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GRADE 6 ENGLISH FIRST ADDITIONAL LANGUAGE

INTRODUCTION

The diagnostic resource bank of items aims to improve the relationship between
assessment and classroom instruction. Assessment for learning is the process of
gathering information about a learner’s learning from a variety of sources, using a
variety of approaches, or ‘assessment tools’, and interpreting that evidence to enable
both the teacher and the learner to determine where the learner is in his or her
learning; where the learner needs to go; and how best to get there. Teachers can
adjust instructional strategies, resources, and environments effectively to help all
learners achieve grade specific outcomes only if they have accurate and reliable

information about what their learners know and are able to do at a given time.

When findings of assessment results are used to improve classroom practice, learner
performance in general can improve. The diagnostic assessment questions are

designed to fulfil three purposes of assessment: namely to,

e reveal the misconceptions learners bring as prior knowledge to a class;
e measure the conceptual gains of a class as a whole; and
e identify concepts that are weak areas of understanding for the individual learner or

as a class/grade.

A traditional multiple-choice question (MCQ) provides little information about the
learner’'s understanding of the concept/skill tested. The Department of Basic
Education (DBE) has embarked on the design of diagnostic assessments using MCQs
that are designed to assist teachers to diagnose learner misconceptions using the
Pearson distractor rationale model as a basis for the classification of learner
misconceptions. The diagnosis is also linked to the CAPS learning outcomes and skill

acquisition. This does not mean that there are only MCQ items in the booklet.

MCQs designed for the diagnostic questions included in this booklet, include a
breakdown of learners’ understanding through the incorrect responses. All distractors
are written not only to focus the attention of the teacher on those learners who are
able to identify the correct response, but also to assist the teacher in identifying and

understanding the misconceptions captured in the incorrect responses.
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2. PURPOSE OF THE DIAGNOSTIC TEST ITEMS

This diagnostic resource should be used in conjunction with the requirements as
stipulated in the CAPS document. It therefore does not replace the curriculum or the
Annual Teaching Plans (ATP). The content therefore includes coverage from terms
one to four and it focuses on certain selected topics and skills. However, there may be
a need to align the topic or skills with the revised ATP to facilitate assessment for

learning.

Once the teacher has identified the gaps in the conceptual knowledge/ skill acquisition
it would be easier to design targeted intervention programmes to bring learners on par

for the transition to subsequent sub-skills.

Once the teacher has identified the gaps in the conceptual knowledge/ skill acquisition
it would be easier to design targeted intervention programmes to bring learners on par

for the transition to subsequent topics.

These diagnostic items should be used as a tool for teachers to assess the strengths
and weaknesses of learners for the purpose of designing teaching and learning
strategies that will address the individual needs of the learner. This would also enable
the teacher to zoom into the skills and sub-skills that are required by each topic
content selected in order to narrow the knowledge gap or misconception identified and

to assist learners in the development and mastery of content and skills.

This assessment should not be used for grading a learner; as the intended purpose is
to facilitate learning. The use of the items should instead promote formative

assessment.

3. THE STRUCTURE OF THE DIAGNOSTIC TEST ITEMS

Iltems are framed to direct teachers to possible misconceptions which could be as a
result of an earlier grade knowledge deficit, erroneous conceptual knowledge or lack

of comprehension.

MCQs are constructed in such a way that each distractor provides information on
whether the learner has mastered the skill/concept or whether there is a
misconception. The distractors are graded according to four levels of understanding.

GRADE 6 ENGLISH FIRST ADDITIONAL LANGUAGE ammmmmms PAGE 2
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Levels one, two and three enlighten the teacher about the nature of the

misconception. Level four is the correct response, see Table 1 for further clarity.

ltems are constructed to assess reading, viewing, language structures and

conventions, writing skills and application.

4. PROPOSED USE OF THE LANGUAGE ITEMS

4.1 A teacher may select a text type and use some of the items for that text at
different intervals i.e. as a revision activity, formative task, etc.

4.2 ltems may also be used as a baseline assessment if administered prior to
teaching a particular lesson. A teacher may want to establish whether learners
meet the basic skills and knowledge acquired from the previous grades. This
will assist the teacher to know learners’ level of proficiency.

4.3 Items may be used at the beginning of a phase to establish whether learners
meet the conceptual knowledge for the new grade/phase.

4.4 Certain items, per sub-skill assessed, may be selected from a section to
compile a shorter activity.

4.5 Items may be selected according to levels of difficulty and can be used to
support learning according to different cognitive demands. Diagnostic items can
also be selected according to cognitive levels.

4.6 The teacher should decide when, where and how the assessment may be used

to enhance teaching and learning.

5. DESIGN

Table 1 lists and describes the types of errors that correspond to each of the four
levels of understanding encapsulated in the Language MCQs. The distractor rationale
as advocated by Pearson, 2004, forms the basis for diagnosing misconceptions. The
taxonomies and cognitive levels as stipulated in CAPS (for Grades R-9) are
incorporated into the levels of understanding to provide the teacher with holistic

information about the level of performance.

A more detailed unpacking of the nature of the misconceptions is addressed in the

marking guidelines of each diagnostic item.
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Table 1: Levels of Understanding MCQs

Levels of
Performance

Error analysis/diagnosis

Level 1

e Makes errors that reflect focus on decoding and
retrieving facts or details that are not necessarily related
to the text or question.

e Learner invokes prior knowledge related to the general
topic being tested, but response is not text-based.

e These errors indicate that the learner is grabbing bits and
pieces of information related to the text as he or she
understands them, but the pieces are unrelated to the
information required by the question being asked.

Level 2

e Makes errors that reflect initial understanding of facts or
details in the text, but is unable to relate them to the
components in the question.

e They apply their Ilimited knowledge as an
overgeneralisation and therefore come to a weak
conclusion or inference.

e The learner may focus on literal/superficial aspects of a
text and makes superficial connections to arrive at weak
responses.

Level 3

e Makes errors that reflect analysis and interpretation, but
conclusions or inferences arrived at are secondary or
weaker ones than required for correct response.

e A distractor may be related to the correct response in
meaning, but be too narrow or broad given the
circumstances.

Level 4

Correct response.

e consistently apply knowledge and reasoning skills
required in the question;

e apply their understanding and knowledge in a variety of
relatively complex situations and explain their reasoning;

e draw a conclusion from given context and justify their
conclusion.

o FEtc.
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Each level of understanding is captured in the distractors of all the multiple-choice
questions. An item will include distractors that correspond to each level of

understanding set out in the Table 1.

When learner responses are analysed the diagnostic distractors will reveal patterns in
a learner’s understanding of the content being tested. The teacher is thus guided
towards instruction that specifically addresses a learner’s understanding of a concept

in the specific content.

The three levels of difficulty are explained in Table 2 which are informed by both
Barret and Blooms Taxonomies. Descriptors (verbs) that may be used for each of the

difficulty level are summarised.

Table 2: Levels of difficulty that incorporate the two Taxonomies
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U
>
3 5 Bloom’s Descriptors from both Barrett’s
E u% Taxonomy taxonomies Taxonomy
325
Label, list, name, relate,
, recall, repeat, state, classify, .
Remembering Literal
> re-group, rearrange, :
% and assemble, collect, categorise S EE NS e
w Understanding S 9 ’ | Reorganisation
select, recognise, supply,
separate, isolate
Predict, infer, guess,
q’ .
E Application .translate, SIENTSE; : Inferential
o : interpret, understand, rewrite, :
o and Analysis . comprehension
o apply, demonstrate, illustrate,
= investigate, diagnose
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6. MARKING GUIDELINES

6.1

6.2

6.3

6.4

6.5

GRADE 6 ENGLISH FIRST ADDITIONAL LANGUAGE

Multiple Choice Questions (MCQs): One mark is allocated per item. However,
the focus of these assessments is not on scoring the learner, but rather on what
the learner is able to achieve/not achieve.

The marking guideline has columns indicating the item number, expected
answer per item, the diagnosis or clarification, the level of understanding, the
level of difficulty and the mark allocation. The mark allocation is merely a guide
for the learner response and should not be the focus of the task.

Open ended (OE) items: These items require an opinion and a reason as a
response. A scoring guide has been included to guide teachers in identifying
scores of 0/1/2 or more. The teacher is assisted in identifying and
understanding the misconception and the level of skill development required to
improve cognition and performance.

Transactional and essay writing diagnostic rubric: The assessment criteria are
Content, Language Construction and Format, Length and Planning. The
competency descriptors have been developed according to grade levels and
are useful in informing the teacher of how learners should be scored and
awarded scores for each criterion. The teacher would be able to collect and
report data that reveals a learner’s level of competency per criterion. The
teacher would then be able to pay more attention to integrating language skills
during the writing lessons.

