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[n this book you can find cut about the
Z7# vational geals that government (s implementing
as part of the Action Plan to 2014: Towards the
Realisation of Schoofing 2025,
These goals focus on how we should work
together to improve the quality of basic education.
You are iwited to join this collective effort!




Ministerial foreword

The children of owr country rety on us
to provide them with guality basic
education. The schoeling system,
together with the support of school
communities, prepares owr youth for full
ared meaningful citizership and promising
social futures. Action Flan to 2014: Towards
the Realization of Schoolng 2025 guides us
— it focuses our collective effort — towards
securing guality education for all.

In 2009, the Presidency prepared a Graen
Paper on improvirg strategic planning in the
country. Twelve naticnal pricrities, in the form
of outcomes, were identified. The frst of
these cutcomes i 'Improved guality of basic
education’. The release of Action Plan fo
2014 Towards the Realisation of Schooling
2025 marks an important part of the procass
started in 2009

This plan should be read together with the
Dielivary Agreement for Basic Education, signed
in 2010 by kay ogowemment stakeholders,
including myself arnd the nine prowvincial
MEC:= for Education. The Delivery Agreemeant,
in fact, draws from this document. The policy
thirust of the bwo is thus the samea. Action Plan
to 2014 helps all of us in the sector to planina
mannier that is more disciplined, professional
and accountable.

'H—-‘l-H__.- ‘ﬁl_.{:l:___ g '9&_-_.1'4_ _'_‘!'-|_.|._1

M= A M Motshehga, MP
Minister of Basic Education
21 January 2012

Government has a central role to play in
brimging abouwt change, but what happens
in schools and during homework time is
particularly dependent on the support of
parents. We also rely om ocur collaboration
withi other stakehclders and | look forward
to further strengthening these relaticnships,
partially through cur emphasis on a ‘social
pact’ for schools.

This plan forms part of a process which
also includes the Foundations for Learning
Campaign, improvements made to the
Maticnal Cumiculum Statemient, the Guality
Teaching and Learmning Campaign, the Annual
Maticnal Azsessments, the national workbooks
inikiative, a phenomenal expanzion of Grade
R, and concerted afforts ko improve the Grade
12 pass rate.

| would like to thank the many non-
gowvermment  stakeholders, which  include
both orgamisations and  individuals, who
contributed towards the contents of this plan,
gither through written submissicns ar through
participation in the series of stakeholder
consultations that toock place during 2009
and 2010,

Join ws now in understanding how  you
and your organisatiom can support  the
implemantation of Action Plan to 2014,

Mr M E Surty
Deputy Minister of Basic Education
31 January 2012
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Administerial foreword

towards a8 basic education sector that is more unified,
accountable, betier informed about itself and more
focussed on workable solutions.

The publication of this plan s an important step

The plan identifies the problems that must be solved and the
27 goals that govwernment plans to reach in order & improwe
the quality of basic educaticn.

Itis not the intenticn of this plan to repeat all the details provided

in naticnal plans and policies dealing with specific matters, such as

tzacher development, the curriculum, schocl funding, infrastructure and

Grade R provisicn. Moraower, it doas ot repeat all the details found in the Strategic Plans

[produced every five vears] and the Annual Performance Flans [produced every year of

the mine provincial departments of educabion, as well as the national departmeant. Instead,

the purpose of Action Plan bo 2014; Towards the Realisation of Schooling 2025 is both 1o

provide specific guidance in the preparation of thase other plans, and to reflect the bast
practicas described in those plans.

We urge a= wide an audience as possible ko engage with the plan. The Departrmeant of
Basic Education welcomes your support in implementing the plan and your insight intc
what soluticns work best in overcoming the challenges we facea,

Although this plan locks forward, it also looks back at developments in recent years. This
is deliberate, as we believe effective planning must be reoked in a solid understanding of
aur recent past. Clearly, the historical parts of the plan miust be updated in future versions.
We also urge readers to consult cur sector reviews, the first of which, cowerng 2011, will
b= publishied shortly.

