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1. INTRODUCTION 
 

The diagnostic resource bank of items aims to improve the relationship between 

assessment and classroom instruction. Assessment for learning is the process of 

gathering information about a learner’s learning from a variety of sources, using a 

variety of approaches, or ‘assessment tools’, and interpreting that evidence to enable 

both the teacher and the learner to determine where the learner is in his or her learning; 

where the learner needs to go; and how best to get there. Teachers can adjust 

instructional strategies, resources, and environments effectively to help all learners 

achieve grade specific outcomes only if they have accurate and reliable information 

about what their learners know and are able to do at a given time. 

When findings of assessment results are used to improve classroom practice, learner 

performance in general can improve. The diagnostic assessment questions are 

designed to fulfil three purposes of assessment: namely to,  

 reveal the misconceptions learners bring as prior knowledge to a class;  

 measure the conceptual gains of a class as a whole; and 

 identify concepts that are weak areas of understanding for the individual learner 

or as a class/grade.   

A traditional multiple-choice question (MCQ) provides little information about the 

learner’s understanding of the concept/skill tested. The Department of Basic Education 

(DBE) has embarked on the design of diagnostic assessments using MCQs that are 

designed to assist teachers to diagnose learner misconceptions using the Pearson 

distractor rationale model as a basis for the classification of learner misconceptions. 

The diagnosis is also linked to the CAPS learning outcomes and skill acquisition.  This 

does not mean that there are only MCQ items in the booklet. 

MCQs designed for the diagnostic questions included in this booklet, include a 

breakdown of learners’ understanding through the incorrect responses. All distractors 

are written not only to focus the attention of the teacher on those learners who are able 

to identify the correct response, but also to assist the teacher in identifying and 

understanding the misconceptions captured in the incorrect responses. 
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2. PURPOSE OF THE DIAGNOSTIC TEST ITEMS 
 

This diagnostic resource should be used in conjunction with the requirements as 

stipulated in the CAPS document. It therefore does not replace the curriculum or the 

Annual Teaching Plans (ATP). The content therefore includes coverage from terms one 

to four and it focuses on certain selected topics and skills. However, there may be a 

need to align the topic or skills with the revised ATP to facilitate assessment for learning. 

Once the teacher has identified the gaps in the conceptual knowledge/ skill acquisition 

it would be easier to design targeted intervention programmes to bring learners on par 

for the transition to subsequent sub-skills. 

Once the teacher has identified the gaps in the conceptual knowledge/ skill acquisition 

it would be easier to design targeted intervention programmes to bring learners on par 

for the transition to subsequent topics. 

These diagnostic items should be used as a tool for teachers to assess the strengths 

and weaknesses of learners for the purpose of designing teaching and learning 

strategies that will address the individual needs of the learner. This would also enable 

the teacher to zoom into the skills and sub-skills that are required by each topic content 

selected in order to narrow the knowledge gap or misconception identified and to assist 

learners in the development and mastery of content and skills.   

This assessment should not be used for grading a learner; as the intended purpose is 

to facilitate learning. The use of the items should instead promote formative 

assessment. 

3. THE STRUCTURE OF THE DIAGNOSTIC TEST ITEMS 
 

Items are framed to direct teachers to possible misconceptions which could be as a 

result of an earlier grade knowledge deficit, erroneous conceptual knowledge or lack of 

comprehension.  

MCQs are constructed in such a way that each distractor provides information on 

whether the learner has mastered the skill/concept or whether there is a misconception.  
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The distractors are graded according to four levels of understanding.  Levels one, two 

and three enlighten the teacher about the nature of the misconception.  Level four is the 

correct response, see Table 1 for further clarity. 

Items are constructed to assess reading, viewing, language structures and conventions, 

writing skills and application.  

4. PROPOSED USE OF THE LANGUAGE ITEMS 

 
4.1 A teacher may select a text type and use some of the items for that text at 

different intervals i.e. as a revision activity, formative task, etc.  

4.2 Items may also be used as a baseline assessment if administered prior to 

teaching a particular lesson. A teacher may want to establish whether learners 

meet the basic skills and knowledge acquired from the previous grades. This will 

assist the teacher to know learners’ level of proficiency. 

4.3 Items may be used at the beginning of a phase to establish whether learners 

meet the conceptual knowledge for the new grade/phase. 

4.4 Certain items, per sub-skill assessed, may be selected from a section to compile 

a shorter activity. 

4.5 Items may be selected according to levels of difficulty and can be used to support 

learning according to different cognitive demands. Diagnostic items can also be 

selected according to cognitive levels.  

4.6 The teacher should decide when, where and how the assessment may be used 

to enhance teaching and learning. 

5. DESIGN 
 

Table 1 lists and describes the types of errors that correspond to each of the four levels 

of understanding encapsulated in the Language MCQs. The distractor rationale as 

advocated by Pearson, 2004, forms the basis for diagnosing misconceptions. The 

taxonomies and cognitive levels as stipulated in CAPS (for Grades R-9) are 

incorporated into the levels of understanding to provide the teacher with holistic 

information about the level of performance.  
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A more detailed unpacking of the nature of the misconceptions is addressed in the 

marking guidelines of each diagnostic item. 

Table 1: Levels of Understanding MCQs 

Levels of 
Performance Error analysis/diagnosis 

Level 1 

 Makes errors that reflect focus on decoding and retrieving 
facts or details that are not necessarily related to the text 
or question.  

 Learner invokes prior knowledge related to the general 
topic being tested, but response is not text-based.  

 These errors indicate that the learner is grabbing bits and 
pieces of information related to the text as he or she 
understands them, but the pieces are unrelated to the 
information required by the question being asked. 

Level 2 

 Makes errors that reflect initial understanding of facts or 
details in the text, but is unable to relate them to the 
components in the question.  

 They apply their limited knowledge as an 
overgeneralisation and therefore come to a weak 
conclusion or inference.  

 The learner may focus on literal/superficial aspects of a 
text and makes superficial connections to arrive at weak 
responses. 

Level 3 

 Makes errors that reflect analysis and interpretation, but 
conclusions or inferences arrived at are secondary or 
weaker ones than required for correct response.  

 A distractor may be related to the correct response in 
meaning, but be too narrow or broad given the 
circumstances. 

Level 4 

Correct response. 

 consistently apply knowledge and reasoning skills 
required in the question;  

 apply their understanding and knowledge in a variety of 
relatively complex situations and explain their reasoning; 

 draw a conclusion from given context and justify their 
conclusion.  

 Etc. 
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Each level of understanding is captured in the distractors of all the multiple-choice 

questions. An item will include distractors that correspond to each level of understanding 

set out in the Table 1. 

When learner responses are analysed the diagnostic distractors will reveal patterns in 

a learner’s understanding of the content being tested. The teacher is thus guided 

towards instruction that specifically addresses a learner’s understanding of a concept in 

the specific content. 

The three levels of difficulty are explained in Table 2 which are informed by both Barret 

and Blooms Taxonomies. Descriptors (verbs) that may be used for each of the difficulty 

level are summarised.   

Table 2: Levels of difficulty that incorporate the two Taxonomies 

Le
ve

ls
 o

f 
di

ffi
cu

lty
  

Bloom’s 
Taxonomy 

Descriptors from both 
taxonomies 

Barrett’s 
Taxonomy 

 

Ea
sy

 Remembering 
and 
Understanding 

Label, list, name, relate, 
recall, repeat, state, classify, 
re-group, rearrange, 
assemble, collect, 
categorise, select, recognise, 
supply, separate, isolate 

Literal 
comprehension/ 
Reorganisation 

 

M
od

er
at

e 

Application 
and Analysis 

Predict, infer, guess, 
translate, summarise, 
interpret, understand, 
rewrite, apply, demonstrate, 
illustrate, investigate, 
diagnose 

Inferential 
comprehension 

 

D
iff

ic
ul

t 

Evaluating and 
Creating 

Analyse, appraise, evaluate, 
justify, reason, criticise, 
judge, comment, appreciate, 
create, derive, combine, 
construct, devise, synthesise 

Evaluation and 
Appreciation 
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6. MARKING GUIDELINES  
 

6.1 Multiple Choice Questions (MCQs): One mark is allocated per item. However, 

the focus of these assessments is not on scoring the learner, but rather on what 

the learner is able to achieve/not achieve.   

6.2 The marking guideline has columns indicating the item number, expected answer 

per item, the diagnosis or clarification, the level of understanding, the level of 

difficulty and the mark allocation. The mark allocation is merely a guide for the 

learner response and should not be the focus of the task. 

6.3 Open ended (OE) items: These items require an opinion and a reason as a 

response. A scoring guide has been included to guide teachers in identifying 

scores of 0/1/2 or more. The teacher is assisted in identifying and understanding 

the misconception and the level of skill development required to improve 

cognition and performance. 

6.4 Transactional and essay writing diagnostic rubric: The assessment criteria are 

Content, Language Construction and Format, Length and Planning. The 

competency descriptors have been developed according to grade levels and are 

useful in informing the teacher of how learners should be scored and awarded 

scores for each criterion. The teacher would be able to collect and report data 

that reveals a learner’s level of competency per criterion.  The teacher would then 

be able to pay more attention to integrating language skills during the writing 

lessons.   