The teacher is able to diagnose the strengths and weaknesses of the learners
according to the assessment criteria set out in the rubrics. Teachers can then
focus on those aspects of writing that are problematic.

Language structures and conventions: These items require learners to apply
grammar skills in context to demonstrate their level of knowledge and
understanding of all language aspects assessed. This stems from the
assumption that grammar is taught for constructing texts in their context of use
where real language is required. As a result, the application of grammar is not
restricted to the analysis of isolated sentences as it explains the way in which

sentences are structured to construct whole texts that learners learn to read
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and write. The marking guidelines provide insight on how to mark the test using
scoring guides. The learner performance levels would assist the teacher to

identify learners’ strengths and weaknesses and thus provide corrective

b) Quality of individual items: The validity, fairness and practicability of each item
within a test or task,

c) Clarity of the instructions for specific items,

measures and interventions for improved grammar usage. d) Biasness and clarity of diagrams and pictures
Table 3: Example of the Marking Guideline (for a MCQ) e) Ensuring that what is assessed is in line with what the learner has been exposed
to
1. What is the main idea of the article? , o ,
f) The appropriateness of the language level of the learners for which it is designed,
e g) Coverage of cognitive skills: The consistency of the level of development of the
=] learner regarding the cognitive levels of the test or task.
NO. EXPECTED ANSWER DIAGNOSTIC ANALYSIS - - _ o - _ _ _
o So |0o = h) Technical criteria: sufficient time allocation per item/test/task, layout, correct
| - Q . . . . .
°<‘ < a < m numbering, the memorandum/marking guideline matches the item, etc. must be
= w=Z | w=
- D - 0 H
1.1 A | Itis important to connect A superficial connection is made to the 5 considered.
with many people on contents of paragraph 1, but it does not relate
Facebook. to the purpose of the text.
B | Not all contacts on The correct response. 4 M
Facebook are friends that | 1 8. DATA ANALYSIS AND UTILISATION
you know. v’
C | 13-year olds like to boast Related to the text, but not to the main 3
about Facebook friends. purpose that is focused in the text as a whole. The teacher would be able to collect data on an individual learner, a class or for the
D | The Internet is required to The response is not text-based. 1 .
connect to Facebook. entire grade and report at each level. Further data can be collected per

topic/skill/content area. The teacher is also able to use the class or grade test/task to
identify the knowledge deficit is. Since this is an exercise in assessment for learning,

7. MODERATION targeted interventions can be designed to address strengths and weaknesses.

Teachers would be able to give feedback to parents on learning gaps, deficits and

Internal moderation is important in assuring that the marking criteria/guideline is strengths per learner.

consistently applied, and that there is a shared understanding of the academic .

8.1 Purpose of the data analysis
standards learners are expected to achieve. There should be processes in place for
assuring comparability of marks for alternative assessments. Schools may therefore After administering a test/task the teacher can do his/her own diagnostic analysis to

determine the format for moderation as a standardisation and quality-assurance identify:

measure. a. the overall level of performance of the class/grade or school;
Moderation should focus on the following aspects amongst others: b. individual learners or schools that need special intervention;

c. groups of learners or schools who need special support; and
a) Content coverage: The alignment of the to the revised ATP content for the d. sub-skills that require priority attention in teaching and learning.

subject,
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8.2
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Use of basic statistics for analysis

Basic statistics that can be used to summarise the data from a test include the

following:

mean (often called average) — calculated by adding the scores of all the
learners and dividing the sum by the number of learners. The mean is one
score that is used to summarise all the scores obtained by learners in a
test/task. A high mean score represents high performance and a low mean
score represents low performance. However, the mean score does not indicate
how learner scores are spread from the highest to the lowest and thus is not

adequate for identifying individuals who either over-perform or under-perform;

median (or middle score) — calculated by first arranging the scores from the
highest to the lowest and then determining the score that divides the data into
halves. Half of the learners who wrote a test will have scores above the median
score and the other half will have scores below the median score. If the number
of learners is an odd number the median will be a real score that sits half-way
between the extreme scores, e.g. 76, 57, 49, 45 and 39 have 49 as the median
score. However, if the number of learners is an even number the median will be
a score that may not belong to any of the learners calculated by adding the two
adjacent scores that are half-way between the extremes and dividing their sum
by two (2), e.g. the median of 76, 57, 49 and 45 is calculated by adding 57 and
49 and dividing the sum by two, i.e. (57 + 49)/2 = 106/2 = 52. As can be
observed, 52 is not one of the four given scores but it is the median score that
sits half-way between the extreme scores, viz. 76 and 45. The median does not
show what the extreme scores are, i.e. the highest and the lowest scores;
maximum is the highest score obtained by a learner in a test;

minimum is the lowest score obtained by a learner in a test; and

range is the difference between the maximum and the minimum scores. The
larger the range, the more diverse the ability levels of the test takers. A
relatively small range indicates that the class of test takers has a relatively

homogeneous ability profile.
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8.3

8.4

8.5
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Available tools for data analysis

Tools that are available for analysis of data include pre-programmed computer
software such as the SA-SAMS in schools, the Microsoft Excel programme and
even hand calculators. The Microsoft Excel programme, which comes with
almost every computer software, is a reasonably easy-to-use tool for
performing item-level diagnostic analysis of test data. An Excel spreadsheet is

arranged in columns and rows.

Preparing data for analysis on Excel

Excel makes available useful formulae to calculate basic statistics. To prepare

for analysis of data from an administered test, do the following:

mark the test and write the scores obtained by each learner next to the relevant
question/item number in their books or scripts;

enter learner names and other particulars (e.g. the gender of each learner) in
the rows, one after another;

enter test item numbers in the columns, one after another;

enter the score of each learner on each item in the correct cell (i.e. where the
relevant column and row meet);

check if all data has been entered correctly (i.e. do thorough data cleaning);

use correct formulae to calculate the statistics that you want to use to
summarize and analyse the test data; and

interpret the statistics in terms of what they suggest about performance of
individuals in your class, performance of identifiable groups of learners (e.g.

boys and girls) and performance in specific content areas.
Analysis and interpretation

To summarise the data, calculate the average percentage score, the median,
maximum and minimum score percentages and you may do this separately for
boys and girls. To make sense of the analysis it is recommended that different

colour codes be used to mark specific observations (Excel provides a wide
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range of colour codes) and also represent findings with appropriate graphs to
enhance visual impressions to aid decision-making on where to focus
improvement interventions. For instance, the following observations can be

made from the analysis that has been done:

a. Overall performance

Overall performance in this class, measured through the mean score,
may be e.g. 54,4% which is relatively acceptable but still leaves room for
improvement. The median score for the class may be 56% which means
that half of the learners obtained scores above 56% and another half

obtained scores below 56%.
b. Performance spread

Although the mean and median scores were both above 50%, learner
scores may range between 8% and 100% which is a fairly wide range
that suggests diverse abilities in this class. This implies that intervention
strategies will have to be diversified to the learning needs of different
learners, i.e. a one-size-fits-all improvement strategy will not work in this

class.
c. Individual learner differences in performance

Individual learners who were identified to be particularly at risk have
been indicated with e.g. red colour coding. They obtained scores below
40% and thus fall within the “Not achieved” and “Elementary
achievement” levels. They require special attention in terms of teaching

strategies and learning opportunities.
d. Group differences in performance

Analysis was done at two group levels, viz. boys and girls. All the
summary statistics indicate that the boys performed much lower than the
girls. Their mean score was 49,3% against the 60% mean score
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obtained by girls. The median score for the boys was 4% lower than that
of the girls, viz. 52% against 56%. Boys’ scores ranged between 8% and
88%, while the lowest score for the girls was 32% and the highest was
100%. It is evident that in this class boys require a different or more

focused intervention than the girls.
e. Performance in specific topics or skills

The percentage scores per item indicate the items and, therefore, the
topic or skill where interventions must focus. The analysis and diagnosis

(from 8.5a — e) identifies:

i. learners who need special attention; and

ii. components that require special focus.
The analysis also suggests what materials will be required to
improve on the identified areas, what extra support the teacher will
need (if necessary), whether additional time will be required, who
else should be involved in the interventions and a host of other

possibilities that the data analyser may see fit in their context.
Diagnostic or error analysis

Error analysis is the study of errors in learners' responses with a view to look for
possible explanations for these errors. It provides specific information about the
relative skill proficiency or misconception a learner has in his/her response, in
order to understand what the learner can or cannot do. It is a multifaceted
activity, for the teacher, because it involves analysis of the correct, partially
correct and incorrect thought processes of the learners’ individual responses and

thinking about possible remediating interventions that might work well.

