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GRADE 9 ENGLISH FIRST ADDITIONAL LANGUAGE

INTRODUCTION

The diagnostic resource bank of items aims to improve the relationship between
assessment and classroom instruction. Assessment for learning is the process of
gathering information about a learner’s learning from a variety of sources, using a
variety of approaches, or ‘assessment tools’, and interpreting that evidence to enable
both the teacher and the learner to determine where the learner is in his or her
learning; where the learner needs to go; and how best to get there. Teachers can
adjust instructional strategies, resources, and environments effectively to help all
learners achieve grade specific outcomes only if they have accurate and reliable

information about what their learners know and are able to do at a given time.

When findings of assessment results are used to improve classroom practice, learner
performance in general can improve. The diagnostic assessment questions are

designed to fulfil three purposes of assessment: namely to,

e reveal the misconceptions learners bring as prior knowledge to a class;
e measure the conceptual gains of a class as a whole; and
e identify concepts that are weak areas of understanding for the individual learner or

as a class/grade.

A traditional multiple-choice question (MCQ) provides little information about the
learner’'s understanding of the concept/skill tested. The Department of Basic
Education (DBE) has embarked on the design of diagnostic assessments using MCQs
that are designed to assist teachers to diagnose learner misconceptions using the
Pearson distractor rationale model as a basis for the classification of learner
misconceptions. The diagnosis is also linked to the CAPS learning outcomes and skill

acquisition. This does not mean that there are only MCQ items in the booklet.

MCQs designed for the diagnostic questions included in this booklet, include a
breakdown of learners’ understanding through the incorrect responses. All distractors
are written not only to focus the attention of the teacher on those learners who are
able to identify the correct response, but also to assist the teacher in identifying and

understanding the misconceptions captured in the incorrect responses.
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2. PURPOSE OF THE DIAGNOSTIC TEST ITEMS

This diagnostic resource should be used in conjunction with the requirements as
stipulated in the CAPS document. It therefore does not replace the curriculum or the
Annual Teaching Plans (ATP). The content therefore includes coverage from terms
one to four and it focuses on certain selected topics and skills. However, there may be
a need to align the topic or skills with the revised ATP to facilitate assessment for

learning.

Once the teacher has identified the gaps in the conceptual knowledge/ skill acquisition
it would be easier to design targeted intervention programmes to bring learners on par

for the transition to subsequent sub-skills.

Once the teacher has identified the gaps in the conceptual knowledge/ skill acquisition
it would be easier to design targeted intervention programmes to bring learners on par

for the transition to subsequent topics.

These diagnostic items should be used as a tool for teachers to assess the strengths
and weaknesses of learners for the purpose of designing teaching and learning
strategies that will address the individual needs of the learner. This would also enable
the teacher to zoom into the skills and sub-skills that are required by each topic
content selected in order to narrow the knowledge gap or misconception identified and

to assist learners in the development and mastery of content and skills.

This assessment should not be used for grading a learner; as the intended purpose is
to facilitate learning. The use of the items should instead promote formative

assessment.

3. THE STRUCTURE OF THE DIAGNOSTIC TEST ITEMS

Iltems are framed to direct teachers to possible misconceptions which could be as a
result of an earlier grade knowledge deficit, erroneous conceptual knowledge or lack

of comprehension.

MCQs are constructed in such a way that each distractor provides information on
whether the learner has mastered the skill/concept or whether there is a
misconception. The distractors are graded according to four levels of understanding.
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Levels one, two and three enlighten the teacher about the nature of the

misconception. Level four is the correct response, see Table 1 for further clarity.

Iltems are constructed to assess reading, viewing, language structures and

conventions, writing skills and application.

4. PROPOSED USE OF THE LANGUAGE ITEMS

4.1 A teacher may select a text type and use some of the items for that text at
different intervals i.e. as a revision activity, formative task, etc.

4.2 Items may also be used as a baseline assessment if administered prior to
teaching a particular lesson. A teacher may want to establish whether learners
meet the basic skills and knowledge acquired from the previous grades. This
will assist the teacher to know learners’ level of proficiency.

4.3 ltems may be used at the beginning of a phase to establish whether learners
meet the conceptual knowledge for the new grade/phase.

4.4 Certain items, per sub-skill assessed, may be selected from a section to
compile a shorter activity.

4.5 Items may be selected according to levels of difficulty and can be used to
support learning according to different cognitive demands. Diagnostic items can
also be selected according to cognitive levels.

4.6 The teacher should decide when, where and how the assessment may be used

to enhance teaching and learning.

5. DESIGN

Table 1 lists and describes the types of errors that correspond to each of the four
levels of understanding encapsulated in the Language MCQs. The distractor rationale
as advocated by Pearson, 2004, forms the basis for diagnosing misconceptions. The
taxonomies and cognitive levels as stipulated in CAPS (for Grades R-9) are
incorporated into the levels of understanding to provide the teacher with holistic

information about the level of performance.

A more detailed unpacking of the nature of the misconceptions is addressed in the

marking guidelines of each diagnostic item.

Table 1: Levels of Understanding MCQs

LOEIE @ Error analysis/diagnosis
Performance y g
e Makes errors that reflect focus on decoding and
retrieving facts or details that are not necessarily related
to the text or question.
e Learner invokes prior knowledge related to the general
Level 1 topic being tested, but response is not text-based.

e These errors indicate that the learner is grabbing bits and
pieces of information related to the text as he or she
understands them, but the pieces are unrelated to the
information required by the question being asked.

e Makes errors that reflect initial understanding of facts or
details in the text, but is unable to relate them to the
components in the question.

e They apply their Ilimited knowledge as an
Level 2 overgeneralisation and therefore come to a weak
conclusion or inference.

e The learner may focus on literal/superficial aspects of a
text and makes superficial connections to arrive at weak
responses.

e Makes errors that reflect analysis and interpretation, but
conclusions or inferences arrived at are secondary or

weaker ones than required for correct response.
Level 3

e A distractor may be related to the correct response in
meaning, but be too narrow or broad given the
circumstances.

Correct response.

e consistently apply knowledge and reasoning skills
required in the question;

Level 4 e apply their understanding and knowledge in a variety of
relatively complex situations and explain their reasoning;

e draw a conclusion from given context and justify their
conclusion.

o FEtc.
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Each level of understanding is captured in the distractors of all the multiple-choice
questions. An item will include distractors that correspond to each level of

understanding set out in the Table 1.
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When learner responses are analysed the diagnostic distractors will reveal patterns in
a learner’s understanding of the content being tested. The teacher is thus guided
towards instruction that specifically addresses a learner’s understanding of a concept

in the specific content.

The three levels of difficulty are explained in Table 2 which are informed by both
Barret and Blooms Taxonomies. Descriptors (verbs) that may be used for each of the

difficulty level are summarised.

Table 2: Levels of difficulty that incorporate the two Taxonomies
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o
>
3 5 Bloom’s Descriptors from both Barrett’s
23 -
% = Taxonomy taxonomies Taxonomy
473
Label, list, name, relate,
, recall, repeat, state, classify, .
- Remembering re-group, rearrange, Literal .
% and assemble, collect, categorise SIS
w Understanding S 9 ’ | Reorganisation
select, recognise, supply,
separate, isolate
Predict, infer, guess,
(] .
© Application .translate, summartss, . Inferential
o : interpret, understand, rewrite, :
o and Analysis . comprehension
o apply, demonstrate, illustrate,
= investigate, diagnose

6. MARKING GUIDELINES

6.1 Multiple Choice Questions (MCQs): One mark is allocated per item. However,
the focus of these assessments is not on scoring the learner, but rather on what
the learner is able to achieve/not achieve.

6.2 The marking guideline has columns indicating the item number, expected

answer per item, the diagnosis or clarification, the level of understanding, the
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6.3

6.4

6.5

level of difficulty and the mark allocation. The mark allocation is merely a guide
for the learner response and should not be the focus of the task.

Open ended (OE) items: These items require an opinion and a reason as a
response. A scoring guide has been included to guide teachers in identifying
scores of 0/1/2 or more. The teacher is assisted in identifying and
understanding the misconception and the level of skill development required to
improve cognition and performance.

Transactional and essay writing diagnostic rubric: The assessment criteria are
Content, Language Construction and Format, Length and Planning. The
competency descriptors have been developed according to grade levels and
are useful in informing the teacher of how learners should be scored and
awarded scores for each criterion. The teacher would be able to collect and
report data that reveals a learner’s level of competency per criterion. The
teacher would then be able to pay more attention to integrating language skills
during the writing lessons.

The teacher is able to diagnose the strengths and weaknesses of the learners
according to the assessment criteria set out in the rubrics. Teachers can then
focus on those aspects of writing that are problematic.

Language structures and conventions: These items require learners to apply
grammar skills in context to demonstrate their level of knowledge and
understanding of all language aspects assessed. This stems from the
assumption that grammar is taught for constructing texts in their context of use
where real language is required. As a result, the application of grammar is not
restricted to the analysis of isolated sentences as it explains the way in which
sentences are structured to construct whole texts that learners learn to read
and write. The marking guidelines provide insight on how to mark the test using
scoring guides. The learner performance levels would assist the teacher to
identify learners’ strengths and weaknesses and thus provide corrective

measures and interventions for improved grammar usage.

Table 3: Example of the Marking Guideline (for a MCQ)

1.

What is the main idea of the article?

GRADE 9 ENGLISH FIRST ADDITIONAL LANGUAGE
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1.1 A | Itis important to connect A superficial connection is made to the 2
with many people on contents of paragraph 1, but it does not relate
Facebook. to the purpose of the text.
B | Not all contacts on The correct response.
Facebook are friends that | ! 4 M
you know. v’
C | 13-year olds like to boast Related to the text, but not to the main 3
about Facebook friends. purpose that is focused in the text as a whole.
D | The Internet is required to The response is not text-based. 1
connect to Facebook.
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7. MODERATION

Internal moderation is important in assuring that the marking criteria/guideline is
consistently applied, and that there is a shared understanding of the academic
standards learners are expected to achieve. There should be processes in place for
assuring comparability of marks for alternative assessments. Schools may therefore
determine the format for moderation as a standardisation and quality-assurance

measure.

Moderation should focus on the following aspects amongst others:

a) Content coverage: The alignment of the to the revised ATP content for the
subject,

b) Quality of individual items: The validity, fairness and practicability of each item
within a test or task,

c) Clarity of the instructions for specific items,

d) Biasness and clarity of diagrams and pictures

e) Ensuring that what is assessed is in line with what the learner has been exposed
to

f) The appropriateness of the language level of the learners for which it is designed,

g) Coverage of cognitive skills: The consistency of the level of development of the

learner regarding the cognitive levels of the test or task.
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h) Technical criteria: sufficient time allocation per item/test/task, layout, correct
numbering, the memorandum/marking guideline matches the item, etc. must be

considered.

8. DATA ANALYSIS AND UTILISATION

The teacher would be able to collect data on an individual learner, a class or for the
entire grade and report at each level. Further data can be collected per
topic/skill/content area. The teacher is also able to use the class or grade test/task to
identify the knowledge deficit is. Since this is an exercise in assessment for learning,
targeted interventions can be designed to address strengths and weaknesses.
Teachers would be able to give feedback to parents on learning gaps, deficits and

strengths per learner.

