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INTRODUCTION

The diagnostic resource bank of items aims to improve the relationship between
assessment and classroom instruction. Assessment for learning is the process of
gathering information about a learner's learning from a variety of sources, using a
variety of approaches, or ‘assessment tools’, and interpreting that evidence to enable
both the teacher and the learner to determine where the learner is in his or her learning;
where the learner needs to go; and how best to get there. Teachers can adjust
instructional strategies, resources, and environments effectively to help all learners
achieve grade specific outcomes only if they have accurate and reliable information

about what their learners know and are able to do at a given time.

When findings of assessment results are used to improve classroom practice, learner
performance in general can improve. The diagnostic assessment questions are

designed to fulfil three purposes of assessment: namely to,

o reveal the misconceptions learners bring as prior knowledge to a class;

o measure the conceptual gains of a class as a whole; and

o identify concepts that are weak areas of understanding for the individual learner

or as a class/grade.

A traditional multiple-choice question (MCQ) provides little information about the
learner’s understanding of the concept/skill tested. The Department of Basic Education
(DBE) has embarked on the design of diagnostic assessments using MCQs that are
designed to assist teachers to diagnose learner misconceptions using the Pearson
distractor rationale model as a basis for the classification of learner misconceptions.
The diagnosis is also linked to the CAPS learning outcomes and skill acquisition. This

does not mean that there are only MCQ items in the booklet.

MCQs designed for the diagnostic questions included in this booklet, include a
breakdown of learners’ understanding through the incorrect responses. All distractors
are written not only to focus the attention of the teacher on those learners who are able
to identify the correct response, but also to assist the teacher in identifying and

understanding the misconceptions captured in the incorrect responses.
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2. PURPOSE OF THE DIAGNOSTIC TEST ITEMS

This diagnostic resource should be used in conjunction with the requirements as
stipulated in the CAPS document. It therefore does not replace the curriculum or the
Annual Teaching Plans (ATP). The content therefore includes coverage from terms one
to four and it focuses on certain selected topics and skills. However, there may be a

need to align the topic or skills with the revised ATP to facilitate assessment for learning.

Once the teacher has identified the gaps in the conceptual knowledge/ skill acquisition
it would be easier to design targeted intervention programmes to bring learners on par

for the transition to subsequent topics.

These diagnostic items should be used as a tool for teachers to assess the strengths
and weaknesses of learners for the purpose of designing teaching and learning
strategies that will address the individual needs of the learner. This would also enable
the teacher to zoom into the skills and sub-skills that are required by each topic content
selected in order to narrow the knowledge gap or misconception identified and to assist

learners in the development and mastery of content and skills.

This assessment should not be used for grading a learner; as the intended purpose is
to facilitate learning. The use of the items should instead promote formative

assessment.

3. THE STRUCTURE OF THE DIAGNOSTIC TEST ITEMS

Items are framed to direct teachers to possible misconceptions which could be as a
result of an earlier grade knowledge deficit, erroneous conceptual knowledge or lack of
comprehension.

MCQs are constructed in such a way that each distractor provides information on
whether the learner has mastered the skill/concept or whether there is a misconception.
The distractors are graded according to four levels of understanding. Levels one, two
and three enlighten the teacher about the nature of the misconception. Level four is the

correct response, see Table 1 for further clarity.

Short questions are constructed to assess mental computations, knowledge recall and
application of rules or theorems.
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Longer responses are constructed so that thought process, application of content areas

and concepts across the subject are consolidated to arrive at the intended response.

4. PROPOSED USE OF THE MATHEMATICS ITEMS/QUESTIONS

4.1 A teacher may select certain items at different intervals i.e. as a revision activity,
formative task, etc.

4.2 Items may also be used as a baseline assessment if administered prior to
teaching a particular lesson. A teacher may want to establish whether learners
meet the basic skills and knowledge acquired from the previous grades. This will
assist the teacher to know learners’ level of proficiency.

4.3 Items may be used at the beginning of a phase to establish whether learners
meet the conceptual knowledge for the new grade/phase.

4.4 Certain items, per skill assessed, may be selected from a section to compile a
shorter activity

4.5 Items may be selected according to levels of difficulty and can be used to support
learning according to different cognitive demands

4.6 Diagnostic items can also be selected according to cognitive levels.

4.7 The teacher should decide when, where and how the assessment may be used

to enhance teaching and learning

5. DESIGN

Table 1 lists and describes the types of errors that correspond to each of the four levels
of understanding encapsulated in the Mathematics MCQs. The distractor rationale as
advocated by Pearson, 2004, forms the basis for diagnosing misconceptions. The
taxonomies and cognitive levels as stipulated in CAPS (for Grades 4-9) are incorporated
into the levels of understandings to provide the teacher with holistic information about

the level of performance.

A more detailed unpacking of the nature of the misconceptions is addressed in the
marking guidelines of each diagnostic items.
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Table 1: Levels of understanding (thought process)

Levels of

understanding

Descriptors for the levels of understanding.

Level 1

Learners demonstrate (i.e. a combination but may not be all of the
following) that they:

- have no understanding of the question or a conceptual
misunderstanding;

- are unfamiliar with operational procedures but can compute
basic straight forward operations;

- are not able to implement (un)related strategies to solve a
problem;

- excessive depend on the information that is provided in the
question and is incorrectly used/duplicated;

- utilise unrelated vocabulary to the question.

- Etc.

Level 2

Learners demonstrate (i.e. a combination but may not be all of the
following) that they:

- can apply some computational ability that may not necessarily
relate to the question or that demonstrate inadequate
conceptual knowledge and flawed reasoning to support
conclusions/inferences;

- can apply basic mathematical knowledge in straight forward
situations;

- demonstrate a limited knowledge of some concepts and
some procedures;

- Etc.

Level 3

Learners demonstrate (i.e. a combination but may not be all of the
following) that they can:

- apply some conceptual knowledge and ability to analyse but
is inconsistent in computational and reasoning skills;

- apply their knowledge and understanding to solve problems.

- solve word problems involving operations with whole
numbers and use division in a variety of problem solving
situations.

- interpret and use data to solve problems with minimal error of
judgement;

- use given information to complete various graphs;

-  Etc.

Level 4

Correct response.
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Levels of Descriptors for the levels of understanding.
understanding

Learners demonstrate (i.e. a combination but may not be all of the
following) that they:

- consistently apply/demonstrate correct computational and
reasoning skills required in the question;

- apply their understanding and knowledge in a variety of
relatively complex situations and explain their reasoning;

- solve a variety of multi-step word problems;

- apply geometric knowledge of a range of two-and three-
dimensional shapes in a variety of situations;

- draw a conclusion from given data and justify their conclusion.

- Etc.

Each level of understanding is captured in the distractors of all the multiple-choice
questions. An item will include distractors that correspond to each level of understanding

set out in the Table 1.