Understanding the errors, that learners make will determine how learners are

grouped for intervention purposes to enhance effective teaching.
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9. HOW TO ANSWER MULTIPLE CHOICE QUESTIONS (MCQS) 9.2.7 If you are unsure of which options are incorrect, leave the question and

move to the questions you are sure of. However, make sure that you

9.1 The Structure of an MCQ come back to the question. Don’t leave blanks. Choose an option for
every question.

An example of the structure of the MCQ item is exemplified below. 9.2.8 There will be only ONE correct option,

What direction does the sun set? STEM

A East

B South DISTRACTORS Note to the learner!

C North

D West } KEY e There is no pattern in which

the answers are arranged.

e Check your work. If you
made a mistake, strike out

the incorrect option and

circle the correct answer.

Explanation:

¢ A stem is the question or statement to respond to.
¢ Distractors are incorrect options that are plausible
e Akey is the correct answer

9.2 Strategies for answering MCQs

9.2.1 Read the question carefully. Understand the question and be sure of what
is expected of you. Underline the key words in the question. You may
need to read the question more than once.

9.2.2 Try to answer the question before you check out the options. You may be
required to work out the answer before you are able to choose the correct
option.

9.2.3 Read each option cautiously. Delete the options that you are sure is
incorrect, until you are left with the correct option.

9.2.4 Make sure that the option you have chosen matches what the question
requires.

9.2.5 Often there will be an option that will obviously be wrong. Eliminate this
option.

9.2.6 Two options may sound alike. However, one of the options may be
partially correct; it may be a partial answer to the question. Re-read the

question to make sure that the option fully answers the question.
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There are various types of questions (items) in each text. Table 1 indicates the types of
questions and how they are abbreviated in the booklet.

Table 1: Question types

Question types Abbreviated as:
Multiple-choice question MCQ

Short response SR

Open ended: writing OE

The difficulty level of each item is shown as either easy, moderate or difficult. The difficulty
level is not exactly the same as the cognitive level but it is embedded within the cognitive
level. Questions from the highest cognitive level does not mean that they are always difficult.
Table 2 indicates the difficulty levels and how they are abbreviated.

Table 2: Difficulty levels

Difficulty levels Abbreviated as:
Easy E
Moderate M
Difficult D

The tag (label) above each item provides the following information in this order: text type, skill
assessed, sub-skill, difficulty level, cognitive level and term (in which the skill is taught). The
tag provides characteristics of each item. Table 3 demonstrates how each item is tagged.
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Table 3: Item tagging

Type of Skill Sub-Skill Difficulty | Cognitive Level | Question type | Term
Text Level
Book Reading |dentify key Easy | Literal Short 2
Review and features Comprehension | Response

Viewing

It is thereafter written above each item in the format:

Book Reading Identify key E Literal SR 2
Review and Viewing | features Comprehension

There are various text types that could have been selected. For the purpose of exemplifying
items the text types in Table 4 were selected.

Table 4: Text type

Texts

Text 1: Narrative (Why do hippos live in water?)

Text 2: Advertisement (Ratty Ratkill Powder)

Text 3: Poem (My dog lives on the sofa)

Text 4: Visual/Poster (Save my rhino)

Text 5: Article (Final Comrades runner crosses the line)

Text 6: Poster (Nike shoes)

Text 7: Poem (Running)

Text 8: Information (South Africa ... travel land)

A teacher may select a text exemplified in this booklet and then identify items that best suit
the purpose of the assessment intended.
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TEXT 1: NARRATIVE

Read the following text and answer the questions.

WHY DO HIPPOS LIVE IN WATER?

A very long time ago in Africa, when all the animals lived together in the bush with the
Creator, it was very hot and the sun baked the earth every day.

All the animals had strong skins to protect them against the sun: fur, feathers or scales.
Hippo's skin was not that strong. As he grew bigger, his skin stretched and became thinner.
When he became an adult, his skin was so thin that it was easily burned by the sun. Every
day Hippo suffered. His skin dried and cracked, causing him a lot of pain and discomfort.

One day when Hippo could not endure it anymore, he went to the Creator and asked,
"Please, may | live in the river?" The Creator looked with kindness at Hippo and said, "Yes
my friend, you may, but as with all things, you must first ask permission from the river
animals."

Hippo asked the river animals, Fish Eagle, Crocodile and Otter, "Please may | come and
live in the river with you. Look at my thin skin! It is cracked and very painful. The cool water
will bring great comfort to me."

The river animals were a bit selfish and also worried. After thinking about it for a short time,
they said to Hippo, “No, we cannot allow this! Look at you! You are so big and will eat all
the fish in the river. There will be no more food for us."

Hippo said to the river animals, "You do not have to worry, as | do not eat fish. | will only eat
the grass and river plants.”

The river animals were very doubtful and did not believe this, so Hippo told them, "l promise
to open my mouth wide every day, so that you all can see there are no fish bones or scales
in my mouth. | will spread my dung with my tail, so that you can see there are no bones."

This convinced the river animals. From that day, the river animals allowed Hippo to live in
the river, and Hippo would always open his mouth wide and spread his dung with his tail.

[Adapted from: African Folktales and Legends by G Lee]
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Narrative Reading and Viewing Identify character Literal MCQ 3
1. Which river animals did Hippo talk to?
A Crocodile, Fish Eagle and Turtle
B Crocodile, Fish Eagle and Otter
C Crocodile, Crab and Fish Eagle
D Crocodile, Fish and Turtle (1)
Narrative Reading and Viewing Identify the main idea Inferential MCQ 3
2. |dentify the main idea of the story.
A The fish did not want the hippo to live with them.
B Many animals wanted to live in the river.
C A hippo that wanted to live in the river.
D The hippo wanted to swim in the river. (1)
Narrative Reading and Viewing Identify character Literal MCQ 3
“‘Please may | come and live with you?”
3. Explain the purpose of the inverted commas in the sentence above.
A To show it is the indirect word of a person.
B Toshow itis direct word a person said.
C To use a fancy form of writing.
D To emphasise the sentence. (1)
GRADE 6 ENGLISH FIRST ADDITIONAL LANGUAGE PAGE 19 mmmmm

Narrative Language Structure and | Identify the subjectand | E Literal MCQ 3
Conventions predicate
His skin was dried and cracked.
4. Identify the subject and the predicate in the sentence above.
Subject Predicate

A | His skin was dried and cracked.

B | His skin was dried and cracked.

C | His skin was dried and cracked.

D | His skin was dried and cracked. (1)
Narrative Reading and Viewing Find meaning in the text | M Inferential MCQ 3
5. According to the text, why did Hippo ask to live in the river?

A Hippo had a terrible problem with his skin, his skin had become thin.

B Itis always very hot and Hippo wants to stay cool.

C Hippo feels at home in the river.

D Hippos love water. (1)
Narrative Reading and Viewing Identify feeling M Inferential MCQ 3

The river animals were ... about having Hippo in the river.

6. How did the other river animals feel about Hippo living with them?

A

B
C
D

accommodating
inviting
selfish

happy
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Narrative Language Structure and | Identify prefix to make Inferential MCQ 3
Conventions antonym
7. Add the correct prefix to the word “kind” to change it to an antonym.
A kindness
B kinder
C unkind
D kindly (1)
Narrative Reading and Viewing Main idea Inferential MCQ 3
8. What is the story about? It is about a hippo ...
A that wanted to live in the river because he had bad skin due to the sun.
B that was not very friendly to other hippos and drowned them.
C that wanted to be the ruler of all the water in the forest.
D that was content with life and the way he looked. (1)
Narrative Reading and Viewing Find meaning to text Inferential MCQ 3
9. Why could Hippo live in peace with the other river animals?
A He would have a special agreement with all the animals.
B He would take-up all the space in the river.
C He would eat all the fish in the river.
D He would hunt all the marine life. (1)
GRADE 6 ENGLISH FIRST ADDITIONAL LANGUAGE PAGE 21 s

Narrative

Reading and Viewing Find meaning to text D Inferential MCQ 3

10.

In the story the word “selfish” (line 16) means that the river animals ...

A

B
C
D

did not want to share their food with Hippo.
were afraid that Hippo would eat them up.
invited Hippo to share the river with them.

hated Hippo because he was bossy. (1)

Narrative

Reading and Viewing Find meaning to text D Inferential MCQ 3

According to the story why do hippos always have their mouths wide open?

11.

Hippo wants to prove that he ...

A does not eat fish.

B spreads his dung.

C stretches his skin.

D lives in the water. (1)
Narrative Reading and Viewing Find meaning to text E Literal MCQ 3
12. Why was Hippo’s skin thinner than the skins of other animals?

GRADE 6 ENGLISH FIRST ADDITIONAL LANGUAGE

A

B
C
D

As he grew bigger it stretched and became thinner.
He was big and kind but a very worried animal.
He loved to bake in the warm sun every day.

