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GRADE 9 ENGLISH HOME LANGUAGE

INTRODUCTION

The diagnostic resource bank of items aims to improve the relationship between
assessment and classroom instruction. Assessment for learning is the process of
gathering information about a learner’s learning from a variety of sources, using a
variety of approaches, or ‘assessment tools’, and interpreting that evidence to enable
both the teacher and the learner to determine where the learner is in his or her
learning; where the learner needs to go; and how best to get there. Teachers can
adjust instructional strategies, resources, and environments effectively to help all
learners achieve grade specific outcomes only if they have accurate and reliable

information about what their learners know and are able to do at a given time.

When findings of assessment results are used to improve classroom practice, learner
performance in general can improve. The diagnostic assessment questions are

designed to fulfil three purposes of assessment: namely to,

e reveal the misconceptions learners bring as prior knowledge to a class;
e measure the conceptual gains of a class as a whole; and
e identify concepts that are weak areas of understanding for the individual learner or

as a class/grade.

A traditional multiple-choice question (MCQ) provides little information about the
learner’'s understanding of the concept/skill tested. The Department of Basic
Education (DBE) has embarked on the design of diagnostic assessments using MCQs
that are designed to assist teachers to diagnose learner misconceptions using the
Pearson distractor rationale model as a basis for the classification of learner
misconceptions. The diagnosis is also linked to the CAPS learning outcomes and skill

acquisition. This does not mean that there are only MCQ items in the booklet.

MCQs designed for the diagnostic questions included in this booklet, include a
breakdown of learners’ understanding through the incorrect responses. All distractors
are written not only to focus the attention of the teacher on those learners who are
able to identify the correct response, but also to assist the teacher in identifying and

understanding the misconceptions captured in the incorrect responses.
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2. PURPOSE OF THE DIAGNOSTIC TEST ITEMS

This diagnostic resource should be used in conjunction with the requirements as
stipulated in the CAPS document. It therefore does not replace the curriculum or the
Annual Teaching Plans (ATP). The content therefore includes coverage from terms
one to four and it focuses on certain selected topics and skills. However, there may be
a need to align the topic or skills with the revised ATP to facilitate assessment for

learning.

Once the teacher has identified the gaps in the conceptual knowledge/ skill acquisition
it would be easier to design targeted intervention programmes to bring learners on par

for the transition to subsequent sub-skills.

Once the teacher has identified the gaps in the conceptual knowledge/ skill acquisition
it would be easier to design targeted intervention programmes to bring learners on par
for the transition to subsequent topics.

These diagnostic items should be used as a tool for teachers to assess the strengths
and weaknesses of learners for the purpose of designing teaching and learning
strategies that will address the individual needs of the learner. This would also enable
the teacher to zoom into the skills and sub-skills that are required by each topic
content selected in order to narrow the knowledge gap or misconception identified and

to assist learners in the development and mastery of content and skills.

This assessment should not be used for grading a learner; as the intended purpose is
to facilitate learning. The use of the items should instead promote formative

assessment.

3. THE STRUCTURE OF THE DIAGNOSTIC TEST ITEMS

Iltems are framed to direct teachers to possible misconceptions which could be as a
result of an earlier grade knowledge deficit, erroneous conceptual knowledge or lack

of comprehension.

MCQs are constructed in such a way that each distractor provides information on
whether the learner has mastered the skill/concept or whether there is a

misconception. The distractors are graded according to four levels of understanding.
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Levels one, two and three enlighten the teacher about the nature of the
misconception. Level four is the correct response, see Table 1 for further clarity.

ltems are constructed to assess reading, viewing, language structures and

conventions, writing skills and application.

4. PROPOSED USE OF THE LANGUAGE ITEMS

4.1 A teacher may select a text type and use some of the items for that text at
different intervals i.e. as a revision activity, formative task, etc.

4.2 Items may also be used as a baseline assessment if administered prior to
teaching a particular lesson. A teacher may want to establish whether learners
meet the basic skills and knowledge acquired from the previous grades. This
will assist the teacher to know learners’ level of proficiency.

4.3 Items may be used at the beginning of a phase to establish whether learners
meet the conceptual knowledge for the new grade/phase.

4.4 Certain items, per sub-skill assessed, may be selected from a section to
compile a shorter activity.

4.5 ltems may be selected according to levels of difficulty and can be used to
support learning according to different cognitive demands. Diagnostic items can
also be selected according to cognitive levels.

4.6 The teacher should decide when, where and how the assessment may be used

to enhance teaching and learning.

5. DESIGN

Table 1 lists and describes the types of errors that correspond to each of the four
levels of understanding encapsulated in the Language MCQs. The distractor rationale
as advocated by Pearson, 2004, forms the basis for diagnosing misconceptions. The
taxonomies and cognitive levels as stipulated in CAPS (for Grades R-9) are
incorporated into the levels of understanding to provide the teacher with holistic

information about the level of performance.

A more detailed unpacking of the nature of the misconceptions is addressed in the

marking guidelines of each diagnostic item.

Table 1: Levels of Understanding MCQs

OOIE Ef Error analysis/diagnosis
Performance y 9
e Makes errors that reflect focus on decoding and
retrieving facts or details that are not necessarily related
to the text or question.
e Learner invokes prior knowledge related to the general
Level 1 topic being tested, but response is not text-based.

e These errors indicate that the learner is grabbing bits and
pieces of information related to the text as he or she
understands them, but the pieces are unrelated to the
information required by the question being asked.

e Makes errors that reflect initial understanding of facts or
details in the text, but is unable to relate them to the
components in the question.

e They apply their Ilimited knowledge as an
Level 2 overgeneralisation and therefore come to a weak
conclusion or inference.

e The learner may focus on literal/superficial aspects of a
text and makes superficial connections to arrive at weak
responses.

e Makes errors that reflect analysis and interpretation, but
conclusions or inferences arrived at are secondary or

weaker ones than required for correct response.
Level 3

e A distractor may be related to the correct response in
meaning, but be too narrow or broad given the
circumstances.

Correct response.

e consistently apply knowledge and reasoning skills
required in the question;

Level 4 e apply their understanding and knowledge in a variety of
relatively complex situations and explain their reasoning;

e draw a conclusion from given context and justify their
conclusion.

o FEtc.
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Each level of understanding is captured in the distractors of all the multiple-choice
questions. An item will include distractors that correspond to each level of

understanding set out in the Table 1.
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When learner responses are analysed the diagnostic distractors will reveal patterns in
a learner’s understanding of the content being tested. The teacher is thus guided
towards instruction that specifically addresses a learner’s understanding of a concept

in the specific content.

The three levels of difficulty are explained in Table 2 which are informed by both
Barret and Blooms Taxonomies. Descriptors (verbs) that may be used for each of the

difficulty level are summarised.

Table 2: Levels of difficulty that incorporate the two Taxonomies

o
>
3, 5 Bloom’s Descriptors from both Barrett’s
23 -
% = Taxonomy taxonomies Taxonomy
470
Label, list, name, relate,
, recall, repeat, state, classify, .
- Remembering re-group, rearrange, Literal .
% and assemble, collect, categorise SIS
w Understanding S 9 ’ | Reorganisation
select, recognise, supply,
separate, isolate
Predict, infer, guess,
(] .
© Application Franslate, SHMIET S, : Inferential
o : interpret, understand, rewrite, :
o and Analysis . comprehension
o apply, demonstrate, illustrate,
= investigate, diagnose

6. MARKING GUIDELINES

6.1 Multiple Choice Questions (MCQs): One mark is allocated per item. However,
the focus of these assessments is not on scoring the learner, but rather on what
the learner is able to achieve/not achieve.

6.2 The marking guideline has columns indicating the item number, expected

answer per item, the diagnosis or clarification, the level of understanding, the
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6.3

6.4

6.5

level of difficulty and the mark allocation. The mark allocation is merely a guide
for the learner response and should not be the focus of the task.

Open ended (OE) items: These items require an opinion and a reason as a
response. A scoring guide has been included to guide teachers in identifying
scores of 0/1/2 or more. The teacher is assisted in identifying and
understanding the misconception and the level of skill development required to
improve cognition and performance.