When learner responses are analysed the diagnostic distractors will reveal patterns in
a learner’s understanding of the content being tested. The teacher is thus guided
towards instruction that specifically addresses a learner’s understanding of a concept

in the specific content.

6. MARKING GUIDELINES

6.1 Multiple Choice Questions (MCQs): One mark is allocated per item. However,
the focus of these assessments is not on scoring the learner, but rather on what
the learner is able to do or not do.

6.2 The marking guideline has columns indicating the item number, expected
answer per item, the diagnosis or clarification, the level of understanding, the
level of difficulty and the mark allocation. The mark allocation is merely a guide
for the learner response and should not be the focus of the task

6.3 Open ended (OE) items (process items with steps): These items require
application and a reason as a response. A scoring guide has been included to

guide teachers in identifying scores of 0/1/2 or more. The teacher is assisted in

Grade 3 Mathematics Sesotho it 5

.Q
N r

p-
L

4

(
<

identifying and understanding the misconception and the level of skill
development required to improve cognition and performance.
6.4 In cases where learners are required to display multiple steps/procedures in

order to solve a problem, apply the following techniques when marking:

a. where there is clear evidence of a misread/misinterpretation, a penalty of 1
mark is generally appropriate. A learner should not be penalised for the same
error throughout the assessment;

b. if a learner has knowledge of the method but could not get the final correct
answer, award a method (M) mark but not an accuracy (A) mark. If the
method is incorrect but the answer is correct, award a mark for the answer
only; and

c. consistent Accuracy mark is applied when an answer is correctly followed
through from an incorrect previous answer.

E.g. Grade 3 question
What is the number that is 5 more than 207?
1.1 Write the number symbol for the number.
1.2 Write the number name for the same number you wrote in 1.1 above.

Learner response

1.1 25 (the answer is incorrect)
1.2 Twenty-five. (The number name is correct according to the number
symbol provided by the learner in number 1.1 even though it was not the
expected answer.)
In this instance do not award a mark for the 15t answer (in 1.1) but do award a mark
for the 2"d answer (in 1.2) because it was correctly followed through from an incorrect

answer. This is how to apply consistent accuracy (CA) marking.

6.5 The Cognitive levels are as prescribed in the CAPS for the Intermediate and
Senior Phases and will now be introduced in the Foundation Phase. The

cognitive levels, their descriptors and examples are indicated in Table 4.
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strengths and weaknesses. Teachers would be able to give feedback to parents adjacent scores that are half-way between the extremes and dividing

on learning gaps, deficits and strengths per learner. their sum by two (2), e.g. the median of 76, 57, 49 and 45 is calculated

8.1 Purpose of the data analysis by adding 57 and 49 and dividing the sum by two, i.e. (57 + 49)/2 = 106/2

= 52. As can be observed, 52 is not one of the four given scores but it

After administering a test, the teacher can do his/her own diagnostic analysis to is the median score that sits half-way between the extreme scores, viz.
identify: . 76 and 45. The median does not show what the extreme scores are, i.e. .
a. the overall level of performance of the class/grade or school, . the highest and the lowest scores, .

b. individual learners or schools that need special intervention;
c. groups of learners or schools who need special support; and c. maximum is the highest score obtained by a learner in a test.
d. topics that require priority attention in teaching and learning. d. minimum is the lowest score obtained by a learner in a test.

e. range is the difference between the maximum and the minimum scores.
8.2 Use of basic statistics for analysis The larger the range, the more diverse the ability levels of the test takers.
A relatively small range indicates that the class of test takers has a
Basic statistics that can be used to summarize the data from a test include relatively homogeneous ability profile.
the following:
8.3 Available tools for data analysis

a. mean (often called average) — calculated by adding the scores of all the Tools that are available for analysis of data include pre-programmed

learners and dividing the sum by the number of leamers. The mean is computer software such as the SA-SAMS in schools, the Microsoft Excel

one score that is used to summarize all the scores obtained by learners |, programme and even hand calculators. The Microsoft Excel programme, |
7 : ’ 1

in a test. A high mean score represents high performance and a low which comes with almost every computer software, is a reasonably easy-

mean score represents low performance. However, the mean score does L . . .
to-use tool for performing item-level diagnostic analysis of test data. An

not indicate how learner scores are spread from the highest to the lowest . :
Excel spreadsheet is arranged in columns and rows.

and thus is not adequate for identifying individuals who either over- l

perform or under-perform; 8.4 Preparing data for analysis on Excel

b. median (or middle score) — calculated by first arranging the scores from Excel makes available useful formulae to calculate basic statistics. To

the highest to the lowest and then determining the score that divides the prepare for analysis of data from an administered test, do the following:

data into two equal halves. Half of the learners who wrote a test will have

scores above the median score and the other half will have scores below a. mark the test and write the scores obtained by each learner next to

the relevant question/item number in their books or scripts;

the median score. If the number of learners is an odd number the median

N
4
o

enter learner names and other particulars (e.g. the gender of each

@

-
A4

will be a real score that sits half-way between the extreme scores, e.g. ©
76, 57, 49, 45 and 39 have 49 as the median score. However, if the

number of learners is an even number the median will be a score that

learner) in the rows, one after another;
enter test item numbers in the columns, one after another;

may not belong to any of the learners calculated by adding the two d. enter the score of each learner on each item in the correct cell (i.e.

hal P i
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where the relevant column and row meet);
check if all data has been entered correctly (i.e. do thorough data

cleaning);

that intervention strategies will have to be diversified in order to
meet the learning needs of different learners, i.e. a one-size-fits-all

improvement strategy will not work in this class.

f. use correct formulae to calculate the statistics that you want to use

to summarize and analyse the test data; and c. Individual learner differences in performance

g. linterpret the statistics in terms of what they suggest about Individual learners who were identified to be particularly at risk have

performance of individuals in your class, performance of identifiable been indicated with e.g. red colour coding. They obtained scores

groups of learners (e.g. boys and girls) and performance in specific below 40% and thus fall within the “Not achieved” and “Elementary

content areas. . ” . . o
achievement” levels. They require special attention in terms of

8.5 Analysis and interpretation teaching strategies and learning opportunities.

To summarise the data calculate the average percentage score, the d.  Group differences in performance

median, maximum and minimum score percentages and you may do this Analysis was done at two group levels, viz. boys and girls. Al the

separately for boys and girls. To make sense of the analysis it is summary statistics indicate that the boys performed much lower

recommended that different colour codes be used to mark specific than the girls. Their mean score was 49,3% against the 60% mean

observations (Excel provides a wide range of colour codes) and also score obtained by girls. The median score for the boys was 4%

represent findings with appropriate graphs to enhance visual impressions

lower than of the girls, viz. 52% as against 56%. Boys’ scores

to aid decision-making on where to focus improvement interventions. For | ranged between 8% and 88% while the lowest score for the girls 9

, , . . " "
instance, the following observations can be made from the analysis that ; was 32% and the highest was 100%. It is evident that in this class ;

has been done: boys require a different or more focused intervention than the girls.

a. Overall performance e. Performance in specific topics or skills

Overall performance in this class, measured through the mean
score, may be e.g. 54,4% which is relatively acceptable but still
leaves room for improvement. The median score for the class may
be 56% which means that half of the learners obtained scores

above 56% and another half obtained scores below 56%.