8.1 Purpose of the data analysis

After administering a test/task the teacher can do his/her own diagnostic analysis to
identify:

a. the overall level of performance of the class/grade or school;

b. individual learners or schools that need special intervention;
c. groups of learners or schools who need special support; and
d

. sub-skills that require priority attention in teaching and learning.

8.2 Use of basic statistics for analysis

Basic statistics that can be used to summarise the data from a test include the

following:

a. mean (often called average) — calculated by adding the scores of all the
learners and dividing the sum by the number of learners. The mean is one
score that is used to summarise all the scores obtained by learners in a
test/task. A high mean score represents high performance and a low mean
score represents low performance. However, the mean score does not indicate
how learner scores are spread from the highest to the lowest and thus is not

adequate for identifying individuals who either over-perform or under-perform;
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median (or middle score) — calculated by first arranging the scores from the
highest to the lowest and then determining the score that divides the data into
halves. Half of the learners who wrote a test will have scores above the median
score and the other half will have scores below the median score. If the number
of learners is an odd number the median will be a real score that sits half-way
between the extreme scores, e.g. 76, 57, 49, 45 and 39 have 49 as the median
score. However, if the number of learners is an even number the median will be
a score that may not belong to any of the learners calculated by adding the two
adjacent scores that are half-way between the extremes and dividing their sum
by two (2), e.g. the median of 76, 57, 49 and 45 is calculated by adding 57 and
49 and dividing the sum by two, i.e. (57 + 49)/2 = 106/2 = 52. As can be
observed, 52 is not one of the four given scores but it is the median score that
sits half-way between the extreme scores, viz. 76 and 45. The median does not
show what the extreme scores are, i.e. the highest and the lowest scores;
maximum is the highest score obtained by a learner in a test;

minimum is the lowest score obtained by a learner in a test; and

range is the difference between the maximum and the minimum scores. The
larger the range, the more diverse the ability levels of the test takers. A
relatively small range indicates that the class of test takers has a relatively

homogeneous ability profile.
Available tools for data analysis

Tools that are available for analysis of data include pre-programmed computer
software such as the SA-SAMS in schools, the Microsoft Excel programme and
even hand calculators. The Microsoft Excel programme, which comes with
almost every computer software, is a reasonably easy-to-use tool for
performing item-level diagnostic analysis of test data. An Excel spreadsheet is

arranged in columns and rows.

Preparing data for analysis on Excel

Excel makes available useful formulae to calculate basic statistics. To prepare

for analysis of data from an administered test, do the following:
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8.5
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mark the test and write the scores obtained by each learner next to the relevant
question/item number in their books or scripts;

enter learner names and other particulars (e.g. the gender of each learner) in
the rows, one after another;

enter test item numbers in the columns, one after another;

enter the score of each learner on each item in the correct cell (i.e. where the
relevant column and row meet);

check if all data has been entered correctly (i.e. do thorough data cleaning);

use correct formulae to calculate the statistics that you want to use to
summarize and analyse the test data; and

interpret the statistics in terms of what they suggest about performance of
individuals in your class, performance of identifiable groups of learners (e.g.

boys and girls) and performance in specific content areas.
Analysis and interpretation

To summarise the data, calculate the average percentage score, the median,
maximum and minimum score percentages and you may do this separately for
boys and girls. To make sense of the analysis it is recommended that different
colour codes be used to mark specific observations (Excel provides a wide
range of colour codes) and also represent findings with appropriate graphs to
enhance visual impressions to aid decision-making on where to focus
improvement interventions. For instance, the following observations can be

made from the analysis that has been done:

a. Overall performance

Overall performance in this class, measured through the mean score,
may be e.g. 54,4% which is relatively acceptable but still leaves room for
improvement. The median score for the class may be 56% which means
that half of the learners obtained scores above 56% and another half

obtained scores below 56%.
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b. Performance spread

Although the mean and median scores were both above 50%, learner
scores may range between 8% and 100% which is a fairly wide range
that suggests diverse abilities in this class. This implies that intervention
strategies will have to be diversified to the learning needs of different
learners, i.e. a one-size-fits-all improvement strategy will not work in this

class.
c. Individual learner differences in performance

Individual learners who were identified to be particularly at risk have
been indicated with e.g. red colour coding. They obtained scores below
40% and thus fall within the “Not achieved” and “Elementary
achievement” levels. They require special attention in terms of teaching

strategies and learning opportunities.
d. Group differences in performance

Analysis was done at two group levels, viz. boys and girls. All the
summary statistics indicate that the boys performed much lower than the
girls. Their mean score was 49,3% against the 60% mean score
obtained by girls. The median score for the boys was 4% lower than that
of the girls, viz. 52% against 56%. Boys’ scores ranged between 8% and
88%, while the lowest score for the girls was 32% and the highest was
100%. It is evident that in this class boys require a different or more

focused intervention than the girls.
e. Performance in specific topics or skills

The percentage scores per item indicate the items and, therefore, the
topic or skill where interventions must focus. The analysis and diagnosis

(from 8.5a — e) identifies:

i. learners who need special attention; and

ii. components that require special focus.
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The analysis also suggests what materials will be required to
improve on the identified areas, what extra support the teacher will
need (if necessary), whether additional time will be required, who
else should be involved in the interventions and a host of other

possibilities that the data analyser may see fit in their context.
8.6 Diagnostic or error analysis

Error analysis is the study of errors in learners' responses with a view to look for
possible explanations for these errors. It provides specific information about the
relative skill proficiency or misconception a learner has in his/her response, in
order to understand what the learner can or cannot do. It is a multifaceted
activity, for the teacher, because it involves analysis of the correct, partially
correct and incorrect thought processes of the learners’ individual responses and

thinking about possible remediating interventions that might work well.

Understanding the errors, that learners make will determine how learners are

grouped for intervention purposes to enhance effective teaching.

9. HOW TO ANSWER MULTIPLE CHOICE QUESTIONS (MCQS)

9.1 The Structure of an MCQ

An example of the structure of the MCQ item is exemplified below.

What direction does the sun set? STEM

A East

B South DISTRACTORS
C North

D West — KEY

Explanation:

e A stem is the question or statement to respond to.
e Distractors are incorrect options that are plausible
e AKkey is the correct answer
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9.2 Strategies for answering MCQs

9.2.1 Read the question carefully. Understand the question and be sure of what
is expected of you. Underline the key words in the question. You may
need to read the question more than once.

9.2.2 Try to answer the question before you check out the options. You may be
required to work out the answer before you are able to choose the correct
option.

9.2.3 Read each option cautiously. Delete the options that you are sure is
incorrect, until you are left with the correct option.

9.2.4 Make sure that the option you have chosen matches what the question
requires.

9.2.5 Often there will be an option that will obviously be wrong. Eliminate this
option.

9.2.6 Two options may sound alike. However, one of the options may be
partially correct; it may be a partial answer to the question. Re-read the
question to make sure that the option fully answers the question.

9.2.7 If you are unsure of which options are incorrect, leave the question and
move to the questions you are sure of. However, make sure that you
come back to the question. Don’t leave blanks. Choose an option for
every question.

9.2.8 There will be only ONE correct option.

Note to the learner!

e There is no pattern in which
the answers are arranged.

e Check your work. If you
made a mistake, strike out

the incorrect option and

circle the correct answer.

Grade 9 English FAL
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There are various text types that could have been selected. For the purpose of exemplifying

Please note the following keys: items the text types in Table 4 were selected.

There are various types of questions (items) in each text. Table 1 indicates the types of Table 4: Text type

questions and how they are abbreviated in the booklet. Texts

Table 1: Question types Text 1: Information (The power of organ donation to save lives)
Question types Abbreviated as: Text 2: Visual (The gift of life)

Multiple-choice question MCQ _

Short response SR Text 3: Cartoon (Peanuts)

Open ended: writing OE Text 4: Information (The importance of reading)

The difficulty level of each item is shown as either easy, moderate or difficult. The difficulty Text 5: Information (The superpower of smiling)

level is not exactly the same as the cognitive level but it is embedded within the cognitive Text 6: Information (The value of friendship)
level. Questions from the highest cognitive level does not mean that they are always difficult. : _ :
Table 2 indicates the difficulty levels and how they are abbreviated. Text 7: Information (Emoji ...enemy of the English language))

- Text 8: Poem (Our new Teacher)
Table 2: Difficulty levels

Difficulty levels Abbreviated as: Text 9: Newspaper article (The hero everyone forgot)
Easy E Text 10: Poster (What is bullying)

Moderate M

Difficult D Text 11: Magazine article (People, Potholes, Paradise)

_ _ o o _ Text 12: Short story (An English story set in France)
The tag (label) above each item provides the following information in this order: text type, skill

assessed, sub-skill, difficulty level, cognitive level and term (in which the skill is taught). The
tag provides characteristics of each item. Table 3 demonstrates how each item is tagged.

Text 13: Magazine article (Teenagers and Technology)

A teacher may select a text exemplified in this booklet and then identify items that best suit

Table 3: Item tagging the purpose of the assessment intended.
Type of Skill Sub-Skill Difficulty | Cognitive Level | Question type | Term
Text Level
Book Reading |dentify key Easy | Literal Short 2
Review and features Comprehension | Response
Viewing

It is thereafter written above each item in the format:

Book Reading |dentify key E Literal SR 2
Review and Viewing | features Comprehension

GRADE 9 ENGLISH FIRST ADDITIONAL LANGUAGE PAGE 15 mmmmm GRADE 9 ENGLISH FIRST ADDITIONAL LANGUAGE ssmmmmms PAGE 16



TEXT 1: INFORMATION

Informational Reading Separate main and E Literal SR 1
Text and Viewing supporting ideas Comprehension
Read the following text and answer the questions.
1. Where are organ transplants undertaken? (1)

The Power of Organ Donation to Save Lives

Informational Reading Identify purpose and E | Literal SR 1
@ @ Text and Viewing target group Comprehension
Informational Reading Identify Implied Literal SR 1

1 One organ donor can save eight lives by donating their heart, lungs, kidneys, Text and Viewing meaning and inference Comprehension
liver and pancreas. The donor can help to improve the quality of life of up to 50
more people by donating their skin, bone, corneas and heart valves.

2. Why was the organ Donor Foundation established in 19887 (1)

3. Why was the organ Donor Foundation established in 19887 (1)
2 Organ transplants are undertaken in both government and private hospitals in
South Afrlca.. Th.e first heart transplant in .th.e world was carried out at Groote I formational Reading identify Implied T Tinferential viea T
SChUUI’ HOSpIta| n 1967 by Professor ChrIStIaan Barnard Text and V|ew|ng meaning and inference Comprehension

3 The Organ Donor Foundation, a non-profit organisation was established in 1988,
with the aim of addressing the critical shortage of organ and tissue donors in 4, How can one donor save up to 50 lives?

South Africa through awareness and education campaigns. A One donor can donate skin, bones, corneas and heart valves.