The teacher is able to diagnose the strengths and weaknesses of the learners 

according to the assessment criteria set out in the rubrics.  Teachers can then 

focus on those aspects of writing that are problematic.   

6.5 Language structures and conventions:  These items require learners to apply 

grammar skills in context to demonstrate their level of knowledge and 

understanding of all language aspects assessed. This stems from the 

assumption that grammar is taught for constructing texts in their context of use 

where real language is required. As a result, the application of grammar is not 

restricted to the analysis of isolated sentences as it explains the way in which 

sentences are structured to construct whole texts that learners learn to read and 

write. The marking guidelines provide insight on how to mark the test using 
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scoring guides. The learner performance levels would assist the teacher to 

identify learners’ strengths and weaknesses and thus provide corrective 

measures and interventions for improved grammar usage.  
 

Table 3: Example of the Marking Guideline (for a MCQ) 

1. What is the main idea of the article? 

NO. EXPECTED ANSWER 
M

A
R

K
 

DIAGNOSTIC ANALYSIS 

LE
VE

L 
O

F 
U

N
D

ER
ST

A
N

D
IN

G
  

LE
VE

L 
O

F 
D

IF
FI

C
U

LT
Y 

1.1 A It is important to connect 
with many people on 
Facebook.  

 A superficial connection is made to the 
contents of paragraph 1, but it does not relate 
to the purpose of the text.  

2  

B Not all contacts on 
Facebook are friends that 
you know.  

1 
The correct response. 4 M 

C 13-year olds like to boast 
about Facebook friends.   Related to the text, but not to the main purpose 

that is focused in the text as a whole.   
3  

D The Internet is required to 
connect to Facebook.  The response is not text-based. 1  

 

7. MODERATION 
 

Internal moderation is important in assuring that the marking criteria/guideline is 

consistently applied, and that there is a shared understanding of the academic 

standards learners are expected to achieve. There should be processes in place for 

assuring comparability of marks for alternative assessments. Schools may therefore 

determine the format for moderation as a standardisation and quality-assurance 

measure. 

Moderation should focus on the following aspects amongst others:  
 

a) Content coverage: The alignment of the to the revised ATP content for the subject, 

b) Quality of individual items: The validity, fairness and practicability of each item 

within a test or task, 

c) Clarity of the instructions for specific items, 

d) Biasness and clarity of diagrams and pictures 

e) Ensuring that what is assessed is in line with what the learner has been exposed 

to 
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f) The appropriateness of the language level of the learners for which it is designed, 

g) Coverage of cognitive skills: The consistency of the level of development of the 

learner regarding the cognitive levels of the test or task. 

h) Technical criteria: sufficient time allocation per item/test/task, layout, correct 

numbering, the memorandum/marking guideline matches the item, etc. must be 

considered. 

 

8. DATA ANALYSIS AND UTILISATION 
 

The teacher would be able to collect data on an individual learner, a class or for the 

entire grade and report at each level. Further data can be collected per 

topic/skill/content area. The teacher is also able to use the class or grade test/task to 

identify the knowledge deficit is. Since this is an exercise in assessment for learning, 

targeted interventions can be designed to address strengths and weaknesses. 

Teachers would be able to give feedback to parents on learning gaps, deficits and 

strengths per learner. 

8.1 Purpose of the data analysis 
 

After administering a test/task the teacher can do his/her own diagnostic analysis to 

identify: 

a. the overall level of performance of the class/grade or school; 

b. individual learners or schools that need special intervention; 

c. groups of learners or schools who need special support; and  

d. sub-skills that require priority attention in teaching and learning. 

 
8.2 Use of basic statistics for analysis 

 
Basic statistics that can be used to summarise the data from a test include the 

following: 
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a. mean (often called average) – calculated by adding the scores of all the learners 

and dividing the sum by the number of learners. The mean is one score that is 

used to summarise all the scores obtained by learners in a test/task. A high mean 

score represents high performance and a low mean score represents low 

performance. However, the mean score does not indicate how learner scores are 

spread from the highest to the lowest and thus is not adequate for identifying 

individuals who either over-perform or under-perform; 

 

b. median (or middle score) – calculated by first arranging the scores from the 

highest to the lowest and then determining the score that divides the data into 

halves. Half of the learners who wrote a test will have scores above the median 

score and the other half will have scores below the median score. If the number 

of learners is an odd number the median will be a real score that sits half-way 

between the extreme scores, e.g. 76, 57, 49, 45 and 39 have 49 as the median 

score. However, if the number of learners is an even number the median will be 

a score that may not belong to any of the learners calculated by adding the two 

adjacent scores that are half-way between the extremes and dividing their sum 

by two (2), e.g. the median of 76, 57, 49 and 45 is calculated by adding 57 and 

49 and dividing the sum by two, i.e. (57 + 49)/2 = 106/2 = 52.  As can be observed, 

52 is not one of the four given scores but it is the median score that sits half-way 

between the extreme scores, viz. 76 and 45. The median does not show what 

the extreme scores are, i.e. the highest and the lowest scores; 

c. maximum is the highest score obtained by a learner in a test; 

d. minimum is the lowest score obtained by a learner in a test; and 

e. range is the difference between the maximum and the minimum scores. The 

larger the range, the more diverse the ability levels of the test takers. A relatively 

small range indicates that the class of test takers has a relatively homogeneous 

ability profile. 

 
8.3 Available tools for data analysis 

 
Tools that are available for analysis of data include pre-programmed computer 

software such as the SA-SAMS in schools, the Microsoft Excel programme and 

even hand calculators. The Microsoft Excel programme, which comes with 
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almost every computer software, is a reasonably easy-to-use tool for performing 

item-level diagnostic analysis of test data. An Excel spreadsheet is arranged in 

columns and rows.  

 
8.4 Preparing data for analysis on Excel 

 
Excel makes available useful formulae to calculate basic statistics. To prepare 

for analysis of data from an administered test, do the following: 

 
a. mark the test and write the scores obtained by each learner next to the relevant 

question/item number in their books or scripts; 

b. enter learner names and other particulars (e.g. the gender of each learner) in the 

rows, one after another; 

c. enter test item numbers in the columns, one after another; 

d. enter the score of each learner on each item in the correct cell (i.e. where the 

relevant column and row meet); 

e. check if all data has been entered correctly (i.e. do thorough data cleaning); 

f. use correct formulae to calculate the statistics that you want to use to summarize 

and analyse the test data; and 

g. interpret the statistics in terms of what they suggest about performance of 

individuals in your class, performance of identifiable groups of learners (e.g. boys 

and girls) and performance in specific content areas. 

 
8.5   Analysis and interpretation 

 
To summarise the data, calculate the average percentage score, the median, 

maximum and minimum score percentages and you may do this separately for 

boys and girls. To make sense of the analysis it is recommended that different 

colour codes be used to mark specific observations (Excel provides a wide range 

of colour codes) and also represent findings with appropriate graphs to enhance 

visual impressions to aid decision-making on where to focus improvement 

interventions. For instance, the following observations can be made from the 

analysis that has been done: 
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a. Overall performance 
 
Overall performance in this class, measured through the mean score, may 

be e.g. 54,4% which is relatively acceptable but still leaves room for 

improvement.  The median score for the class may be 56% which means 

that half of the learners obtained scores above 56% and another half 

obtained scores below 56%. 

 
b. Performance spread 
 

Although the mean and median scores were both above 50%, learner 

scores may range between 8% and 100% which is a fairly wide range that 

suggests diverse abilities in this class. This implies that intervention 

strategies will have to be diversified to the learning needs of different 

learners, i.e. a one-size-fits-all improvement strategy will not work in this 

class. 

 
c. Individual learner differences in performance 
 

Individual learners who were identified to be particularly at risk have been 

indicated with e.g. red colour coding. They obtained scores below 40% 

and thus fall within the “Not achieved” and “Elementary achievement” 

levels. They require special attention in terms of teaching strategies and 

learning opportunities. 

 
d. Group differences in performance 

 
Analysis was done at two group levels, viz. boys and girls. All the summary 

statistics indicate that the boys performed much lower than the girls. Their 

mean score was 49,3% against the 60% mean score obtained by girls. 

The median score for the boys was 4% lower than that of the girls, viz. 

52% against 56%. Boys’ scores ranged between 8% and 88%, while the 

lowest score for the girls was 32% and the highest was 100%. It is evident 

that in this class boys require a different or more focused intervention than 

the girls. 
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e. Performance in specific topics or skills  
 

The percentage scores per item indicate the items and, therefore, the topic 

or skill where interventions must focus. The analysis and diagnosis (from 

8.5a – e) identifies: 

 
i. learners who need special attention; and  

ii. components that require special focus. 

The analysis also suggests what materials will be required to improve 

on the identified areas, what extra support the teacher will need (if 

necessary), whether additional time will be required, who else should 

be involved in the interventions and a host of other possibilities that 

the data analyser may see fit in their context. 