Performance spread

Although the mean and median scores were both above 50%,
learner scores may range between 8% and 100% which is a fairly

wide range that suggests diverse abilities in this class. This implies

is
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The percentage scores per item indicate the items and, therefore,
the topic or skill where interventions must focus. The analysis and

diagnosis (8.5a — e) identifies:

i. which learners need special attention; and

ii. which content areas require special focus;
The analysis also suggests what materials will be required to
improve on the identified areas, what extra support the
teacher will need (if necessary), whether additional time will
be required, who else should be involved in the interventions

Grade 3 Mathematics Sesotho it 14




8.6

and a host of other possibilities that the data analyser may

see fit in their context.
Diagnostic or error analysis

Error analysis is the study of errors in learners' responses with a view to
look for possible explanations for these errors. It provides specific
information about the relative skill proficiency or misconception a learner
has in his/her response, in order to understand what the learner can or
cannot do. It is a multifaceted activity, for the teacher, because it involves
analysis of the correct, partially correct and incorrect thought processes of
the learners’ individual responses and thinking about possible remediating

interventions that might work well.

Understanding the errors, a learner or a group of learners make will
determine how learners are grouped in a certain subjects to enhance

effective teaching.

9. HOW TO ANSWER MULTIPLE CHOICE QUESTIONS (MCQS)

9.1

The Structure of an MCQ

An example of the structure of the MCQ item is exemplified below.

What is the number symbol for six hundred and ninety-eight? STEM

A 60 098

B 6 098 DISTRACTORS

C 968

D 698 |— KEY
Explanation:
e A stem is the question or statement to respond to.
e Distractors are incorrect options that are plausible
e Akey is the correct answer

Grade 3 Mathematics Sesotho ‘_,:‘f15

9.2 Strategies for answering MCQs

9.2.1 Read the question carefully. Understand the question and be sure
of what is expected of you. Underline the key words in the question.
You may need to read the question more than once.

9.2.2 Try to answer the question before you check out the options. You
may be required to work out the answer before you are able to
choose the correct option.

9.2.3 Read each option cautiously. Delete the options that you are sure is
incorrect, until you are left with the correct option.

9.2.4 Make sure that the option you have chosen matches what the
question requires.

9.2.5 Often there will be an option that will obviously be wrong. Eliminate
this option.

9.2.6 Two options may sound alike. However, one of the options may be
partially correct; it may be a partial answer to the question. Re-read
the question to make sure that the option fully answers the question.

9.2.7 If you are unsure of which options are incorrect, leave the question
and move to the questions you are sure of. However, make sure
that you come back to the question. Don’t leave blanks. Choose the
most suitable option for every question.

9.2.8 There will be only ONE correct option.

Note to the learner!

e There is no pattern in which
the answers are arranged.

e Check your work. If you
made a mistake, strike out

the incorrect option and

circle the correct answer.
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Dipalophatlo:

The test items are deve|oped from two content areas nclme|3; Numbers
NOR Fractions | Recognise fractions in diagrammatic form K M

OPer‘ations and Re|c|tionships (NOR) and Measurement. (M). The items are toPic
based. Fractions and 9r‘ou/o/'n9 and sﬁaf‘/hg are the two toPics selected under

NOR and time is the toPic selected under Measurement..

The teacher may select a Par‘ticu|ar‘ skill from each of the toPics to create a

formative assessment cctivitﬂ or any t’HPe of assessment. deemed fit.

Karolo e ntshof aditsweng ya Pa|ophc|t|o ke ef'e?
A 3 bor‘obeding

Each item is attached to its characteristic (tag) above it. Please note the
f o||owin9 keﬁs used in the tog:

B .

Cognitive levels Levels of di'F'Ficu|t3 > bor‘obedlns
e - C 3 bohlanong

e T D 5 bohlanong
R: Routine Pr‘ocedur‘e M: Moderate
C ComP|ex Procedure D: Dif flicult NOR Fractions | Recognise fractions in diagrammatic form K M
P: Problem so|ving

2. Daekeramo e bontshcng nngwe botshe|e|en9 ke ef'e?

The tag Pr‘ovides the f o||owin9 inf ormation in this order: content areaq, toPic, 7

>

skill cssessed, cognitive level and dif f icu|t3 level e.g.

Grade 3 Mathematics Sesotho

Content Topic Skill assessed Cognitive Level of ]

area level dif f icu|t3 B |" .

NOR Fractions Recognise fractions in K M %
dicsr‘cmmatic form

s
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NOR Fractions | Recognise fractions in diagrammatic form K M NOR Fractions | Comparing fractions in diagrammatic form R D

3. Ke sedikadikwe sef'e se ar‘otsweng ka dikarolwana tse 3 tse |e|<ancng?

A

A B

5. Bapisa dikarolwana tse ntshof aditsweng tsa daekeramo ya Ale B.
A | bor‘ar‘ong e nyane ho 3 boHanong

3 l)OI’\IQhOhS € |e|<onc |e | bOI"CII"OhS

B OO0

B
C 3 IDOI’\IQI’]OHS € I(SO'O hO | borarong
D

3 boHanong e nsane hO | bor‘cr‘ong

NOR Fractions | Identify fractions on a number line R D
NOR Fractions | Recognize fractions in diagrammatic form K E
\ 9 9
8 8
7 7
0 1 2 3 4 5 6
4. Lerumo le suPi|e nomoro ef e?
A 3 le dikotara tse A
6. Sedkadikwe se arotswe ka palophatlo ef'e?
B 3 le dikotara tse 3 paop
A boraro
C 3 le dikotara tse 2
B bohlano
D 3 le kotara e le |
C dikotara
D botshelela
), Grade 3 Mathematics Sesotho ;_i’}l ), Grade 3 Mathematics Sesotho ;_i’}z



| NOR | Fractions | Sharing leading to fractions | C D NOR Fractions | Recognize fractions in diagrammatic form | K E

Arolela metswadlle e A ditJhoko|ete tse b.

q. Phitsa e ar‘otsweng ka dikarolwana tse 6 tse |e|<cnan9 ke ef'e?
1. Motswadlle ka mong o tla fumana ditJhoko|ete tse kae?
A 2 le halof'o ° A °
B 2 le kotara ‘ ‘
C | |e ha|o'Fo B
D | le kotara
C
NOR Fractions | Recognize fractions in diagrammatic form K E
D
8. Ke dackeramo efe e ar‘otsweng ka dihalofo?
A NOR Fractions | Recognise fractions in diagrammatic form K E
B 9 9
8 8
7 7
C
D |O. Ke Pa|op|wat|o efee emetsweng ke karolwana e nngwe le e nngwe?
A Nngwe bor‘ar‘ong
B Kotara
C Nngwe botshe|e|en9
D Halof'o
), Grade 3 Mathematics Sesotho éi?'r23 ), Grade 3 Mathematics Sesotho 51"F24



NOR

Fractions | Recognise fractions in diagrammatic form

A
A A

Po|ophat|o ya sebopeho se ntshof aditsweng ke ef'e?