4 In South Africa, over 4,300 adults and children are waiting for a life-saving organ B Donors must keep their bodies healthy and fit for donation.
transplant. C A donor can meet the families of the recipients.
5 Donation affects more than the donors and recipients. It also affects the families, D People can register as an organ donor. (1)
friends and colleagues who love and support those in need of transplants. The
recipients of these organs benefit from their changed life and improved health
after a transplant.
Informational Reading Skim and scan for M | Inferential MCQ 1
. . . . Text and Viewing main ideas and Comprehension
6 The need for organ donors is growing. It is easy to become an organ donor. It is specific details
simple and costs nothing to register as a donor. You can register online with the
Organ Donor F_oundgtlon or call their toll-free line: 0800 226 611. The Organ 5. How did the Organ Donor Foundation inform South Africans about the organisation?
Donor Foundation will then send you a small organ donor card to fill in and carry _
in your wallet. They will also send you a sticker to put on your ID document and The Organ Donor Foundation ...
on your driver’s license. Help to save a life. A ran awareness and education campaigns.

Adapted from: www.westerncape.gov.za-organ . .
[Adap Pe-9 gan] ran donor and education campaigns.

B
GLOSSARY: C did not run any campaigns.
D

Recipient — a person who receives (gets) something

ran registration campaigns. (1)
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Informational Reading
Text and Viewing

Draw conclusions

Inferential
Comprehension

MCQ 1

6. How can a recipient benefit after a transplant?

A recipient ...

A will not be on the donor list anymore.

can expect a better quality of life.

B
C cannot benefit from a transplant.
D

can thank the donor’s family.

(1)

Informational Reading
Text and Viewing

Understands cause
and effect

inferential
Comprehension

OEQ 1

7. In your opinion, why is it necessary for donors to put a sticker on their ID or

driver’s license?

GRADE 9 ENGLISH FIRST ADDITIONAL LANGUAGE
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DIAGNOSTIC MARKING GUIDELINE
ENGLISH FIRST ADDITIONAL LANGUAGE

GRADE 9

Text 1: (Information) The Power of Organ Donation to Save Lives

o
=
©
= . . . S| >
No. Expected answer :Eu Diagnostic analysis 5 g =
= 5l3 8
$g|gE
§5/ 43
i v
1. Hospitals 1 | Correct response. 1 E
5 He performed the first heart transplant. v- | 1 | Correct response. 1 E
To address the shortage of organ 1 | Correct response. E
3. 1
donors. v’
4. One donor can donate skin, bones, Correct answer 4 M
corneas and heart valves. v/
Donors must keep their bodies healthy Makes some connection but the
and fit for donation. response may be too broad given 3
the circumstances.
A donor can meet the families of the Response is not related to the
recipients. subject in question. 2
People can register as an organ donor. Has general knowledge but still
shows lack of understanding of
1 | link between being an organ 1
donor and donating organs
ran awgrene‘s/s and education 1 | Correct response 4 "
campaigns.
ran donor and education campaigns. Related to the correct response,
but interpretation is weaker than 3
required for correct response.
5.
did not run any campaigns. Unrelated to text 1
ran registration campaigns. Reflect initial understanding of
details in the text, but unable to 2
relate them to question.
will not be on the donor list anymore. Makes some connection but the 3
response may be too broad given
the circumstances.
can expect a better quality of life. v/ 1 4
6. > ey Correct response M
cannot benefit from a transplant. Unrelated due to being 1
contradictory.
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=
=
=1 . . C|l. >
No. Expected answer g Diagnostic analysis %5 ,.g o =
=232
2c/a4%
D | can thank the donor’s family. Error made that reflect focus on )
decoding and retrieving facts that
are not related to question.
7. | Own answer which relates the importance for | 2 | Marks
medical staff to be able to identify a donor in 0 mark = If only an opinion is
case of an accident. v'v' given
1 mark = An opinion is given but 3 D

E.g. To inform medical staff that they are
donors in case of death due to an accident.

the reason is weak

2 marks = An opinion is given and
the reason strongly supports the
chosen answer

GRADE 9 ENGLISH FIRST ADDITIONAL LANGUAGE

TEXT 2: VISUAL (The gift of life)

Read the following text and answer the questions.

THEGIFT OF

7S

Every year, thousands of people
receive an organ, eye, or tissue
Ever wonder how it works?

l

What can be donated:
Cormeas Face
Blood Cells 5 | I Anig L,
Lu sLiverrt - E
SkinBlobe Vessels zﬁwng w ;WH
K e dikdddhadddRaktaad
/1 B oot ettt A
[Adapted from: organdonor.gov]
Informational Reading and Uses clues and Literal MCQ 1
(Visual) Viewing pictures in the text comprehension
for understanding

Refer to Text Box 2: Matching a donor with a recipient.

How many criteria must a donor and a recipient have in common for a successful

transplant?

GRADE 9 ENGLISH FIRST ADDITIONAL LANGUAGE
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Informational Reading and Identify the purpose Inferential SR
(Visual) Viewing of the text M Comprehension
2. Why was this pamphlet produced?
Informational Reading and Identify purpose and Inferential MCQ
(Visual) Viewing target group E Comprehension
3. Who do you think this pamphlet was produced for?
Informational | Reading and | Demonstrate the effect of emotive | M Inferential MCQ
(Visual) Viewing and manipulative language Comprehension
Refer to Text Box 2: Matching a donor with a recipient
4. Why do the words on the screen have a circle with a line drawn through it?
To show that ...
A only certain people can be an organ and tissue donor.
B anybody can become an organ and tissue donor.
C anybody fitting these categories cannot donate.
D the information shared with people is incorrect.
Informational | Reading and | Identify the purpose and message | M Inferential MCQ
(Visual) Viewing in visual texts for information Comprehension

There are people of all ages in the picture.
5. What message is the text trying to convey?

It shows ...

A that people live longer if they are healthier.

that recipients can save up to eight lives.

B
C that donors can save people of all ages.
D

the different stages of life.

GRADE 9 ENGLISH FIRST ADDITIONAL LANGUAGE

(1)
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Informational
(Visual)

Reading and
Viewing

Identify the purpose M
and message in visual
texts for information

Inferential
Comprehension

MCQ 1

Refer to Text Box 3:

What can be donated?

6. Why are the words “Heart” and “Lungs” bigger than others?

A A heart and lungs are vital organs needed to stay alive.

There are sufficient hearts and lungs for transplant.

B
C More hearts and lungs are needed for donation.
D

Hearts and lungs are difficult organs to match.

(1)

Informational
(Visual)

Reading and
Viewing

Uses clues and
pictures in the text for | D
understanding

Evaluation

OEQ 1

Refer to Text Box 4: Up to eight lives can be saved by one organ donor.
7. In your opinion, does the picture support the message that donation affects more

than eight lives? Give a reason for your answer from text box 4.

GRADE 9 ENGLISH FIRST ADDITIONAL LANGUAGE
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Text 2: (Visual) The Gift of life

No. Expected answer Diagnostic analysis o
=
c
Xx opl 035
: I
= o S| 0 E
-4 35| 17T
1. six v/ 1 | Correct response 1 E
2. To inform people how easy it is to 1 | Correct response 2 E
donate. v/
3. everyone. v’ 1 | Correct response 1 E
4. ggglt(izsesrﬁndgﬁgﬁle can be an organ Not related to text 2
anybody can become an organ and | 1 c 4 M
e G, orrect answer
anybody fitting these categories Makes errors that reflect initial 2
cannot donate. understanding of text and the
facts
the information shared with people is Partial understanding but 3
incorrect. conclusion arrived at are weaker
than the correct answer.
5. that people live longer if they are 2
healthier.
that recipients can save up to eight 3
lives.
that donors can save people of all 1 c 4 M
ages. v orrect response
the different stages of life. No relevance to the question. 1
6. A heart and lungs are vital organs 1 lc 4 M
needed to stay alive. v/ . [EE e
]'cgr;et;:nasrslas:flment hearts and lungs Not related to subject matter 1
More hearts and lungs are needed Makes errors that reflect analysis | 3
for donation. and interpretation, but conclusion
is weaker than correct response
Hearts and lungs are difficult organs Apply limited knowledge as an 2
to match. overgeneralization.
7. Own answer which emphasizes on 2 | Marks 4 D
the images of people with different 0 mark = If only an opinion is
organ names typed over them.v'v' given
1 mark = An opinion is given but
E.g. the reason is weak
¢ Yes. The eight images at the top 2 marks = An opinion is given and
reflect the lives saved from the reason strongly supports the
donating organs. However, the
GRADE 9 ENGLISH FIRST ADDITIONAL LANGUAGE PAGE 25 =

No.

Expected answer

Mark

Diagnostic analysis

understanding

Level of

Level of

difficulty

images below reflect the lives
benefitting from organ donation.

¢ No, | do not think the picture
supports the message, because

the message indicates the words:

“Up to eight” which may be
confusing when one considers all
the images of people.

chosen answer
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TEXT 3: CARTOON (Peanuts)

Study the following poster and answer the questions.

NOTE: The boy is called Linus. The girl, his sister, is called Lucy.

@}mll@m"“

bfjfc//dzz—
DEAR GRAMPA WHAT ARE THANK Yoy FoR THE
AND GRANDMA, \ fOU DOING 2 CARIGTMAS PRESENT.
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1 WAS REAL [/ YOURE WRITING A “THANK IT WAS VERY [ 4OUR KIND DRIVE ME
HAPPY T0 GET (Y00 Aie el LOOK B‘AJ\UL;’T THOUGHTFUL %%ZEVS%%%%UTPLA‘VE
THE DOLLAR. AREN'T YoU? OF YOu. WHY DO YOU HAVE TO...
- ‘ A
coCor () o
—=_ i = e -
GLOSSARY:

Dollar — money
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She was ...

A

B
C
D

not shouting.
frustrated.
unhappy.
tired.

GRADE 9 ENGLISH FIRST ADDITIONAL LANGUAGE

Cartoon Reading and Viewing Identify sequencing of E | Literal Comprehension SR 1
events
1. What is Linus doing? (1)
Cartoon Reading and Viewing Identify the purpose and | M | Inference SR 1
message in visual text
2. How do you know Linus is concentrating in Frame 27? (1)
Cartoon Reading and Viewing Identify the purpose and | M | Inference SR 1
message in visual text
3. How do we know Lucy is shouting? (1)
Cartoon Reading and Viewing Identify implied meaning M Inferential MCQ | 1
and inference Comprehension
4. Why did Lucy shout at Linus in Frame 37?

Immmmmms PAGE 28 s




Identify different perspectives
and give own perspective M
based on evidence in text

Cartoon | Reading and Viewing

Inferential
Comprehension

MCQ | 1

S. Why was it unfair of Lucy to shout at Linus?

A Linus was being a thoughtful grandchild.
B Lucy was jealous of her brother.

C Linus was trying to concentrate.
D

Lucy wanted Linus’ attention.

(1)

DIAGNOSTIC MARKING GUIDELINE
ENGLISH FIRST ADDITIONAL LANGUAGE
GRADE 9

Text 3: (Cartoon) Peanuts

Cartoon | Reading and Viewing | Identify different perspectives
and give own perspective M

based on evidence in text

Inferential
Comprehension

MCcQ | 1

Lucy refers to her brother as ‘Your kind ..." in Frame 4.
6. What does this tell us about Linus? He is ...

A disrespectful.

B selfish.
C unkind.
D

caring.