 

8.6 Diagnostic or error analysis 
 

Error analysis is the study of errors in learners' responses with a view to look for 

possible explanations for these errors. It provides specific information about the 

relative skill proficiency or misconception a learner has in his/her response, in 

order to understand what the learner can or cannot do.  It is a multifaceted activity, 

for the teacher, because it involves analysis of the correct, partially correct and 

incorrect thought processes of the learners’ individual responses and thinking 

about possible remediating interventions that might work well. 

Understanding the errors, that learners make will determine how learners are 

grouped for intervention purposes to enhance effective teaching. 
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9. HOW TO ANSWER MULTIPLE CHOICE QUESTIONS (MCQS) 
 

9.1 The Structure of an MCQ 
 

An example of the structure of the MCQ item is exemplified below.  

 What direction does the sun set?    STEM 
 

 

 Explanation: 

 A stem is the question or statement to respond to. 
 Distractors are incorrect options that are plausible 
 A key is the correct answer 

 

9.2 Strategies for answering MCQs 
 

9.2.1 Read the question carefully.  Understand the question and be sure of what 

is expected of you.  Underline the key words in the question.  You may need 

to read the question more than once. 

9.2.2 Try to answer the question before you check out the options.  You may be 

required to work out the answer before you are able to choose the correct 

option.   

9.2.3 Read each option cautiously.  Delete the options that you are sure is 

incorrect, until you are left with the correct option.   

9.2.4 Make sure that the option you have chosen matches what the question 

requires. 

9.2.5 Often there will be an option that will obviously be wrong.  Eliminate this 

option. 

 A 

B 

C 

D 

East 

South   DISTRACTORS 

North 

West                KEY                   
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9.2.6 Two options may sound alike.  However, one of the options may be partially 

correct; it may be a partial answer to the question.  Re-read the question to 

make sure that the option fully answers the question. 

9.2.7 If you are unsure of which options are incorrect, leave the question and 

move to the questions you are sure of.  However, make sure that you come 

back to the question. Don’t leave blanks.  Choose an option for every 
question. 

9.2.8 There will be only ONE correct option. 

 

 

 

 

 

 

 

 

 

 
 
 
 
 
 
 
 
 

 

Note to the learner! 
 

 There is no pattern in 
which the answers are 
arranged. 

 
 Check your work.  If you 

made a mistake, strike out 
the incorrect option and 
circle the correct answer. 
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Texts 
Text 1: Story - A clever answer 
Text 2: Recipe - Banana Bread 
Text 3: Story - Maya’s new school bag 
Text 4: Poster - Class Rules 
Text 5: Story - Thato’s Holiday 
Text 6: Poem - Lebo saw his teacher  
Text 7: Story - Max  

SECTION
TWO

ASSESSMENT
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Ḽ Ṅ ṱ – ṱ  

ṱ

ḓ ṱ ṅ
ṱ ḓ “ ṋ ”

“Ni ”
“ ṋ ” ṱ
ṱ “ ,

? “
.” ṅ

ṱ ḽ ḽ ḽ
ḓ ḓ ḽ
“ ḓ .”

“ ṋ
ṋ !”

ṅ ṅ
“

” ṱ ṱ
“ ḓ

ṅ ṅ
”

[Source: Adapted from www. LittleWorksheets.com  11.12.19] 

ḽ ṅ ḽ
 

 
 
 
 
 
 

Component  Skill Sub Skill  Content Cognitive 
Level 

Level of 
Difficulty 

Question 
Type 

Term 

Reading and 
Phonics 

Shared 
reading 

Comprehension: 
Reading 
comprehension 

Identify the main 
character 

 

Literal  E MCQ 1 
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Reading and 
Phonics 

Shared 
reading 

Comprehension: 
Reading comprehension 

Sequencing 
 

Literal  E MCQ 1 

 
 

ṱ

 
 
Reading and 
Phonics 

Shared 
reading 

Comprehension: Reading 
comprehension 

Higher order 
questions 

Inference  D MCQ 2 

 

ṅ

 
 
Reading and 
Phonics 

Shared 
reading 

Comprehension: Reading 
comprehension 

Sequencing 
 

Reorganisation M MCQ 3 

 
ṱ

,

,

, ,

, ,
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Reading and 
Phonics 

Shared 
reading 

Comprehension
: Reading 
comprehension 

Answer higher 
order questions  

 

Evaluation D MCQ 1 

 
ṱ

 
 
Writing Independent 

Writing 
Tense Future Tense 

 
Application M MCQ 3 

 
Ṋ ḽ ḓ

ḓ ṱ

ṱ

ṱ

ṱ

 
 
Writing Independent 

Writing 
Spelling Plurals 

 
Application M MCQ 1 

 
‘ ’.
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Writing Independent 
Writing 

Grammar Identify 
adjectives 

Applicatio
n 

M MCQ 2 

  
ḽ ṱ ḽ

ḓ ḓ

ḓ

ḓ

 
 
Reading 
and 
Phonics 

Phonics Word 
Recognition 

Rhyming 
Words 

Literal Moderate MCQ 2 

 
ḽ ṱ ḽ ‘ ’

 
 
Writing Independent 

Writing 
Grammar Conjunctions Application D MCQ 4 

 
Ṋ ḽ ṱ ḽ ḽ ṱ
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ḽ ṅ ḽ

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

ḼṄ – 
  

[Source:www.pinterest.com 11.312.19] 

Vhurotho ha Muomva 

 
Ṱ

 ⅟4

 
⅟2

 

Ṱ

 

 
⅟2

 

   
 

ṱ
ḽ

 Ṱ

 

⅟2
ḽ
 

ḓi 
 

ͦ

 

ṱ

 

ṱ
ṋ
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ḓ

 

Reading and 
Phonics 

Shared 
reading 

Comprehension: Reading 
comprehension 

Details in the 
text 

Literal  E MCQ 3 

 

ḓ

ḓ

 
 
Reading and 
Phonics 

Shared 
reading 

Comprehension: Reading 
comprehension 

Higher order 
questions 

Inference  D MCQ 3 

 

ṱ

ṱ

 

 

 
 
 
 
 
 
  

Reading and 
Phonics 

Shared 
reading 

Comprehension: 
Reading comprehension 

Identify details 
in the text 

Literal  E MCQ 3 
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Reading and 
Phonics 

Shared 
reading 

Comprehension: 
Reading comprehension 

Sequencing Reorganisation D MCQ 3 
 

 

ḽ ṋ

ḽ ṋ

ṋ

ṋ ḽ

 

Writing Independent writing Spelling Plurals Application M MCQ 3 

 
‘ ’

 
 
Reading and 
Phonics 

Phonics Letter sound 
recognition 

Rhyming 
words 

Literal M MCQ 3 

 
ḽ ḽ
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Reading and 
Phonics 

Phonics Sound 
Recognition 

Vowel Digraph- 
‘silent e’ 

Literal  E MCQ 3 

 
ṱ ‘ ’

 
Writing Independent 

Writing 
Punctuation 
 

Capital Letters, Commas 
and full stops 

Literal  M MCQ 3 

 
Ṋ ḽ

ṱ

ṱ

ṱ

ṱ

 
Writing Independent 

Writing 
Grammar Subject verb 

agreement 
Evaluation M SR 3 

 

 
 
Writing Independent 

Writing 
Grammar Alphabetical 

order 
Reorganisation D SR 3 

 
ṱ

ḽ ṋ
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ḽ ṅ ḽ

Reading and 
Phonics 

Shared 
reading 

Comprehension
: Reading 
comprehension 

Details in 
the text 

 

Literal  E MCQ 1 

 
ḽ ḽ

 

 

 

 
 

Ḽ Ṅ ṱori – 

ṅ ṱ ḓ
ṱ

ḓ

ḓ ṱ

ṱ ṱ ḓ ṅ
ḓ ḽ ḽ ḽ ḓ ṱ

ṱ

ṅ
ṅ ḓ

[Source: Adapted from www.pinterest.com 11.12.19] 

Grade 3 Tshivenda HL  
 

 
Writing Independent 

writing 
Grammar Alphabetical 

order 
Application M MCQ 1 

 

Ṋ ḽ

ḽ

ḽ

ḽ

ḽ
 
 
Reading and 
Phonics 

Shared 
reading 

Comprehension: 
Reading comprehension 

Details in the 
text.  

Literal  M SR 2 

 

 
 
Reading and 
Phonics 

Shared 
reading 

Comprehension: 
Reading comprehension 

Details in the 
text  

Literal  E  MCQ 1 

 
ṱ

ṱ

ṱ

 
 
Writing Independent Writing Grammar Plurals Application E MCQ 1 

 
‘ ’

ḽ
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Reading and 
Phonics 

Shared 
reading 

Comprehension: 
Reading comprehension 

Describe the setting  
 

Literal  M MCQ 3 

 
ṅ

ḽ ṱ

 
 
Writing Independent Writing Grammar Punctuation Application E MCQ 1 

 
Ṋ ḽ

ḓ

ḓ  

ḓ  

ḓ  
 
 
Writing Independent Writing Grammar Tenses Application M MCQ 1 

 
Ṋ ḽ

ḓ ṅ ṱ  

ṅ ṱ  

ṅ ṱ  

ṅ ṱ  

 
 
 
 
 
 
 
 
  

Grade 3 Tshivenda HL  
 

 
 
Writing Independent Writing Grammar Synonym Application M MCQ 1 

 
Ṋ ḽ ‘ ’.