I ' would like to thank the many pecple, inside and outside of government, who halped o
miake this plan a reality. Together we can foous our efforts to ensure the implementation
of our goals and the delivery of quality basic education for all learmers in our country,

__ yd
e

Mr P B Scobrayan
Director-General of Basic Education
31 January 2012
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Introduction

In 2010, the Minister of Basic Education, Ms Angelina Matsie
Motshekga, confirmed that there would be a plan for schools in South
Africa, called Action Plan to 2014, which forms part of a larger vision,
called Schooling 2025,

Action Plan to 2014 was discussed with teacher unions and the
provincial departrmments of education, as well as representative
organisations and individuals. These stakeholders support the goals of
the plan.

This popular (shortened) version of Action Plan to 2014 is intendad
for a wide audience, including all parents, members of 5chocl
Governing Bodies, the 365 447 educators employed in the 24 365
public schools in the country, as well as the public in general.

The popular version of Action Plan to 2014 explains the 27 national
goals at the heart of the plan. Thirteen of these goals are output
goals, which deal with better schoocl results and improved enrclment
of learners in schools. The remaining 14 goals deal with the things we
must do for the output goals to be realisad.

The 27 national goals do not capture everything we must do, but

experience has shown that, for a plan to work, it is important to

identify goals. The goals guide our collective effort towards improving
the guality of education in cur schools.

The full version of Action Plan to 2014 is longer,
- 1o 2014 mp{&bﬁﬂm "‘ containing maore information on how the

27 national goals will be achieved;
national goals at the . . :
details on how improvemeants will b=
heart of the ol p

monitored; and what the exact
naticnal and provincial targets

are for each goal. The full versicn

includes both the 2014 targets and

the targets we want to reach by

2025 as part of the S5choaling
2025 visicn.

Eo Action Plan to 2014 - Towards the Realisation of Schooling 2025: Popular version



The full version of Action Flan
te 2014 is useful for rmanagers
in the schooling system and
those involved in monitoring
progress in the sector. The
full version supports the
implemantation of Action
Plan to 2014 by officials
from the national
Departrment of Basic
Education (DBE) and

from the nine provincial
education departments
{including district officials),
as well as principals.

The full version is also
useful for managers and
researchers in other key
government departrnents,
nen-governmental
organisaticns (NGOs),
universities and statutcry
bodies, such as Umalusi,
the Education Labour
Relations Council and the
south African Council of
Educators. The full versicn
of Action Plan to 2014 is
available in hard copy and can
be downloaded from the DBE
website:

hittp:/fwiwwl education.gov.za.

The Action Plan may have to change

before 2014, as new challenges are being identified and lessons learnt.
You will be invited to attend stakeholder meetings. Please watch the
media for notices of stakeholder meetings for Action Plan o 2014 and
Schooling 2025.

= e
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If you or your crganisaticn believe that the plan can be improved,

you are encouraged to send your input to the DBE. Should your efforts
to co-operate with the education departments’ or schools’
implernentation of the plan be frustratad, we ask for you to notify our
complaints officers. An explanation of the complaints procadure is
included on pages 94-95 of this book.

It is important that you know about Action Plan to 2014 and the vision
for Schooling 2025, especially if you are a parent of a learner in a
South African public schoaol.

In line with the South African Schools Act of 1996, the term ‘parent’
covers not only biclogical mothers and fathers, but alsc any legal
guardian or de facto caregiver of a leamer. This important definition
acknowledges the fact that many South African leamers racejve
primary care from pecple other than their biological mothers or
fathers.

The Minister of Basic Educaticn is alsc interested in the contributions
from school principals, teachers, School Governing Bodies and
organisations representing School Governing Bodies. Higher education
institutions, Further Education and Training (FET) colleges,

organised business, religicus organisations

and education NGOs are also strongly

urged to become involved, “The pouser to \

/
This popular (shortenad) versicn . W fhﬂ M‘hf .
explains the goals of Action Plan - uf educatwn ﬂﬂs

to 2014 and what the I I F one. 0{_\

government is doing
to improve basic
education for learners
in Grades R to 12. It
also explains how
Yyou can contribute
to make the goals
in Action Plan to
2014 a raality.
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Action Plan to 2014: Other useful resources

The cther rescurces supporting Action Plan to 2014 include:

The full version provides A brief summary of the

a3 detailed analysis of the main points of Action Plan
process of development, and to 2014 - available in all 11
full explanations of each goal. South African languages.