Transactional and essay writing diagnostic rubric: The assessment criteria are
Content, Language Construction and Format, Length and Planning. The
competency descriptors have been developed according to grade levels and
are useful in informing the teacher of how learners should be scored and
awarded scores for each criterion. The teacher would be able to collect and
report data that reveals a learner’s level of competency per criterion. The
teacher would then be able to pay more attention to integrating language skills
during the writing lessons.

The teacher is able to diagnose the strengths and weaknesses of the learners
according to the assessment criteria set out in the rubrics. Teachers can then
focus on those aspects of writing that are problematic.

Language structures and conventions: These items require learners to apply
grammar skills in context to demonstrate their level of knowledge and
understanding of all language aspects assessed. This stems from the
assumption that grammar is taught for constructing texts in their context of use
where real language is required. As a result, the application of grammar is not
restricted to the analysis of isolated sentences as it explains the way in which
sentences are structured to construct whole texts that learners learn to read
and write. The marking guidelines provide insight on how to mark the test using
scoring guides. The learner performance levels would assist the teacher to
identify learners’ strengths and weaknesses and thus provide corrective

measures and interventions for improved grammar usage.

Table 3: Example of the Marking Guideline (for a MCQ)

1.

What is the main idea of the article?

GRADE 9 ENGLISH HOME LANGUAGE
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NO. EXPECTED ANSWER DIAGNOSTIC ANALYSIS w fj w E
x 92|33
ww =
E 28 gk
4> | a0
1.1 A | Itis important to connect A superficial connection is made to the
with many people on contents of paragraph 1, but it does not relate 2
Facebook. to the purpose of the text.
B | Not all contacts on The correct response.
Facebook are friends that | ! 4 M
you know. v’
C | 13-year olds like to boast Related to the text, but not to the main 3
about Facebook friends. purpose that is focused in the text as a whole.
D | The Internet is required to The response is not text-based. 1
connect to Facebook.
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7. MODERATION

Internal moderation is important in assuring that the marking criteria/guideline is
consistently applied, and that there is a shared understanding of the academic
standards learners are expected to achieve. There should be processes in place for
assuring comparability of marks for alternative assessments. Schools may therefore
determine the format for moderation as a standardisation and quality-assurance

measure.

Moderation should focus on the following aspects amongst others:

a) Content coverage: The alignment of the to the revised ATP content for the
subject,

b) Quality of individual items: The validity, fairness and practicability of each item
within a test or task,

c) Clarity of the instructions for specific items,

d) Biasness and clarity of diagrams and pictures

e) Ensuring that what is assessed is in line with what the learner has been exposed
to

f) The appropriateness of the language level of the learners for which it is designed,

g) Coverage of cognitive skills: The consistency of the level of development of the

learner regarding the cognitive levels of the test or task.

PAGE 7 mmmmm GRADE 9 ENGLISH HOME LANGUAGE

h) Technical criteria: sufficient time allocation per item/test/task, layout, correct
numbering, the memorandum/marking guideline matches the item, etc. must be

considered.

8. DATA ANALYSIS AND UTILISATION

The teacher would be able to collect data on an individual learner, a class or for the
entire grade and report at each level. Further data can be collected per
topic/skill/content area. The teacher is also able to use the class or grade test/task to
identify the knowledge deficit is. Since this is an exercise in assessment for learning,
targeted interventions can be designed to address strengths and weaknesses.
Teachers would be able to give feedback to parents on learning gaps, deficits and

strengths per learner.

8.1 Purpose of the data analysis

After administering a test/task the teacher can do his/her own diagnostic analysis to
identify:

a. the overall level of performance of the class/grade or school;

b. individual learners or schools that need special intervention;
c. groups of learners or schools who need special support; and
d

. sub-skills that require priority attention in teaching and learning.

8.2 Use of basic statistics for analysis

Basic statistics that can be used to summarise the data from a test include the

following:

a. mean (often called average) — calculated by adding the scores of all the
learners and dividing the sum by the number of learners. The mean is one
score that is used to summarise all the scores obtained by learners in a
test/task. A high mean score represents high performance and a low mean
score represents low performance. However, the mean score does not indicate
how learner scores are spread from the highest to the lowest and thus is not

adequate for identifying individuals who either over-perform or under-perform;
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median (or middle score) — calculated by first arranging the scores from the
highest to the lowest and then determining the score that divides the data into
halves. Half of the learners who wrote a test will have scores above the median
score and the other half will have scores below the median score. If the number
of learners is an odd number the median will be a real score that sits half-way
between the extreme scores, e.g. 76, 57, 49, 45 and 39 have 49 as the median
score. However, if the number of learners is an even number the median will be
a score that may not belong to any of the learners calculated by adding the two
adjacent scores that are half-way between the extremes and dividing their sum
by two (2), e.g. the median of 76, 57, 49 and 45 is calculated by adding 57 and
49 and dividing the sum by two, i.e. (57 + 49)/2 = 106/2 = 52. As can be
observed, 52 is not one of the four given scores but it is the median score that
sits half-way between the extreme scores, viz. 76 and 45. The median does not
show what the extreme scores are, i.e. the highest and the lowest scores;
maximum is the highest score obtained by a learner in a test;

minimum is the lowest score obtained by a learner in a test; and

range is the difference between the maximum and the minimum scores. The
larger the range, the more diverse the ability levels of the test takers. A
relatively small range indicates that the class of test takers has a relatively

homogeneous ability profile.
Available tools for data analysis

Tools that are available for analysis of data include pre-programmed computer
software such as the SA-SAMS in schools, the Microsoft Excel programme and
even hand calculators. The Microsoft Excel programme, which comes with
almost every computer software, is a reasonably easy-to-use tool for
performing item-level diagnostic analysis of test data. An Excel spreadsheet is

arranged in columns and rows.

Preparing data for analysis on Excel

Excel makes available useful formulae to calculate basic statistics. To prepare

for analysis of data from an administered test, do the following:
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8.5
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mark the test and write the scores obtained by each learner next to the relevant
question/item number in their books or scripts;

enter learner names and other particulars (e.g. the gender of each learner) in
the rows, one after another;

enter test item numbers in the columns, one after another;

enter the score of each learner on each item in the correct cell (i.e. where the
relevant column and row meet);

check if all data has been entered correctly (i.e. do thorough data cleaning);

use correct formulae to calculate the statistics that you want to use to
summarize and analyse the test data; and

interpret the statistics in terms of what they suggest about performance of
individuals in your class, performance of identifiable groups of learners (e.g.

boys and girls) and performance in specific content areas.
Analysis and interpretation

To summarise the data, calculate the average percentage score, the median,
maximum and minimum score percentages and you may do this separately for
boys and girls. To make sense of the analysis it is recommended that different
colour codes be used to mark specific observations (Excel provides a wide
range of colour codes) and also represent findings with appropriate graphs to
enhance visual impressions to aid decision-making on where to focus
improvement interventions. For instance, the following observations can be

made from the analysis that has been done:

a. Overall performance

Overall performance in this class, measured through the mean score,
may be e.g. 54,4% which is relatively acceptable but still leaves room for
improvement. The median score for the class may be 56% which means
that half of the learners obtained scores above 56% and another half

obtained scores below 56%.

mmmsmmms PAGE10



b. Performance spread

Although the mean and median scores were both above 50%, learner
scores may range between 8% and 100% which is a fairly wide range
that suggests diverse abilities in this class. This implies that intervention
strategies will have to be diversified to the learning needs of different
learners, i.e. a one-size-fits-all improvement strategy will not work in this

class.
c. Individual learner differences in performance

Individual learners who were identified to be particularly at risk have
been indicated with e.g. red colour coding. They obtained scores below
40% and thus fall within the “Not achieved” and “Elementary
achievement” levels. They require special attention in terms of teaching

strategies and learning opportunities.
d. Group differences in performance

Analysis was done at two group levels, viz. boys and girls. All the
summary statistics indicate that the boys performed much lower than the
girls. Their mean score was 49,3% against the 60% mean score
obtained by girls. The median score for the boys was 4% lower than that
of the girls, viz. 52% against 56%. Boys’ scores ranged between 8% and
88%, while the lowest score for the girls was 32% and the highest was
100%. It is evident that in this class boys require a different or more

focused intervention than the girls.
e. Performance in specific topics or skills

The percentage scores per item indicate the items and, therefore, the
topic or skill where interventions must focus. The analysis and diagnosis

(from 8.5a — e) identifies:

i. learners who need special attention; and

ii. components that require special focus.
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The analysis also suggests what materials will be required to
improve on the identified areas, what extra support the teacher will
need (if necessary), whether additional time will be required, who
else should be involved in the interventions and a host of other

possibilities that the data analyser may see fit in their context.
8.6 Diagnostic or error analysis

Error analysis is the study of errors in learners' responses with a view to look for
possible explanations for these errors. It provides specific information about the
relative skill proficiency or misconception a learner has in his/her response, in
order to understand what the learner can or cannot do. It is a multifaceted
activity, for the teacher, because it involves analysis of the correct, partially
correct and incorrect thought processes of the learners’ individual responses and

thinking about possible remediating interventions that might work well.