He enjoyed eating all the fish he could find. (1)
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Narrative

Language Structure and

Conjunctions

Literal

MCQ 3

Conventions

Hippo wanted to live in the river. Hippo believed that the water was soothing. (because)

13. Join the sentences using the conjunction in brackets.

A Hippo wanted to live in the river because he believed that the water was

soothing.

B Hippo believed that the water was soothing because he wanted to live in the

river.

C Because hippo wanted to live in the river he believed that the water was

soothing.

D The water was soothing because hippo wanted to live in the river. (1)

Narrative Reading and Viewing Synonyms E Literal MCQ 3
14. Give a synonym for the word “cracked” (refer to line 14).
A unbroken
B working
C broken
D fixed (1)
Narrative Reading and Viewing Interpretation E Literal MCQ 3
15. What caused Hippo’s pain?
A selfishness of the crocodile
B his skin that grew thinner
C shortage of healthy food
D kindness of the creator (1)
GRADE 6 ENGLISH FIRST ADDITIONAL LANGUAGE PAGE 23 mummmm

Narrative

Reading and Viewing

Interpretation

D Inferential

MCQ 3

16.

What would have happened to Hippo if he were not allowed to live in the river?

It would be easy to deal with his skin problem.

B He would move to another area to look for water.

C His skin would dry and crack.

D He would be very happy. (1)
Narrative Reading and Viewing Interpretation D Inferential MCQ 3

17. What did Hippo have to promise the river animals before he was given permission to
live in the river?
A That he would eat fish to ensure the river does not become
overpopulated.
B That he would not eat any of the fish in the river.
That he would eat some of the fish in the river.
D That he would eat all the fish in the river. (1)
Narrative Language Structure and | Present tense E Inferential SR 3
Conventions
Everyday Hippo suffered.
18. Rewrite the sentence in the simple present tense. (1)
Narrative Language Structure and | Plural E Inferential SR 3
Conventions
| have 20 (Goldfish/ Goldfishes) in my fish tank.
19. Choose the correct plural form of the words in brackets. (1)
Narrative Language Structure and | Plural E Inferential OE 3
Conventions
20. What convinced the animals to allow Hippo in the water? (1)
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GRADE 6

Text 1: Narrative (Why do hippos live in water?)

o)
=
2l o . £l 2
No. Expected answer g Diagnostic analysis %5 ..g ° 3
55 88
g o E
§5/4%
Error indicates that the learner is
A | Crocodile, Fish Eagle and Turtle grabbing bits and pieces of 3
information related to the text.
] B | Crocodile, Fish Eagle and Otter 1 | Correct response. 4 E
C | Crocodile, Crab and Fish Eagle _Learners prior experience 2
influenced his choice.
D | Crocodile, Fish and Turtle !_earner is retrieving facts that aren’t 1
in the text.
: : . Learner matched the word to a
A '_Fhe f'.Sh did not want the hippo to number in the text not taking into 2
live with them. ; .
consideration the context.
B Many animals wanted to live in the Learner could be in this day of the 1
2. river. term confusing it with the story.
C ,rbi\vglrppo that wanted to live in the 1 | Correct response. 4 E
D The hippo wanted to swim in the Related to the text but not the exact 3
river. answer.
A To show it is the indirect word of a Learner chose a related response 3
person. however confused the two terms.
B To. show it is direct word a person 1 | Correct response. 4 M
said.
3. —
C | To use a fancy form of writing. Learner focused on superficial >
aspects of the language.
D | To emphasise the sentence. Random selection of distractor. 1
Learner chose a substitute response
A | His instead of the exact response from 3
the text.
4 B | His skin 1 | Correct response. 4 E

C | His skin was dried

Learner is responding with
experience instead of looking in the
text.

o)
=
- . £l . 2
No. Expected answer ‘Eu Diagnostic analysis 5 ..g =
-2/ 32
$5| g E
2c|d%
His skin was  dried and cracked. Learner could connect some of the >
aspects to the response.
Hippo had a terrible problem with his
skin, his skin had become thin. | CoTEs ESEesE: & =
It is always very hot and Hippo Learner connects response to 3
5. wants to stay cool. personal expectations.
Hippo feels at home in the river. Response is not text based 1
. Learner connects response to
Hippos love water. . 2
personal action.
accommodating 1 | Correct response. 4 M
Learner chose a substitute response
invitin instead of the exact response from 3
9 the text. Not taking context into
6. consideration.
. Learner responded with not taking
selfish ' . . 1
the context into consideration.
ha Learner responded with not taking 3
PPy the context into consideration.
, Learner has limited to no knowledge
kindness . . 3
on prefixes and suffixes.
kinder Learne_r has limited to no knowledge >
7 on prefixes.
unkind 1 | Correct response. 4 E
. Learner has limited to no knowledge
kindly . . 1
on prefixes and suffixes.
that wanted to live in the river
because he had bad skin due to the 1 | Correct response. 4 D
sun.
Learner responses reflect analysis
that was not very friendly to other and interpretation based on previous >
hippos and drowned them. fables and stories personal
8. experiences.
that wanted to be the ruler of all the Learper responses reflect analyslls
) and interpretation based on previous 1
water in the forest. )
fables and stories.
that was content with life and the Learner responses reflect analysis 3
way he looked. and interpretation.
9 Hg would havg—: a special agreement 1 | Correct response. 4 M
with all the animals.
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No. Expected answer g Diagnostic analysis 5 ..g ° 3
-5/ 32
$s| s E
2c/d%
He would take-up all the space in the Irrelevant response. Not taking 1
river. context into consideration.
He would eat all the fish in the river. Learngr madg an error Fhat reflect 3
analysis and interpretation.
He would hunt all the marine life. Learner applleq limited knowledge of 2
personal experience.
alq not want to share their food with 1 | Correct response. 4 D
ippo.
. . Learner error reflects initial
were afraid that Hippo would eat understanding of facts. Not taking 2
them up. : . .
context into consideration.
10. i
invited Hippo to share the river with _Learner error reflec_ts analysis and
h interpretation applying personal 3
em. .
experience/ knowledge.
Response is not text based.
hated Hippo because he was bossy. Learners applied personal 1
experience of situations.
11. does not eat fish. 1 | Correct response 4 E
Learner error reflects analysis and
spreads his dung. interpretation, but inference is based 3
on personal experience.
stretches his skin. Irrelevant response not based on 1
personal experience.
Learner error based on limited
lives in the water. knowledge acquired though 2
experience.
As he grew bigger it stretched and 1 | Correct response. 4 E
became thinner.
He was big and kind but a very Irrelevant response not based on
) . personal experience. Radom 2
worried animal. .
12, selection of response.
He loved to bake in the warm sun Nonsensical response/ not text 3
every day. based.
He enjoyed eating all the fish he Irrelevant response not based on
) personal experience. Radom 1
could find. .
selection of response.
Hippo wanted to live in the river
because he believed that the water 1 | Correct response. 4 E
13 was soothing.
' Hippo believed that the water was
. . Learner error made due to lack of
soothing because he wanted to live . . 3
) ; use of conjunctions
in the river.
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o
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No. Expected answer ‘Eu Diagnostic analysis 5 ..g =
-2/ 32
$3| s E
§5/4%
Because hippo wanted to live in the
C | river he believed that the water was Learner error m_ade due to lack of 2
. use of conjunctions
soothing.
D The water was soothing because Learner error made due to lack of 1
hippo wanted to live in the river. use of conjunctions
A | unbroken Limited knowledge of synonyms and 3
antonyms.
B | working Limited knowledge of synonyms and 1
antonyms
14.
C | broken 1 | Correct response. 4 E
D | fixed Limited knowledge of synonyms and >
antonyms
Learner is selecting information
A | selfishness of the crocodile. based on the text but not related to 1
the question.
B | his skin that grew thinner. 1 | Correct response. 4 M
15. Learner response shows initial
C | shortage of healthy food. understanding but is unable to relate 2
it to the question.
Learner response reflects analysis
D | kindness of the creator. and interpretation however inferred 3
answer is weaker.
A | It would be easy to deal with his skin Learner made an error that reflects >
problem. analysis and interpretation.
B | He would move to another area to Learner chooses a suitable response
16 look for water. instead of the exact response from 3
' the text.
C | His skin would dry and crack. 1 | Correct response. 4 M
D | He would be very happy. Random selection of distractor. 1
A | That he would eat a fish to ensure .
. Irrelevant response. Not taking
the river does not become . ) . 1
context into consideration.
overpopulated.
B | That he would not eat any of the fish | 1
17 inithe river. Correct response. 4 M
C | That he would eat some of the fish in Learner could connect some of the 3
the river. aspects to the response.
D | That he would eat all the fish in the
river. Random selection of a distractor. 2
18. | Everyday Hippo suffers. 1 | Correct response. 4 E
19. | | have 20 Goldfish in my fish tank. 1 | Correct response. 4 E
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No. Expected answer

Mark

Diagnostic analysis

TEXT 2: ADVERTISEMENT

Read the following text and answer the questions.

understanding
Level of
difficulty

Level of

20.