(1)

Cartoon | Reading and Viewing | Identify and or interpret the
message including social and D

cultural values in the text

Evaluation

OEQ | 1

7. In your opinion, what should you do first when you receive a gift?

Give a reason for your response.

GRADE 9 ENGLISH FIRST ADDITIONAL LANGUAGE
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Suggested responses:
| should thank the person who gives
me the gift to show appreciation.

reason is weak
2 marks = An opinion is given and the
reason strongly supports the

No. Expected answer Diagnostic analysis >
2 3
5| E
52| %5
= 58|
© >T | >
= 3513
1. He is writing a letterv’ 1 Correct response 1 E
2. He is biting his tonguev’ 1 Correct response 2 M
3. Her mouth is wide openv’ 1 Correct response
4. | A | not shouting. Indicate that the learner is 2 M
grabbing bits and pieces of
information.
B | frustrated. Partial understanding of emotion 3
and the related behaviour.
unhappy. v 1 | Correct response 4 M
D | tired. Response indicates partial 2
understanding of actions but does
not understand features of a visual
text which indicates shouting.
5. | A | Linus was being a thoughtful 1 | Correct answer 4
grandchild. v’
B | Lucy was jealous of her brother. Partial understanding but 3 M
conclusion arrived at are weaker
than the correct answer.
C | Linus was trying to concentrate. Response is not relevant for text 1
D | Lucy wanted Linus’ attention. Apply limited knowledge as an 2
overgeneralization.
6. | A | disrespectful. Unrelated to the text 4 M
B | selfish. May focus on literal or superficial 1
elements of the text
C | unkind. Partial understanding but used the | 2
incorrect term
D | caring. v 1 Correct answer 3
7. 4 D
Own answer which emphasizes on Marks
what the learner will do first and 0 mark = If only an opinion is given
motivation.v'v’ 2 1 mark = An opinion is given but the
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s PAGE 30




No.

Expected answer

Diagnostic analysis

TEXT 4: INFORMATION

Read the following text and answer the questions.

=
2| 2
TS| E
8|2
x o g S
(] o
© >T | >
= 85| 8
| should open first to see what is in
the box, to ensure that there is
something in the box then | will thank
the person who has given me the gift.
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The importance of reading

Everyone knows that reading is important, but have you ever asked yourself why
that is so? When you read, you expose yourself to new things, new information,
new ways to solve a problem, and new ways to achieve one thing. This exposure

will help you to understand the world more.

Reading increases your chance of understanding rules of any game or in life. This
will help you to adapt, adopt and become a valuable member of society. The

more you read, the more you understand things.

Where should you look for help and guidance how to cook a meal; how to play
chess; which place is good to; read the menu before ordering food or read the

manual before using a new gadget? In books, of course.

Gain more knowledge and experience by reading about other people and places.
Reading is a great way to get to know them, and learn from great people. Reading
helps to connect your brain. In silence, you seek for more; in silence, your brain is
clear and focuses. Reading exposes you to a world of imagination, showing you
nothing is impossible in this world. In a book, you are exploring a different angle

or how different action leads to different results. Reading will open-up your world.

[Adapted from: www.inspirationboost.com/reasons-why-reading-is-so-important]

Information Reading and Viewing Identify the purpose of Literal Comprehension | SR 1
Text E

the text
1. Why is reading important? (1)
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Information Reading and Viewing Skim and scan for Literal Comprehension SR 1
Text main ideas and

specific details
2. How can reading help you win a game? (1)
Information Reading and Viewing Draw conclusions/ Literal Comprehension | SR 1
Text gives an opinion
3. How does reading help a person to become a valuable member of society? (1)
Information Reading and Viewing Answer a wide variety of Inferential MCQ 1
Text types of questions based M Comprehension

on the text reading

including higher order

Books can teach you how to cook.

4. Is this meant literally or figuratively?

A Literally, because you can read the recipe and follow the cooking instructions.

B Figuratively, because you can read a book and then use your imagination.

C Literally, because books contain pictures that one can look at.

D Figuratively, because a book cannot speak like a real person. (1)
Information Reading and Viewing Identify implied meaning Inferential MCQ 1
Text and inference Comprehension
5. Why is it important to read about great people, like Nelson Mandela?

A ltis useful to read about them, but it cannot teach us anything.

B They can teach us valuable lessons learnt from the past.

C Great people loved reading about other great people.

D Great people achieved great things. (1)

GRADE 9 ENGLISH FIRST ADDITIONAL LANGUAGE
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Information Reading and Viewing | Gjve own perspective v Inferential MCQ 1
Text based on evidence in text Comprehension
6. Why is it necessary for you to be silent while reading?

A You will be able to understand and take in more information.

B You will be able to think more clearly for longer periods.

C You cannot read and talk at the same time.

D Your brain will not be as focussed. (1)
Information Reading and Viewing | Understands cause b Appreciation OEQ 1
Text and effect
7. In your own word discuss the following expression “open-up your world” 2)

through your imagination.”
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Text 4: (Information) The importance of reading
=
2| 2
T|E
No. Expected answer Diagnostic analysis = ©
x 59|35
5 25| 2
= 35|8
1. | You can understand the world more.v’ 1 | Correct response 1 E
2. | You can read the rules and understand how 1 | Correct response. 1 E
to play the game. v/
3. | It will help you understand more things. v/ 1 | Correct response. 1 E
4. | A Literally, because you can read the 1 4 M
recipe and follow the cooking Correct response.
instructions. v’
B Figuratively, because you can read a Does not understand the 1
book and then use your imagination. meaning of figurative.
C Literally, because books contain Does not understand the 3
pictures that one can look at. meaning of literally
D Literally because it can cook with you. Cannot interpret literally 2
5 | A It is useful to read about them, but it Unrelated to text and subject 1
cannot teach us anything. matter
B They can teach us valuable lessons 1 C 4 M
learnt from the past. Sl el
C Great people loved reading about other Makes errors that reflect initial | 2
great people. understanding of text and the
facts
D Great people achieved great things. Makes errors that reflect 3
analysis and interpretation, but
conclusion is weaker than
correct response
6. [A You will be able to understand and take 11c 4 M
. . . orrect response.
in more information.
B You will be able to think more clearly for Grabbing bits and pieces of 1
longer periods. text as he or she understands
them.
C | You cannot read and talk at the same Focus is on literal/superficial 2
time. aspects which arrives at a
weak response
D Your brain will not be as focussed. Broad meaning provided which | 31
is secondary to correct
response

GRADE 9 ENGLISH FIRST ADDITIONAL LANGUAGE
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the phrase.

you haven’t been to or seen.

learner’s own words- giving understanding of

Reading leads to an active imagination and
you will be able to be at or see places that

0 mark = If own words are not
used and when response is
wrong

1 mark = Response is in own
words but weak

2 marks = Response is in own
words and captures meaning
of the phrase

>
=

=

2|8

. : : T | E

No. Expected answer Diagnostic analysis 5| ©
S g | Y=

« S5p|3

o I

7. | Expect different responses explain in 2 | Marks 5 D
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TEXT 5: INFORMATION

Read the following text and answer questions.

The Super-Power of Smiling

When was the last time that you smiled at someone — a friend, a stranger, your classmate
or even your teacher? And knowing that, how often do you smile in a day? As children,
we tend to smile more. Studies show that children smile around 400 times a day. This
number is more than impressive when compared to the (sad) 20 smiles grown-ups give to

the world per day.

Smiling is a basic human behaviour that lets us share our emotions with others. It has the
power to improve our health, make us more spiritual, reduce stress, boost mood, gain
trust, improve creativity and make us more attractive to others. So, if the benefits to

smiling are so many, | cannot help but wonder... why don’t we smile more?

As we grow up we begin to smile less and less. Our day to day lives become busier, more
rushed, stressed, worried, harsh, or all of these. Our minds are busy with various issues

that need our attention.

Smiling has the secret superpower to renew our brains. The brain has a natural tendency
to think negatively. Fortunately, we can break the pattern of negative thinking by smiling
more. People who smile more tend to be more likable and attractive. Smiling helps us feel

more energetic and open to opportunities. Let us all smile and live a happier life.

[Adapted from: The Hype Innovation Blog post, Jasper Roos on June 2,2015]

Information Reading and Viewing Understands and uses Literal Comprehension SR

Text text features, e.g. title

1. According to the text, which group of people smile the least per day? (1)
GRADE 9 ENGLISH FIRST ADDITIONAL LANGUAGE PAGE 3 5=

Information Reading and Viewing | Demonstrate the effect of Literal Comprehension SR 1
Text emotive and manipulative

language on meaning
2. Quote a phrase which indicates that smiling is natural and does not need to be

taught.

Information Reading and Viewing | Use textual context to Inferential SR 1
3. Why do children smile more than adults? (1)
Information Reading and Viewing | |dentify author’s attitude Evaluation MCQ 1
Text and intentions

4. Did the writer expect an answer to the first question in paragraph 1?

A Yes, the writer tried to create a bond and expected the reader to respond.

B No, this was the writer’'s way of introducing the topic.

C Yes, all questions must be answered when asked.

D No, the writer wanted to create interest. (1)
Information Reading and Viewing | Recognise the writer’s Inferential MCQ 1
Text point of view Comprehension
S. How can smiling change your way of thinking?

A How can smiling change your way of thinking?

B By smiling more, you can become confident, likable and positive.

C Smiling creates positive thoughts and this will make you happy.

D Negative thoughts will disappear if you smile once a day. (1)

GRADE 9 ENGLISH FIRST ADDITIONAL LANGUAGE
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Text 5: (Information Text) The Super-Power of Smiling

Information Reading and Viewing | |dentify the author's Inferential MCQ 1
Text attitude and intention M| comprehension
6. How can smiling help one to meet people?

A People do not talk to a stranger who smiles at them.

B People talk to a smiling face because they are looking for love.

C People are attracted to a smiling and friendly face.

D People are afraid of angry and unfriendly faces. (1)
Information Reading and Viewing Identify the author’s b Evaluation OE 1
Text attitude and intention
7. In your opinion, is the heading suitable for this text? 2

Motivate your response.
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No. Expected answer Diagnostic analysis S
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S Sg 2
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1. Adults / Grown-upsv’ 1 | Correct response 1 E
2. “Smiling is a basic human behaviour” v/ 1 | Correct response 1 E
3. Children do not have the issues adults do Correct response
which needs their attention. / Children do not 1 2 M
lead stressed lives. v/
4. | A | Yes, the writer tried to create a bond and Applied generalization to their 2
expected the reader to respond. limited knowledge and
B | No, this was the writer's way of introducing the | 1
topic. v’ Correct response 4 |D
C Z;féj." questions must be answered when Not related to subject matter y
D | No, the writer wanted to create interest. Too broad or narrow given the 3
circumstances
5. | A | By smiling more, you can become confident, 1 Correct response 4 E
likable and positive. v/
B | Smiling creates positive thoughts and this will Too broad or narrow given the 3
make you happy. circumstances
C | Negative thoughts will disappear if you smile Unrelated to subject matter y
once a day.
D | While smiling your brain tells you to feel Makes errors that reflect initial 2
positive. understanding of details in text.
6. | A | People do not talk to a stranger who smiles at Too broad or narrow given the y
them. circumstances
B | People are attracted to a smiling and friendly 1 | Correct response 4 M
face. v
C ]I;izzl.e are afraid of angry and unfriendly Unrelated to text 3
D | People are not attracted to unfriendly faces. Makes errors that reflect initial 2
understanding of details in text.
7. | Own answer which relates to how smiling is Marks
beneficial while having a superpower. v'v/ 0 mark = If no answer is given
E.g. 1 mark = An opinion is given but
Yes, when a person has a superpower, he/she can | 2 | the reason is weak 4 D

use it to change things. In the same way a smile
can change a person’s life in a positive way.