Understanding the errors, that learners make will determine how learners are

grouped for intervention purposes to enhance effective teaching.

9. HOW TO ANSWER MULTIPLE CHOICE QUESTIONS (MCQS)

9.1 The Structure of an MCQ

An example of the structure of the MCQ item is exemplified below.

What direction does the sun set? STEM

A East

B South DISTRACTORS
C North

D West — KEY

Explanation:

e A stem is the question or statement to respond to.
e Distractors are incorrect options that are plausible
e AKkey is the correct answer

GRADE 9 ENGLISH HOME LANGUAGE
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9.2 Strategies for answering MCQs

9.2.1 Read the question carefully. Understand the question and be sure of what
is expected of you. Underline the key words in the question. You may
need to read the question more than once.

9.2.2 Try to answer the question before you check out the options. You may be
required to work out the answer before you are able to choose the correct
option.

9.2.3 Read each option cautiously. Delete the options that you are sure is

incorrect, until you are left with the correct option.

9.2.4 Make sure that the option you have chosen matches what the question

ASSESSMENT
9.2.5 Often there will be an option that will obviously be wrong. Eliminate this

option.

9.2.6 Two options may sound alike. However, one of the options may be
partially correct; it may be a partial answer to the question. Re-read the
question to make sure that the option fully answers the question.

9.2.7 If you are unsure of which options are incorrect, leave the question and
move to the questions you are sure of. However, make sure that you
come back to the question. Don’t leave blanks. Choose an option for
every question.

9.2.8 There will be only ONE correct option.

Note to the learner!

e There is no pattern in which
the answers are arranged.

e Check your work. If you
made a mistake, strike out

the incorrect option and

circle the correct answer.

Grade 9 English HL
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Table 4: Text type

Please note the following keys: Texts
Text 1: Infographic (WhatsApp)
There are various types of questions (items) in each text. Table 1 indicates the types of Text 2: Narrative (The Journey)
questions and how they are abbreviated in the booklet. Text 3: Poster (Rhinos)
Text 4: Narrative (The Visitor)
Table 1: Question types Text 5: Poem (The Dry Grass Sings)
Question types Abbreviated as: Text 6: Information (Bushveld Celebs)
Multiple-choice question MCQ Text 7: Folklore (Revenge of Nyami Nyami)
Short response SR Text 8 Cartoon
Open ended: writing OE Text 9: Summary

The difficulty level of each item is shown as either easy, moderate or difficult. The difficulty
level is not exactly the same as the cognitive level but it is embedded within the cognitive
level. Questions from the highest cognitive level does not mean that they are always difficult.
Table 2 indicates the difficulty levels and how they are abbreviated.

A teacher may select a text exemplified in this booklet and then identify items that best suit
the purpose of the assessment intended.

Table 2: Difficulty levels

Difficulty levels Abbreviated as:
Easy E
Moderate M
Difficult D

The tag (label) above each item provides the following information in this order: text type, skill
assessed, sub-skill, difficulty level, cognitive level and term (in which the skill is taught). The
tag provides characteristics of each item. Table 3 demonstrates how each item is tagged.

Table 3: ltem tagging

Type of Skill Sub-Skill Difficulty | Cognitive Level | Question type | Term
Text Level
Book Reading |dentify key Easy | Literal Short 2
Review and features Comprehension | Response

Viewing

It is thereafter written above each item in the format:

Book Reading |dentify key E Literal SR 2
Review and Viewing | features Comprehension

There are various text types that could have been selected. For the purpose of exemplifying
items the text types in Table 4 were selected.

GRADE 9 ENGLISH HOME LANGUAGE
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Informational Reading Infer meaning E | Literal SR 1
TEXT 1: INFOGRAPHIC Text (visuals) and Viewing Comprehension

Read the following text and answer the questions.
Koum and Acton applied for employment at Facebook.

Infographic: WhatsApp 4. Quote a phrase of two words from the text that indicate that they were

unsuccessful. (1)

APP Koum realized that the app store is going to see a huge
rise in the app industry. With this in mind an app idea was

FOUNDED IN developed which allowed users to update statuses for Informational Reading Retrieve information E | Literal SR 1
showing it to the people in their network. Text (visuals) and Viewing Comprehension

5. Name another company to which Acton and Koum applied for employment but

BY JAN K[]UM 4 -"f’-’ were unsuccessful
BRIANACTON S NG |

EX-YAHOO EMPLOYEE

Informational Language Relate visual D | Inferential SR 1
Text (visuals) Structures and | features to meaning Comprehension
Conventions
KOUM IMMEDIATELY CHOSE THE
NAME WHATSAPP, AS IT
6. What does the question mark above the man’s head indicate? (1)
Informational Reading Deduce meaning M | Inferential MCQ 1
Text (visuals) and Viewing Comprehension
7. Why did Koum and Acton choose the name “WhatsApp”?
Informational Reading Retrieve information E | Literal SR 1 A It reminded them of their old job
Text (visuals) and Viewing Comprehension |
B Their old friends suggested it.
C It sounded like “What’s up?”
1. Name the app founded by Koum and Acton. (1) ,
D They chose it at random. (1)
Informational Reading Locate synonym E | Literal SR 1 - —
Text (visuals) and Viewing Comprehension Informgtlonal Language Use of the M | Reorganisation SR 1
Text (visuals) Structures and apostrophe
Conventions
2. Quote a word from the text similar in meaning to the word created. (1)
Koum immediately chose the name WhatsApp, as it sounded like ‘Whats up’.
Informational Reading Retrieve information E | Literal SR 1 8. Rewrite the underlined words, inserting the missing apostrophe. (1)
Text (visuals) and Viewing Comprehension
3. Name the organisation they worked for previously. (1)
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DIAGNOSTIC MARKING GUIDELINE
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GRADE 9
Text 1: (Infographic) WhatsApp
o
=
o
= | . . S| >
No. Expected answer g Diagnostic analysis %5 ..g o X
- 5l3 2o
23|z E
§5/45°
1. WhatsApp 1 | Correct response. 4 E
5. founded 1 | Correct response. 4 E
3 Yahoo 1 | Correct response. 4 E
4. “but failed” 1 | Correct response. 4 E
5. Facebook/Twitter 1| Correct response. 4 E
He is confused/He is unsure/Koum 1 | Correct response. D
6. and Acton questioned their choice of 4
a name
7. It reminded them of their old job. 1 Partial understanding of text 3
Their old friends suggested it. Out of context 5
It sounded like “What’s up?” Correct response 4 M
They chose it at random. Not relevant to the text. 1
8. What'’s up 1 | Correct response. 4 M
GRADE 9 ENGLISH HOME LANGUAGE PAGE 19 ==

TEXT 2: NARRATIVE TEXT

Read the following text and answer the questions.

The Journey

1. It was a typical grey New York winter's morning. Ramon was checking on his
computer to see if any results had been reported on the shark they were

tracking.