OUR VISION

i i BT AR A LI AL TV S INE
Vi it T ; e VR P TELNE 0T H ARl e s D LA ITY SCH0L ARG

A series of three full-colour posters showing the key concepts of Action Flan to 2014
for classrooms,

Action Plan to 2014 - Towards the Realisation of Schooli
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Looking back so as to move forward

“Though this plan looks forward, it also looks back because we believe
effective planning must be rooted in a solid understanding of our past
and present challenges.”

Facing our challenges

our attention and collective action are needed to
cvercome the difficulties we still face in cur schools.

Safety

/ Too many schools are plagued by

= violence, crime and deviant behaviour. This
means that these schoaols are not safe for

learners and educators. Safe environments are

essantial for effective teaching and learning to

take place.

Facilities

In too many schools, buildings and facilities are inadeguate or in a state
of disrepair. These conditions are demaotivating for teachers and learners.

Low level of skills

There are many learners who, after many years of schocling, have

not yet masterad the required skills. Research has indicated, for
instance, that many leamers who complete Grade 6 are not yet able

to write simple sentences, or do basic arithmetic. This problem of an
unacceptably low level of learning can be found across all grades in far
oo many schools. Unfortunately, learners from poorer communities are
more likely not to have acquired these essential basic skills.

Effects of poor quality education

Poor quality education negatively affects individual learners as it
becomes more difficult for them to entar FET colleges or university. it
also reduces their chances of finding jobs in their adult lives.

Poor quality education also rmakes it difficult for the country as a whole
to prosper. The development of South Africa depends on the skills and
education of her people.

ﬁfe Action Plan to 2014 - Towards the Realisation of Schooling 2025: Popular version



Celebrating our achievements

since democracy was won in 1994, much has
changed in South Africa’s public schools,
giving us cause for celebration.

Legal reform

The laws that divided learners
by race in the apartheid
schooling syskem have been
removed. This means that
race is now a less important
factor in determining the
kind of schoecling a child
receives.

Funding and equity

In 19%4, government spending

on every black African child was on average

ohne-fifth of what it was for every white child. Today there is almost
no difference in government spending on all of our children.
Furthermaore, in historically white schools, approximately 56% of
l2arners are black and 40% are African.

Compulsory schooling

Many maore children complete the compulscry years of schooling

(ie. Grades 1 to 9); 75% did s0 in 1984, compared to 88% in 2010. Our
situation now compares very favourably to other countries with similar
economies. By 2010, over 98% of children aged 7 to 15 were enrolled
in school.

Learning and thinking

The curriculum and leaming materials used in schools today help
l2arners to understand their country, Africa and the world, and to
think critically in ways that are a far cry from the narrow memcrisation
requiremeants for most learners before 1964

Action Plan to 2014 - Towards the Realisation of Schooling 2025: Popular version eg



The vision towards the realisation of
Schooling 2025

Every young South African
needs quality schooling.

We need a clear vision of where we want to be in 2025. We must
make sure that every year we make positive changes that bring us
closar to our vision, recognising that a large improvemeant is actually
an accumulation of many smaller changes.

By 2025, we must see the following in every South African school:

LEARNERS attend school every day and are on time because thay
want to come to school, the school Is accessible, and because
learners know that if they miss school when they should not,
=, SOme action will be taken. These learners also understand the
-\| importance of doing their schoolwork, in schocl and at




home, and they know their school will do
everj.rming possible to help them learn what
TJ"IIE}I' should. Leamers also want to come to
school to see friends in an envircnmeant whera
g g, everyone is respected, whare they know they
= :f-F can depend on their teachers for advice
= ‘ and guidance, and where they will be able to
participate in sporting and cultural activities
organised at the school after school hours.