ḽ

 
 
Reading and 
Phonics 

Shared 
reading 

Rhyming words Letter sound 
recognition  

Literal  M MCQ 1 

 
ḽ ṱ ḽ ṋ

ṅ

ḓ
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ṋa

ḽ ṅ ḽ

 
 

Ḽ Ṅ ṱara – ḽ  

ḽ

ṋ

ṱ
ṋ

ṋ ṋ

[Source: Developed for DBE 11.12.19] 

 
Reading and 
Phonics 

Shared 
reading 

Comprehension: 
Reading comprehension 

Interpret 
graphical text  

Inference M MCQ 1 

 
ḽ

ṱ

Grade 3 Tshivenda HL  
 

 
 
Reading and 
Phonics 

Shared 
reading 

Comprehension: 
Reading comprehension 

Interpret 
graphical text  

Literal  E MCQ 1 

 
ṱ

 
 
Reading and 
Phonics 

Shared 
reading 

Comprehension: 
Reading comprehension 

Interpret 
graphical text  

Literal  E MCQ 1 

 

 
 
Reading and 
Phonics 

Shared 
reading 

Comprehension: 
Reading comprehension 

Interpret graphical 
text  

Literal  E MCQ 1 

 
ḓ ‘ ’

ḽ

ṋ ṋ

ḽ
 
 
Reading and 
Phonics 

Shared 
reading 

Comprehension: Reading 
comprehension 

Interpret graphical text  
 

Inference  M SR 1 

 
ṱ
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Reading and 
Phonics 

Phonics Vowel 
Digraphs- ea 

Letter sound 
recognition 

Literal  E MCQ 1 

 
Ṋ

Vh... ḽ

 
 
Writing Independent Writing Grammar Identify Verbs Literal  M MCQ 1 

 
ḽ

ṋ

 
 
Reading and 
Phonics 

Phonics Word 
Recognition 

Rhyming 
words 

Application E MCQ 1 

 
ḽ ṱ ḽ ‘ ’

ṋ

ṋ

  

Grade 3 Tshivenda HL  
 

 
 
Writing Independent 

Writing 
Grammar Use of 

conjunctions 
Application Moderate MCQ 3 

 
Ṋ ḽ ḽ ṱ ḽ

 
Writing Independent 

Writing 
Grammar Antonyms Application M MCQ 4 

 
ḽ ḽ ḽ ḽ ‘ ’

ṱ

 
 
Writing Indepe

ndent 
Writing 

Grammar Identify 
adverbs 

Literal  M SR 3 

 
ḽ ḓ

ṱ
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ṱ

ḽ ṅ ḽ

 
 

Ṅ ṱori –  

’
,

’

ṱ
ṅ ṅ

ṱ

[Source: Adapted From ‘Teacher’s Friend: A Scholastic Company’ for DBE 11.12.19] 

Reading and 
Phonics 

Shared 
reading 

Comprehension: 
Reading 
comprehension 

Identify the 
main idea 

Literal  E MCQ 1 

 
ṱ

 
 
 
 
 
 
 
 

Grade 3 Tshivenda HL  
 

 
 
Reading and 
Phonics 

Shared 
reading 

Comprehension: 
Reading comprehension 

Identify the main 
character 

Literal E MCQ 1 

 

 
Reading and 
Phonics 

Shared 
reading 

Comprehension
: Reading 
comprehension 

Key details 
about the 
text  

Literal 
Comprehe

nsion  

E MCQ 1 

 
ḓ

ḽ

ṱ

ḽ

 
Reading and 
Phonics 

Shared 
reading 

Comprehension: 
Reading comprehension 

Details from 
the text 

Reorganisation E MCQ 1 

 

ṱ
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Reading and 
Phonics 

Shared 
reading 

Comprehension: 
Reading comprehension 

Discusses cause and 
effect 

Evaluation D MCQ 1 

 

ṱ ḓ

ṱ ḓ ṱ ṱ

ḽ
 
 
Reading and 
Phonics 

Shared 
reading 

Comprehension: 
Reading 
comprehension 

Answers a range of higher 
order questions about the 
text  

Inference D MCQ 2 

 
ḽ

Ḽ ḽ ḽ ḓ

Ḽ

ṱ

ḽ ḽ ḽ ṱ ḓ
 
Reading and 
Phonics 

Shared 
reading 

Comprehension: 
Reading comprehension 

Sequence the 
events in the story  

Literal  E MCQ 1 

 
ṱ

ṱ

 
  

Grade 3 Tshivenda HL  
 

 
 
Reading and 
Phonics 

Shared 
reading 

Comprehension
: Reading 
comprehension 

Answer higher order 
questions based on the 
text 

Details in the 
text  

M MCQ 3 

 
ḓ

 
Reading and 
Phonics 

Phonemic 
Awareness 

Consonant 
digraph  

sh Applying M SR 1 

 
Ṋ ḽ ṱ

…
 
 
Writing Independent Writing  Tense Present 

Tense 
Present progressive 

tense 
D MCQ 2 

 

Ṅ ḽ ḽ

ḓ

ḓ

ḓ

ḓ ḓ

ḓ

  



GRADE 3 TSHIVENDA HOME LANGUAGE PAGE 37 GRADE 3 TSHIVENDA HOME LANGUAGE PAGE 38

Grade 3 Tshivenda HL  
 

ḽ ṅ ḽ
 

Ḽ Ṅ –

ḓ

ṱ ṱ
ṅ ṅ

ḓ

…
ṅ ṅ

ṱ
 

ṋ ṋ

ṱ ṱ
ṱ

ṱ
ṱ

ṅ

ḓ

[Source: Adapted from www. poetryminute.org 10.12.19]  
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Reading and 
Phonics 

Shared 
reading 

Comprehension: 
Reading comprehension 

Details in the text 
 

Literal  E MCQ 1 

 

... 

ṱ

 
 
Reading and 
Phonics 

Shared 
reading 

Comprehension: 
Reading comprehension 

Identify the setting of the 
text 

Literal  E MCQ 1 

 

...

ḽ

 
 
Reading and 
Phonics 

Shared 
reading 

Comprehension: Reading 
comprehension 

Sequencing 
 

Literal  M MCQ 1 

 
ṅ ḽ ṅ

, , , ṱ ṱ

, , ṱ ṱ ,

, ṱ ṱ , ,

ṱ ṱ , , , 
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Reading and 
Phonics 

Shared 
reading 

Comprehension: Reading 
comprehension 

Punctuation 
 

Literal  D MCQ 1 

 
Ṋ ḽ

! ?

?

!

?
 
 
Reading and 
Phonics 

Shared 
reading 

Comprehension: 
Reading comprehension 

Grammar 
 

Literal  M MCQ 1 

 
Ṋ ḽ ḽ ṱ ḽ

ṱ ṱ

ṱ ṱ

ṱ ṱ ṱ ṱ

ṱ ṱ ṱ ṱ

ṱ ṱ
ṱ ṱ

 
 
Reading and 
Phonics 

Shared 
reading 

Comprehension: Reading 
comprehension 

Rhyming words 
 

Literal  E MCQ 1 

 
Ṋ ḽ

Grade 3 Tshivenda HL  
 

 
 
Reading and 
Phonics 

Shared 
reading 

Comprehension: 
Reading comprehension 

Higher order  
 

Inference  D MCQ 3 

 

...

ḓ

ḓ

 
 
Reading and 
Phonics 

Shared 
reading 

Comprehension: 
Reading comprehension 

Tenses 
 

Literal  M MCQ 1 

 
Ṋ ḽ ḽ

ḓ ṅ ṅ  

ṅ ṅ  

ṅ ṅ

ṅ ṅ

 
 
Reading and 
Phonics 

Shared 
reading 

Comprehension: 
Reading comprehension 

Opposites 
 

Literal  E MCQ 1 

 
ḽ ḽ

ṱ
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Reading and 
Phonics 

Shared 
reading 

Comprehension: 
Reading comprehension 

Contractions 
 

Literal  M 
 

MCQ 1 

 
ḽ ḽ
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ḽ ṅ ḽ
 

Ḽ Ṅ ṱori -  

ḓ

Ḽ ṅ ḓ ḓ
ṱ

ḽ
ṅ ṅ ṱ ḓ

ṱ ṱ ḽ
ṱ ḓ

ṱ Ḽ ṱ
ṱ ṱ

ṱ
ḽ

ḓ ḓ

ṋ ḓ ḓ

 [Source: www.k5learning.com 15.12.19] 

 
Reading and 
Phonics 

Shared 
reading 

Comprehension: Reading 
comprehension 

Identify the main 
idea 

Evaluation M MCQ 1 

 
ṱ

ṱ

ṱ ḓ
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Reading and 
Phonics 

Shared 
reading 

Comprehension: Reading 
comprehension 

Key details in the 
text 

Literal E MCQ 1 

 
Ḓ

ṅ
 
 
Reading and 
Phonics 

Shared 
reading 

Comprehension: 
Reading comprehension 

Key details in 
the text  

Inference  E MCQ 2 

 
ṱ ḓ

 
 