A

B
C
D

Halofo e le |

Kotara e le |
| bochong

| bor‘ar‘ong

\ NOR

| Fractions ‘ Recognise equivalent fractions

2 bor‘ar‘ong HG dinq,anqlane tse |5 |<e bol(ae?

A

B
C
D

10
15
5
2

| NOR

| Fractions | Recognise equivalent fractions

A B C
13.  Ke daekeramo dif'e tse pedi tse nang le dikarolwana tse lekanang tse
ntshof atditsweng?
A Ale C
B Ale B
C BleD
D CleD
) Grade 3 Mathematics Sesotho s

| NOR | Fractions | Sharing leading to fractions | R D
M_. Nngwe bOPGPOhS HG |2 ke bokae?
A4
o ] o
® c ®
() D 12 ()
NOR Fractions | Recognise fractions in a diagrammatic form | K E
|5. Daekeramo e bontshong 6 borobeding ke ef'e?
A
B
9 9
§ C §
7 7
D
NOR Fractions | Recognise fractions in a diagrammatic form | R M

Nna le Busi re arolelana Phitsc ka ho lekana.
Phitsa e arotswe ka dilae tse I3.

6. Ke fumana dilae tse kae tsa Phitsa?

A I le kotara
B 6 le kotara
C  6le hdofo
D 7le hdofo
)\ Grade 3 Mathematics Sesotho ;.’-"FQ6




NOR Fractions | Recognise fractions in a diagrammatic form | K E

A

Pa|ophat|o ya sebopeho se ntshoF adltsweng ke ef'e?

NOR Fractions | Recognise fractions in a diagrammatic form | K M

A B C D
I8 Dceker‘cmo (&7 bOhtShth 2 bor‘qr‘ons |(e eFe?

NOR Fractions | Counting of fraction pieces K E

9. Ke dikarolwana tse kae tsa kgut|onne ena tse ntshof qditsweng?

NOR Fractions | Recognise and name fractions K E

Sebopeho se arotswe ka dikarolwana tse 5 tse |e|<ancn3.

20. KGI"O'WGI’\G e nngwe |e e nngwe e emetse PCIlOPl‘\CIth e'Fe?

.
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NOR Fractions | Recognise fractions in a diagrammatic form | K

2l. Pq|ophat|o e ntshof cditsweng ke ef'e?

NOR Fractions | Equal sharing leading to solutions that C
include unitary fractions

Thabo o ne a ena le R24.
O sebedisitse | bor‘cr‘ong ya yona.

22. O sdlletswe ke tJhe|ete e kae?

NOR Fractions | Recognise fractions in diagrammatic form K

23. Ke Pa|ophat|o efe ya kguuonne e ntshof aditsweng?

NOR Fractions | Equal sharing leading to solutions that P
include non-unitary fractions

Sarah o seha Phitsa dilae tse A tse |e|<anc1ng.
O Jo selae se le .

24. Ke Pa|ophct|o ef'e ya Phitsa e setseng?

.
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| NOR | Fractions | Recognise equivalent fractions
25. e felletseng = ___ bohlanong
| NOR | Fractions | Sharing leading to fractions

Sello o J'a dikarolo tse 2 tsa tJhoko|ete.

26.  Sello o J'e|e Pa|ophct|o ya tJhoko|ete e kae?

NOR

Fractions

Sharing leading to fractions

21.  Halof'o ya 5 ke bokae?

NOR

Fractions

Recognise fractions in a diagrammatic form

©e
Co @

28. Pc|oP|‘10|t.|o e ntshof cditswens ke ef'e?

Grade 3 Mathematics Sesotho it 29

| NOR | Fractions | Sharing leading to fractions | K

Tumi o J'a kotara ya tJhoko|ete.

29. Tumi J'e|e dikarolwana tse kae?

| NOR | Fractions | Equivalent Fractions R

30 Nngwe bor‘cr‘ong = ... botshe|e|eng.

NOR Fractions | Recognise fractions in a diagrammatic form | K

3l. Ke Pc|ophct|o ef'e e ntshof aditsweng?

NOR Fractions | Recognise fractions in a diagrammatic form | R

Sebedisa lebota la dipa|ophct|o ho ardba dipotso.
32. Hdlofo e le nngwe = ... dikotara.

Grade 3 Mathematics Sesotho it 30
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Nako
| M | Time | Tell 12 hour time in hours | K | E
N s
anlgnr
£10 2
-9 3-
<"<_‘,r . 6 ) 5\\’\>
I
33. Ke nako mang?
A Metsotso e 25 kamora hora ya 12
B Metsotso e |2 kamora hora ya 5
C Hora ya 5
D Hora ya 12
| M | Time | Tell 12 hour time on digital clock | K | D
34. |O:45 ke nako mang watJheng ya manaka?
A Metsotso e 45 kamora hora ya I
B Metsotso e |5 Pe|e ho hora ya I
C Metsotso e 45 Pe|e ho hora ya (0]
D Metsotso e |5 kamora hora ya 10
| M ‘ Time | Calculate elapsed time R C

Konsarete ya sekolo e C|,0|a ka 9:30.
Konsarete e bolelele ba hora tse 2.
35. Konsarete e tla fela ka nako ef'e?

A 02:00
B 09:32
C I:30
D .32
‘ .Qrade 3 Mathematics Sesotho ;-;i’)l

o

M | Time | Calculate elapsed time R | C
Mokete o fedile ka 12:05.
O ne o le bolelele ba hora tse 2.
36. Mokete o q,cdi|e ka nako mang?
° A 10:05
B |4:05
@
- C 12:07
D 10:00
M Time Converting between days and weeks R E

3/1. Matsatsi a makae dibekeng tse A?

A 20
B 28
C 3l
D 30
‘ .Qrade 3 Mathematics Sesotho "-"'},2




M | Time | Read dates on calendars | K IE
Hlakubele

Sont.aha | Mantdha | Labobedi | Laboraro | Labone | Labohlano Mocllebe|o

I 2 3

A 5 6 1 8 9 10

I 12 13 A 15 16 7

18 19 20 2l 22 23 2/

25 26 21 28 29 30 3l

Dikolo di tla kwalwa ka Labohlano la ho q,ete|c| |a kgwedi ya Hakubele.

