka shebella 2
C | baesekopo ba le Ho se utlwisisi potso.
letangwaneng.
Letangwana le ne le tebile Karabo e kgonehang empa ha e 1
D | mme le le sephara. amane le tema.
5.7 A Ba ile ba ya sesa. O ferekanya diketsahalo tsa pele 3
le ka mora tsona.
3 B_a ile ba pheta dipale tsa O ferekanya tatellano ya 2
dithotsela. diketsahalo.
c Ba ile ba tjheka mafika. Kamano e fokolang empa ha e 1
amane le tema.
D |Baile ba ja lebejanapo. 1 | Karabo e nepahetseng. E |4 1
B ditekete tsa baesekopo Kamano e fokolang empa ha e 1
amane le tema.
c dipompong Karabo e kgonehang empa e se 3
karabo e nepahetseng.
pizza O ferekanya diketsahalo 2
D baesekopong le diketsahalo
temeng.
5.9 tl- 1 | Karabo e nepahetseng. M 4 1
5.10 Ha ho tjhesa, metswalle e _ 2
O ferekanya lekgathe lejwale
A | ne e ntse e sesa ka letswelli le lekgathe lefetile
letangwaneng. letswelli
Ha ho tjhesa, metswalle e 4 2
B | ntse e sesa ka 1 | Karabo e nepahetseng. D
letangwaneng.
c Ha ho yhesa, metswalle e O ferekanya lekgathe lejwale 2
tla sesa ka letangwaneng. letswelli le lekgathe letlang.
D Ha ho tjhesa, metswalle e O ferekanya lekgathe lejwale 3
sesa ka letangwaneng. letswelli le lekgathe lejwale.
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TEMA YA BOTSHELELA: Lebo o bone titjhere wa hae
6.1 mosuwehlooho Kamahano e fokolang le
A 2
baphetwa temeng.
B | titihere 1 | Karabo e nepahetseng. E 4 1
o motswalle Kamahano e fokolang ya tema
mme ha e amane le tema.
p | mme Ke e mong wa baphetwa empa 3
ha se karabo e nepahetseng.
6.2 | A |lebaleng la dipapadi.
Kamahano e fokolang le sekolo le
B | laeborareng. sebaka sa diketsahalo.
C | sekolong.
D | lebenkeleng. 1 | Karabo e nepahetseng. M |4 1
6.3 ditlhoko tsa lapeng,
A | bohobe, ditshelo, Karabo e nepahetseng. M 4 1
makotikoti
bohobe, ditshelo,
B | makotikoti, ditthoko tsa
lapeng
ditshelo, makotikoti,
C | ditthoko tsa lapeng, Pherekano ya tlhahlamano ho >
tswa temeng.
bohobe
makotikoti, ditthoko tsa
D lapeng, bohobe, ditshelo
6.4 Bona! Na ke titjhere wa ka
A " 1 | Karabo e nepahetseng. D 4 1
€0’
Bona Na ke tihere wa ka Ha a utlwisisi tshebediso ya
B 2
eo? letshwao la makalo..
C Bona Na ke titjhere wa ka Ha a utlwisisi tshebediso ya >
eo! letshwao la potso.
— '
Bona Na ke titjhere! Wa ka Ha a utlwisisi tshebediso ya
D 3
eo? matshwao a puo.
6.5 Mela e mengata hakaalo
ya ditshelo le makotikoti
A ebe phaposi e nyane O bontsha tshebediso e
. fosahetseng ya melao ya
bakeng sa ho ipata. thutapuo (makopanyi). 2
Mela e mengata hakaalo
B | Y@ ditshelo le makotikoti
pele ho phaposi e nyane
bakeng ya ho ipata.
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Mela e mengata hakaalo p | nyenyane O ferekanya makgethi le >
ya ditshelo le makotikoti malatodi.
C . 6.10 | A | bohale Kutlwisiso e fokolang ya
hobane phaposi e nyane B [ tama mahlalosonngwe 2
bakeng sa ho ipata. C | phaphatha
Mela e mengata hakaalo D | seha 1 | Karabo e nepahetseng. M 4 1
D |Ya ditshelo le makotlkotl, 1 | Karabo e nepahetseng. M 4 1 TEMA YA BOSUPA: Mabu
empa phaposi e nyane 7.1 Ho bopa setshwantsho sa
bakeng sa ho ipata. A ; ih 1 | Karabo e nepahetseng. M |4 1
6.6 |, |boima Ha a utlwisisi mantswe a 1 HlELEs 2 szl
raemang. Ho aha ntlo Kamahano e akaretsang le ho
B | nanabela 1 | Karabo e nepahetseng. E 4 1 B aha empa ha se karabo e 2
c buile Ke karabo e kgonehang empa ha nepahetseng.
e amane le tema. Ho bapala dipapadi tsa Kamah tokoland |
D | sesa O ferekanya lentswe le raemang 5 c | . amahano € lokolang le e nngwe 1
le ho arohanngwa ka dinoko video ya dintlha temeng.