... because he said he will always open
his mouth and spread his dung with his
tail, so that they could see that there
were no bones in it.

Correct response.

O

Ratty Ratkill Powder ...
kills them dead!

o

GRADE 6 ENGLISH FIRST ADDITIONAL LANGUAGE

Extremely
effective

Pleasant smell

No harmful
chemicals

Affordable price

Special: Two for the price of one!

Advertisement | Reading and Viewing | Interpretation E | Literal

MCQ | 2

1. What product is being advertised?
A Ratty Ratkill Powder
B Harmful chemicals
C A special bargain
D Ratfood
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| Advertisement | Reading and Viewing | Interpretation

‘ E ‘Inferential ‘ MCQ | 2 ‘

By referring to the advertisement, how do you know that this product is effective?

2.
The rats are ...

A protesting against the product.
killing everyone in their way.

B
C escaping from the poison.
D

invading the city. (1)
Advertisement | Language Structures | Figure of speech E | Literal MCQ 2
and Conventions

3. Identify the figure of speech in “Ratty Ratkill”.

A personification

B assonance

C alliteration

D simile (1)
| Advertisement | Reading and Viewing | Interpretation | E | Literal | McQ [ 2]
4. What offer is the advertiser making?

A Rat removal services every 2 weeks.

B Get a free rat with every purchase,

C Free delivery for every 2 bought.

D Buy one getone free. (1)
| Advertisement | Reading and Viewing | Interpretation | E | Literal | SR | 2|
5. Which groups of people who would buy this product? (1)

GRADE 6 ENGLISH FIRST ADDITIONAL LANGUAGE
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| Advertisement | Reading and Viewing | Interpretation | E | Literal | SR | 2|
6. Identify the slogan in this advertisement. (1)
| Advertisement | Reading and Viewing | Interpretation | M | Literal | MCQ | 2 |
7. Write a phrase from the advertisement that will attract buyers to buy this

product.

A “full of harmful chemicals”

B “extremely effective”
C ‘“very expensive”
D

“bad odour”

GRADE 6 ENGLISH FIRST ADDITIONAL LANGUAGE

(1)
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DIAGNOSTIC MARKING GUIDELINE
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GRADE 6

Text 2: Advertisement (Ratty Ratkill Powder)

o
=
2l o . £l . 2
No. Expected answer ‘Eu Diagnostic analysis 5 ..g =
-2/ 32
$5| g E
85|43
Homeowners/ individuals/shop
5. | keepers/ pest control. Any relevant 1 | Correct response. 4 M
answer
6. | Kills them dead 1 | Correct response. 4 M
“full of harmful chemicals” Learner responses shows initial
A understanding but is unable to relate it 3
to the question.
B | ‘extremely effective’ Correct response. 4 M
7. C “very expensive” Learner connects response to personal >
experience.
“bad odour” Learner is selecting information based
D on the text but not related to the 1
question.

o
=
o . 2l . 2
No. Expected answer g Diagnostic analysis 5 g ° 3
-5l 009
3| s E
5/ -3
A | Ratty Ratkill Powder 1 | Correct response. 4 E
B | Harmful chemicals Learner ponnects response to personal 3
1 expectations.
C | A special bargain Response is not text based 1
D | Rat food Lea_nrner connects response to personal >
action.
A | protesting against the product. Learner_respondgd W'th not taking the 1
context into consideration.
Learner chose a substitute response
B | killing evervone in their wa instead of the exact response from the 3
9 y y text. Not taking context into
2. consideration.
C | escaping from the poison. 1 | Correct response. 4 E
D | invading the city. Learner.respondt_ad W|th not taking the 3
context into consideration.
L Learner has limited to no knowledge on
A | personification , 3
figures of speech.
B | assonance 1 | Correct response. 4 E
3. Learner responses reflect analysis and
C | alliteration interpretation based on some 2
knowledge acquired.
I Learner has limited to no knowledge on
D | simile . 1
figures of speech.
A Rat removal services every 2 Learner responses reflect analysis and 3
weeks. interpretation.
B Get a free rat with every Learner answer is not text based. 1
purchase,
4. Learner responses reflect analysis and
C | Free delivery for every 2 bought. interpretation based on personal 2
experience.
D | Buy one get one free. 1 | Correct response. 4 D
GRADE 6 ENGLISH FIRST ADDITIONAL LANGUAGE PAGE 33mmmmmm
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TEXT 3: POEM

Read the following text and answer the questions.

MY DOG LIVES ON THE SOFA — Ken Nesbitt

My dog lives on the sofa.

That's where he wants to be.

He likes to sit there night and day
and watch what's on TV.

He surfs the channels constantly

by chewing the remote,

then watches what he wants to watch;
| never get a vote.

He's fond of films with animals.

He takes in nature shows.

Whenever cat cartoons come on

he always watches those.

He loves the pet commercials too,

and anything with food.

Whenever there's a tennis match

he nearly comes unglued.

| got him from the dog pound.

He didn't cost a cent. | asked them for a "watch dog,"
but this isn't what | meant.

10

15

20

Glossary

constantly — always (line 5)
commercials — advertisements (13)
unglued — to come apart (line 16)
pound — SPCA (line 17)

GRADE 6 ENGLISH FIRST ADDITIONAL LANGUAGE

| Poem | Reading and Viewing | Main idea | M | Literal | mcQ | 2 |
1. Identify the main idea of the poem.

A The dog makes dinner for the family.

B The dog is a very good watch dog.

C The dog lives on the sofa.

D The dog eats all day. (1)
| Poem | Reading and Viewing | Reading tone | M | Literal | mcQ | 2 |
2. What is the tone of the poem?

A interesting

B humorous

C serious

D sorrow (1)
| Poem | Reading and Viewing | Reading tone | M | Literal | mcQ | 2 |
3. Explain what the poet means by, “I asked them for a ‘watch dog but this isn’t ™)

what | meant.” (lines 19 and 20)

Poem Language Structure Figure of speech M | Literal MCQ 2
and Conventions
4. Identify the figure of speech in “Whenever cat cartoons come on” (line 11).

A assonance

B alliteration

C metaphor

D simile (1)

Poem Language Structure Figure of speech E | Literal MCQ 2
and Conventions
5. Explain the figure of speech you chose in number 4. (1)
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Poem Language Structure Literal and figurative M | Literal MCQ 2
and Conventions meaning
The word “surf’” can be used in a literal and figurative context.
6. What is the literal meaning of surf?
A To browse or search the internet.
B To give someone a summons.
C To wash your clothes.
D Toride a wave. (1)
Poem Language Structure Literal and figurative M | Literal MCQ 2
and Conventions meaning
The word “surf’” can be used in a literal and figurative context.
7. What is the figurative meaning of surf?
A To browse or search the internet.
B To give someone a summons.
C To wash your clothes.
D Toride awave. (1)
Poem Language Structure Meaning of words M | Literal MCQ 2
and Conventions
Did the poet buy his dog?
8. Quote a line from the poem to support your answer.
A No. “The dog lives on the couch”.
B Yes. “He takes in nature shows”.
C No. “He didn’t cost a cent”.
D Yes. “He paid top dollar”. (1)
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GRADE 6

Text 3: Poem (My dog lives on the sofa)

identifying of figures of speech.

o
=
]
No. Expected answer Diagnostic analysis - § - 2
O nw|l O =
4 —_— = 3
= o g o 9
= 2 c| o £
- 5| 17T
1. A| The dog makes
dinner for the family. Nonsensical response/ not text based. 3 E
B| The dog is a very Irrelevant response not based on
good watch dog. personal experience. Radom selection 2
of response.
C| The dog lives on the
sofa. Correct response. . .
D| The dog eats all day. Text based but not directly the main 1
idea.
2 Al. , Learner error made due to lack of
interesting . 3
comprehension.
B humorous Correct response. 4 E
c serious Learner unable to read in context. 2
D Learner unable to identify make
sorrow inference based on word play in a 1
text.
3. The dog watches TV
the whole time instead
. Correct response. 4
of watching over the
house.
4. assonance Learner responses shows a confusion 3
A between assonance and alliteration.
Lack of understanding the difference
between these two figures of speech.
B| alliteration Correct response. 4 M
c| metaphor Learner has limited knowledge of 2
figures of speech.
D| simile Limited to no understanding and 1
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(2]
=
. . . i
No. Expected answer Diagnostic analysis - 8|« >
O n| O =
X _— = - 3
[ o O o ©O
T > T >
= o c| o x=
- 3| J17T
5. The repetition of usually 1 Correct response. 4 D
initial consonant sounds
in two or more
neighbouring words or
syllables.
6. A| To browse or search Learner selected the figurative use of 3
the internet. the word shows some understanding.
. Learner selected a homophone limited
B| To give someone a . :
to no understanding of literal and 1
summons. . .
figurative.
C| To wash your Learner response based on personal >
clothes. experiences.
D :
To ride a wave. 1 Correct response. 4 M
7. A| To browse or search
the internet. 1 Correct response. 4 M
. Learner selected a homophone limited
B| To give someone a . .
to no understanding of literal and 1
summons. . .
figurative.
C| To wash your Learner response based on personal >
clothes. experiences.
D , Learner selected the figurative use of
To ride a wave. . 3
the word shows some understanding.
8. No. “The dog lives Learner responses shows initial 2
A on the couch”. understanding but is unable to relate
to the question.
g| Yes. “He takes in Random selection of distractor. 1
nature shows”.
c| No. “He didn’t cost
a cent”. 1 Correct response. 4 M
p| Yes. “He paid top Learner connects response to 3
dollar”. personal expectations.
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TEXT 4: VISUAL

Read the following text and answer the questions.