Reading and 
Phonics 

Shared 
reading 

Comprehension: 
Reading comprehension 

Sequence of 
events in the text 

Reorganisation D MCQ 2 

 
ṱ

ḽ

 
 
  

Grade 3 Tshivenda HL  
 

 
 
Reading and 
Phonics 

Shared 
reading 

Comprehension
: Reading 
comprehension 

Details in 
the text 

Literal E MCQ 1 

 
ṋ

Ḽ

Ḽ
 
 
Reading and 
Phonics 

Shared 
reading 

Comprehension
: Reading 
comprehension 

Answers a range of higher 
order questions about the text  

Inference D MCQ 2 

 

ṱ

 
 
Reading and 
Phonics 

Shared 
reading 

Comprehension
: Reading 
comprehension 

Answers a range of higher 
order questions about the text  

Inference D MCQ 1 

 
ṅ ṅ ṱ ḓ

ḓ
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Writing Independent Writing Grammar Alphabetical Order Application M MCQ 3 

 
ṅ

, , ,

, , ,

, , ,

, , ,
 
Reading and 
Phonics 

Shared reading Phonics Grammar Application M MCQ 3 

 
ḽ ḓ

 
 
Writing Independent Writing Grammar Suffixes Application D SR 3 

 
“ ”

 
 
Writing Independent 

Writing  
Grammar Syllabification Application D SR 4 

 
ḽ

- - -  

- –

–

- lae – dza

Grade 3 Tshivenda HL  
 

 
 
Writing  Independent 

Writing 
Grammar Prepositions  Application E MCQ 3 

 
ḓ ḽ ḓ ḽ

… 

ṱ
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Maṅwalwa  Vhuimo ha vhukonḓi 
Ḽiṅwalwa 1: Tshiṱori – Phindulo ya vhuṱali E: Dzi sa konḓi 
Ḽiṅwalwa 2: Resipi – Vhurotho ha muomva M: Dza vhukati 
Ḽiṅwalwa 3: Tshiṱori – Bege ya Maano ntswa ya tshikolo D: Dzi no konḓa 
Ḽiṅwalwa 4: Phosiṱara – Milayo ya kiḽasini 
Ḽiṅwalwa 5: Tshiṱori – Holodei ya Thiathu 
Ḽiṅwalwa 6: Tshirendo – Livhuwani o vhona mugudisi wawe 
Ḽiṅwalwa 7: Tshiṱori - Max 

 

No. Expected answer 

M
ar

k 

Diagnostic/Error Analysis 

Le
ve

l o
f 

di
ffi

cu
lty

 

Le
ve

l o
f 

pe
rf

or
m

an
ce

 

Te
rm

 

ḼIṄWALWA ḼA U THOMA:  Phindulo ya vhuṱali 
1.1 A Ndaukadzi  No ṋanga muṅwe wa vha 

bvumbedzwa fhedzi a si khosi ya 
phukha. 

 3 1 

B Ndau 1 Phindulo yone. E 4  

C Phunguwe  Phunguwe ndi phukha yo 
thanyaho fhedzi a si khosi ya 
phukha 

 2  

D Didinngwe   Didinngwe ndi iṅwe ya vha 
bvumbedzwa fhedzi a si khosi ya 
phukha 

 1  

1.2. A Yo alamuwa. 1 Phindulo yone. E 4 1 

B Yo vhomba  Phindulo i no elana, fhedzi a si 
nyito ya u thoma. 

 3  

C Yo sinyuwa.  U ḓaḓiswa nga u dinalea na u 
vhomba. 

 2  

D Yo vhombela kha ndaukadzi.  U konadzea ha phindulo, fhedzi a 
yo ngo vhomba yo livhana na 
ndaukadzi. 

 1  

1.3. A Yo vha i khosi ya phukha  Phindulo i no elana, fhedzi a si 
yone. 

 3  

B Yo vha yo takala  U  ḓaḓiswa nga vhuḓipfi ha u 
takala na ha u  hanganea.  

 1  

C Yo vha yo seṅwa. 1 Phindulo yone D 4 2 

DIAGNOSTIC MARKING GUIDELINE 
TSHIVENḒA LUAMBO LWA HAYANI:  

GIREIDI 3  
 

Grade 3 Tshivenda HL  
 

No. Expected answer 

M
ar

k 

Diagnostic/Error Analysis 

Le
ve

l o
f 

di
ffi

cu
lty

 

Le
ve

l o
f 

pe
rf

or
m

an
ce

 

Te
rm

 

D Yo vha yo itelwa tshikwekwe 
nga Phunguwe. 
 

 
 

Phindulo i no elana, a si ene 
mubvumbedzwa.  

 2  
 

1.4. A Ndaukadzi, Donngi na 
Didinngwe 

 Phindulo i no elana, a si ene 
mubvumbedzwa 

 2 

 B Phunguwe, Didinngwe na 
Donngi  Mutevhe u si wone nahone muṅwe 

wa vhabvumbedzwa o pfukiwa.  1 

C Didinngwe, Donngi, 
Ndaukadzi na Phunguwe  Mutevhe u si wone.  3 

D Ndaukadzi, Donngi, 
Didinngwe na Phunguwe 

1 Phindulo yone M 4 3 

1.5. A Phunguwe 1 Phindulo yone D 4 1 

B Didinngwe  Phindulo i no elana, fhedzi 
Didinngwe ḽo zwifha.  3  

C Donngi   U ḓaḓiswa nga u thanya na ngoho.  2  

D Ndaukadzi   U sa pfesesa mbudziso.  1  
1.6 A Ndau i ḓo vhombela nṱha. 1 Phindulo yone. M 4 3 

B Ndau i ḓo vhombela nṱha. 1 Phindulo yone.  2  

C Ndau yo vha yo vhombela 
nṱha.  U shanda tshifhinga tsho fhiraho 

tsha ‘khou’ na tshifhinga tshi ḓaho.  2  

D Ndau yo vhombela nṱha.  U shanda tshifhinga tsho fhiraho 
na tshifhinga tshi ḓaho..  2  

1.7 A Ndaukadzi  U ḓaḓiswa nga zwiduna na 
zwisadzi na vhunzhi.  3  

B madau  U ḓaḓiswa nga mupeleṱo wa ndau 
(au na ua).  2  

C Ndau 1 Phindulo yone. M 4 1 

D mandau  
U ḓaḓiswa nga zwiduna na 
zwisadzi, vhunzhi na milayo ya 
mupeleṱo. 

 1  

1.8 A phefumu  U ḓaḓiswa nga dzina na maṱaluli  2  

B ḓifha  Ndi phindulo yone. A zwiho kha 
ḽiṅwalwa.  1  

C  u fhirisa  U ḓaḓiswa nga maṱanganyi na 
maṱaluli.  2  

D ḓifhelela 1 Phindulo yone. M 4 2 
1.9 A huma  Ndi raimi yone fhedzi a yo ngo 

ḓitika nga ḽiṅwalwa.   3  
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No. Expected answer 

M
ar

k 

Diagnostic/Error Analysis 

Le
ve

l o
f 

di
ffi

cu
lty
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ve

l o
f 

pe
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m

an
ce

 

Te
rm

 

B khulu  Ha koni u pfesesa tshiteṅwa tsha u 
raima maipfi.  1  

C vhomba 1 Phindulo yone. M 4 2 

D vhudzisa  U ḓaḓiswa nga mubvumo wa u 
fhedzisela na u raima ha maipfi.  2  

1.10 A ngauri 1 Phindulo yone. M 4 4 

B ngauralo  U sumbedza u shayaedza kha u 
shumisa milayo ya girama 
(maṱanganyi). 

 2  C fhedzi  
D kana  

ḼIṄWALWA ḼA: Resipi 
2.1 

A vhurotho ha buraweni   
U kanganyiswa ho ḓoweleaho na  
tshaka dza vhurotho, a zwi ho 
ḽiṅwalwa 

 1  

B vhurotho ha muomva   1 Phindulo yone. E 4 3 

C vhurotho ha bathai   U ḓaḓiswa nga thimbanywa na 
tshaka dza vhurotho.  2  

D vhurotho  ha mubaki  
U khou ḓaḓiswa nga tshifanyiso 
tsha mubaki na tshaka dza 
vhurotho. 