TEACHERS receive the training they require, are continuously
impraving their capabilities and are confident in their professicon.
These teachers understand the impeortance of their profession for the
development of the nation and do their utmost to give their leamers

a good educational start in life. They are generally satisfied with their
jobs because their pay and conditions of service in general are decent
and similar to what they would find in cther professicns.




LEARNING AND TEACHING MATERIALS are in abundance and of
3 high quality. The national Minimum 5choolbag Policy is widely
understcod and provides the minimum guantity and guality of
materials to which every learner must have access. Computers in
schools assist learners and teachers in accessing information.

SCHOOL BUILDINGS AND FACILITIES are spacicus, functional, safe
and well maintained. Learners, teachers and the school community as
a whole look after their buildings and facilities because they take pride
in their schocl.




SCHOOL PRINCIPALS ensure that teaching takes place as it should in
schoaols, in accordance with the national curriculum. Every principal
understands his or her role as a leader whose responsibility it is to
promote harmony, creativity and a sound work ethic within the
school community and beyond.

PARENTS are well informed about what happens in the school and
receive regular reports about how well their children perform against
clear standards that are shared by all schools. These parents know
that, if sornething is not happening as it should in the school, the
principal or somecne in the department will listen to them and take
steps to deal with any problems.

i -II-
e . ) B3~



CODE FOR QUALITY EDUCATION

¢ e

As a DEPARTMENTAL OFFICIAL, | promise to:

= Ensure that all schools receive the necessary
rescurces in time for teaching to commence;

= Ensure that all schools have theair full staff allocation
and that any vacancies are filled without delay,

= Improve my cwn knowledge and skills base,
so as to be more effective;

= Always be available to assist schools,
|! principals and teachers;

» Respond to the requests or CONCerns
of education stakeholders;

= Visit all schools within the district on a regular basis;

« Monitor teacher and student attendance and
ensure that no child is out of school; and

= Asgist all schools to improve their performance,
ensuring that regular tests are conducted and that the
results are reported to parents.




THE POWER TO IMPROVE EDUCATION LIES WITH ALL
OF US. WE CALL ON ALL DEPARTMENTAL OFFICIALS,
TEACHERS, STUDENTS, PARENTS AND COMMUNITY
MEMBERS TO MAKE A COMMITMENT TO A 'CODE FOR
QUALITY EDUCATION',

- - 'PTL. — g —— — - =

As a TEACHER, in line with the
SACE Code of Professional Ethics, | promise to:

» Teach and to advance the education and
developrment of learners as individuals;

« Respect the dignity and rights of all
perscns without prejudice;

« Develop loyalty and respect for the profession;

= B2 punctual, enthusiastic, well prepared
for lessons and of scber mind and body;

= Improve my own knowledge and skills base,
SO as to be maore effective;

= Maintain good communication betweean teachers
and students; among teachers themselves; and
between teachers and parents;

= Provide parents with regular information
on their children’s progress;

= Eliminate unprofessional behaviour, such as
teacher-pupil relationships, drunkenness,
drug abuse, assault, sexual harassment, etc; and

» Make myself available to provide
extra-mural activities.



CODE FOR QUALITY EDUCATION

As a LEARNER, | promise to:

= Accept that the main reascn for being
in school is to learn and develop academically,
socially and culturally;

= Adhere to school rules;
« Respect the legitimacy and authority of teachers;

= Participate in Learner Represantative
Councils (LRCs) to safeguard my interasts;

» Show respect to other learners
and not discriminate; and

« Avoid anti-social behaviour like theft, vandalism, assault,
sexual harassment, alcohel and drug abuse, and other
activities that disrupt the learning process.

As a PARENT, | promise to:

= [nvolve myself actively in school
governance structures;

» Have ragular discussicns with my
children about general school matters;

« Cultivate a healthy, open and cooperative relationship
with my children’'s teachers;

« Create 3 home environment conducive
to study. and

= Asgist in the protection of educational
resources, such as textbooks, chairs, tables, ehc.