TEXTAR

You are Cordially Invited
to Join us for the Annual Save
the Rhino Golf Day.

The cost is R2600 per 4 ball which
includes 2 golf carts and half way lunch.
All proceeds go to the Rhino Orphanage.

Date: 6 December 2013. Time: 09h00 Tee off.
Venue: The Legend Golf course Mokopane/Potgietersrus.
Competition: 4 Ball alliance, scamble drive and 2 scores

to count. Shotgun start. RSVP: Jaco Minnie on 0828760520
or e-mail jaco.minnie@ci-automotive.com.
Prepaid bookings only. Deposit slip books a 4 ball.

Our banking details are:

Account name: Control Instruments Automotive
(Pty) Limited. Bank: Standard Bank. Branch: Thibault
Square. Branch code: 020909, Account number:
070829063. Reference no: Rhino golf day and

the name of the 4 ball leader.

Poster Reading and Viewing Main idea E | Inferential SR 1
1. What is the poster about? (1)
Poster Reading and Viewing Target audience E | Inferential SR 1
2. Identify the target audience of this poster. (1)
Poster Reading and Viewing Main idea E | Literal SR 1
3. Which organisation will benefit from this event? (1)
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Poster

Reading and Viewing Identify diversity of cultural M | Literal McQ | 1
values using visual clues

Describe the logo used on the poster. ltis a ...

A rhino head, a golf ball and a rhino calf
B rhino head
C rhino calf
D golf ball (1)
Poster Reading and Viewing Main idea E | Inferential SR 1
5. How do you think the word “orphanage” will make the reader/viewer feel? (1)
Poster Reading and Viewing Identify diversity of cultural M | Literal McQ | 1
values using visual clues
6. What effect will this poster have on people who want to help save the rhino?

GRADE 6 ENGLISH FIRST ADDITIONAL LANGUAGE

A

B
C
D

They will feel thrilled that they can do something to save the rhinos.
They will open a hedge fund to get more poachers to poach rhinos.
They will start taking-up golf as their new sport.

They will be remorseless to the baby rhinos. (1)

PAGE 4] s
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GRADE 6
Text 4: Visual (poster — Save the Rhino)
=
2|3
S| E
No. Expected answer Diagnostic analysis S| T
R AR
= TS| T
g 2 T >
35|13
1. | Aninvitation to play golf in Mokopane to
raise funds for the Rhino Orphanage. 1 | Correct response. 4 D
2. | Golf players 1 | Correct response. 4 D
3. The Rhino Orphanage 1 | Correct response. 4 M
4. | A | rhino head, a golf ball and a rhino calf 1 Correct response. 4 M
B | rhino head Distracted by the rhino head 2
C | rhino calf Distracted by the rhino head 2
D | golf ball Distracted by the ball 2
5. | Sad, because the baby rhinos have lost their
1 | Correct response. 4
parents.
6. A They WI'|| feel thrilled that.they can do Correct response. 4 M
something to save the rhinos.
B They will open a hedge fund to get more Random selection of distractor. 3
poachers to poach rhinos. Limited vocabulary.
C l’g;a% will start taking-up golf as their new Possible answer selected. o
D They will be remorseless to the baby Possible answer selected y
rhinos.
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TEXT 5: ARTICLE 11. "l started my training for this race in November last year; | have put in a lot of work.
My coach told me to relax and just run my race, because | have done the work."

Read the following text and answer the questions.
12. Kelehe revealed that he had been running around 250 km a week in the build-up to

. . the race
Final Comrades runner crosses the line
31-05-2015 18:45
Lloyd Burnard

Article Reading and Viewing Main idea M | Inferential MCQ | 1

1. Pietermaritzburg - There are very few times in sport when finishing last is considered an

achievement, but the Comrades Marathon is certainly one of those times

1. What is the main idea of the article?

2. 38-year-old Andrew Maherry from Gauteng was the last man to cross the finish line
before the dreaded sound of the final gun brought the curtain down on the 90th A Winning the Comrades Marathon is the most important goal.
Comrades Marathon.

B Comrades Marathon runners are committed athletes.

3. He had toiled between Durban and Pietermaritzburg for 12 long and relentless hours

and sometimes he thought it simply wasn't to be his day. "I'm over the moon. I'm very C  The Comrades Marathon is a race for elite runners.

tired but really happy," said Maherry, whose run on Sunday was his second completed D All runners of the Comrades Marathon are winners. (1)
Comrades
4. With about 25 km to go | still had two and a half hours but that can be very difficult in a Article Reading and Viewing | Identify tone M| Inferential e RIK

race like this. but Im really glad that all of the effort | put in paid of. | had to push ... I'm
very tired now."

Wanted to win 2. The tone of this article is ...

5. After winning the women's section of the Comrades, Caroline Wostmann said: "It's an A demotivating.
incredible feeling, it's absolutely amazing." There was a bit of pressure. Two Oceans

was almost an accident (which she won on Easter Saturday), but Comrades was the B Inspiring.
one | wanted to win so, so badly." C happy.

6. Wostmann absolutely blitzed the women's field, finishing in a time of 6:12:20, about D sad. (1)
three minutes outside of Elena Nurgalieva's up-run record in 2006.

7. "l think anybody who gets to the end of this race has to have a great amount of mental Article Reading and Viewing | Interpreting meaning M | Inferential SR | 1
strength," she said, before adding that she would definitely be back next year.

Started training in November 3. Explain the expression " I'm over the moon" (Paragraph 3) in your own words (1)

8. Gift Kelehe was a picture of relief and delight as he won his first Comrades Marathon in
a time of 5:38:35.

9. Kelehe works as a policeman in Rustenburg and because of his hours he has to find
time to train.

10. " I have to be at work at 07:30 so sometimes | am up and training at 04:00," he said.
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Article

Reading and Viewing

Identifies specific detail

Literal

McQ | 1

Complete the following sentence:

"l had to push ..." (Paragraph 4)

A
B
C
D

in order to finish the race before the cut-off gun sounded.

in order to finish the race.

in order to win the race.

in order to win a medal.

(1)

Article

Reading and Viewing

Explain meaning

Inferential

MCQ | 1

What do you think the word “dreaded” means when you read paragraph 27?

A

B
C
D

strong
hated
loud

soft

(1)

Article

Reading and Viewing

Identifies specific detail

Inferential

MCQ | 1

In what media was this text published?

A

B
C
D

A newspaper
A magazine
The internet

A novel

(1)

Article

Reading and Viewing

Interpreting meaning

Inferential

SR 1

GRADE 6 ENGLISH FIRST ADDITIONAL LANGUAGE

What feature of this text gives you a clue that the article can be found in your

answer of Question 6?7 Mention 1 feature.

(1)
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Article

Reading and Viewing Interpreting and reasoning M | Inferential SR 1

8.

Do you think this article will motivate other athletes to also enter the 2016

(1)

Comrades Marathon? Give a reason for your answer.