 3  

2.2 A yo vhibvaho 1 Phindulo yone E 4 3 

B yo girisi  U ḓaḓiswa nga phindulo yone na 
ndaela.  3  

C ya u ḓifha  Phindulo i no elana fhedzi a zwiho 
kha ḽiṅwalwa.  1  

D batha   U ḓaḓiswa nga phindulo yone na 
thimbanywa.  2  

2.3 A U tanganyisa swigiri na 
batha.  U khou ḓaḓiswa nga phindulo na 

ndaela ya u thoma.  3  

B U  ḓaḓiswa thimbanywa dzo 
omaho.  U ḓaḓiswa nga kutevhekanyele 

kwa ndaela.  2  

C U kuvhanganya thimbanywa 
dzoṱhe. 1 Phindulo yone. D 4 2 

D U baka vhurotho .  U ḓaḓiswa nga ndaela ya u thoma 
na ya u fhedzisa .  1  

2.4 
A 

swigiri, batha, makumba, 
mafhi, muomva, fuḽauru na 
muṋo 

1 Phindulo yone D 4 3 

B swigiri, batha, maapula, 
fuḽauru na muṋo  U  ḓaḓiswa nga mutevhe wone wa 

thimbwana  2 2 
C swigiri, makumba, vhurotho, 

muomva na muṋo   
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No. Expected answer 

M
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k 
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Le
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l o
f 
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f 
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m
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D 
vhurotho, maapula, mafhi, 
muṋo, vanila, swigiri na 
muomva 

 

2.5 
A muomva yo vhibvaho  U shumisa mulayo wa vhunzhi kha 

maṱaluli nṱhani ha dzina.  3  

B miomva o vhibvaho  U shumisa mulayo wa vhunzhi kha 
maipfi oṱhe.  2  

C miomva yo vhibvaho 1 Phindulo yone. M 4 3 

D muomva wo vhibvaho  U sumbedza u sa pfesesa mulayo 
wa vhunzhi.  1  

2.6 A batha  Ipfi ḽone ḽa raimi fhedzi a ḽi ho kha 
ḽiṅwalwa  3  

B muomva 1 Phindulo yone. M 4 3 

C mafhi  U sumbedza u shayedza kha 
nḓivho ya mibvumo.  1  

D thimbanywa  U sa pfesesa maipfi a u raima.  2  
2.7 A ea  1 Phindulo yone. E 4 3 

B ie  U shaya nḓivho ya pfalandoṱhe 
mbili dzi re tsini na tsini (tsumbo, 
‘ea’). 
 

 2  C oe  

D ue  

2.8 

A 

Mubaki u ṱanganyisa swigiri, 
mafhi, muomva wo vhibvaho, 
thimbanywa dzo omaho na 
soda ya u baka. 

1 Phindulo yone. M 4 3 

B 

Mubaki, u,  ṱanganyisa, 
swigiri, mafhi, miomva yo 
vhibvaho, thimbanywa, dzo 
omaho na soda,ya u baka 

 

U sumbedza u pfesesa 
ndongazwiga fhedzi ha koni u zwi 
shumisa nga nḓila yone. 

 2  C 

Mubaki u ṱanganyisa swigiri, 
mafhi, miomva, yo vhibvaho, 
thimbanywa, dzo omaho na 
soda,ya u baka. 

 

D 

Mubaki u ṱanganyisa swigiri, 
mafhi, miomva yo vhibvaho, 
thimbanywa dzo omaho, na, 
soda ya u baka. 

 

2.9  Mubaki tshi/u baka vhurotho 
ha muomva.  Phindulo yone. M 4 3 

2.10 

 
Batha, fuḽauru, mafhi, 
makumba, miomva, muṋo, 
soda ya u baka, swigiri. 

 Phindulo yone. D 4 

3 
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ḼIṄWALWA ḼA VHURARUE: Bege ya Maano ntswa ya tshikolo 
3.1 A Mufumakadzi Vho – Mushi 1 Phindulo yone. E 4 1 

B Mufumakadzana Mushi  U kanganyiswa nga vhuimo 
(Mufumakadzana na  
Mufumakadzi). 

 2  

C Mushi  U ḓaḓiswa nga zwiduna na 
zwisadzi. 

 2  

D Mufumakadzana Vho – 
Masha 

 U ḓaḓiswa nga zwifani (Masha na 
Mushi). 

 1  

3.2 A guḽuu i penyaho, khirayoni, 
zwigero, penisela 

 

U sumbedza u shaeya ha tshikili 
tsha mutevhe wa aḽifabethe. 
 

 2  

B khirayoni, zwigero, penisela, 
guḽuu i penyaho 

 

C penisela, guḽuu i penyaho, 
khirayoni, zwigero 

 

D guḽuu i penyaho, khirayoni, 
penisela, zwigero 

1 Phindulo yone. M 4 1 

3.3  U ḓo shumisa zwi shumiswa 
zwa tshikolo na bege ya 
tshikolo 

1 Phindulo yone. E 4 2 

3.4 A U itela khonani yawe 
khulwane garaṱa. 

1 Phindulo yone. E 4 1 

B U itela mugudisi wawe 
garaṱa. 

 U ḓaḓiswa nga zwiteṅwa 
zwihulwane nga u angaredza zwa 
ḽiṅwalwa. 

 3  

C  U ita thambo.  Phindulo i no elana fhedzi a zwiho 
kha ḽiṅwalwa. 

 1  

D U ita uri bege yawe i  penye.  O kundelwa nga u ṱumekanya  
zwiteṅwa zwihulwane nga u 
angaredza zwa ḽiṅwalwa. 

 2  

3.5 A bege ḽa zwikolo  U shumisa milayo ya vhunzhi kha 
maipfi oṱhe. 

 2  

B Bege zwa tshikolo  U shumisa milayo ya vhunzhi kha 
dzina zwaḽo nṱhani ha dzina 
vhukuma. 

 3  

C Bege dza tshikolo 1 Phindulo yone. M 4 1 

D Bege ya tshikolo  U sumbedza u sa pfesesa ku 
shumisele kwa milayo ya vhunzhi. 

 1  
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3.6 A Musi a tshi humbula nga ha 
zwishumiswa zwawe tshikolo 
zwiswa. 

 U ḓaḓiswa nga zwiteṅwa nga u 
angaredza zwa ḽiṅwalwa. 

 3  

B Musi a tshi humbula nga ha 
yunifomo yawe ntswa. 

 U ḓaḓiswa nga zwiteṅwa nga u 
angaredza zwa ḽiṅwalwa. 

 2  

C Musi a tshi ḽa tshiswiṱulo 
tshawe tsha tshikolo. 

 Phindulo i no elana fhedzi a i ho 
kha ḽiṅwalwa. 

 1  

D Musi a tshi gonya mmbeteni. 1 Phindulo yone. M 4 3 

3.7 A maano u ḓo paka  penisela 
dzawe, khirayoni na zwigero 
ngafhi. 

 U sumbedza u pfesesa 
ndongazwiga fhedzi ha koni u zwi 
shumisa nga nḓila yone. 

 2  

B Maano u ḓo paka  penisela 
dzawe, khirayoni na zwigero 
ngafhi? 

1 

Phindulo yone. 

E 4 1 

C Maano u ḓo paka  penisela 
dzawe, khirayoni na zwigero 
ngafhi? 

 U sumbedza u pfesesa 
ndongazwiga fhedzi ha koni u zwi 
shumisa nga nḓila yone. 

 2  

D maano u ḓo paka  penisela 
dzawe, khirayoni na zwigero 
ngafhi? 

 

 

 2  

3.8 A O ḓo ṅwala zwiṱori zwinzhi.  U ḓaḓiswa nga vhunzhi na 
zwifhinga. 

 1  

B O ṅwala zwiṱori zwinzhi 1 Phindulo yone. M 4 1 

C U ṅwala zwiṱori zwinzhi  U ḓaḓiswa nga tshifhinga tsha 
zwino na tsho fhiraho. 

 2  

D U a ṅwala zwiṱori zwinzhi  U shaya nḓivho ya u shumisa 
tshifhinga tsho fhiraho. 

 3  

3.9 A siḽiva   U shaya nḓivho ya vhushaka na u 
penya. 

 3  

B sekena   U ḓaḓiswa nga maipfi a no raima 
na pfanywa. 

 1  

C vhengema 1 Phindulo yone. M 4 1 

D swifhala  U ḓaḓiswa nga pfanywa na 
mafhambanyi. 

 2  
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3.10 A mugudisi  Phindulo i no elana fhedzi a si ḽone 
ipfi ḽi no raima. 

 3  

B ṅwala 1 Phindulo yone. M 4 1 

C boḓelo  U ḓaḓiswa nga mubvumo wa u 
thoma na ipfi ḽi no raima. 

 2  

D Mala  Phindulo i no elana fhedzi a i ho 
kha ḽiṅwalwa. 