2 marks = An opinion is given
and the reason strongly
supports it
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TEXT 6: INFORMATION

Read the following text and answer questions.

The Value of Friendship

friends.

what.

1 Most of us have friends, or at least one friend—someone we spend time with,
someone who knows us better than others do, someone we can count on when the
need arises. It's been said that a friend is a gift that we give ourselves. Yet, how

much time do we really spend thinking about those people.

2  Friends can be family. Sometimes our friends are the family we wished we had.
Sometimes we have difficulty with our own family. We may feel misunderstood,
judged, or even ignored. In that case, our friends often fill in for what is not provided

by our own family. In the best situation, however, family members can also be good

3 A good friend shows up no matter what. A true friend supports and encourages us,

tolerates our shortcomings, accepts us unconditionally, and cares for us no matter

4  Friendship expects and endures the good, the bad, and the ugly. A best friend is
someone who brings out the best in you. A true friend shares our joys and sorrows.
Growing up is made sweeter and more meaningful by the sharing and caring of a
good friend. Rites (religion ceremonies) of passage --- births, death of those close to

you, or any other important events --- are marked and shared together.

[Adapted from: Psychology Today]
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Information Reading and Viewing | Skim and scan for main E Inferential MCQ
Text ideas and specific details Comprehension
1. According to paragraph 1, how many friends should one have?

A many

B none

C five

D one (1)
Information Reading and Viewing | Separate main ideas from | E Literal Comprehension | MCQ
Text supporting details
2. What are the two things you can do with a friend?

A Spend time and count on them.

B Go to parties and visit family.

C Visit friends and buy gifts.

D Buy gifts and spend time. (1)
Information Reading and Viewing | Make prediction based on | E Literal Comprehension | MCQ
Text contextual clues
3. What makes a best friend special? A best friend will ...

A always study for a test with you.

B tell you what you want to hear.

C never be angry with you.

D bring out the best in you. (1)
Information Reading and Viewing | Identify implied meanings | D Evaluation SR
Text and inferences
4. What do you think is the benefit if your friend is a family member? (1)
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DIAGNOSTIC MARKING GUIDELINE
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GRADE 9

Text 6: (Information Text) The Value of Friendship

Information Reading and Viewing | Relate the text to their Inferential SR 1
Text own experience Comprehension

A true friend will always support and motivate you.
5. Which behaviour must a friend not encourage? (1)
Information Reading and Viewing | Identify and interpret the Inferential SR 1
Text message including social Comprehension

and cultural values in text.

‘Friendship expects and endures the good ...’
6. What does the underlined word tell us about good friendship? (1)
Information Reading and Viewing | Draw conclusions/gives Appreciation SR 1
Text an opinion
7. Do you agree or disagree with the author’s opinion that “friends can be family”? 2)

Give a reason for your answer.
Information Reading and Viewing | Draw conclusions/gives Evaluation SR 1
Text an opinion
8. In your own opinion how can you be a true friend?

(2)

Motivate your response.

GRADE 9 ENGLISH FIRST ADDITIONAL LANGUAGE
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No. Expected answer Diagnostic analysis - & 2
ow| ©
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1. many Response related to the question but not
precise 2
none Response shows lack of comprehension
of text. 1
five Response related to the question but not
precise 3
onev’ 1 | Correct response 4 E
2. Spend time and count on them. v/ 1 | Correct response 4 £
Go to parties and visit family. Response uses prior knowledge but not
text based 1
Visit friends and buy gifts. Response uses prior knowledge but not
text based 3
Buy gifts and spend time. Response uses prior knowledge but not
text based 2
3. always study for a test with you. Response uses prior knowledge but not
text based 2
tell you what you want to hear. Response uses prior knowledge but not
text based 4
never be angry with you. Response uses prior knowledge but not
text based 3
bring out the best in you. \/ Correct response 1 E
4. You will share a special bond because 1 | Correct response
you are related. v/ 4 D
S. dishonestyv/ 1 | Correct response 5 M
6. Good friendship depends on the 1 | Correct response
personality of each person. v/ 2 M
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TEXT 7: INFORMATION

Read the following text and answer the questions.

2
2| 2
T | E
No. Expected answer Diagnostic analysis - & S
ow| O
= TS| T
(0} >T | >
= 55| 8
7. Own answer Agree or disagree 2 | Marks
with motivation e.g. 0 mark = If no answer is given
1 mark = An opinion is given but the
| agree with the author because reason is weak
sometimes your 2 marks = An opinion is given and
sister/brother/cousin can be your the reason strongly supports it 5 | D
best friend.
| disagree with the author
because it is not easy to share
your darkest secrets with family.
8. Own answer e.g. 2 | Marks
0 mark = If no answer is given
| can be supportive of my friend in 1 mark = a weak response , but 4 D
happiness and in sad times appropriate
2 marks = a strong and appropriate
response
GRADE 9 ENGLISH FIRST ADDITIONAL LANGUAGE PAGE 4 3mmmmmm

Emoji ... enemy of the English Language

Emoji were first used by Japanese mobile phone companies in the late 1990s to
express an emotion, concept or message in a simple, graphic way. Now, Twitter

feeds, text messages and Facebook posts are crowded with them.

Emoji may be a fun form of communication but they are destroying the English

language, a study by Google has revealed.

Smiley faces, love hearts, thumbs up and other cartoon icons - rather than words - are
the preferred method of communication by teenagers, who are considered the worst

offenders regarding the decline in grammar and punctuation.

More than a third of British adults believe emoji are the reason for the deterioration in
proper language usage, according to the study commissioned by the Google-owned

site YouTube.

Of the two thousand adults, aged 16 to 65, who were asked their views, 94 per cent

said English was in a state of decline, with 80% teenagers guilty of bad grammar.

[Adapted from: Mailonline]
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Information Reading and Viewing | Distinguishing facts and Inferential MCQ 1
Text motivating responses Comprehension
1. When was the emoji first used by the Japanese mobile phone companies?

A 1989

B 1996

C 1990

D 1993 (1)
Information Reading and Viewing | Separate main ideas from Inferential MCQ 1
Text supporting details Comprehension
2. Why did the Japanese mobile phone companies start using the emo;ji?

They wanted to ...

A send a short graphic message.

B toinvent something new.

C to make money.

D to be creative. (1)
Information Reading and Viewing | Separate main ideas from Literal Comprehension | MCQ 1
Text supporting details
3. Who ran the study to show the links between the emoji and the English language?

A Facebook

B YouTube

C Google

D Twitter (1)

GRADE 9 ENGLISH FIRST ADDITIONAL LANGUAGE PAGE 4 5m=mmmmn

Information Reading and Viewing | Distinguishing facts and Inferential SR
Text motivating responses Comprehension

Emojis are not popular.
4. State whether the statement is true or false and find a reason from the text for

your answer.

Information Reading and Viewing | Inference from the text Inferential MCQ
Text Comprehension
5. How is the use of emojis effecting the English language? People ...

A send emojis and do not type sentences or words.

B do not type texts with emoji, they video chat.

C only use emoji to express happiness or joy.

D do not speak correctly. (1)
Information Language Structure Distinguishing facts and Inferential SR
Text and Conventions motivating responses Comprehension
6. Punctuate the following sentence correctly.

who is responsible for poor communication skills among teenagers (1)
Information Language Structure Understanding the use of Reorganisation SR
Text and Conventions verb tenses in context
7. Using emojis is no longer a simple way to express emotion.

Change the sentence to the Simple Past Tense
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GRADE 9

Text 7: (Information Text) Emoji ... enemy of the English Language

Information Language Structure Vocabulary development Inferential SR 1
Text and Conventions Antonyms Comprehension

8. Identify a word in paragraph 5 that is an antonym of the word innocent. (1)
Information Reading and Viewing | Give own opinion Evaluation OE 1
Text

9. What do you think Google should do to improve language usage? (2)
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1. A | 1989 1 | Response not related to the text 1 M
B | 1996v Correct response 4
C [ 1990 Response related to the question but >
not precise
D | 1993 Response not related to the text 3
2. | A | send a short graphic message. v 1
Correct response 4
B | toinvent something new. Response uses prior knowledge but 1 £
not text based
C | to make money. Response uses prior knowledge but 9
not text based
D | to be creative. Response uses prior knowledge but 3
not text based
3. | A | Facebook Response uses information in the
2 E
text but not relevant
B | YouTube Response uses information in the
text, though close to the correct 3
response but not relevant
C | Google v 1
Correct response 4
D | Twitter Response reflects lack of 1
comprehension of text.
4. False- emoji have become a Correct response
recognised form of communication. M
v
5 A d ji dd tt
Send emojis and ¢o not fype 1 Correct response 3 E
sentences or words. v
B d_o not type texts with emoji, they Response reflects lack of ]
video chat. comprehension of text.
C onI_y use emoji to express happiness Response is text-based but not
or joy. . 4
precise
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do not speak correctly. Response partially related to text but
shows lack of comprehension of the 2
main idea
6. Who is responsible for poor Correct response
communication skills among 1 2 E
teenagers? v
7. Using emojis was no longer a simple 1 Correct response 5 E
way to express emotionsv/
8. guilty v 4 | Correct response 3 M
9. Own answer Marks
0 mark = If no answer is given
1 mark = An opinion is given but the
2 . 4 D
reason is weak
2 marks = An opinion is given and
the reason strongly supports it
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TEXT 8: POEM

Read the following text and answer the questions.

Our New Teacher
This teacher has such scary teeth,
they look just like a shark’s;

His hair gleam in the sunlight

like a pair of purple sparks.

His voice is just as booming 5
as the roar from some big gun;

He can imitate a thunderstorm

for a gruesome bit of fun.

And now Billy who was silly

almost every other day 10
Does his tables, writes his spellings,

hides his comic book away.

Every lesson lasts a lifetime ...

with our noses to each page,

We imagine bars of windows 15
and the classroom seems a cage.