2.  Atthe same time, the Shark named P12 was swimming along a huge reef. Soon
humans thousands of miles away would discover the shark’s destination and

she would be on her way to becoming a shark megastar.

3.  Staring at his computer screen, Ramon realised he was looking at a map of
Western Australia. He felt surprise, disbelief, doubt and elation. Shark P12 had
swum across the whole Indian Ocean! Ramon knew that sharks could swim long

distances - but P12 had exceeded his expectations.

4. It was early afternoon when Michael Scholl in South Africa got a call from
Ramon. He was in the tower on his boat and he couldn’t hear Ramon very
clearly. Ramon explained that what he was about to tell Michael had to stay
secret for the time being. Despite the poor telephone line and the wind, Michael
heard enough to make him want to shout and jump around. Instead, he bottled
up his feelings and told Ramon he would call him later after he was back on

shore.

5. Michael came down from the tower and told his volunteers on the boat that
there was not much happening, so they should go home. Although Ramon had
told Michael it was Shark P12, the phone line had been too bad for him to be
sure. He was eager to get to his computer and confirm the shark’s identity. The
volunteers were aware of some urgency as Michael sped to shore, and then left.
He even forgot to wash the boat. On the short drive home Michael tried to keep

his excitement in check.
(Adapted from Nicole: The True Story of a Great White Shark’s Journey into History by Richard Peirce)
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Story Reading and Retrieve information Literal MCQ 1
Viewing comprehension
1. What was Ramon doing at his computer?
A He was looking at news reports.
B He was checking the weather.
C He was tracking a shark.
D He was playing games. (1)
Story Reading and Infer meaning Inferential SR 1
Viewing Comprehension
2. What was surprising about Shark P12’s journey?
Story Reading and Infer meaning Inferential MCQ 1
Viewing Comprehension
3. Which word shows Ramon was unsure of the P12 report?
A surprise
B elation
C Dbelief
D doubt (1)
Story Reading and Make inference Inferential MCQ 2
Viewing Comprehension
4. “‘exceeded his expectations” (paragraph 3) means ...
A P12 did more than what he expected.
B P12 did less than what he expected.
C P12 did none of what he expected.
D P12 did exactly what he expected. (1)
GRADE 9 ENGLISH HOME LANGUAGE PAGE 21 s

Story

Reading and
Viewing

Evaluate intention

Evaluation

SR 3

Why does Ramon share the Shark P12 news with Michael?

Story

Reading and
Viewing

Interpret idiomatic
language

Inferential
Comprehension

MCcQ | 3

‘bottled up his feelings’ (paragraph 4) shows that Michael ...

A

B
C
D

put his feelings in a bottle.

showed how he really felt.

kept his feelings hidden.

experienced no feelings.

(1)

Story

Reading and
Viewing

Make deduction

Evaluation

SR 2

Why does Michael send the volunteers home?

Story

Reading and
Viewing

Draw conclusion

Evaluation

MCQ | 2

GRADE 9 ENGLISH HOME LANGUAGE

The volunteers know of some urgency because Michael ...

A

B
C
D

took longer to bring the boat ashore.

spent time checking on the boat.

stayed on shore for some time.

forgot to clean the boat.

(1)

s PAGE 22



DIAGNOSTIC MARKING GUIDELINE
ENGLISH HOME LANGUAGE

GRADE 9

Text 2: (Narrative) The Journey

No. Expected answer Diagnostic analysis o
c
=
c
x o el o5
5 3| 8¢
= 2 c| o £
-4 35| 17T
1. He was looking at news reports. Partial understanding of the 3
distractor- context neglected
He was checking the weather. Distractor considered in isolation | 2
of context- learner uses bits and
pieces of information.
He was tracking a shark. 1 | Correct response 4 E
He was playing games. Unrelated to text 1
2. She had swum across the Indian | 1 | Correct response 4 M
Ocean.
3. surprise Partial understanding — learner 3
takes part of text, out of context
elation Does not understand the word, 2
attempts an answer
belief Unrelated 1
doubt 1 | Correct response 4 D
4, P12 did more than what he 1 | Correct response 4 M
expected.
P12 did less than what he 1 | No understanding of the 2
expected. vocabulary of the distractor
P12 did none of what he Unrelated to text 1
expected.
P12 did exactly what he Partial understanding — not 3
expected. relevant to the context
5. Michael was also tracking Shark 1 | Correct response 4 D
P12./ Michael was also interested
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No.

Expected answer Diagnostic analysis o
(=
=
c
AR
w —
= T3 B
) > T > &
= 0o c| 0 E
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in Shark 12
6. put his feelings in a bottle. Does not understand figurative 2
meaning- interprets literally
showed how he really felt. Unrelated to context 1
kept his feelings hidden. 1 | Correct response 4 D
Experienced no feelings. Partial understanding- learner 3
confuses concealment with
absence of feelings
7. he needs to rush home. 1 | Correct response 4 M
8. took long to bring the boat Partial understanding- learner | 3
ashore. reads distractor in isolation of
context
spent time checking on the Unrelated to context 1
boat.
stayed on shore for some time. Learner fails to read the text as | 2
a whole — grabs bits and
pieces of information
forgot to clean the boat. 1 | Correct response 4 M
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TEXT 3: POSTER

Informational | Reading and Viewing | Make inference on | E Inferential MCQ | 1
Text Visuals setting Comprehension
1. The rhino are standing in the ...

A grasslands.

B mountains.

C desert.

D zoo. (1)
Informational | Reading and Viewing | Infer meaning D Inferential SR 1
Text Visuals Comprehension

2. What does “driven to extinction” mean? (1)
Informational | Reading and Viewing | Understand M Inferential SR 1
Text Visuals informal language Comprehension

“Get in touch to find out how you can help.”

3. What does “Get in touch” mean? (1)
Informational | Reading and Viewing | Relate design D Evaluation MCQ | 1
Text Visuals feature to intention

4. Why are the mother and baby rhino in the foreground of the poster?

A The rhinos are the main focus.

The baby rhino is too small.

B
C The poster is too small.
D

The rhinos are too big. (1)
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Informational | Reading and Viewing | Understand Evaluation MCQ
Text Visuals manipulative language
5. Which sentence is meant to shock the reader?
A Getin touch to see how you can help.
B Rhinos could disappear by 2020.
C They need our help today.
D Donate and fundraise. (1)
Informational | Reading and Viewing | Infer meaning D Inferential SR
Text Visuals Comprehension
6. Why is the baby rhino included in the poster? (1)
Informational | Reading and Viewing | Determine meaning Inferential MCQ
Text Visuals from context Comprehension
7. “They need our help today” suggests that the...
A rhino and baby need help.
B rhino owners need help.
C advertisers need help.
D volunteers need help. (1)
Informational | Reading and Viewing | Deduce purpose D Evaluation SR
Text Visuals
8. What is the main purpose of the poster? (1)
GRADE 9 ENGLISH HOME LANGUAGE PAGE 27 mummmmm
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Text 3: (Poster) Rhinos

No. Expected answer Diagnostic analysis o
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1. grasslands. 1 Correct response 4 E
mountains. Misinterprets background of visual | 3
desert. May not understand the 2
vocabulary of the distractor/ look-
alike word — learner may
misinterpret open space in picture
as desert.
Z00. Unrelated to text 1
2. They are being killed in large 1 Correct response 4 D
numbers./Soon there will be no
more rhinos./Rhinos are becoming
extinct.
3. Contact / Make contact with 1 Correct response 4 M
4. The rhinos are the main focus. 1 Correct response 4
The baby rhino is too small. Learner misinterprets the purpose | 2
of the design feature
The poster is too small. Unrelated to context 1
The rhinos are too big. Learner is unable to relate design | 3
feature to message
5. Get in touch to see how you can Unrelated to context of question 1
help.
Rhinos could disappear by 2020. Correct response 4 D
They need our help today. Does not understand the 2
emotional appeal of the text
Donate and fundraise. 1 Some aspects relevant to text but | 3

not specific to the requirements of
the question
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TEXT 4: NARRATIVE

Read the following text and answer the questions.