38. Letsatsila ho kwala ke lef'e?

A 3
B 16
cC 23
D 30

. Grade 3 Mathematics Sesotho
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M | Time | Identify public holidays on calendars | K |E
Phato
Mantaha|Labobedi Laboraro [Labone | abohlano Mog ebelo|Sont.aha
I 2 3 A

5 6 1 8 9 10 I

12 I3 1A 15 16 1/ 18

9 20 2 22 23 24 25

26 2] 28 29 30 3l

39. Letsatsila botJhaba la basadi le ketekwa ka letsatsi lef'e?

)\ Grade 3 Mathematics Sesotho

A

B 9
C 16
D 24

34




M | Time | Read dates on calendars R IE
Pherekgong
Mantaha LabobedilLaboraro|Labone|Labohlano Mog ebelo|Sont.aha
| 2 3 /A 5 6
1 8 9 (0] I 12 13
7A 5 16 [7 18 19 20
2l 22 23 2L 25 26 21
28 29 30 3l
Dikolo di bulwa ka Laboraro la borare kgweding ya Pherekgong.
40. Ke letsatsi lef'e?
A 3
B 16
C 23
D 30
M | Time | Read dates on calendars R E
Phato
Mantaha |Labobedi | Laboraro |Labone [Labohlano|Mog ebelo Sont.aha
| 2 3 L
5 6 1 8 9 (0] Il
12 13 1A 15 16 [/ 18
19 20 2l 22 23 2L 25
26 21 28 29 30 3l
Ll Kgwedi ya Phato e na le bo Labobedi ba bakae?
A 5
B 4
C 20
D 2]

Grade 3 Mathematics Sesotho
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M Time Identify historical events on a calendar K M
PhuPJane Tshitwe
Man [Lab|Lab |Lab [LabMog [Son Man |Lab |Lab |Lab |Lab [Mog |Son
| |2 I
3 (L5678 49 2134|5618
o T 2B 5B 710 MR 7B JK b
6 |17 |18 |19 [20] 21 |22
[7 (18|19 |20 2122 |23 23 (20 [25T2671 27 128 | 9
20 |25 26 | 2T | 28|29 |30 513
42. Letsatsi la bdtJha le ketekwa neng Afrika Borwa?

A 6 PhuPane

B 6 PhuPJane

C 16 Tshitwe

D 25 Tshitwe

M | Time | Calculating elapsed time C D
J enny o hlahile ka la 12 Phateo.
Zanele o hlahile dibeke t.se 2 hamorao.
43. Letsatsi la tswalo la Zanele le nens?

A |0 Phato

B 19 Phato

C M. Phato

D 26 Phato




Time

Calculate the length of time P D

L.

Bese e tlohile seteisheneng ka 7:05.
E fiklle boema fof aneng ka 8:40.

Bese e tsamai|e nako e kae?

A hora e le | le metsotso e 45
B hora e le | le metsotso e 35
C Dihora tse |5 le metsotso e L5
D Dihora tse |5 le metsotso e 35
M Time | Tell 12 hour time in hours and minutes on digital clock | K M

45.

Ke ncl(o mang?

A Metsotso e leshome Pe|e ho hora ya botshelela
B Metsotso e tshe|etsen9 Pe|e ho hora ya leshome
C Metsotso e tshe|etsen9 kamora hora ya leshorme
D Metsotso e leshome kamora hora ya botshelela
M Time | Calculating elapsed time R D

46.

Terene e ne e reretswe ho fihla ka ll: 30.
E dichile ka metsotso e 25.

Terene e fihlle ka nako mcng?

A .55
B .05
C .25
D I:30
Grade 3 Mathematics Sesotho ;-'-‘?r37

Time

Calculate the length of time

BettH o nkile metsotso e A ho ebola Peindpo|e.

47. O hloka nako e kae ho ebola diPeinaPo|e tse 8?7
Metsotso e 2

A

B
C
D

Metsotso e A

Metsotso e |2

Metsotso e 32

Time

Tell 12 hour time in quarters

48 Ke ncl(o mcng?

Time

Tell 12 hour time in minutes

AO/. Ke metsotso e mekae kamora hora ya |0?

Time

Tell 12-hour time in minutes

50. Eneele nako mang metsotso e 30 e f eti|en9?
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M Time Tell 12 hour time in digital R M Ho hlopha le ho arola

NOR | Grouping and sharing | Sharing leading to division including remainders | P M

|2:OO Ar‘o|e|a metswc"e e A diPOPﬂPOhS tse 54_ I(G hO |e|<c1na.

5. Ho setse dhora tse kae pele eba hora ya 3:00? 5. E mong le e mong o Fumana dipompong tse kae?
: A lho sdlal :
M Time Tell 12 hour time in digital K M B I3 ho sala 2
C  IBhosdal
D Bhosda0

52. E ne ele nako mang hora PeJcna?
NOR | Grouping and sharing | Sharing leading to division including remainders | P D

M Time Calculate the length of time R D RoPo|csi o na le mahe a 47.

O Pdl(eld mche a 6 I(G hcr‘o |ebo|<ose |e |en9 |e |e |en3.

ZOCIWQ o l‘,)qlcl metsotso e 45 56 O hIOI(G mal:)ol(ose a mohe a makoe hO PCII(C'G mahe I(GO'FG'G?

O q,etile ka 8:45. A 53
53. O q{odﬂe ka nako mang? s B Ll s
M Time Calculate the length of time R D 7 C 8 7
D 7
Mpho o robetse ka 0F:l5.
O tsohie ka [2:00. NOR | Grouping and sharing | Grouping leading to division P | M

54 O robetse nako e kae?

Ntate o batla ho fetolela RIOO ho R5 ya tshepe.
57. O tla fumana R5 tse kae tsa tJhe|ete ya tsl‘mepe?

A 500
B |05
C 95
D 20
Grade 3 Mathematics Sesotho ;-'-‘?r39 Grade 3 Mathematics Sesotho ;"“40
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NOR | Grouping and sharing | Grouping leading to division

M NOR | Grouping and sharing

TitJhere o) Hophd baithuti ba 90 ka diHopha tsa bo [0.

58 HOW manH SF‘OUPS are ther‘e?

A

B
C
D

100
30
10
9

Grouping leading to division

Mme o HOI(G diPomPong tse q5

quete (&7 nngwe |e e nngwe € Nna |e dipompong tse 5.

6l. O tshwanela ho reka dipakete tse kae?

NOR | Grouping and sharing | Grouping leading to division

18
19
90
100

Arolela bana ba 5 dilamunu tse 65 ka ho lekana.
59. Ke diHoPhc tse kae moo?