WALK THE TALK - UPHOLD 1

e e =

As a COMMUNITY, we promise to:

= Ensure that every school-going
child is at school;

= Ensure a safe and crime-free
environment for schooling; and
protect the school and its assets
from vandalism; and

» Monitor the performance of
schools and report problems to
the relevant authorities.

We pledge to undertake
these responsibilities
to ensure quality

education for all.




Annual National Assessments

In 2008, the Department of Basic Education (DBE) introduced tests
that all learners in South Africa write, and which measure the country’s
improvement in learning in specific grades and subjects.

Thesea tests are called Annual Mational Assessments (ANA). Tha ANA
tests assist us in monitoring the guality of teaching and learning, and
result in better action and planning within government.

The ANA testing programme consists of two parts: universal ANA and

verification ANA.

. . e Ay
Universal ANA - -
Liniversal AMA requires all schools in the A Elﬁﬁ_\ !
country to conduct the same grade- PT;‘TFEUHAL i
specific language and mathematics tests ASSESSMENTS | |
for Grades 1to 6 and for

Grade 9.

The language tests

cover the learner' s home
language and his/her first
additional language which,
for most South African
learners, is English.

As in 2009, all learners in
these grades in all schocls
write the national tests at the
end of each school year.

Teachers mark the AMNA L
tests in accordance with -
instructions provided by
the department.

Officials in the provincial departments moderate the marking in
selectad grades and schools. This ensures that similar standards are
upheld across all schools where the universal ANA is written.

E@ ‘Action Plan to 2014 - Towards the Realisation of Schooling 2025: Popular version



Verification ANA

Verification ANA is run directly by the DBE. The DBE takes a3 sample
of schools to check the results of the universal ANA. Learners in
Grades 3, 6 and 9 write the same grade-specific tests. Their tests

are administered by field-workers who are employed by the national
department. The field-workers leave schools with the test scripts and
deliver them to a national marking centre.

The field-workers also collect background information from schools
through guestionnairas filled in by teachers, school principals, learners
and their parants.

Verification AMA also invelves the anonymous testing of teachers
in approximately 200 schools during some, but not all, years.

The purpose of this testing is largely to establish in which subject
knowledge areas teachers need support through in-service training.

ANA results

Farents receive their
child's AMNA results
together with cther
results in the learner’s

annual report card at acress the Country
the end of the year.

The DBE produces a

report that informs everyonea

whether the naticnal and

provincial results are improving,

and which indicate how accurate

the rezults obtained from the
universal AMA are. The national
report also explains what the

national, provincial and district
targets are (currently there are not
targets for every school). The naticnal
report keeps us informed about how well we are succeeding in
reaching our goals.

Action Plan to 2014 - Towards the Realisation of Schooling 2025: Popular version @



From 2013, the 5chool Governing Body will receive a report from the
district ocffice at the beginning of each year. This report, the district-
wide AMA report, will allow the school to compare its ANA results

to those of other schools in the district. It will also indicate what the
results are for schools in different guintiles in the district — in other
wiards, schools where mare or less the same economic conditions
exist amongst the school's learners.

Parents serving on the S5chool Governing Body will be asked to share
the district-wide AMA report at 3 meeting with other parents at the
school, and to discuss ways in which parents and the school can work
together to improve results, while also recognising achievements.

By 2013, all the district-wide ANA repaorts from across the country will
be available on the intarnet.

Avoiding competition between schools

The district-wide AMNA reports do NOT contain league tables or a list
of every schoaol in the district and its average scores. Each school will
kncw its own average scores and will be able to compare these o
the average of the district, of each quintile, etc. However, in a system
such as AMA, where schools themselves do the marking, research
has indicated that, if the system becomes too competitive, this
encourages cheating when tests are

marked. The main objective /fA \\

of ANA is not to make public ~ / THE ANA TEST RESUL

the ‘winners' and ‘losers’, “TELL US HOW WELL LEARNERS

but rather to AND SCHOOLS ARE DOING
provide schaols [N ACHIEVING QUALITY
and parents with LEARNING AND TEACHING
3 better idea of

how well they
are doing in
comparison to
the schools in
their area and
schools across
the country.

u%_:- @ Action Plan to 2014 - Towards the Realisation of Schooling 2025: Popular version
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Do independent schools participate in ANA?