No. Expected answer Diagnostic analysis o
c
£
c
Y .S — D
. ©®wl o3
: 28 3¢
= 2 c| o &
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6. To persuade the reader to Correct response 4 D
contribute money/ So that the
reader will feel sorry for the
rhino/To elicit a positive
response from the
reader/People will support the
cause
7. the rhino and baby need help. 1 | Correct response 4 M
The rhino owners need help. Unrelated to text 1
The advertisers need help. Partial understanding of text- 3
but not relevant to context
The volunteers need help. Responds to bits and pieces of | 2
text in isolation.
8. To encourage people to 1 Correct response 4 D
contribute to the fund./To
encourage people to support
the Save the Rhino fund./To
show that rhinos are in danger.
GRADE 9 ENGLISH HOME LANGUAGE PAGE 29 mumumn

The Visitor

Jamal pulled up outside. He turned off the engine and sat there. In silence. Not
ready to go in.

She must have heard the car because her face appeared at the window, partially
hidden by the curtain that she was clinging to for protection. Who on earth would be
visiting at this time of day? She was squinting, still refusing after all these years to
wear the glasses she had been given. Pride was a family trait.

Jamal got out of the car and waved. As he drew closer to the window she rushed
for the door. ‘Why didn’t you tell me you were coming?’ She threw her arms around
him before he could reply. It was the tightest of hugs, too long for Jamal, but much
too short for his grandmother.

| thought I'd surprise you,’ said Jamal, peeling her away. They stepped into the front
room. The same old frames on the walls had the same old pictures inside them.
Family members who he couldn’t recall. But there were new pictures too, in modern
frames perched on the cabinet, presumably of great grandchildren. She moved
cushions for him and told him to sit.

‘Are these for me?’ she asked, pointing to the box in Jamal’s hand. The yellow box
— her favourite. ‘I'll make some tea.’ But the kitchen was too far for her to go without
first receiving another hug to content her. ‘How sweet do you want your tea? You
always used to have it very sweet.’

Jamal knelt down in front of the cabinet. The hinge on the door still hadn’t been
mended. Inside the cabinet was a glass jar that kept needles and thread, and there
was a large envelope stuffed with pictures of his father that he had no need to
open. His sketchbook was there too, right at the back of the cabinet. This book
belongs to Jamal, aged eight.

Grandmother came back with tea on a tray. She opened the yellow box and offered
Jamal the first biscuit. ‘So, you’re going to be a doctor? I’'m so happy I'm going to
parade you around the village! | always knew you’d come good. You were always
the smart one’’

He didn’t have the courage to tell her that he had accepted a place at art school.
Instead, he looked at the drawings in his sketchbook and told her that she made a
great cup of tea.

[Australian Council for Educational Research]
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Story Reading and Viewing Make inference M Inferential MCQ 1
Story Reading and Viewing Make inference M Inferential MCQ 1 Comprehension
Comprehension
4. What seemed to be Jamal’s feelings as he looked around his grandmother’s
1. Why did Jamal sit silently in his car? house?

A He was preparing himself to deliver bad news. A He didn’t think his grandmother would be interested.

He was trying to make a decision about his education He didn’t think his grandmother could keep a secret.

B
C He didn’t want his grandmother to hug him again
D

B
C He was admiring the car that he had worked so hard for.
D He didn’t want to disappoint his grandmother. (1)

He was wondering if his grandmother would remember him. (1)

Story Reading and Viewing Make inference M Inferential MCQ 1 Story Reading and Viewing Make deduction D Evaluation MCQ 3
Comprehension
2. Why did Jamal’s grandmother delay greeting him? 5 The passage ends with Jamal ...
A She was initially annoyed that her day had been disrupted. A postponing the inevitable.
B She was too proud to show affection so quickly. B resolving to change his ways.
C She was suspicious of his earlier behaviour. C making an effort to reconnect with family.
D She did not recognise him at first. (1) D putting good manners before his own needs. (1)
Story Reading and Viewing | Make inference M | Inferential MCcQ | 1 Story Reading and Viewing | Make inference M | Inferential SR 1
Comprehension Comprehension
3. What seemed to be Jamal'’s feelings as he looked around his grandmother’s 6. Why did Jamal's grandmother refuse to wear glasses? (1)
house?
A resentment and anger
Story Reading and Viewing Draw conclusion M Evaluation SR 2
B sympathy and concern
C familiarity and nostalgia
D impatience and judgement (1) 7. How do you know Jamal’s grandmother was happy to see him? (1)
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Story Language Structures Provide synonyms | M inference SR 1
and Conventions
8. Provide synonyms for each of the following words:
8.1  “hidden” (paragraph 2) (1)
8.2 “trait” (paragraph 2) (1)
8.3 “recall’” (paragraph 4) (1)
8.4  “content” (paragraph 5) (1)
8.5 “mended” (paragraph 6) (1)
8.6 “stuffed” (paragraph 6) (1)
8.7 “smart” (paragraph 7) (1)
Story Language Structures Provide antonyms inference SR 1
and Conventions
9. Provide antonyms for each of the following words:
9.1 “appeared” (paragraph 2) (1)
9.2 “hidden” (paragraph 2) (1)
9.3 “closer” (paragraph 3) (1)
9.4 “far’ (paragraph 5) (1)
9.5 “large” (paragraph 6) (1)
Story Language Structures Understand formal / | M inference SR
and Conventions informal language
10. Suggest a verb that could replace “come good” in paragraph 7? (1)
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Story Language Structures Provide antonyms M inference SR 1
and Conventions
11. Rewrite the following contractions in full.
11.1 “I'd” (paragraph 4) (1)
11.2 “couldn’t” (paragraph 4) (1)
11.3 “I'll” (paragraph 5) (1)
11.4 “hadn’t” (paragraph 6) (1)
11.5 “you’re” (paragraph 7) (1)
11.6 “I'm” (paragraph 7) (1)
11.7 “you’d” (paragraph 7) (1)
Story Language Structures Understand E knowledge SR 1
and Conventions punctuation
12. Why is the apostrophe used in “Jamal’s” (paragraph 5)? (1)
Story Language Structures Understand E knowledge SR 1
and Conventions punctuation
13. Why are inverted commas used throughout this text? (1)
Story Language Structures Understand M knowledge SR 1
and Conventions punctuation
14. Why should the last sentence in paragraph 6 be in inverted commas? (1)
‘ Story ‘ Reading and Viewing | Evaluate opinion ‘ D ‘ Evaluation SR ‘ 1 ‘
Jamal wanted to be an artist from a young age.
15. Why is the above statement true of Jamal? (1)
Story Reading and Viewing Draw conclusion M Evaluation SR 1
16. Why should the last sentence in paragraph 6 be in inverted commas? (1)
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Text 4: (Narrative) The Visitor