A

B
C
D

10
60
13
12

NOR | Grouping and sharing

Grouping leading to division

NOR | Grouping and sharing | Grouping leading to division

O A
o B
C
D
M
A
| B
3 C
D
D

Nina le bo ausi ba hae ba 3 ba arolelane R20,60.
60, E mons |e e mong (o] 'Fumane bol(ce?

A R6,86
B R5,5
C R2057
D R23,60
Grade 3 Mathematics Sesotho ;.’-‘f41

Sipho o na le dilamunu tse 168.
O Poke|a tse 12 ka hara mokotlana o mong le o mong.

62. A ka tlatsa mekotlana e mekae?

NOR | Grouping and sharing

Grouping leading to division

A

B
C
D

38
96
23

24,

Grade 3 Mathematics Sesotho

Koloi e ka tsamaisa barutwana ba A

63. Ho hlokeha dikoloi tse kae ho tsamaisa barutwana ba 927




NOR

Grouping and sharing | Grouping leading to division

64.

Ho na le dikausu tse 74 ka |cen3.

Ho na le diPcr‘c tse kae tsa dikausu kamoo?

A

B
C
D

32
317
13

JA

NOR

Grouping and sharing | Grouping leading to division

Thato o Pako"otse dibadi tse 130 ka ho lekana me|en9 e 5.

65.  Ke dibadi tse kae moleng o mong le o mong?
A 26
B 62
C 130
D 135
NOR | Grouping and sharing | Grouping leading to division
Teboho o jele dipompong tse 96 ka matsatsi a 3.
O jele pdlo e lekanang ya dipompong letsatsi ka leng.
66. O jele dipompong tse kae ka letsatsi?
A 99
B 93
c 39
D 32
Grade 3 Mathematics Sesotho a3

NOR | Grouping and sharing | Sharing leading to division and fractions P
Arola ditJhoko|ete tse /I8 ka ho lekana Pakeng tsa metswadlle A
61. E mong le mong o tla fumana ditJhoko|ete tse kae?

A 19 le nngwe bor‘ar‘ong
19 le kotara

B
C  19le hdlofo
D Iq |e nngwe bochong

NOR

Grouping and sharing | Grouping leading to division P

Ho na le dithaere the 84 ka korotJhenS.

68. Ke dikoloi tse kae tse ka kengwcng dithaere tse A koloi kans?
A 88
B 80
C 2l
D 12
NOR | Grouping and sharing | Grouping leading to multiplication P
Mme o fane ka RIY ho e mong le e mong wa bana ba hae ba 5.
69. O fane ka bokae kaofela?
A R
B Ry
C  R9s
D RIOO
Grade 3 Mathematics Sesotho ":’!’:14




NOR

Grouping and sharing | Grouping leading to division

Ho na le dibaPodi tse 28.
Mokwetlisi o kenga dibapcdi tse A seHoPhenS ka seng.

70. A ka etsa diHoPhc tse kae?

NOR | Grouping and sharing | Grouping leading to division
Arolela bana ba 3 dilae tse I8 tsa borotho ka ho lekana.

]l Ngwcnc ka mong o fumana dilae tse kae?

NOR | Grouping and sharing | Sharing leading to division including remainders
Arola R260 ka ho lekana queng tsa metswadlle e |0.

72. Motswalle ka mong o tla fumana bokae?

NOR | Grouping and sharing | Sharing leading to division including remainders
Arola dikuku tse 225 ka ho lekana Pakeng tsa metswadlle e 25.

713. Motswadlle ka mong o tla fumana dikuku tse kae?

NOR | Grouping and sharing | Grouping leading to division

14

HO na |e dil(er‘aﬁone tse 550
Lebokose |e I(enHa diker‘aﬂone tse 50

HO HOI(G}\GIG mcbol(ose a makae?

is
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TATAISO YA HO TSHWAYA
DIPALO: SESOTHO
KEREITI YA 3

Levels of understanding or error analysis

1: There are unrelated strategies or excessive dependence on the information that is
provided in the question and is incorrectly used/is duplicated.

2: There is some computational ability that may not relate to the question/topic.

3: There is some conceptual knowledge and ability to analyse but is inconsistent in
computational and/reasoning skills.

4: Correct response. The learner is able to consistently apply/demonstrate correct
computational and reasoning skills required in the question.