So, please come back, Miss Fothergill:
though you won't believe it’s true,

We all loved you as our teacher;

We were oh, so fond of you! 20

David Bateson

[Englishbeyondclassroom.blogspot.com]
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Poem Reading and Viewing | Read different poems Literal Comprehension MCQ 1
around a topic and
discuss form or meaning
1. What is the teacher’s hair compared to in lines 1-47?
A gleaming sunlight
B purple sparks
C sharks teeth
D scary teeth (1)
Poem Reading and Viewing | Infer meaning of Inferential MCQ 1
unfamiliar words and Comprehension
images
2. Which word best describes the sound of the new teacher’s voice?
A strange
B scary
C silly
D loud (1)
Poem Reading and Viewing | Understand cause and Literal Comprehension MCQ 1
effect
3. How did Billy’s behaviour change when the new teacher took over?
A Billy never completed his homework.
B Billy paid more attention in class.
C Billy’s behaviour did not change.
D Billy read more comic books. (1)
Poem Reading and Viewing | |dentify and understand Literal Comprehension SR 1
poetic devices
4. Identify a figure of speech in line 137 (1)
GRADE 9 ENGLISH FIRST ADDITIONAL LANGUAGE PAGE 51 mmmmm

Poem Reading and Viewing | Separate main ideas Literal Comprehension SR
from supporting ideas
5. What request is expressed in the last four lines? (1)
Poem Reading and Viewing | Express own Evaluation SR
feeling/opinion
6. How would you feel about the new teacher if you were in Billy’s class? (1)
Give a reason for your answer.
Poem Reading and Viewing | Identify poet’s attitude Inferential SR
and intention Comprehension
7. What does ‘Every lesson lasts a lifetime ...” tell us about the learners’ (1)
experience with the new teacher?
Poem Reading and Viewing | Comparing and Inferential SR
Contrasting Comprehension
8. What is the difference between the new teacher and Miss Fothergill? (1)
Poem Language Structure Identifying Pronouns Knowledge SR
and Conventions
Miss Fotherqill is loved by all the learners.
9. Write the pronoun of the underlined words in the sentence. (1)
Poem Language Structure Sentence conversion Reorganisation SR
and Conventions
“‘We all love you as our teacher Miss Forthergill”, says Billy.
10. Rewrite the sentence in reported speech. (1)

GRADE 9 ENGLISH FIRST ADDITIONAL LANGUAGE

Begin your sentence with: Billy...
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Text 8: (Poem) Our New Teacher

No. Expected answer Diagnostic analysis >
o| 3
€| L
T | E
= 8|3
@© >T | >
= 858
motivating learners
7. Every lesson is long and boring. 1 | Correct response 3 M
8. The new teacher is very strict and 1 | Correct response 3 M
scary and Miss Fothergill is loved by
the learners
9. She 1 | Correct response 1 E
10. Billy said that they all loved Miss 1 | Correct response 2 E
Forthergill as their teacher.
Billy said that they all loved her as their
teacher.

No. Expected answer Diagnostic analysis P
o >
c| L
S| E
8|3
- 59| 5
S S5 | S
3513
1. gleaming sunlight Limited knowledge of figures of 2
speech and meaning.
purple sparks v 1 | Correct responses 4 E
sharks teeth Response text based, learner has | 3
knowledge of figures of speech
but does not understand the
question
scary teeth Limited knowledge of figures of 1
speech and meaning.
2. strange Text-based but inference made is | 3
not related to the question
scary Response is text-based but not 2
related to the main idea
silly Confuses personification and 1
alliteration
loudv/ 1 | Correct response 4 M
3. Billy never completed his homework. Response related to question but | 3
not answering the question
Billy paid more attention in class. v/ 1 | Correct response 4 E
Billy’s behaviour did not change. Response is not text-based 1
Billy read more comic books. Response related to question but | 2
not answering the question
4. Every lesson last a lifetime. 1 | Correct response 1 E
(Alliteration). v/
5. The learners want Miss Fothergill to 1 | Correct response 1 E
come back. v
6. Own answer 2 | Marks 4 D
Suggestions 0 mark = If no answer is given
| would fear the new teacher because 1 mark = An opinion a reason not
he is too serious. He is too friendly. clearly convincing
| would appreciate the teacher because 2 marks = For a clearly motivated
he makes learners like Billy to do their and convincing reason
work/ the teacher has a way of
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TEXT 9: ARTICLE

Read the following article and answer questions.

The hero everyone forgot: Josiah Thugwane

. "My name is Josiah Thugwane. | am the (great) story no one ever told."

. Josiah grew up with his grandmother and uncle, who (send) his own children to
school but refused to send young Josiah. He pleaded with his uncle, only to be told
that someone must look after the cattle while (her) children were at school. He ran
away in the middle of the (knight) to Kriel, where he found work gardening for an
older woman.

. In the spring of 1988 Josiah saw a man running in colourful running shoes. He
decided to join the men and never looked back.

. Josiah won the national marathon championship in 1993. In 1996 he was faced with
one last chance to run the national marathon in 2 hours: 9 minutes or better to
qualify for the African Olympic team.

. He won, but finished the race in 2 hours: 11 minutes. About a week later the race's
sponsors decided the national champion should be a part of the South African
Olympic team.

. The Olympic race in Atlanta began just after 1 o’clock. At 24 km, Josia ran to the
front where he was joined by Lee Bong-Ju of South Korea. And then it happened. At
the last water station, Josiah's arms and legs pushed past Lee. With less than 200 m
left he began to rejoice, swinging his arms, crossing the finish line in 2 hours: 12
minutes: 36 seconds.

. “This is for my country,” he said. “This is for my president.”
[Adapted from: ESPN’s The Undefeated]

Newspaper Language Structure Editing Knowledge SR 1
Article and Conventions
1. Edit paragraph 1 and paragraph 2 in the text above focusing on all words that 4)

are in the brackets.
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Newspaper Language Structure Identifying types Literal SR 1
Article and Conventions punctuation and
purpose
Josiah’s uncle did not send him to school.
2. Identify the punctuation used in the underlined word and explain its purpose. (2)
Newspaper Language Structure Using prefixes and Reorganisation SR 1
Article and Conventions suffixes
He bought a pair of (colour) running shoes.
3. Add a suffix to the word in brackets to change it into an adjective. (1)
Newspaper Language Structure Sentence contraction. Literal SR 1
Article and Conventions Identifying subject and
predicate
The hero everyone forgot was Josiah Thugwane
4. Identify the subject and predicate from the sentence? (1)
Newspaper Language Structure Understand cause and Knowledge MCQ 1
Article and Conventions effect
What race was won by Josiah Thugwane
d. The word “what” is an example of ...

GRADE 9 ENGLISH FIRST ADDITIONAL LANGUAGE

A an indefinite pronoun.

O O W

a possessive pronoun.
an interrogative pronoun.

a demonstrative pronoun.
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Newspaper Inference

Article

Language Structure
and Conventions

Understanding the use M
of different type of
clauses

MCQ | 1

Why was Josiah included in the South African Olympic team when he did not qualify in

the national marathon?

6. The underlined clause in the sentence above is an adverbial clause of ...

A time

B reason

C manner

D degree (1)
Newspaper Language Structure Using the passive E Knowledge SR 1
Article and Conventions

Josiah Thugwane won a gold medal for marathon.
7. Rewrite the sentence below to passive voice. (1)
Newspaper Language Structure Identifying word level E Knowledge SR 1
Article and Conventions

Josiah won the national marathon championship in 1993.
8. What is the root word of the underlined word? (1)
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DIAGNOSTIC MARKING GUIDELINE
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Text 9: (Article)The hero everyone forgot - Josiah Thugwane

No. | Expected answer Diagnostic analysis >
o 3
c| 0
5| E
)
w8 .
£ Tk
@© >T | >
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1. greatest v 4 | One mark each 3 M
sentv
hisv/
nightv’
2. Apostrophe v 2 | One mark each 1 E
It is used to show possession. v
3. Colourful or colourless v 1 | Accept any of the two 2 E
4. Subject: The hero v 2 | One mark each 2 E
Predicate: everyone forgot was Josiah
Thugwane v
5. an indefinite pronoun. Understands concept pronoun but | 1
not precise
a possessive pronoun. Understands concept pronoun but | 3
not precise
an interrogative pronoun. v 1 | Correct response 4 E
a demonstrative pronoun. Understands concept pronoun but | 2
not precise
6. timev/ 1 | Correct response 4 M
reason Related to the correct response 2
but not precise
manner Related to the correct response 1
but not precise
degree Related to the correct response 3
but not precise
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No. Expected answer

Mark

Diagnostic analysis

7. A gold medal for marathon was won by
Josiah Thugwane. v

—

Correct response

8. championv

—

Correct response

GRADE 9 ENGLISH FIRST ADDITIONAL LANGUAGE
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2|3 TEXT 10: POSTER
T E
8|2
o [ 2
g § % Read the following poster and answer questions.
P e |
H W ?
L ha' is bullying?
= Bullying can happen to anyone
* Bullying can be one person or many people
* Bullying can happen anywhere
o o
bullying can include:
=3
= name calling )
» deliberately leaving someone out
« teasing
physical violence
making people feel frightened or upset
« putting people down
at elsc is bull/ing?
Poster Reading and Viewing | Identify purpose in E Literal Comprehension MCQ 1
target group
1. What topic does this poster deal with?
A Where bullying happens
B Putting people down
C Bully free zones
D Bullying (1)
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Poster

Reading and Viewing | Identify the E
effectiveness of visual

text

Literal Comprehension

SA

Name at least one way of bullying as indicated in the advertisement.

Poster

Inferential
Comprehension

Reading and Viewing | Identify implied meaning | M

and inference

MCQ

‘Bullying can happen anywhere.’

How is it possible for bullying to happen anywhere?

A People bully when, where and who they can.
B People only bully family members at home.

C Bullies choose their victims at school.
D

Adults choose their victims at work.

(1)

Poster

Reading and Viewing | Identify the purpose and | D Evaluation

message of the text

MCQ

Poster Reading and Viewing | Identify genre and its Literal Comprehension MCQ 1
purpose
2. What is the purpose of this poster? To ...
A warn parents about the dangers of bullying.
B inform children about bullying.
C advertise bully free zones.
D make children happy. (1)
Poster Reading and Viewing | Uses clues and pictures Inferential MCQ 1
in the text for Comprehension
understanding
3. Who is the poster aimed at?
A Schools where bullying is a problem.
B Children who are not happy.
C Children who know bullies.
D Children at primary school. (1)
Poster Reading and Viewing | Identify the purpose and Evaluation MCQ 1
message in visual text
4, How does the image of the child help to make the purpose of this poster clearer?

GRADE 9 ENGLISH FIRST ADDITIONAL LANGUAGE

The child is ...

A happy, showing that she/he is not being bullied.

unfriendly and does not want to offer help.

B
C generally seen as helpful and kind.
D

generally seen as innocent.

(1)
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The poster effectively brings the message across by ...

A showing that bullying only happens in schools.
B explaining why we must avoid bullies.

C explaining the behaviour of a bully.
D

including a bully-free poster.

Poster

Reading and Viewing | Identify the effect of M Inference
inclusion/exclusion of

information

MCQ

GRADE 9 ENGLISH FIRST ADDITIONAL LANGUAGE

Why was a picture of a young child used in this poster? To ...
A show that bullying is a problem among children.

B support the young child in creating awareness.

C teach parents how to cope with a bullied child.
D

show that children can be bullies or victims.
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Text 10: (Poster) What is bullying?