=
2| 2
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No. Expected answer Diagnostic analysis = S
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1. He was preparing himself to deliver | 1 | Correct response 4 M
bad news.
He was trying to make a decision Response is partially correct but | 3
about his education fails to focus on the relevant
aspect required by the question
He was admiring the car that he Unrelated to the subject of the 1
had worked so hard for. text
He was wondering if his Confuses grandmother’s poor 2
grandmother would remember him. eyesight with poor memory- later
info in text is ignored
2. She was initially annoyed that her 1 | Responds from own limited 2
day had been disrupted. experience — neglects focus of
text.
She was too proud to show Focus is on first part of distractor- | 3
affection so quickly. neglects second part which is
contradicted by later information.
She was suspicious of his earlier Unrelated to the text 1
behaviour.
She did not recognise him at first. Correct response 4 E
3. resentment and anger Response may reflect personal 2
experience of learner in respect of
career choice.
sympathy and concern May confuse own feelings 3
towards grandmother with what
Jamal feels- neglects considering
entire text.
familiarity and nostalgia 1 | Correct response 4 M
impatience and judgement Not related to text 1
4. He didn’t think his grandmother Unrelated to text 3
would be interested.
He didn’t think his grandmother Response reflects stereotype of 1
could keep a secret. grandmother’s pride in her
grandson. Neglects the text.
He didn’t want his grandmother to Partially correct- fails to consider | 2
hug him again relevance of text to specific
question.
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D He didn’t want to disappoint his 1 | Correct response 4 M
grandmother.
5 A postponing the inevitable. 1 | Correct response D 4
B resolving to change his ways. Considers distractor in isolation of | 2
the entire text.
C making an effort to reconnect with Unrelated to the text 1
family.
D putting good manners before his Partial understanding. Interprets 3
own needs. first part of distractor correctly but
neglects to consider second part
which contradicts the text
6. | She was too proud to wear them 1 | Correct response M
7. | She hugged him tightly / she hugged him 1 | Correct response. 4 M
and was reluctant to let go of him
8. | 8.1 Concealed/ obscured 1 | Correct response. 4 M
8.2 Quality/ characteristic 1 | Correct response. 4 M
8.3 Remember/ recollect 1 | Correct response. 4 M
8.4 Satisfy 1 | Correct response. 4 M
8.5 Repaired/ fixed 1 | Correct response. 4 M
8.6 filled 1 | Correct response. 4 M
8.7 | Clever/ intelligent 1 | Correct response. 4 M
9. |91 Disappeared/ vanished 1 | Correct response. M
9.2 Exposed/ revealed 1 | Correct response. 4 M
9.3 Further 1 | Correct response. 4 M
9.4 Near/close 1 | Correct response. 4 M
9.5 | Small/ tiny 1 | Correct response. 4 M
10. | Succeed/prosper/flourish/thrive 1 | Correct response. 4 M
11. {111 | | would 1 | Correct response. 4 M
11,2 | Could not 1 | Correct response. 4 M
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11.3 | I will/ | shall 1 | Correct response. 4 M
11.4 | Had not 1 | Correct response. 4 M
11.5 | You are 1 | Correct response. 4 M
11.6 | lam 1 | Correct response. 4 M
11.7 | You would 1 | Correct response. 4 D
12. | To show possession/ belonging / the hand | 1 | Correct response. 4 D
belonged to Jamal/ it was the hand of
Jamal
13. | To indicate direct speech 1 | Correct response. 4
14. | The inscription in Jamal’s sketchbook is 1 | Correct response. 4
quoted/ these are the actual words written
in Jamal’s sketchbook.
15. | He had a sketchbook as far back as when | 1 | Correct response. 4 D
he was 8 years old.
16. | “This book belongs to Jamal, aged 8.” 1 | Correct response. 4 M
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TEXT 5: POEM

Read the following poem and answer questions.

The Dry Grass Sings by Stephen Gray

When the sky’s as hot as a baking pot
and the whole earth shrinks like a skin
the mopane leaves clap and the eagle cries
the turtles snap and the thorn trees scratch

and the dry grass sings and sings 5

on the crackling mud the crocodile smiles
and the kudu snort in the dust

and the zebras grunt and the jackals howl
and the elephants trudge for another mile

and the dry grass sings and sings 10

but when lightning strikes and the clouds drop down
and the whole earth drinks from the sky

the wood dove purrs and the fever trees sigh

and the rivers roll as heavy as blood

the dry grass sings no more. 15

Poem Reading and Viewing make inference M Inferential MCQ
Comprehension

GRADE 9 ENGLISH HOME LANGUAGE

What is causing the grass to sing in stanza 1 and 27?
A The wind blowing through the dry grass

B The clapping mopane leaves

C The scratching thorn trees

D The snapping turtles
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Poem Reading and Viewing Identify figures of E Inferential SR 1
speech Comprehension
2. Match column A with the correct answer from column B. Write only the number of the

correct answer.

Column A Column B
2.1 As hot as a baking pot a | personification
(1)
2.2 The crocodile smiles b | alliteration
(1)
2.3 Drop down c | simile
(1)
Poem Reading and Viewing | Interpret figurative M Inferential SR 2
language Comprehension
“and the whole earth drinks from the sky.”
3. What is the meaning of the sentence? (2)
Poem Reading and Viewing | Identify theme / M Evaluation MCQ 1
message
4. Which option best describes the overall theme of the poem?
A The conditions before and after the rain are described.
B The reaction of the animals to the heat is described.
C The river that flows with blood is described.
D The grass that sings no more is described. (1)
Poem Reading and Viewing | Make inference on D Inferential SR 3
mood Comprehension
3. Compare the mood of the first two stanzas with the mood in the last stanza. (2)
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Text 5: (Poem) The Dry Grass Sings
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No. Expected answer Diagnostic analysis 1 %
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1. A | The wind blowing through the dry grass. 1 | Correct response 4 M
B | The clapping mopane leaves The learner shows initial
understanding of facts in the text, 2
but not related to the question.
C | The scratching thorn trees The response is related to the
correct response in meaning, but 3
too narrow.
D | The snapping turtles Unrelated to vegetation. The
question is asking about “dry 1
grass.”
2. | 2.1 | simile 1 | Correct response 4 E
2.2 | personification 1 | Correct response 4 E
2.3 | alliteration 1 | Correct response 4 E
3. The rain has fallen vand drenched the Correct response
earth. v/ 2 | 1 mark if the learner only wrote any 4 | M
of the two.
4, A | The conditions before and after the rain 1 Correct response 4 M
are described.
B | The reaction of the animals to the heat is The distractor is only giving part of
described. the main idea. The learner displays 3
errors of analysis and
interpretation.
C | The river that flows with blood is The learner displays an initial
described. understanding of facts or details in 2
the text, but an inability to relate
them to each other.
D | The grass that sings no more is described. The learner is relating the response
to the topic, without understanding 1
the entire poem.
5. | The mood in the first two stanzas is oppressive Correct response
and hot, irritable. v 2 1 mark if the learner only wrote any 4 D

In the last stanza, there is relief (rain) and the
mood becomes light-hearted and joyful. v/

of the two.
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and select leaves from twigs. The Black Rhino are, sadly, critically endangered

TEXT 6: INFORMATION animals, mercilessly poached for their horns which are like gold on the black

market.
Read the following text and answer questions.

6 The solitary and shy leopard is the most elusive of the Big Five because it is
Bushveld Celebs difficult to trace and locate in the wild. Although the smallest of the big cat species,

1 The African lion, leopard, elephant, rhino and buffalo, collectively called the Big itis the strongest.

Five, are seen as the most dangerous animals to hunt on foot, though many people

[Adapted from Big Five Game: Wikipedia (15 September 2016]

now prefer to shoot with their cameras. Here are some interesting facts about

these truly awesome African Superstars. !I[L]:?(:mation Reading and Viewing Ilgazrlrj)er‘zteﬁgurative M g;?;i?gﬁ;nsion MCQ 1
2 King of the beasts, lions are apex predators which means they are at the top of the
food chain. Lions have a very strong family bond and pride members keep track of
1. “Celebs” (a short form of “celebrities”) in the title refers to...

one another by roaring. Both males and females have a very powerful roar that can

be heard up to eight kilometres away. A well known personalities.

3 At first sight, the Cape Buffalo appear to be tame, docile creatures - like their B dangerous creatures.

cousins, the cows. Although this wild cattle species may not seem dangerous, it C  well known animals.

has, in fact, killed more hunters than any other wild animal in Africa. Living in tight- D unpopular people. (1)

knit herds, buffalo come to the rescue if one of their own is attacked. They are

known to ambush hunters that have wounded or injured them. While an elephant Information | Reading and Viewing | Understand figurative | M| Inferential MCQ | 1
Text language Comprehension

never forgets, a buffalo never forgives - they have been known to attack people

that have harmed them even years after the event.

4 The world’s largest and heaviest land animal, African elephants are sociable, “People now prefer to shoot with their cameras” (paragraph 1).

generally living in family herds. Despite their massive size, elephants move around 2. What does this mean?
silently because their feet are covered in a soft padding that helps uphold their A People take pictures of animals with cameras.
weight, prevents them from slipping and dulls any sound. B People no longer hunt animals with guns.
5 Don't let the name fool you: rhinoceroses are grey in colour, not black or white as C People make movies with dead animals.
their name suggests. Both species live in sub—Saharan Africa. White rhinos, D People kill animals with their cameras. (1)

weighing as much as 2000 kilograms, are so named not because of their grey
colour, but because Dutch settlers identified them by their wide (wijd or wyd)
mouths. White Rhino use their square lip to feed on short savannah grasses.