 1  

ḼIṄWALWA ḼA VHUṊA: Milayo ya kiḽasini 
4.1 A khonani na muṱa  U shaya u pfesesa ḽiṅwalwa. A 

zwiho kha ḽiṅwalwa.  1  

B vhabebi na vhagudisi  U ṱumanya vhahulwane sa vhone 
vhane vha vhea milayo.   3  

C Vhagudisi na vhagudiswa 1 Phindulo yone. M 4 1 

D vhagudiswa na khonani  U sokou khetha maipfi a re kha 
ḽiṅwalwa.  2  

4.2 A U theshelesa  U ḓaḓiswa nga zwiteṅwa nga u 
angaredza zwi re kha ṱhoho.  3  

B Milayo 1 Phindulo yone. E 4 1 

C Resipi   U ḓaḓiswa nga tshaka dza 
maṅwalwa.   1  

D Nomboro  U ḓaḓiswa nga mafhungo a re kha 
phosiṱara.  2  

4.3 A Mulayo 7   Ha pfesesi mbudziso na phosiṱara.  1  

B Mulayo 5   U ḓaḓiswa nga zwiito zwa u 
kovhekana na zwa u shengedza.  2  

C Mulayo 3   U ḓaḓiswa nga maipfi ane a elana  
(shengedza na sumbedza).  3  

D Mulayo 2  1 Phindulo yone. E 4 1 
4.4 A U tevhela ndaela   U ḓaḓiswa nga maipfi phanḓa ha 

na murahu ha.   3  

B Milayo ya kiḽasini   U ḓaḓiswa nga ṱhoho ya phosiṱara 
na magudiswa.  2  

C Itani zwaṋu zwa khwinesa 1 Phindulo yone. E 4 1 

D Dzudzani kiḽasi yo kuna   Mulayo u konedzeaho fhedzi a u 
ho kha ḽiṅwalwa.  1  

4.5  Ngomu kiḽasini 1 Phindulo yone. M 4 1 
4.6 A ae  U sumbedza u shaya muhumbulo 

kha kuvhonele na mupeleṱo. 
 

 2  B ie  
C ee  
D ea 1 Phindulo yone. E 4 1 

4.7 A khonani  U ḓaḓiswa nga madzina na maiti.  2  
B kovhekanani 1 Phindulo yone. M 4 1 
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C yaṋu  U  ḓaḓiswa nga masala na maiti 
 2  D na  U ḓaḓiswa nga maiti na 

mudzitsinde. 
4.8 A yaṋu  

Ha koni u topola maipfi a no raima.  2  B khwiṋesa  
C sumbedza  
D ndaela 1 Phindulo yone. E 4 1 

4.9 
A 

Thetshelesani nga 
vhuronwane naho tevhelani 
milayo. 

 

U sumbedza u shayedza kha 
maṱanganyi. 
 

 2 
  

B 

Thetshelesani nga 
vhuronwane ngauri  tevhelani 
milayo. 

 

C 

Thetshelesani nga 
vhuronwane fhedzi  tevhelani 
milayo. 

 

D 

Thetshelesni nga 
vhuronwane zwinoha 
tevhelani milayo. 

1 Phindulo yone. E 4  

4.10 A shengedza  
U ḓaḓiswa nga nyito na dzina.  2  B vhulenda  

C ṱhonifha  
D khonani 1 Phindulo yone. M 4 4 

4.11  nga vhuroṅwane 1 Phindulo yone. M 4 3 
ḼIṄWALWA ḼA VHUṰANU: Holodei ya Thiathu 
5.1 

A U renga thoi na mitambo  
U ḓaḓiswa nga nyito dza kha 
ḽiṅwalwa fhedzi a si muhumbulo 
muhulwane. 

 3 
 

B Holodei ya tshilimo 1 Phindulo yone. E 4 1 

C Mimuvi ya tshipuku  

U ḓaḓiswa nga zwiteṅwa zwa 
vhuṱhogwa zwa ḽiṅwalwa na 
muhumbulo muhulwane. A zwi ho 
kha ḽiṅwalwa. 

 2 

 

D U renga mathuthuba  U ṱumanya mathuthuba na mimuvi. 
A zwiho kha ḽiṅwalwa.  1  

5.2 A Thiathu 1 Phindulo yone. E 4 1 
B Roana  U ḓaḓiswa nga vhabvumbedzwa 

vha kha ḽiṅwalwa na 
mubvumbedzwa muhulwane. 
 

 2 

 
C Lindani  

D Khotsi  
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5.3 
A Vho bambela kha 

bammbeloni ḽa Roaana  1 Phindulo yone. E 4 
 
1 

B Vho ṱalela mimuvi.  U ḓaḓiswa nga zwiteṅwa nga u 
angaredza zwa ḽiṅwalwa.  2 

 

C Vho ḽa aisikhirimu.  Phindulo i no elana fhedzi a si 
phindulo yone.  3  

D Vho vhala bugu.  U elana ha phindulo, fhedzi a 
zwiho kha ḽinwalwa.  1  

5.4 A Zwiṱori zwa zwipuku 1 Phindulo yone. M 4 3 

B Mutsho  U ḓaḓiswa nga zwiteṅwa nga u 
angaredza zwa ḽiṅwalwa.  2 

 

C matombo a musuku  U ḓaḓiswa nga nyito dzi tambwaho 
nnḓa kha ḽiṅwalwa.  3 

 

D Pitsa  U ḓaḓiswa nga zwiwo zwi re kha 
ḽiṅwalwa.   2  

5.5 A Vho vha vha tshi ṱoḓa u 
gotsha dzimashimaḽo.  U sa pfesesa mbudziso.  1  

B Vho vha vha tshi ṱoḓa u ṱalela 
zwiṱori zwa zwipuku.  Phindulo i no elana fhedzi a si 

tshone tshiitisi tshihulwane.  3  

C Mutsho wo vha wo vhifha. 1 Phindulo yone. D 4 1 

D U ḽa pitsa.  

U pendela nga manweledzo a 
songo khwaṱhaho vhukati ha 
zwiteṅwa nga u angaredza zwa 
ḽiṅwalwa. 

 2  

5.6 
A 

Ḽo vha ḽi na bodo ḽa u 
fhufhela na siḽaidi tsha 
maḓini. 

1 Phindulo yone. D 4 2 

B 
Ḽo vha ḽi na bodo ḽa u 
fhufhela na mukwita wa u 
ṋamela thavha. 

 

 U pendela nga manweledzo a 
songo khwaṱhaho vhukati ha 
zwiteṅwa nga u angaredza zwa 
ḽiṅwalwa. 

 

3  

C 
Vho vha vha tshi nga  ṱalela 
mimuvi u mona na 
bambelalo. 

 U sa pfesese mbudziso.  
2  

D Bammbelo ḽo vha ḽo tsa ḽa 
ṱanḓavhuwa.  Phindulo i no elana fhedzi a zwiho 

kha ḽinwalwa.  1  

5.7 A Vho ya u bammbela.                            U ḓaḓiswa nga zwiwo zwa phanḓa 
na zwa nga murahu.  3  

B Vho amba nga ha zwiṱori zwa 
zwipuku.  U ḓaḓiswa nga u tevhekanya ha 

zwiwo.  
2  

C Vho gwa matombo.  U ṱumekana hu songo khwaṱhaho 
fhedzi a zwiho kha ḽinwalwa.  1 

 

D Vho ya u bammbela.                            U ḓaḓiswa nga zwiwo zwa phanḓa 
na zwa nga murahu. E 4 1 
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5.8 A Dzithoi na mitambo 1 Phindulo yone. M 4 3 

B Thikhithi dza mimuvi  
Vhuṱumekanyi vhu songo 
khwaṱhaho nahone a zwiho kha 
ḽinwalwa. 

 1 
 

C Mashimaḽo  U elana ha phindulo fhedzi a si 
phindulo yone.   3  

D Pitsa  
Zwiwo zwi kanganyisaho zwa kha 
mimuvi na zwiwo zwi re kha 
ḽiṅwalwa. 

 
2  

5.9  sh-  1 Phindulo yone. M 4 1 
5.10 

A 
Nga maḓuvha a fhisaho, 
khonani dzo vha dzi tshi khou 
bambela bambeloni. 

 
U  ḓaḓiswa nga tshifhinga 
ndovhololo tsha zwino na  
 tshifhinga ndovhololo tsho fhiraho 

 
2  

B 
Nga maḓuvha a fhisaho, 
khonani dzi khou bamnbela 
bammbeloni. 

1 Phindulo yone. D 
4 2 

C 
Nga maḓuvha a fhisaho, 
khonani dzi ḓo bammbela 
bambeloni. 

 
U ḓaḓiswa nga tshifhinga 
ndovhololo tsha zwino na 
tshifhinga tshi ḓaho. 

 
2  

D 
Nga maḓuvha a fhisaho, 
khonani dzi bammbela 
bammbeloni. 

 
U ḓaḓiswa nga tshifhinga 
ndovhololo tsha zwino tshifhinga 
tsha zwino. 

 
3  

ḼIṄWALWA ḼA VHURATHI: – Livhuwani o vhona mugudisi wawe 
6.1 A ṱhohoyatshikolo  Vhuṱumani vhu songo khwaṱhaho 

na vhabvumbedzwa kha ḽiṅwalwa.  2  

B Mugudisi 1 Phindulo yone. E 4 1 

C Khonani  U shaya vhuṱumani kha, nahone a 
zwo ngo ḓitika nga ḽinwalwa.  1  

D Mme  Ndi muṅwe wa vhabvumbedzwa 
fhedzi a si phindulo yone.  3  

6.2 A Mudavhi wa u tambela  U shaya vhuṱumani na tshikolo na 
fhethu hune zwa khou bvelela 
hone. 

 1  B ḽaiburari  
C tshikoloni  
D vhengeleni 1 Phindulo yone. M 4 1 

6.3 A gurozara, vhurotho, mikumbu, 
zwikoṱikoṱi  Phindulo yone. M 4 1 

B vhurotho, mikumbu, 
zwikoṱikoṱi, gurozara  

U ḓaḓiswa ha mutevhe u re kha 
ḽiṅwalwa.  2  C mikumbu e, zwikoṱikoṱi, 

gurozara, vhurotho.  