=
2| 2
S| E
No. | Expected answer Diagnostic analysis - § E
x 2l 2
o I
1. | A| Where bullying happens Makes superficial connections but | 2
cannot relate to the subject in the
question.
B | Putting people down Response is not related to the 1
subject in question.
C| Bully free zones Has some general knowledge of | 3
the topic, but response is not in
relation to the question.
D| Bullyingv 1| Correct response 4 E
2. | A| Warn parents about the dangers of Relates to the text but not to the 3
bullying. main purpose.
B | inform children about bullying. v 1 | Correct response 4 E
C| advertise bully free zones. Has some general knowledge of | 2
the topic but response is not in
relation with the question.
D| make children happy. Response is not related to the 1
subject question.
3. | A| Schools where bullying is a problem. Relates to the correct response in | 3
meaning, but be too broad.
B | Children who are not happy. Makes weak connections but 1
cannot relate to the word in
question.
C| Children who know bullies. Has some general knowledge to 2
the topic but response in not in
relation with the question
D| Children at primary school. v 1 | Correct response 4 M
4. | A happy, shpwmg that she/he is not 1 ST e 4 D
being bullied. v
B | unfriendly and does not want to offer Inferences arrived at are weaker | 1
help. than the ones required for correct
response.
C| generally seen as helpful and kind. Has some general knowledge of | 3
the topic, but response is not in
relation to the question.
D| generally seen as innocent. Makes superficial connections but | 2
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cannot relate to the subject in the
question.
5. Name calling 1 1
Teasing
Exclusion Any one ofthe given options
Pulling down someone
Physical harm
6. | A| People bully when, where and who 1 4 M
Correct response
they can. v
B | People only bully family members at Makes weak connections but 1
home. cannot relate to the word in
guestion.
C | Bullies choose their victims at school. Has some general knowledge of | 3
the concept, but response is not
related to the word in question.
D | Adults choose their victims at work. Makes superficial connections but | 2
cannot relate to the word in
qguestion.
7. | A| showing that bullying only happens in Makes superficial connections but | 2
schools. cannot relate to the word in
question.
B | explaining why we must avoid bullies. Has some general knowledge of 3
the topic, but response is not in
relation to the question.
C| explaining the behaviour of a bully. v 1 | Correct response 4 D
D| including a bully-free poster. Makes weak connections but 1
cannot relate to the word in
question.
8. | A| show that bullying is a problem among Has some general knowledge of
children. the topic, but response is not in 3
relation to the question.
B | support the young child in creating Correct response 4 M
awareness.
C | teach parents how to cope with a Can read visuals but cannot make | 1
bullied child. a critical analysis
D| show that children can be bullies or Understands visuals with no 2
victims. critical analysis skills
GRADE 9 ENGLISH FIRST ADDITIONAL LANGUAGE msssmm—— PAGE 64




TEXT 11: ARTICLE

Read the following text and answer questions.

PEOPLE, POTHOLES, PARADISE
By Olivia Terblanche

1 000 km of coastline lined with plants. If that doesn’t get you excited, stay away from
the Wild Coast at all costs.

We were driving into the heart of the Wild Coast, finding our way through potholes
and strolling animals. Sunset was falling and the hills were slowly changing into dark

silhouettes.

Just before the light faded completely, we drove around the last hill. The sight that
stretched out before us stunned us into silence. We were convinced that we had

entered paradise.

The Wild Coast, which forms part of the former Transkei, lies just outside East
London. In 1994, it was reintegrated into the Eastern Cape. It stretches from the

Groot Kei River mouth to Port Edward, with Umtata at its centre.

Port St. Johns’ relaxed atmosphere makes it the perfect place for a holiday. You can
expect to see a sangoma strolling down the road in full outfit, hear the crashing
sound of modern Kwaito from the furniture shop and sidestep the endless hooting
minibus taxis. A short walk will also lead you to a hidden forest — and the refreshing
ocean is always nearby.

[Adapted from: Escapes Travel Magazine — October 2016]

Glossary

sangoma — a person who attends to sick people using traditional medicines (traditional
healer)
silhouettes — the dark shape or shadow of something

reintegrated — to bring together or incorporate (parts) into a whole
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Magazine Reading and Viewing | Determine the meaning Inferential MCQ 1
Article of words Comprehension
1. Which word in paragraph 2 tells us that the animals were in no hurry?

A Driving

B Walking

C Strolling

D Falling (1)
Magazine Reading and Viewing | Use textual context to Inferential SR 1
Article determine meaning Comprehension
2. Which sentence in paragraph 3 that shows us that the writer was surprised by

the beauty?
Magazine Reading and Viewing | Identify key features Literal Comprehension MCQ 1
Article such as plot
3. In which province is the Wild Coast situated?

A Eastern Cape

B East London

C Transkei

D Umtata (1)
Magazine Reading and Viewing | ldentify author’s Literal Comprehension MCQ 1
Article intentions
4. The purpose of this article is to ... the reader.

A discourage

B transform

C persuade

D inform (1)
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Magazine Reading and Viewing | Identify author’s M Inferential MCQ 1
Article intentions Comprehension

‘Just before the light faded completely...’
S. What time of the day does this refer to?

A early afternoon

B morning

C midnight

D sunset (1)
Magazine Reading and Viewing | Identify cause and effect | M Inferential MCQ 1
Article Comprehension
6. Why is the sight in paragraph 3 referred to as paradise?

A It has beautiful and wonderful scenery.

B It has potholes and strolling animals.

C Itlies along the N2 national road.

D It moves at its own slow pace. (1)
Magazine Reading and Viewing | Relate text to own M Inferential MCQ 1
Article experience Comprehension
7. Why is it important to travel? It is important to ...

A understand cultural diversity.

B experience different food.

C create new memories.

D build new relationships. (1)

GRADE 9 ENGLISH FIRST ADDITIONAL LANGUAGE
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Magazine Reading and Viewing | Understand text Evaluation MCQ 1
Article structures such as

description.
8. The text is a good example of travel writing because ...

A feelings and thoughts about the place are not clear.

B itinvolves using all your senses when writing while travelling.

C only the people are described in detail.

D the vocabulary used is not descriptive. (1)
Magazine Reading and Viewing | Apply knowledge of Knowledge SR 1
Article grammar to decode

meaning
9. Write 1 994 in words. (1)
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ENGLISH FIRST ADDITIONAL LANGUAGE

GRADE 9

Text 11: (Article) People, Potholes, Paradise

=
2 3
T | E
No. | Expected answer Diagnostic analysis - § 2
o wn o
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1. | A| Driving Unrelated response to the text 1
B | Walking Relates to the correct response, but | 3
not in relation to the question.
C| Strolling v 1 | Correct response 4 M
D| Falling Makes weak connections but cannot | 2
relate to the word in question.
2. They were stunned into silence. v/ Relates to the text but not to the 3 M
main purpose.
3. | A| Eastern CapeV 1 | Correct response 4 E
B | East London Has some general knowledge of the | 3
topic, but response is not in relation
to the question.
C| Transkei 2
Makes weak connections but cannot
relate to the word in question.
D| Umtata Response is not related to the 1
subject in question.
4. | A| discourage Response is not text-based and not | 1
related to the subject in question
B | transform Makes weak connections but cannot | 2
relate to the word in question.
C| persuade Has some general knowledge of the | 3
topic, but response is not in relation
to the question.
D | informv 1 | Correct response 4 E
5. | A| early afternoon Makes weak connections but cannot | 2
relate to the word in question.
B | morning Limited knowledge of vocabulary. 1
C| midnight Has some general knowledge of the | 3
topic, but response is not in relation
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to the question.
D| sunsetv 1 | Correct response 4 M
6. | A| It has beautiful and wonderful 4 M
Correct response
scenery. v
B | It has potholes and strolling animals. Makes weak connections but cannot | 2
relate to the word in question.
C| It lies along the N2 national road. Has some general knowledge of the | 3
topic, but response is not in relation
to the question.
D| It moves at its own slow pace. Unrelated response to the text. 1
7. | A| understand cultural diversity. v 1 | Correct response 4 M
B | experience different food. Unrelated response to the text. 1
C| create new memories. Has some general knowledge of the | 3
topic, but response is not in relation
to the question.
D| build new relationships. Makes weak connections but cannot | 2
relate to the word in question.
8. | A| feelings and thoughts about the place Has some general knowledge of the
are not clear. topic, but response is not in relation | 3
to the question.
B | it involves using all your senses when | 1 4 D
" . : Correct response
writing while travelling. v/
C| only the people are described in Makes weak connections but cannot | 2
detail. relate to the word in question.
D | the vgcqbulary used is not Unrelated response to the text. 1
descriptive.
9. Nineteen-ninety-four OR nineteen Correct response 1 E
ninety-fourv/
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TEXT 12: STORY Short Story | Reading and Viewing | Use context cues E Literal SR 1

Read the following text and answer questions.

1. Who was Papi? (1)
Sow What (An English story set in France)
By Nick Twyford
1 It was the day after | came home with a bloody nose that Papi first took me to the Short Story | Reading and Viewing | Use context cues E | Literal SR 1
allotment. | didn’t want to call my granddad Papi. | thought that it sounded stupid, but
mum and dad weren’t around anymore and it was his rules.
2. Quote a phrase from paragraph 1 which indicates that the narrator’s parents
2 Maybe that was why | got into the fight. | was a city boy in a country school and | have died.
was proud of being a city boy. But | was new and | had no friends and the other boys
often picked on me. Short Story | Reading and Viewing | Identify author’s M | Inferential MCQ | 1
intentions Comprehension
3  We walked to the allotment and our conversations were brief at best. The allotment
seemed limitless. There were mouth-watering raspberries and tomatoes, and vivid 3. Why did the narrator live with Papi?
sunflowers. When Papi showed me his plot, my heart sank. Unlike the others | had A He did not like where he was staying.

seen, Papi’s plot was an unloved square of dirt, riddled with weeds and stewarded The narrator loved his grandparents.

B
by dozens of slimy slugs. C The narrator lost his parents.
D

4  ‘Back again, Edward?’ Monsieur Jean-Paul asked. He owned the three plots next to He had to change schools. (1)

ours. He casually plucked a ripe tomato from one of his vines and inspected it with

obvious glee before adding it to his little basket.

Short Story Reading and Viewing | Understand cause and M Inferential MCQ 1
5 ‘What is it this time,” he teased, ‘another money tree perhaps? You should try and effect Comprehension
grow easier crops in that dried-out dirt of yours. Easier crops more produce,’
Monsieur Jean-Paul chuckled. And with that he left us to it. | looked from his 4. Why did the narrator get into a fight?
allotment to ours in despair and thought that he might have had a point. A He was picked on for being a city boy.

[Adapted from: ‘Sow What’ by Nick Twyford]

He lived with his grandfather.

B
C He was an orphan.
Glossary 5

He had no friends. (1)
Allotment — A small area of land that a person can rent to use as a garden

Crops - plants that are grown in large quantities for food
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Short Story Reading and Viewing | Identify key features Inferential MCQ 1 Short Story Reading and Viewing | Distinguish between Inferential MCQ 1
such as setting Comprehension denotation and Comprehension
connotation
- The story is setin ... 8. What does the author mean when he says the raspberries were ‘mouth-watering’?
A the narrator’s school. (paragraph 3)
B the countryside. The raspberries were ...
C atownship. A narrow.
D a big city. 1) B short.
C small.
Short Story Reading and Viewing | Apply knowledge of E Literal Comprehension MCQ 1 D big. (1)
grammar to decode
meaning
Short Story Reading and Viewing | Identify different Inferential MCQ 1
6 ., . perspective and give M Comprehension
. Papi’s plot is ... own perspective
A preserved.
B untidy 9. What reason does Jean-Paul have to be happy?
C clean A His wealth comes from his crops doing well.
D neat (1) B The narrator came to stay with Edward.
C He enjoys teasing his neighbour.
Short Story Reading and Viewing | Use textual context to M Inferential MCQ 1 D Edward’s crops are failing. (1)
determine meaning Comprehension
7. What is meant by, “The allotment seemed limitless”? (paragraph 3)

The allotment seemed ...