Dipalophatlo
2 5 2
No. Expected answer Level of understanding or error analysis = _ 5 =
D0 >E
>
S2| 8%
3. A | 3 borobeding v 4 | Karabo e nepahetseng.
B | 5 borobeding 3 | O badile dikarolwana tse sa ntshofatswang. K M
C | 3 bohlanong 1 | Tshebetso e fosahetseng.
D | 5 bohlanong 1 | Tshebetso e fosahetseng.
4.
A % 2 | Tshebetso e fosahetseng.
B % v 4 | Karabo e nepahetseng.
. K M
A
C dk/ 2 | Ha a lemoha hore dikarolwana ha di lekane.
D | = 2
R Ha a lemoha hore dikarolwana ha di lekane
5. Ha a na kutlwisiso ya mohopolo wa
A @ 1 | dipalophatlo.
B @ Ha a na kutlwisiso ya mohopolo wa
1 .
dipalophatlo.
K M
C ® 1 | O kgethile palophatlo tse sa lekaneng.
D @J 4 | Karabo e nepahetseng.
6. Ha ak i
. gone ho hlwaya dipalophatlo
A | 3 le dikotara tse 4 v 4 molapalong.
: R D
B | 3 le dikotara tse 3 1 Ha a kgone ho hlwaya dipalophatlo
molapalong.
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o (]
> - > > b~ b
i = . . = o=
No. Expected answer Level of understanding or error analysis i % = No. Expected answer Level of understanding or error analysis S_|33
82| sE 2| 3E
oLl a3 02 a3
3 le dikotara tse 2 Karabo e nepahetseng. IHi a eleliwa/lemoha dikarolwana tse sa
: ekaneng.
3 e kotara e le 1 Ha a kgone ho hlwaya dipalophatlo '
molapalong. . Ha a bala dikarolwana tse sa lekaneng ka .
7. | borarong e nyane ho 3 Ha a na kutlwisiso ya mohopolo wa ‘ nepo. _ ‘
bohlanong dipalophatlo. 12. Nngwe borarong ;'izaalonpahg:gWISISO ya mohopolo wa
3 bohlanong e lekana le Ha a na kutlwisiso ya mohopolo wa Kot Ha a na kutlwisiso ya mohopolo wa
1 borarong dipalophatlo. otara dipalophatio
:13 Eggf:gr?n?/e kgolo ho Karabo e nepahetseng. Nngwe botsheleleng v Karabo e nepahetseng.
9 Halofo Ha a na kutlwisiso ya mohopolo wa
3 bohlanong e nyane ho Ha a na kutlwisiso ya mohopolo wa dipalophatlo.
1 borarong dipalophatlo 13. Ha a na kutlwisiso ya mohopolo wa
Halofo e le 1 dipalophatlo
8. Boraro Ha a na kutlwisiso ya mohopolo wa :
dipalophatlo Kotara e le1 v Karabo e nepahetseng.
Bohlano v/ Karabo e nepahetseng 1 bohlanong I;a e} nahkultlwisiso ya mohopolo wa
ipalophatlo.
Dikotara Ha a na kutlwisiso ya mohopolo wa .
dipalophatlo D | 1 borarong I(;Ii'; aalonpahI;;JIEW|S|so ya mohopolo wa
D | Botshelela H_a a na kutlwisiso ya mohopolo wa 14. |A [10v Karabo e nepahetseng.
dipalophatlo —
B |15 O kopisitse nomoro.
9. | A | 2le halofo 1 | Ha a arola ka nepo.
B | 2 le kotara 1 | Ha a arola ka nepo. ', Cl5 1 | O sebeditse 1 borarong. ',
C | 1 le halofov 4 | Karabo e nepahetseng D |2 1 | O kopisitse nomoro.
D | 1le kotara 1 | Ha a arola ka nepo. 15. |A |AleC 1 gi?);onpahl;?l:{)lmsmo ya mohopolo wa R D
1 B [AleBvV 4 | Karabo e nepahetseng.
A 1 H_a a na kutlwisiso ya mohopolo wa C |BleD 1 | Ha a na kutlwisiso ya mohopolo wa
dipalophatlo. dipalophatlo
B V4 4 | Karabo e nepahetseng. D |CleD 1 gizsonpahl;:gwisiso ya mohopolo wa
Ha a na kutlwisiso ya mohopolo wa 16. 1A |4y 4 | Karabo e nepahetseng.
C 1 dipalophatlo. K E
B |9 1 | O tlositse 3 ho 12. R b
D 1 H.a a na kutlwisiso ya mohopolo wa c |3 1 | O tiositse 9 ho 12.
dipalophatlo.
11. D |12 1 | O kopisitse nomoro ya 12.
A 1 | Ha a bala palo ya dikarolwana ka nepo. 17. | A 4 | Karabo e nepahetseng. K E
B 4 | Karabo e nepahetseng. B 3 | Ha a na kutlwisiso ya mohopolo wa
dipalophatlo
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C 1 | Ha a na kutlwisiso ya mohopolo wa
ii: dipalophatlo.
D 3 | Ha a na kutlwisiso ya mohopolo wa
-: dipalophatlo.
18. | A | 7 le kotara 1 | Tshebetso e fosahetseng.
B | 6 le kotara 3 | Tshebetso e fosahetseng.
C | 6 le halofov 4 | Karabo e nepahetseng. R M
D | 7 le halofo 3 | Tshebetso e fosahetseng.