They tend to be in groups. Black rhinos, on the other hand, are smaller and fiercer,

weighing up to 1400 kilograms. They are more likely to be solitary and are shyer.

They are identified by their pointed lip, which they use to pick fruit from branches
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Information | Reading and Viewing | Infer meaning Inferential ; MCQ 1 Information | Reading and Viewing | Identify figures of Inferential MCQ
Text Comprehension .
Text speech Comprehension
3. ' ? . . .
Which word shows that the buffalo are related to cows? 6. What figure of speech is “... these truly awesome African Superstars”?
A creatures A personification
B cousins B oxymoron
C  species C metaphor
D animals (1) D simile (1)
Information | Reading and Viewing | Understand cause and D Evaluation MCQ 3
Text effect Information | Language Structures | Identify pronoun E Knowledge SR 1
Text and Conventions
4. Why do buffalo attack hunters, years later? . . . _
The lioness is very protective over its cubs.
A They never forgive people who have harmed them. . o
7. What is the pronoun in this sentence? (1)
B They are very protective over each other.
C They are very patient and docile.
; ; Information | Language Structures | Supply collective noun E Knowledge SR 1
D They enjoy attacking people. (1) Text and Corventions
Information | Reading and Viewing | Infer writer's purpose M Inferential MCQ 1 ) . )
Text Comprehension The tourists spotted a ... of lions in the bushes.
8. What is the collective noun for lions? (1)
d. The primary purpose of this information text, is to inform readers about ...
A the characteristics of white and black rhinos.
B the endangered species of animals. Information | Language St!'uctures Identify the root word E Knowledge SR 1
Text and Conventions
C interesting facts about the Big Five.
D the amazing animals in Africa. (1)
9. Identify the root word in “undetectable”. (1)
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Information
Text

Reading and Viewing

Locate information

Literal
Comprehension

SR 1

10. What is the difference between the eating habits of the white and the black

: (2)
rhino?
Information | Reading and Viewing | Skim and scan for E Literal SR 1
Text information Comprehension

11. Write the sentence that shows that white rhinos are social animals. (1)
Information | Language Structures | Understands E Knowledge SR 1
Text and Conventions punctuation

The leopards fur is spotted and its hunted for its soft fur.

12. Rewrite the sentence with the correct punctuation. (2)
Information | Language Structures | |dentify synonym M Knowledge SR 2
Text and Conventions

13. Within the context of the text, which two words in paragraph 1 have a similar

: . (2)
meaning to the title?
Information | Language Structures | Use tense correctly E Knowledge SR 2
Text and Conventions
Leopards can drag their prey — which weigh as much as three times their body
weight into trees.

14.  Rewrite the sentence in the simple past tense. 3)
Information | Language Structures | Understands active/ E Knowledge SR 1
Text and Conventions passive voice

The rhino is mercilessly hunted by the poachers.
15. Rewrite the sentence in the active voice. (2)
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Text 6: (Information text) Bushveld Celebs
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1. | A | well known personalities. The learner evokes prior knowledge
of what celebrities are in human 2
form.
B | dangerous creatures. The learner shows partial
understanding of the text, because
although the animals are dangerous, 3
it is not entirely what the text is
about.
C | well known animals. 1 | Correct response. 4 M
D | unpopular people. Response is not related to the text. 1
2. | A | People take pictures of animals with | 1 | Correct response
cameras. 4 M
B | People no longer hunt animals with The distractor is related to the
guns. correct response in that animals are
shot with guns. However, it is more 3
literal in meaning, While the
response requires a figurative
interpretation.
C | People make movies with dead The learner invokes prior knowledge
animals. related to the general topic of the 2
passage, but response is not text-
based.
D | People kill animals with their Response is not related to the text.
cameras. 1
3. | A | creatures Knows that cows are creatures, as
are buffalo, but this is not the correct 2
connection.
B | cousins 1 | Correct response
4 M
C | species Related to meaning, because they
are from the same species of animal. 3
However, the response is not
specific to the question.
D | animals The learner is grabbing bits and y
pieces of the text as he or she
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No.

Expected answer

Mark

Diagnostic analysis

Level of

understanding

Level of difficulty

understands them, but the pieces
are unrelated to the information
required by the question being
asked.

They never forgive people who have
harmed them.

Correct response

They are very protective over each
other.

The response shows analysis and
interpretation, but conclusions or
inferences arrived at are secondary
or weaker than ones required for
correct response, because the
reason they attack humans is
revenge for a member of the herd
that was harmed.

They are very patient and docile.

The learner makes superficial
connections with text, because they
only appear docile - they are not
really docile.

They enjoy attacking people.

The response is not text —based.

the characteristics of white and
black rhinos.

The response only shows a partial
understanding of the main idea.

the endangered species of animals.

The learner grabs at bits and pieces
of the text as he or she understands
them, but the pieces are unrelated to
the information required by the
question being asked, which is
specific to the Big 5.

interesting facts about the Big Five.

Correct response

the amazing animals in Africa.

The text-based response is not
specific to the Big 5, but to all
amazing animals.

Personification

Correct response

Oxymoron

This is not a figure of speech that
shows comparison.

Metaphor

The learner may have partial
understanding of the differences
between metaphor and
personification.

Simile

The learner understands
comparisons i.r.o. figurative
language but has not grasped the
distinction between figurative
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language showing comparison.
7. |lts 1 | Correct Response 4 E
8. pride 1 | Correct Response 4 E
9. | detect Correct Response 4 E
1
10. | White Rhino use their square lip to feed 2 | Correct Response
on short savannah grasses. v 1 mark if the learner wrote any of the 4 e
They use to pick fruit from branches and two.
select leaves from twigs. v
11. | They tend to be in groups. 1 | Correct Response 4 E
12. | The leopard’s fur is spotted vand it’s 2 | 1 mark if the learner wrote any of the 4 £
hunted for its soft fur v two.
13. | Africanv Superstarsv’ 2 | 1 mark if the learner wrote any of the 4 M
two.
14. Leopards could drag their prey v'- which 3 | 2 marks if the learner wrote any two
weighed three times their body weight - of the three underlined
into trees words/phrases. 4 E
e 1 mark if the learner wrote any one
of the three underlined
words/phrases.
15. | The poachers are mercilessly v hunting 2 | 1 mark if the learner wrote any one 4 £
Z the rhino. of the two underlined words.
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TEXT 7: FOLKLORE 6. Believe it or not, in January 1958, a flood which was expected to occur only once
in every 10 000 years, swept down the riverbed, wreaking havoc on everything in
Read the following text and answer the questions. its path. 16 million litres of water per second exploded over the suspension bridge,
which buckled and heaved. Its spine shattered in three places and the Zambezi

Revenge of Nyami Nyami - a legend from the Zambezi Valley river carried away its battered remains with what appeared to be a roar of triumph.

1. City dwellers had mocked the stories of Nyami Nyami, the river god, but by 1958 the [Adapted from https.//www.victoriafalls-guide.net>africanmythology]

laughter had turned to chilling dread, especially for those working on the project of

building the Kariba dam wall. Survey work on the proposed dam wall began in the late Story Reading and Viewing | Locate information E Literal SR 1
Comprehension

1940s. On the night of the 15" February 1950, a cyclone from the Indian Ocean
swept up the valley. People were amazed because such a thing had never been
heard of in this landlocked, stable land. Fifteen inches of rain, driven by a hurricane, 1 Who is Nyami Nyami? (1)

fell in a few hours.