6.7 tshaba hore titjhere o tla D | Ho etela metswalle O ferekan -
ya dintlha temeng. 3
A , 1 | Karabo e nepahetseng. D 4 3
tlaleha boitshwaro ba hae. . 2 72 |, |arolelana Karabo e kgonehang empa ha se 3
g | thabetse ho bona titihere Ke karabo e kgonehang empa ha 5 karabo e nepahetseng.
wa hae. e amane le tema. B qala Kamahano e fokolang le e nngwe >
c | le tjantjello ya ho ya O amahanya titjhere le sekolo 1 bal ya dinflha temens.
sekolong. ' © | EE 1 | Karabo e nepahetseng. E 4 1
5 le ditlhong tsa titjhere wa Kamahano e fokolang, empa ha 3 o | ngola Karabo e kgonehang empa ha e 1
hae. se karabo e nepahetseng. amane le tema.
68 Ke Tla honotha twalek 7.3 | A | Jwalane Ha e amane le tema. 1
) A e tla honotha jwaleka O ferekanya lekgathe letlang le 1 B Lebo Ke e mong wa baphetwa empa 3
sethoto. lekgathe lefetile letswelli. ha se karabo e nepahetseng.
Ke e ke nise ke honotha C | Jakobo 1 | Karabo e nepahetseng. E 4 2
R [, i | vereis e neehsecrs M 4 5 D Mabu Ke e mong wa baphetwa empa 3
J ha se karabo e nepahetseng.
7.4 Baileb bedi
Ke honotha jwaleka O ferekanya lekgathe lejwale a lie ba sebedisa 3
C | sethoto. letswelli le lekgathe lefetile 3 letsopa le lekgubedu. Karab hat
letswelli. _ arabo e nepahetseng.
K e honotha iwalek Ba ile ba penta o Ha tatellano e sa nepahala kahoo ho
5 € ne ke honotha jwaleka O ferekanya lekgathe lefetile le 5 khateboto sootho. 1 na le pherekano ya tatellano ya D 4 2
sethoto. lekgathe lefetile letswelli. Ba ile ba etsa seboko 4 diketsahalo temeng.
se senyane.
6.9 A hantle O ferelfanya medumo e galang le 1 28 2 o2 eeliei g
lelatod. khateboto L
B ?onsee;[t?etse 1 Ezr:bk‘;gnneeﬁzle;ﬁ;nh% ohapang E 4 1 7.5 Mogebelo O ferekanya letsatsi leo ba ileng
ba kopana ka lona bakeng sa ho
c pakleng tsa mahlalosonngwe le 3 A aha seretse se tjhesang le letsatsi 3
malatodi. la ho isa projeke.
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C | t-se-bo fokolang ba tsebo ya dinoko.
D |ts-ebo
712 | A | kahara 1 | Karabo e nepahetseng. E 4 3
B | hodima
c |ho Tshebe.diso e fosahetseng ya 3
maetelli.
D | ka
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Laboraro O ferekanya letsatsi leo ba ileng
B ba kopana ka lona bakeng sa 3
phousetara le letsatsi la ho isa
projeke.
C | Mantaha 1 | Karabo e nepahetseng. E 4 1
Labobedi Kgokahano e fetelletseng ho
D matsatsi a beke, empa ha e 1
amane le tema.
7..6 | p | Leratola Mabu la ho aha. Ho se utlwisisi potso. 1
B Ba ne ba sebetsa ka Karabo e kgonehang empa ha se 3
sehlopha. lebaka le ka sehloohong.
c Ba ile ba sebedisa pente e O nka geto e fokolang ka dintlha o
sootho. temeng.
p | Leratola Mabulahobala. |4 |karabo e nepahetseng. D 4 2
7.7 A O ne a rata batho. Karabo e kgonehang empa ha e 1
amane le tema.
B |Oneanaletseboengata. | | | Karabo e nepahetseng. D 4 1
c O ne a rata dipapadi tsa O toloka dintlha ka tsela e 5
video. fosahetseng temeng.
D O ne a le motlotlo. Kamahano e fokolang le dintlha 3
temeng.
7.8 seretse, projeke,
A Moqgebelo, Lebo
Kutlwisiso e fokolang ya tatellano 3
B Mogebelo, seretse, Lebo, ya ditlhaku tsa nteterwane.
projeke
c Lebo, Mogebelo, projeke, 1 Karabo e nepahetseng. E 4 3
seretse
D projeke, Lebo, seretse, Kutlwisiso e fokolang ya tatellano 3
Moqgebelo ya ditlhaku tsa nteterwane.
79 | A |seile O ferekanya lephethi le mahlalosi. 1
B | boitumelo 1 | Karabo e nepahetseng. M 4 3
C | arolelana O ferekanya maetsi le mahlalosi. 3
D | sehlopha O ferekanya mabitso le mahlalosi. 2
7.10 Karabo e nepahetseng e a
“tho ! | hlokeha. D |4
7.11 tse-bo 1 Tatellano e nepahetseng e a D 4
hlokeha.
B |ts-e-bo Ho bontshwa hwa bokgoni bo 2
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