Dipotso tse kgutshwane

Items Cognitive level Level of difficulty
19. | 3/dikotara tse tharo v K E
20. |Cv K M
21. | Dikarolwana tse v K E
22. | 1/nngwe bohlanong v K E
23. | 2/pedi bohlanong v K M
24. |[R16 C D
25. | 1/kotara e le nngwe v K E
26. | 3/dikotara tse tharo v/ P M
27. | 5/hlano v K M
28. | Dikotara tse 2/ halofo e K M
le 1v
29. | 2/pedi le halofo v R M
30. | 4/nne bohlanong v/ K M
31. | 1/nngwe v K b
32. | 2/pedi v R M
33. | 3/dikotara tse tharo v/ M
34. | 2/pedi v R M
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35. | A | Metsotso e 25 2 | O fapantse lenaka la dihora le lenaka la K E
kamora hora ya 12 metsotso
B | Metsotso e12 1 | Ha a na kutlwisiso ya nako
kamora hora ya 5
C | Horayabo 5V 4 | Karabo e nepahetseng.
D | Horaya 12 1 | Ha a na kutlwisiso ya nako
36. | A | Metsotso e 45 1 | Ha a kgone ho fetolela nako ya dijithale ho | K D
kamora hora ya11 ya watjhe ya manaka.
B | Metsotso e 15 pele 4 | Karabo e nepahetseng.
ho horaya 11 v
C | Metsotso e 45 pele 1 | Ha a kgone ho fetolela nako ya dijithale ho
ho hora ya 10 ya watjhe ya manaka.
D | Metsotso e 15 1 | Ha a kgone ho fetolela nako ya dijithale ho
kamora hora ya 10 ya watjhe ya manaka.
37. | A | 02:00 1 | O fapantse bolelele ba nako le ho fela ha R C
nako.
B | 09:32 1 | O kopantse 2 ho metsotso.
C 1130V 4 | Karabo e nepahetseng.
D | 11:32 2 | O kopantse 2 ho dihora le metsotso.
38. | A [10:05 v 4 | Karabo e nepahetseng. R C
B | 14:05 2 | O kopantse 2 ho dihora.
C | 12:.07 2 | O kopantse 2 ho metsotso.
D | 10:00 2 | O tlositse dihora a se tsotelle metsotso.
39. |A |20 2 | O badile matsatsi a beke a se tsotelle R E
mafelo a beke.
B |28v 4 | Karabo e nepahetseng.
C | 31 1 | O tsotelletse matsatsi a kgwedi tse ding.
D |30 1 | O tsotelletse matsatsi a kgwedi tse ding.
40. | A | 31 1 | O kgethile letsatsi la ho getela la kgwedi. K E
B |16 1 | O kgethile Labohlano la bo 3 la kgwedi.
C |23 1 | O kgethile Labohlano la bo 4 la kgwedi.
D|30v 4 | Karabo e nepahetseng.
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41. |A |1 1 | Ha a na tsebo ya matsatsi a K E
kgethehileng.
B |9V 4 | Karabo e nepahetseng.
C |16 1 | Ha a na tsebo ya matsatsi a
kgethehileng.
D |24 1 | Ha a na tsebo ya matsatsi a
kgethehileng.
42. |A |3 1 | O kgethile letsatsi la bo 3. R E
B |16 v 4 | Karabo e nepahetseng.
C |23 1 | O kgethile Laboraro la bo 4.
D |30 1 | O kgethile Laboraro la bo 5.
43. |A |5 2 | O badile boloko bo se nang letho R E
kholomong ya Labobedi.
B |4v 4 | Karabo e nepahetseng.
C |20 1 | O tsotelletse letsatsi la Labobedi wa bo
3.
D | 27 1 | O tsotelletse letsatsi la Labobedi wa bo
4.
44. | A | 6 Phupjane 1 | Ha a na tsebo ya matsatsi a K M
kgethehileng.
B | 16 Phupjane v 4 | Karabo e nepahetseng.
C | 16 Tshitwe 1 | Ha a na tsebo ya matsatsi a
kgethehileng.
D | 25 Tshitwe 1 | Ha a na tsebo ya matsatsi a
kgethehileng.
45. | A | 10Phato 2 | O tlositse 2 ho 12. C D
B | 19 Phato 3 | O kopantse beke e le 1 feela.
C | 14 Phato 2 | O kopantse 12 le 2.
D | 26 Phato v 4 | Karabo e nepahetseng.
46. | A |Horaele1le 2 | O tlositse dihora mme a kopanya PS D
metsotso e 45 metsotso.
B |Horaele1le 4 | Karabo e nepahetseng.
metsotso e 35 v/
C | Dihoratse 15 1le 2 | O kopantse dihora le metsotso.
metsotso e 45
D | Dihoratse 151le 2 | O kopantse dihora ebe o tlosa metsotso.
metsotso e 35
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47. | A | Metsotso e leshome 1 | Ha a kgone ho bala nako ya dijithale.
pele ho hora ya
botshelela
B | Metsotso e tshelela 1 | Ha a kgone ho bala nako ya dijithale.
pele ho hora ya
leshome
C | Metsotso e tshelela ka | 4 | Karabo e nepahetseng.
mora hora ya leshome
D | Metsotso e leshome 1 | Ha a kgone ho bala nako ya dijithale.
ka mora hora ya
botshelela v
48. | A | 11:55 / 4 | Karabo e nepahetseng.
B | 11:05 2 | O tlositse 25 ho 30
C | 11:25 2 | O ngotse metsotso ya nako ya tieho ho
metsotso ya nako e behilweng.
D | 11:30 1 | O kopisitse nako eo a e filweng.
49. | A | Metsotso e 2 2 | O arotse 8 ka 4.
B | Metsotso e 4 2 | O tlositse 4 ho 8.
C | Metsotso e 12 2 | O kopantse 4 le 8.
D | Metsotso e 32 v 4 | Karabo e nepahetseng.
Dipotso tse kgutshwane
Items Cognitive level Level of difficulty
50. | Kotara pele ho hora ya bo 5 K M
kapa Metsotso e 15 pele ho
hora ya bo 5 kapa 04:45 v
51. | Metsotso e 30 v K M
52. | 7:20 kapa metsotso e 20 ka R D
mora hora ya bo 7 v
53. | Dihora tse 3 v R M
54. | 11:30 metsotso e 30 ka K M
mora horaya 11 v
55. | 8:00/8/ hora ya borobedi v R D
56. | Dihora tse 2 le metsotso e R D
45 v
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57. |A |11 hosala1 1 | O arotse ho tloha ho le letona ho ya ho le P M
letshehadi.
B |13hosala2Vv 4 | Karabo e nepahetseng.
C |13 hosala1 1 | O arotse ho tloha ho le letona ho ya ho le
letshehadi mme a se tsotelle ho setseng.
D |13 hosala0 3 | O arotse ka nepo, a se tsotelle ho setseng.
58. | A |53 1 | O kopantse dinomoro tse pedi tseo a di P D
filweng.
B |41 1 | O tlositse 6 ho 47.
clsv 4 | Karabo e nepahetseng.
7 3 | O arotse empa a se tsotelle mahe a setseng.
59. | A [900 2 | O atisitse 100 ka 5. P M
B | 105 2 | O kopantse R100 le R5.
c |9 2 | O tlositse R5 ho R100.
D |20V 4 | Karabo e nepahetseng.
60. | A | 100 2 | O kopantse 90 le 10. P D
B |80 2 | O tlositse 10 ho 90.
c |10 3 O arotse empa a fumana karabo e
fosahetseng.
D|9V 4 | Karabo e nepahetseng.
61. A |70 2 | O Kopantse 65 le 5. P M
B |60 2 | O tlositse 5 ho 65.
C|13V 4 | Karabo e nepahetseng.
O arotse empa o fumana karabo e
D |12 3
fosahetseng.
62. A | R6,86 3| O arotse ka 3 bakeng sa 4. P D
B | R5,15 Vv 4| Karabo e nepahetseng.
C | R20,57 2| O tlositse 3 ho R20,60.
D | R23,60 1| O kopantse 3 ho R20,60.
63. A |18 3| Tshebetso e fosahetseng. P M
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B |19V 4| Karabo e nepahetseng.
C |90 2| O tlositse 5 ho 95.
D | 100 2| O kopantse 95 le 5.
64. Al14V 4| Karabo e nepahetseng P D
O arotse empa a fumana karabo e
B |13 3
fosahetseng.
C | 180 2| O kopantse 168 le 12.
D | 156 2| O tlositse 12 ho 168.
65 | A |ss 2| O tlositse 4 ho 92. P M
B | 96 2| O kopantse 92 le 4.
Cl|23v 4| Karabo e nepahetseng.
D |24 3| O entse phoso ha a arola.
66. A |30 3 O arotse mashome ka nepo empa a se tsotelle | P D
10 le setseng.
B |37V 4| Karabo e nepahetseng.
cl73 2 O fapantse didijiti tsa 37 (O fapantse mashome
le metso).
D |74 1| O kopisitse 74
67. A |26V 4| Karabo e nepahetseng P D
B | 62 > O fapantse didijiti tsa 62 (O fapantse mashome
le metso).
C | 130 1| O kopisitse 130.
D | 135 1| O kopantse dinomoro tseo a di filweng
68. | A |99 2| O kopantse 96 le 3. P M
B |93 > O tlositse 3 ho 96.
C |39 3| O arotse Mashome ka nepo ebe o kopanya
metso.
D |32V 4| Karabo e nepahetseng.
69. A ggrlaer;\lnnggwe 2| Tshebetso e fosahetseng. P D
B | 19 le kotara 2| Tshebetso e fosahetseng.
c 19 le halofo v/ 4| Karabo e nepahetseng.
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D 19 le nngwe 2| Tshebetso e fosahetseng.
bohlanong
70. | A |88 2| O kopantse 84 le 4. P M
B | 80 2| O tlositse 4 ho 84.
Cl21v 4| Karabo e nepahetseng.
O arotse ho tloha ho le letona ho ya ho le
D |12 2 .
letshehadi.
.| A|R14 1| O tiositse 5 ho R19. P D
B | R24 3| O kopantse 5 ho R19.
C |R95 vV 4| Karabo e nepahetseng.
D | R100 3| O atisitse 5 ka 20 ebe o lebala ho tlosa 5.

Dipotso tse telele

Iltems

Cognitive level

Level of difficulty

72. | Palo ya dihlopha
=28+4V
=7V

P

73. | Palo ya dilae
=18+3V
=6V

74. | Motswalle ka mong o
fumana
=R260 +10 v

75. | Palo ya dikuku
=225+25V
=9V

76. Ngwana ka mong o tla
fumana

=550+ 50 v

=11V
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