Article Reading and Viewing Interpreting and reasoning M  Inferential SR 1
. Write the topic sentence from paragraph 5. (1)
Article Language Structure Conjunctions M | Application SR 1

and Conventions

You can win. You practice hard. (If)

10. Join the following two sentences by using the word in brackets to form a 1)
complex sentence.
Article Language Structure Complex sentences M | Application SR 1
and Conventions
"... before the dreaded sound of the final gun brought the curtain down on the
90th Comrades Marathon." (Paragraph 2)
1. |s the following underlined phrase used literally or figuratively? (1)
Article Language Structure Synonyms M | Application SR 1
and Conventions
12. Use the above phrase in a sentence of your own with the opposite meaning as

GRADE 6 ENGLISH FIRST ADDITIONAL LANGUAGE

(1)

your choice in Question 11.
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Article Language Structures Antonyms M Application MCcQ | 1
and Conventions
"It's an incredible feeling, it's absolutely amazing."
13. Give a synonym for the underlined word in the sentence?
A wonderful
B inspiring
C happy
D sad (1)
Article Reading and Viewing Interpret and reason D | Inferential SR 1
14. Do you think that the title of this article, 'Final Comrades runner crosses line' )
is appropriate? Give a reason for your answer
Article Reading and Viewing Infers the meaning based onthe | M | Inferential SR 1
context
15. Why was Gift Kelehe so successful in the running of the 2015 Comrades ™)
Marathon? Give two reasons from the passage.
Article Language Structures Adjectives M | Application SR 1
and Conventions
Andrew was happy to finish the race; Caroline was happier for winning the
women's section but Gift was the (happy) for winning the most important men's
race.
16. Write the correct form of the word in brackets. (1)

GRADE 6 ENGLISH FIRST ADDITIONAL LANGUAGE
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Article Language Structures Use of the apostrophe M Application MCQ | 1
and Conventions
"It's an incredible feeling, it's absolutely amazing."
17. What is the function of the apostrophe in the underlined words?

A Abbreviation
B Parenthesis
C Contraction

D Ellipsis

Avrticle

Literal SR
Comprehension

Reading and Viewing | Use contextual clues M

18. Why must Gift Kelehe practice for the Comrades Marathon 4 'o clock in the 1)
morning? Explain.
Article Language Structures Abbreviations M Application SR 1
and Conventions
With about 25 km to go | still had two and a half hours ..." (1)
19. Write the abbreviation km in full.
Article Language Structures Conjunctions M Application SR 1
and Conventions
You can easily finish the Comrades Marathon. You must practice the whole 1)
year long. (but)
20. Combine the two sentences by using the word “but”.
Article Language Structures Antonyms M Application SR 1
and Conventions
21. Write an antonym (opposite meaning) for 'mental’ (Paragraph 7).
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Article Language Structures Spelling M Application SR 1
Article Language Structures | Use reported speech M | Application SR |1 and Conventions
and Conventions
(a) In about 25 km to go | still had two and a half hours (b) _but that can be
I have to be at work at 07:30. very difficult in a race like this. (c) Im really glad that all of the effort | put in
22. Rewrite the sentence into reported speech. (d) payed (e) of. | had to push ... I'm very tired now!
26. Correct the spelling and grammatical errors in the text. 5
Article Language Structures | Verbs M | Application SR | 1 Write the correct words next to the alphabet letters. )
and Conventions
Neither Maherry nor many other Comrades runners (is/are) a winner. Article Language Structures | Identify the main clause M | Application SR | 1
and Conventions
23. Choose the correct answer in brackets.
My coach told me to relax and just run the race, because | have done the work.
Article Language Structures Parts of speech M Application SR 1 (Paragraph 12)
and Conventions
27. Identify the main clause in the sentence.
He had toiled between Durban and Pietermaritzburg.
24. Identify the underlined part of speech in the sentence.
A Adjective
B Adverb
C Noun
D Verb (1)
Article Language Structures Past tense M Application SR 1
and Conventions
Gift wins the race.
25. Write the sentence in the past tense.
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Text 5: Article (Fi GRADE 6
=
2 3
. : . T | E
No. Expected answer Diagnostic analysis S| ©
= o | Y=
o w o
x TS|
© >T | >
= 858
A Winning the Comrades Marathon is Makes errors that reflects 3
the most important goal. analysis and interpretation.
Comrades Marathon runners are
B : 1 Correct response 4 M
committed athletes.
1. The Comrades Marathon is a race Makes errors that reflgct§ initial
C . understanding of details in 2
for elite runners.
context.
All runners of the Comrades Apply limited knowledge as
D : overgeneralization and therefore 1
Marathon are winners. )
come to a weak conclusion.
— Makes errors that reflects
A | demotivating. . . . 1
analysis and interpretation.
B | inspiring. 1 Correct response 4 E
9 happy. Apply I|m|te<_j kn_owledge as 3
overgeneralization.
Makes errors that reflects initial
D | sad. understanding of facts and 2
details in context.
3. | Extremely pleased/happy. 1 | Correct response 4
A in order to finish the race before the 1 Correct response 4
cut-off gun sounded. P
Makes errors that reflects initial
B | in order to finish the race. understanding of facts and
4, details in context.
. . Related to the correct response
C | in order to win the race. -
but misinterpreted response.
D | in order to win a medal The learner is grabbing bits of
' information related to text.
A | strong Makes an error that reflects 3
analysis and interpretation.
B | hated Correct response. 4 M
5. |C |loud Learner lacks knowledge and
understanding of meaning of 2
vocabulary.
D | soft Random selection of distractor. 1
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=
2| 3
T | E
No. Expected answer Diagnostic analysis S| T
5% |©
= TS| T
g S T >
453
A | A newspaper Correct response 4 E
A magazine Answer may be related to the
correct response, but too narrow 3
6 given the circumstances.
" | C | The internet Learner lacks knowledge on 2
media types.
D | A novel Learner applies limited
knowledge as an 1
overgeneralization.
Headline, By-line,
7. Date published 1 Correct response E
8. | Yes, itis a very inspirational article. 1 Correct response M
The Comrades is the one | wanted to win
9. 1 Correct response 4 M
so badly.
10, :](;Jrud can win the race, if you practice 1 Correct response 4 M
11. | Figuratively 1 Correct response 4 M
12, -;I)-;ey brought down the curtains after the 1 Correct response 4 M
A | wonderful 1 Correct response 4 E
B | insoiri Answer is related to the correct
inspiring 3
answer.
13. c | ha Makes errors that reflects >
PPy analysis and interpretation.
D | sad Learner lacks knowledge of 1
synonyms.
14. | Yes. Any suitable answer. 1 Correct response M
“I have to be at work at 7:30 so
15. | sometimes | am up and training at 4:00” | 1 Correct response M
he said.
16. | happiest 1 Correct response M
A | Abbreviation Learner§ struggle to recognize >
contractions.
Learner cannot distinguish
17 B | Parenthesis between contractions and 3
: parenthesis.
C | Contraction 1 Correct response 4 M
D | Ellipsis Learner hag limited knowledge 1
of punctuation.
18. | He started working at 7:30. 1 Correct response M
19. | kilometre 1 Correct response M
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>
2 3 TEXT 6: POSTER
T|E
No. Expected answer Diagnostic analysis = S
Y Y
own o
f,a 0|3 Read the following poster and answer the questions.
= 22| a
= 5|
You can easily win the Comrades
20. | marathon, but you must practice the 1 Correct response M
whole year long.
21. | Physical 1 Correct response M
29 ?gto said that he had to be at work at 1 Correct response D
23. |Is 1 Correct response M
Learner applies limited
A | Adjective knowledge as an 3
overgeneralization and came to
a weaker response.
24. Makes errors that reflects
B | Adverb analysis and interpretation. 2
C | Noun 1 Correct response 4 M
D | Verb The learner lacks knowledge on 1
parts of speech.
25. | Gift won the race. 1
(a) With
(b), but . —— .
26 (c)lam/ I'm 5 | 1 mark for each correct answer 4 M Poster Reading and Viewing Use contextual clues M | Literal MCQ | 3
. (d) paid Comprehension
(e) off
27. | My coach told me to relax. 1 M

1. What is advertised?

A The history of Nike shoes

B The production of Nike shoes
C How Nike shoes are designed
D

How to run with Nike shoes (1)

Poster Reading and Viewing Identify the target audience M | Inferential MCQ | 3
Comprehension

2. Who is the target audience for this advertisement? People that like ...
A reading.
B traveling.
C jogging.
D swimming. (1)
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DIAGNOSTIC MARKING GUIDELINE
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GRADE 6

Text 6: poster (Nike shoes)

Poster Reading and Viewing Identify the target audience M | Inferential MCQ | 3
Comprehension
3. Identify the logo in the advertisement. (1)
Poster Reading and Viewing Identify the target audience M | Inferential MCQ | 3
Comprehension
4. What attracts the reader’s attention to this advertisement? (1)
Poster Reading and Viewing Use specific detail M | Inferential MCQ | 3
Comprehension
5. Do you think the use of the black and white colours are effective?
. 1
Motivate your answer. (1)
Poster Reading and Viewing Use specific detail M | Inferential MCQ | 3
Comprehension
6. What does the symbol “®” mean? (1)
Poster Reading and Viewing Use specific detail M | Inferential MCQ | 3
Comprehension
7. Why do the advertisers give a shortened version of the shoe's history?
, 1
Explain. (1)
GRADE 6 ENGLISH FIRST ADDITIONAL LANGUAGE PAGE 55mmmmmm