D Zwikoṱikoṱi, gurozara, 
vhurotho, mikumbu  
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6.4 
A Sedzani! Uyo ndi mugudisi 

wanga? 1 Phindulo yone. D 4 1 

B 
Sedzani Uyo ndi mugudisi 
wanga?  Ha pfesesi kushumiselwe kwa 

zwiga garukela.  2  

C 
Sedzani Uyo ndi mugudisi 
wanga!  Ha pfesesi kushumiselwe kwa 

zwiga zwa mbudziso.  2  

D 
Sedzani Uyo! ndi mugudisii 
wanga?   Ha ngo shumisa ndongazwiga.  3  

6.5 

A 

Miduba minzhi minzhi ya 
mikumbu na zwikoṱikoṱi 
ngauralo lufhera luṱuṱuku lwa 
u dzumbama. 

 

U sumbedza u shayedza ha u 
shumisa milayo ya girama  
(maṱanganyi). 
 

 2 

 

B 

Miduba minzhi minzhi ya 
mikumbu na zwikoṱikoṱi u 
rangani lufhera luṱuṱuku lwa u 
dzumbama. 

 

C 

Miduba minzhi minzhi ya 
mikumbu na zwikoṱikoṱi 
ngauri lufhera luṱuṱuku lwa u 
dzumbama. 

 

D 

Miduba minzhi minzhi ya 
mikumbu na zwikoṱikoṱi 
mathomoni fhedzi lufhera 
luṱuṱuku lwa u dzumbama. 

1 Phindulo yone. M 4 1 

6.6 A aa   Ha pfesesi.  1  
B tama 1 Phindulo yone. E 4 1 

C  hama  Phindulo ine ya  i no elana fhedzi a 
zwiho kha ḽinwalwa.  3  

D napa  U  ḓaḓiswa maipfi a no raima na 
pfalandoṱhe dzo balanganywaho..   2  

6.7 A A tshi ofha uri mugudisi u ḓo 
sumelela vhuḓifari hawe. 1 Phindulo yone. D 4 3 

B o takalela u vhona mugudisi 
wawe.  Phindulo  i no elana fhedzi a zwiho 

kha ḽinwalwa.  2  

C o ḓiimisela u ya tshikoloni.  U ṱumanya mudededzi na tshikolo.  1  

D o shona mugudisi wawe.  
Vhuṱumanyi vhu songo 
khwaṱhaho, fhedzi a si phindulo 
yone. 

 3  
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6.8 
A A tshi ofha uri mugudisi u ḓo 

sumelela vhuḓifari hawe. 1 Phindulo yone.  1  

B 
Ndo vha ndi tshi khou ṅuṅuna 
sa tsilu. 1 Phindulo yone. M 4 2 

C 
Ndi khou ṅuṅuna sa tsilu. 

 
U ḓaḓiswa nga tshifhinga 
ndovholola tsha zwino na 
tshifhinga ndovhololo tsho fhiraho. 

 3  

D 
Ndo ṅuṅuna sa tsilu. 

 
U ḓaḓiswa nga tshifhinga tsho 
fhiraho na tshifhinga ndovhololo 
tsho fhiraho. 

 2  

6.9 A zwo luga  U ḓaḓiswa nga mubvumo wa u 
thoma na phambano.  1  

B ngoho 1 Phindulo yone. E 4 1 

C khakhea  U balelwa u fhambanya vhukati ha 
pfanywa na mafhambanyi.  3  

D zwiṱuku  U ḓaḓiswa nga maṱaluli na 
mafhambanyi.  2  

6.10 A nga ngafhi  U shaya u sa pfeseswa ha 
mbofho. 
 

 2  B ngafhi  
C ndi nnyi  
D nga mini 1 Phindulo yone. M 4 1 

ḼIṄWALWA ḼA VHUSUMBE: Max 
7.1 A U fhaṱa thavhandubi 1 Phindulo yone. M 4 1 

B U fhaṱa muḓi  Vhuṱumekanyi ho ḓoweleaho na 
zwifhaṱo fhedzi a si phindulo yone.  2  

C U tamba mitambo ya vidio  
U shaya vhuṱumani na zwiiṅwe 
zwa zwitenwa nga u angaredza 
zwa ḽiṅwalwa. 

 1  

D U dalela khonani  U ḓaḓiswa nga zwiteṅwa nga u 
angaredza zwi re kha ḽiṅwalwa.  3  

7.2 A kovhekana  Phindulo i no elana fhedzi a si 
phindulo yone.  3  

B u kola  
Vhuṱumanyi vhu songo khwaṱhaho 
na tshiṅwe tsha zwiteṅwa nga 
vhuḓalo zwi re kha ḽiṅwalwa. 

 2  

C u vhala 1 Phindulo yone. E 4 1 

D u ṅwala  Khonadzeo ya phindulo yone 
fhedzi a zwi ho kha ḽiṅwalwa.  1  

7.3 A Joy  A zwiho kha ḽinwalwa.  1  

B Livhuwani  Muṅwe wa vhabvumbedzwa fhedzi 
a si phindulo yone.  3  

C Dzivhuluwani 1 Phindulo yone. E 4 2 
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D Max   Muṅwe wa vhabvumbedzwa fhedzi 
a si phindulo yone.  3  

7.4 

 

Vho shumisa vumba 
ḽitswuku. 3 

1 

Phindulo yone. 
Arali mutevhe u si wone hu a vha na u 
kanganyisea ha mutevhe wa zwiwo 
kha ḽiṅwalwa. 
 

D 4 2 

Vho pennda 
khadibogisi nga 
buraweni. 

2 

Vho ita lurofhe. 4 
Vho shumisa 
khadibogisi. 1 

7.5 
A Mugivhela  

U ḓaḓiswa nga ḓuvha ḽe vha 
ṱangana ḽa u fhaṱa thavhandubi na 
ḓuvha la u ṋekedza. 

 3 
 

B Ḽavhuraru  
U ḓaḓiswa nga ḓuvha ḽe vha 
ṱangana ḽa phosiṱara na ḓuvha ḽa u 
ṋekedza. 

 3 
 

C Musumbuluwo 1 Phindulo yone. E 4 1 

D Ḽavhuvhili  
Vhuṱumani ha swiswimbadise ha 
maḓuvha a vhege fhedzi a zwiho 
kha ḽinwalwa. 

 1 
 

7..6 A Lufuno lwa Max lwa u fhaṱa.  U sa pfesesa mbudziso.  1  

B Vho shuma nga tshigwada.    Phindulo i no elana fhedzi a si 
wone muhumbulo muhulwane.  3  

C Vho shumisa pennde ya 
buraweni.  

U pendela nga manweledzo a 
songo khwaṱhaho kha zwiteṅwa 
nga u angaredza zwa ḽiṅwalwa. 

 2 
 

D Max’s love for reading.  1 Correct response. D 4 2 
7.7 A O vha e na vhukonani.  Phindulo i no elana fhedzi a zwiho 

kha ḽinwalwa.  1  

B O vha e na milaedza minzhi. 1 Phindulo yone. D 4 1 

C O funa mitambo ya vidio.  
U sa ṱalutshedzisa zwone ha 
zwiteṅwa nga u angaredza zwa 
ḽiṅwalwa. 

 2 
 

D O vha a tshi ḓihudza.  
Vhuṱumani vhu songo khwaṱhaho 
kha zwiteṅwa nga u angaredza 
zwa ḽiṅwalwa. 

 3 
 

7.8 
A thavhandubi, phurodzhekithi, 

lurofhe, modele   
U shaya u pfesesa ha mutevhe wa 
aḽifabethe. 

 3 

 

B thavhandubi, lurofhe, modele, 
phurodzhekithi  

C lurofhe, modele, 
phurodzhekithi, thavhandubi 1 Phindulo yone. E 4 3 

D phurodzhekithi, lurofhe, 
modele, thavhandubi  U shaya u pfesesa ha mutevhe wa 

aḽifabethe.  3  

Grade 3 Tshivenda HL  
 

No. Expected answer 

M
ar

k 

Diagnostic/Error Analysis 

Le
ve

l o
f 

di
ffi

cu
lty

 

Le
ve

l o
f 

pe
rf

or
m

an
ce

 

Te
rm

 

7.9 
A U  U ḓaḓiswa nga ḽiimela na 

maḓadzisi.  1  

B nyanyulea 1 Phindulo yone. M 4 3 
C kovhekana  U ḓaḓiswa nga maiti na maḓadzisi.  3  

D tshigwada  U ḓaḓiswa nga madzina na 
maḓadzisi.  2  

7.10  -ho 1 Phindulo yone yo teaho. D 4 3 
7.11 A mu - la –e - dza 1 Correct sequence required. D 4 4 

B mul - ae - dza  
Poor syllabification skills displayed.  2 

 
C mula - edza  
D mu - lae - dza  

7.12 A ngomu 1 Correct response. E 4 3 
B nṱha  

Poor application of prepositions.  3 
 

C tsini  
D thungo   
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