A narrow.

B short.

C small.

D big. (1)
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DIAGNOSTIC MARKING GUIDELINE
ENGLISH FIRST ADDITIONAL LANGUAGE

GRADE 9

Text 12: (Short story) Sow What - An English story set in France

=
22
T | E
No. Expected answer Diagnostic analysis - § 2
o w o
= 45| 3
to the question.
D| neat. Makes superficial connections but 2
cannot relate to the word in question.
7. | A| narrow. Makes superficial connections but 2
cannot relate to the word in question.
B | short. Has some general knowledge of the | 3
topic, but response is not in relation
to the question.
C| small. Makes weak connections but cannot | 1
relate to the word in question.
D| big. v 1 | Correct response 4 M
8. | A| delicious. v 1 | Correct response 4 M
B | rotten. Unrelated to the text. 1
C| juicy. Has some general knowledge of the | 3
topic, but response is not in relation
to the question.
D| ripe. Makes superficial connections but 2
cannot relate to the word in question.
9. | A| His wealth comes from his crops 1 4 M
. Correct response
doing well. v
B | The narrator came to stay with Has some general knowledge of the | 3
Edward. topic, but response is not in relation
to the question.
C| He enjoys teasing his neighbour. Makes superficial connections but 2
cannot relate to the word in question.
D| Edward’s crops are failing. Unrelated response to the text. 1

=
2 3
T | E
No. Expected answer Diagnostic analysis - = 2
ow| ©
= TS|
@© >T | >
= 85| 8
1. The narrator’s granddad/grandfather. | 1 1 E
Y Correct response
2. “... but my mom and dad weren’t 1 1 E
, Correct response
around anymore ...” vV
3. | A| He did not like where he was staying. Unrelated response to the text. 1
B | The narrator loved his grandparents. Has some general knowledge of the | 3
topic, but response is not in relation
to the question.
C| The narrator lost his parents. v 1 | Correct response M
D| He had to change schools. Makes superficial connections but
cannot relate to the word in question.
4. |AlH ick fi i i 1 4 M
\/e was picked on for being a city boy e S RenGS
B | He lived with his grandfather. Has general knowledge of the 2
question, but still shows lack of
understanding.
C| He was an orphan. Has some general knowledge of the | 3
topic, but response is not in relation
to the question.
D | He had no friends. Unrelated response to the text. 1
5. | A| the narrator’s school. Has some general knowledge of the | 3
topic, but response is not in relation
to the question.
B| the countryside. v 1 | Correct response 4 M
C| a township. Unrelated response to the text. 1
D| a big city. Makes superficial connections but 2
cannot relate to the word in question.
6. | A| preserved. Makes weak connections but cannot | 1
relate to the word in question.
B| untidy. v 1 | Correct response 4 E
C| clean. Has some general knowledge of the | 3
topic, but response is not in relation
GRADE 9 ENGLISH FIRST ADDITIONAL LANGUAGE PAGE 75 mmmmm

GRADE 9 ENGLISH FIRST ADDITIONAL LANGUAGE

s PAGE 76




TEXT 13: ARTICLE

Read the following text and answer the questions.

Teenagers and Technology

Are all those hours on the phone and Facebook damaging teenagers?

‘[:_‘j‘_]f T TIT LTI
 mEDDonoooEn
- Eaam| LI

1 “I'd rather”, says Philippa Grogan, 16, “give up, like, a kidney than my phone. How did
you manage before? Letters? Going round to each other’s houses on BIKES?”

2 The Pew Internet & American Life Project, has studied the internet’s impact on the lives
of 21st century citizens. It reveals that since 2006, 75% of all teenagers now have a
mobile phone. Almost 90% of phone — owning teenagers send and receive texts, most
of them daily. In fact, in barely four years, texting has established itself as ‘the preferred
channel of basic communication between teenagers and their friends’.

3 73% of teenagers now use social networking sites, mostly Facebook — 50% more than
three years ago. Digital communication is not just common in teenagers’ lives. It IS
teenagers’ lives.

4 Philippa says she sends probably about 30 text messages every day, and receives as
many. “They’re about meeting up — where are you, see you in 10, that kind of thing,’
she says.

5 She also has 639 Facebook friends. “I don’t want to be big — headed or anything, but |
am quite popular”, she says. “Only because | don’t have a social life outside my
bedroom, though.” When | call her, 129 of her friends are online.

6 Research shows face-to-face time between teenagers hasn’t changed over the past five
years. Some studies suggest online networking can be bad. But there are just as many
that show the opposite. Amanda Lenhart, a Pew senior researcher, says ‘Technologies

change lives, absolutely. But it's a generational thing.’

[Adanted from: The Guardian. 16 Julv 20101
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Magazine Reading and Viewing | Apply knowledge of E Literal Comprehension SR 1
Article grammar to decode

meaning
1. What does Phillipa believe is less important than her phone? (1)
Magazine Reading and Viewing | Identify implied meaning | M Inferential MCQ 1
Article Comprehension
2. What is a mobile phone?

Portable telephone charger

GRADE 9 ENGLISH FIRST ADDITIONAL LANGUAGE

B Portable telephone device

C Telephone

D Wi-Fi (1)
Magazine Reading and Viewing | Relate the text to their E Literal Comprehension MCQ 1
Article own experience
3. How did people communicate in the past? By means of ...

letters and bicycles.

B digital communication.

C social media.

D electricity. (1)
Magazine Reading and Viewing | Identify the structure of texts E Literal MCQ 1
Article used for different purposes Comprehension
4. How do we know that texting is a preferred way of communication among teenagers? It

is a preferred way because ...
90% of phone-owning teenagers send and receive texts.

B 75% of all teenagers now have mobile phones.
C 73% of teenagers now use social media.
D 50% of teenagers are Facebook users. (1)
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Magazine Reading and Viewing | Identify and discuss implied Inferential MCQ 1
Article meaning and inference Comprehension
9. What does the sentence, “...Technologies change lives, absolutely. But technology is a

generational thing” mean?

A Technology changes lives of people born and living at about the same

time.

B Technology only changes the lives of those people being born.

Technology only changes the lives of the older generation.

D Technology does not change anybody’s life.

Magazine Reading and Viewing | Identify assumptions and their Literal MCQ 1
Article impact Comprehension
10. What should teenagers with internet connectivity on their phones not use it for?

Teenagers should not use their phones for ...
A bullying.

B research.
C parents.
D

friends.

Magazine Reading and Viewing | Identify and explain author’s Inferential MCQ 1
Article intention Comprehension
5. What does the author mean when he says, ‘digital communication IS teenagers’ lives?

Teenagers ...

A use digital communication all the time.

B use digital communication less often.

C use digital communication yearly.

D never use digital communication. (1)
Magazine Reading and Viewing | Draw conclusions M Inferential SR 1
Article Comprehension

The writer says that “digital communication IS teenagers’ lives.

6. Why did the writer use capital letters for the word, IS in paragraph 3? (1)
Magazine Reading and Viewing | Draw conclusions M Inferential SR 1
Article Comprehension

The following extract is not complete.

“..seeyouin10...”

7. Rewrite it as a complete and clear sentence. (1)
Magazine Reading and Viewing | Understands cause and effect Inferential MCQ 1
Article Comprehension

8. How is it possible for Philippa to be popular and not have a social life at the same time?

A She has a lot of face-to-face time with her friends.

B She does not do her homework.

C She has 639 online friends.

D She is arrogant. (1)
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Magazine Reading and Viewing | Draw conclusions/cause and Inferential MCQ 1
Article effect Comprehension
11.

Grade 9 English FAL

GRADE 9 ENGLISH FIRST ADI

Digital communication is damaging teens because ...

A it interferes with their academic lives.
B they do not speak to their friends.

C 40% of teenagers use social media.
D

they use it daily.

GRADE 9

DIAGNOSTIC MARKING GUIDELINE
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Text 13: (Article) Teenagers and Technology

=
2 3
T |E
No. Expected answer Diagnostic analysis - = 2
ow| O
x TS| T
(0} >T | >
= 353
1. a kidney v Correct response 1 E
2 A | Portable telephone charger Makes superficial connections but
cannot relate to the word in question.
Portable telephone devicev 1 | Correct response 3 M
C | Telephone Has some general knowledge of the
topic, but response is not in relation
to the question.
D | Wi-Fi Unrelated response to the text.
3. | A | letters and bicycles. v 1 | Correct response 1 E
digital communication. Makes superficial connections but
cannot relate to the word in question.
C | social media. Has some general knowledge of the
topic, but response is not in relation
to the question.
electricity. Unrelated response to the text.
4 A | 90% of phone-owning teenagers 1 1 E
: Correct response
send and receive texts. v
B | 75% of all teenagers now have Has some general knowledge of the
mobile phones. topic, but response is not in relation
to the question.
C | 73% of teenagers now use social Makes superficial connections but
media. cannot relate to the word in question.
(0]
D | 50% of teenagers are Facebook Unrelated response to the text.
users.
5 A | use digital communication all the 1 3 M
. Correct response
time. v
B | use digital communication less often. Makes superficial connections but
cannot relate to the word in question.
C | use digital communication yearly. Has some general knowledge of the

=
22
T | E
No. Expected answer Diagnostic analysis - = 2
ow| O
x TS| T
© >T | >
= 45| 3
topic, but response is not in relation
to the question.
never use digital communication. Unrelated response to the text. 1
6. For emphasis OR to emphasize v 11 correct response 3 M
7. I'll/l will see you in ten/10 minutes. v | 1 Correct response 3 M
8. She has a lot of face-to-face time Has some general knowledge of the
with her friends. topic, but response is not in relation
to the question.
She does not do her homework. Unrelated response to the text.
She has 639 online friends. v 1 | Correct response 3 M
She is arrogant. Makes superficial connections but
cannot relate to the word in question.
9. Technology changes lives of people | 1 4 D
born and living at about the same Correct response
time. v
Technology only changes the lives of Makes superficial connections but 3
those people being born. cannot relate to the word in question.
Technology only changes the lives of Has some general knowledge of the | 2
the older generation. topic, but response is not in relation
to the question.
Technolc.?gy does not change Unrelated response to the text. 1
anybody’s life.
10. bullying. v 1 | Correct response 1 E
research. Has some general knowledge of the
topic, but response is not in relation
to the question.
parents. Response shows weaker grasp of
vocabulary.
friends. Makes superficial connections but
cannot relate to the word in question.
11. it interferes with their academic lives. | 1 4 M
Y Correct response
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T | E
No. Expected answer Diagnostic analysis - = }_‘
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= 85|8
B | they do not speak to their friends. Makes superficial connections but 3

cannot relate to the word in question.

N

40% of teenagers use social media. Unrelated response to the text.

they use it daily. Has some general knowledge of the | 1
topic, but response is not in relation
to the question.
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