=
23
No. Expected answer Diagnostic analysis 1 %
5% 5
= TS T
(1] > T >
= 3503
1. | A | The history of Nike shoes Correct response 4 E
B | The production of Nike shoes Related to the correct response but 5
misinterpreted
C | How Nike shoes are designed Learner applies limited knowledge as 3
an overgeneralization.
D | How to run with Nike shoes Related to the correct response but 5
misinterpreted
2. | A | reading Related to the correct response but 3
misinterpreted
B | traveling Makes errors that reflects analysis and >
interpretation.
C | jogging 1| correct response 4 M
swimming The response is not text based. Learner y
thinks beyond what the text is all about.
A tick with the Nike wording on it Correct response 4 E
The logo size/ the brand Accept any other reasonable correct
name/different designs over the years/ | 1 | answer related to the poster
less wording and more pictures etc.
Yes: colour blind people work for Accept any other reasonable correct
them./People who know the brand will answer related to the poster
still follow the current trend 1 4 D
No: Not eye catching/lacks appeal/
and unattractive/ one may miss it
The trademark is registered. 1 | Correct response 4 D
Keep and hold the interest of the
reader/customer. Anyone can follow 1 | Correct response 4 D

even if they are not good readers
because there is very minimal text.
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TEXT 7: POEM

Read the following poem and answer the questions.

Running

1 With tight lungs, and shortness of breath,
2 The earth races beneath me, and pebbles are overturned,

3 As the sun shines above, and the wind rushes past.

4 | smile and laugh, and in my freedom | revel,
5 As my feet become sore, and my legs start to tremble,

6 So | reach up to touch the sky, and stumble.

7 Then | turn about and rush back home,
8 Thinking of the birds that fly through the air,

9 And animals that can speed across the ground.

www.allpoetry.com

Poem Reading and Viewing Identify specific details Inferential SR 3
Comprehension
1. Quote a line from the text that shows that the narrator enjoys running. (1)
Poem Reading and Viewing Identifies specific details Inferential OE 3
Comprehension
2. Explain in your own words what the narrator wishes for in the last stanza. (1)
Poem Reading and Viewing Identifies specific details Inferential OE 3
Comprehension
3. Which figure of speech is found in line 2? (1)
Poem Reading and Viewing Identifies specific details Inferential SR 3
Comprehension
4. Explain the answer you chose in Question 3. (1)
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TEXT 7: Poem (Running)

2
S
2
E
No. Expected answer Diagnostic analysis N
« o| ©
5 o o
1. | Line 4: ‘| smile and laugh, and in my 1 | Correct response.
freedom | revel 4 | M
2. | He wishes to be a bird that can fly or an 1 | Correct response.
animal that can speed across the ground. 4| M
3. | Personification 1 | Correct response. YRRy
4. | The attribution of a personal nature or 1 | Correct response.
human characteristics to something non- 41 M
human
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Information | Language Structure Verbs E | Knowledge MCQ | 3
and Conventions

TEXT 8: INFORMATION

2. Identify the verb in the advertisement title.
A South Africa

Read the following poem and answer the questions.

B travel land
C fascinating
D

choose (1)

Information | Language Structure Common noun E | Knowledge MCQ | 3
and Conventions

This year choose 3
SOUTH AFRICA '
fascinating travel land

Identify the noun in the advertisement title.

A fascinating

B travel
South Africa has been aptly called “the seaside resorts, you can easily C land
most interesting travel land in the world” travel to the great game reserves of D this (1)

the Kruger Park or Zululand, to

... Its startling variety of sights and matchless Victoria Falls, to the

scenes makes a tour in this “Sunny Sub-
Continent” unforgettable adventure. From
peaceful countryside, or modern cities

famous gold mines of Information | Reading and Viewing | Identifies specific information | E | Literal MCQ | 3

Johannesburg, the Kimberley Comprehension

diamond mines, and other

and charming wonderful sights. This year visit ...

4. Which two things do the picture depict?

A Kruger Park and seaside resort

South Africa

The World’s “Most Interesting Travel Land”

Zululand and the Zulu Culture

B
C Johannesburg and Kimberley
D

Sunny Sub-Continent (1)
DETAILED INFORMATION FORM ALL LEADING TOURIST AND TRAVEL AGENCIES

Information | Reading and Viewing Identifies features of an M | Literal MCQ | 3
advertisement Comprehension
Information | Language Structure Proper nouns E | Knowledge MCQ | 3
and Conventions
5. What is the slogan in the advertisement?
1. Identify the proper noun in the advertisement title. A From all leading tourist and travel agencies
A South Africa B The World’s “Most Interesting Travel Land”
B travel land C Wonderful sights
C fascinating D South Africa (1)
D choose (1)
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Information | Reading and Viewing Identifies specific information Literal MCQ | 3
Comprehension
DIAGNOSTIC MARKING GUIDELINE
ENGLISH FIRST ADDITIONAL LANGUAGE
The last sentence states “This year visit ...” GRADE 6
6. Where should you visit?
A The countryside TEXT 8: Information (South Africa travel land)
B Victoria Falls Fy
C South Africa = 3
” T E
D The cities (1) No. Expected answer Diagnostic analysis g
oW ©
4 —_—
Information | Reading and Viewing Derives the meaning of word Evaluation MCQ | 3 & °>’ % °>’
from the text = egQ
: =
1. | A | South Africa 1 | Correct response 4 | E
7. What does the word “matchless” mean? B | Travel Land Make error that reflects analysis
A incomparable and interpretation, but inference 3
arrived at the wrong answer or
B matchable miss the rules of nouns.
C | fascinating Makes errors that reflects on 2
C same decoding and random selection.
D | 1 D | choose Random selection based on poor y
equa (1) parts of speech knowledge
2. A | South Africa This is related to text, the however
the learner selected the proper 3
Information | Reading and Viewing Answers specific answers Evaluation MCQ | 3 noun.
based on the text B | travel land Selected a phrase instead of parts 1
of speech.

8. Who is the target market? (1) C | fascinating Apply Iimiteq knpwledge as
overgeneralisation and therefore 2
coming to a weak selection.

Information | Reading and Viewing | Answers specific answers Evaluation McCQ | 3 | ereese 1 | Correct response 4 | E
based on the text 3. | A | fascinating Apply limited knowledge and 1
identified an adjective.

9. If you were a tourist would you travel to South Africa? B | travel These are related to the question — 2
parts of speech.

. (1)
Motivate your answer. C | land 1 | Correct response 4 D
D | this The answer is considered; 3
however, it is not a common noun.
Information | Reading and Viewing Answers specific answers Evaluation MCQ | 3 4. A | Kruger Park and seaside resort Makes, errors that,ref,leCts on
based on the text decoding and retrieving facts or 3
details that are not depicted in the
picture.
10.  What attraction in South Africa would you like to visit? (1) B | Zululand and the Zulu Culture 1 | Correct response 4 | D
Johannesburg and Kimberley Makes errors that reflects on
decoding and retrieving facts or 3
details that are not depicted in the
picture.
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No. Expected answer Diagnostic analysis - 82
o 5]

z 2473

= EK

D | Sunny Sub-Continent Selection of random words from 1
the text.

5. | A | From all leading tourist and travel The learner is overgeneralising.
agencies The error indicates that learner is >
grabbing bits and pieces of
information related to the text.
B | The World’s “Most Interesting Travel 1 | Correct response 4 | M
Land” )

C | Wonderful sights Makes errors that reflects on
decoding and retrieving facts or 1
details

D | South Africa This is related to the correct 3
response but not complete.

6. | A | The countryside The phrase is related to the
information required but not entirely | 1
correct.

B | Victoria Falls Apply limited knowledge as
overgeneralisation and therefore 2
coming to a weak selection.

C | South Africa 1 | Correct response. 4 |M

D | The cities The phrase is related to the
information required but not entirely | 3
correct.

7. | A | incomparable Correct response 4 |D

B | matchable Learner chose a word with the 1
same suffix.

C | same Learner chose an antonym. 2

D | equal Apply limited knowledge as
overgeneralisation and therefore 3
coming to a weak selection.

8- | A tourist/ People that like traveling. 1 | Acceptany other suitable correct |, |
answer related to the text.
9. | Yes:itis

cheaper/beautiful/affordable/has cultural Accept either a Yes or No and its

diversity etc. 1 | corresponding motivation that show | 4 | D

No: crime is high/public transport system understanding

not reliable/electricity not reliable etc.

10. | Answer must contain attractions within

South Africa. y Accept any suitable correct answer 4 D

E.g. Sun City, Kruger National Park, related to travel attractions in SA.

Table Mountain, the big 5, Gautrain etc.
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