Story Reading and Viewing | Locate information E Literal MCQ 1
Comprehension

2. The river rose seven metres that night. A number of villages were swept away. When

rescue teams finally managed to reach the area three days later, the rotting bodies of

antelope and other animals were seen hanging from the tops of trees. The survey Their laughter turned to chilling dread.” (Paragraph 1)

team had died in a landslide. 2. What is the meaning of the word “chilling™?
A comforting
3. Work on the dam began seriously in 1955 — but on Christmas Eve that year, an B terrifying
extraordinary flood stormed down the gorge and washed away the foundations of C freezing
the dam and the recently constructed platform bridge. The flood peaked, receded, D relaxing (1)
and then peaked again. This had never happened before and people started to talk
about the river god Story Reading and Viewing | Skim and scan for E Literal SR 1
' information Comprehension

4. Nyami Nyami struck a third time in November 1956. The heavy rains fell a month

before they were due. Sudden flash floods blocked work on the dam. 3. What is so amazing about the cyclone, a strong wind, originating in the sea? (1)
Story Reading and Viewing | Skim and scan for E Literal SR 1
5. Heavy rains were falling throughout this vast region. The water was being stored in information Comprehension
the floodplains of Zambia and the forests of Angola, and in January, the Sanyati river,
which entered the Zambezi very near the new wall, suddenly came down like a 4. What happened to the survey team working on the dam? (1)

cavalry charge. The river rose almost six metres in the next 24 hours, and poured

over the dam, causing major damage to the dam still under construction.
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Story Reading and Viewing | Make inference on E Inferential MCQ 1
theme Comprehension
5. Which words best describe the reason for the belief that Nyami was responsible for the

disasters in the story?
A extraordinary events
reasonable events

B
C dangerous events
D

fearful events (1)
Story Reading and Viewing | Identify figures of E Inferential SR 1
speech Comprehension
“The bridge’s spine shattered in three places” (paragraph 6).
6. What figure of speech is used in the sentence? (1)
Story Reading and Viewing | Interpret figurative M Inferential SR 1
language Comprehension
“The bridge’s spine shattered in three places” (paragraph 6).
7. What is the meaning of the sentence? (2)
Story Reading and Viewing | Interpret figurative M Inferential SR 1
language Comprehension
8. What are the “battered remains” (paragraph 6)? (2)
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Text 7: (Folklore) Revenge of Nyami Nyami

No.

Expected answer

Mark

Diagnostic analysis

understanding

The river god

—

Correct response

~ Level of

m|Level of difficulty

N|I—=

comforting

The initial “c” letter in the distractor,
and the key may result in the error
made by the learner.

—

terrifying

Correct response

freezing

The word has the same meaning as
chilling (cold), but it is not relevant to
the text.

relaxing

Learners use their own frame of
reference (informal English) in which
“chilling” means “relaxing”. The
learner fails to consider context.

The country is landlocked, Vbut it
was hit by a cyclone coming from
the sea. ¥

Correct response

The survey team died in a landslide.

Correct response

extraordinary events

Correct response

reasonable events

The word is opposite in meaning.
The learner may not understand the
vocabulary used.

dangerous events

The distractor may be related to the
correct response in meaning,
because dangerous events did
occur. However, the response is too
narrow to account for the
catastrophic events that occurred.

fearful events

The learner shows initial
understanding of facts or details in
the text, because the events did
invoke fear, but it does not relate to
the theme of the folklore, which is
that the extraordinary events were
blamed on the river god.
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6. personification 1 | Correct response 4 M
7. The heavy rains v caused the 1 mark if the learner wrote any one
8. All the broken remains v of the 1 mark if the learner wrote any one

damaged bridge. v 2| of the two underlined words/phrases. | 4 M
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TEXT 8: CARTOON

Study the cartoon and answer the questions.

Hetill

you're locking at me when 1 talk?

BizARROCOMICS.COM

Do you mind if [ ctrap your phone
tio my forehead <o [ can pretend

Information | Reading and Viewing | Make inference on body | D Inferential MCQ 1
text (visual) language Comprehension
1. What do the lady’s folded arms suggest about her mood? She is ...
A unconcerned.
B irritated.
C anxious.
D happy.

GRADE 9 ENGLISH HOME LANGUAGE

s PAGE 54



. . —— . . DIAGNOSTIC MARKING GUIDELINE
Information | Reading and Viewin Make inference on Inferential MCQ 1
text (visual) ° ] emotive language Comprehension ENGLISH HOME LANGUAGE
GRADE 9
2. What is the tone of the lady’s words?
A disappointed Text 8: Cartoon
B appealing =
(=
C sarcastic '-g
D curious (1) No. Expected answer y Diagnostic analysis - g - %,
5 T3 38
= 0o S| ok
45| JdT
Information | Reading and Viewing | Make inference on body Inferential SR 1 1. unconcerned The learner may be relying on
text (visual) language Comprehension literal aspects of the text not 1
relating to the main message.
irritated 1 | Correct response 4 D
3. What is the man’s attitude towards the lady? . .
anxious The learner may interpret her
Give two visual clues to support your answer. (2) folded arms as anxiety, but this | 3
not in keeping with the sarcastic
tone of the words she utters.
happy The word is opposite in meaning
to the required response. 2
2. disappointed The lady is disappointed at his
1 | lack of attention, but her response 3 M
indicted by her words is sarcastic.
appealing The learner may think the lady is
appealing for attention, but the y
image of strapping the phone to
her head is one of desperation.
sarcastic 1 | Correct response 4 M
curious The word is unrelated to the
lady’s attitude of irritation.
3. The man is more interested in his Accept any two of the three
phone than his partner. v answers.
He is looking at his phone, not at her.v | 2 | 1 mark if the learner wrote any 4 D
His body is turned away from her. v one of the three answers.
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TEXT 9: SUMMARY

Summary Reading and Viewing | Make inference on writer’s D Writing | Open ended | 2 and 3
conclusions

Read the passage and summarise it in 5 main points. (10)

e Write in full sentences

e Use Point Form and number each sentence.

e Use your own words

e The summary should be 50-60 words. Count the words and write the total at the end.

Bullying is being mean to another person over and over again. It is done in many different
ways, but the most common forms of bullying include teasing, talking about hurting
someone, spreading rumours, and false information, excluding others deliberately and

attacking others by hitting or yelling at them.

Bullying does not always happen in person. Cyber bullying is a type of bullying that
happens online or through text messages or emails. It includes posting rumours and or
false information on sites like Facebook, sharing embarrassing pictures or videos, and

making fake profiles or websites.

Bullying is very rife at schools. When children see bullying, they may not know what to do.
They may feel depressed or worried. They may be absent from school because they do
not feel safe. They may join in the bullying or stay silent so that they do not get bullied
themselves. They may even stand up to the bully. But the best thing to do is to get an

adult who will stop the bullying on the spot.

New research shows that victims of bullying suffer the psychological consequences all the
way until middle age, with higher levels of depression, anxiety and suicide. The immediate
effects of bullying are well known, with experts seeing it as a form of child abuse. Studies
from Finland made the case that people who were bullied as kids continue to suffer as
young adults. Girls who were bullied grew up to attempt suicide more frequently by the

age of 25, f and boys were more likely to develop anxiety disorders.

[Adapted from Self -Esteem. Google]
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Text 9: Summary

° The learner should have five sentences with 5 points

. The summary should not exceed 40-50 words.

. Do not penalise the learner if the sentences are in paragraph form.
. Each sentence should have a minimum of 7-10 words.

SCORING GRID
MARKS DESCRIPTORS
e 1 correct sentence
1 e Incoherent (does not make sense) more than 10
spelling and grammatical errors
e 2 correct sentences
2 o Makes minimal sense; largely incoherent
e 8-9 spelling and/or grammatical errors
e 3 correct sentences
3 e Satisfactory expression of ideas
e 6-7 spelling and grammatical errors
e 4 correct sentences
4 e High degree of fluency in expression
e 4-5 spelling and/or grammatical errors
5 e 5 correct sentences
o Flawless expression of ideas; excellent sentence
construction
e no spelling and/or grammatical errors
SUGGESTED SUMMARY
1. Bullying is being mean to another person.
2. There are different ways in which people are bullied.
3. Cyber bullying is when people are bullied online.
4. When children are bullied at school, they may not know what to do.
5. Victims of bullying suffer all the way into adulthood, experiencing different
psychological disorders.
55 words.
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