Eventually, all independent schools will participate in AMA. This will
provide a picture of the quality of learning in these schools. We
will also be able to compare public and independent schools. The
inclusiocn of independent schools in ANA will take place in phases.

Planned ANA milestones

2011 ===+ \erification ANA is implemented for the first time.

The first national report, based on both universal ANA
and verification ANA informaticn, is published.

An independent evaluation of ANA activities since
2008 is finalised and published.

All Grade 9 learners begin participating in universal
ANA,

The AMA item bank of test items is placed on the
naticnal departrent’s website.

Mationally standardised district-wide ANA reports for
all 81 districts, covering the 2011 school year, are
published on the national department’s website.

Publicly funded independent schools are included in
ANA,

Teacher testing is started in a national sample of 200
verification ANA schools.

=== Allindependent schools participate in AMA.




How is ANA expected to make a difference?

ANA is expected to improve learning in four key ways:
= Exposing teachers to best practices in assessment.

AMA exposes all teachers across the country to ; Im%mhﬂlﬂ;

. . . - a
what national Ex.pe-r.ts consider bast practice in - poattion to knour hour el -
assessments. This gives all teachers a thery perform in all the
clearer idea of how to proceed when of the curnicufurm

that thay offer

they develop their own assessments
at critical points in the school year,

= Targeting interventions in the
schools that need them
most. AMA gives districts /r’
a standard source of
information to establish
which schools are most
urgently in need of support and
what kinds of teacher develocpment programmes are most needed.
Poor AMA results can also alert districts to, for example, the fact that
critical teaching posts may have been left unfilled or the school may
nct have received its full funding allocation.

-

= Giving schools the opportunity to pride themselves on their
own improvement. ANA makes it possible for primary schools
to do what secondary schools with Grade 12 have been able to
do for many years: take pride in knowing that efforts to improve
teaching and learning in the school have paid off. It is important that
schools should know how well they perform in all the phases of the
curriculum that they offer. Morecver, if districts know which schools
are successful, it becomes easier to identify model schools in the
district, which can be used to guide practices in other schools in the
district.

= Giving parents better information on the education of their
children. Parants invest much effcrt and money in ensuring that
their children attend school regularly and are given support in the
home. Parents have a right 1o know how well the schools they
send their children to perform. Obviously, ANA cannot 21l parents
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everything they need to know about a school, but it provides critical
information about two vital areas: results in languages and results in
mathematics. It is widely recognised that, if schools fail to provide a
gocd education in these two areas, then the overall education of the
child is compromised. The intention is for ANA to assist parents in
supporting their children. If the results of individual children are poaor,
then maore encouragement from the home could help. If the average
result in the school is below what it should be, then AMA provides

a good basis for parents to ask the school guestions about what is
wrong, and to become involved in putting together a plan for the
school that will improve the situation.

ANA PROVIDES
A GOOD BASIS FOR
PARENTS TO ASK

THE SCHOOL QUESTIONS

ABOLT THER CHILDREN'S

EPUC ATIONAL

PERFORMANCE.



The goals of Action Plan to 2014
The Action Plan has 27 goals.

Goals 1 to 13 deal with the OUTPUTS (or RESULTS) we want to
achieve in relation to learning and enrolments.

| Goall===+ Increase the number of leamers in Grade 3 who, by the |
end of the year, have mastered the minimum language
| and numeracy competencies for Grade 3.

Goal2 === Increase the number of leamers in Grade & who, by
the end of the year, have mastered the minimum ‘
language and mathematics competencies for Grade 6.

Goal3--=+ Increase the number of leamers in Grade 9 who, by |
the end of the year, have mastered the minimum
language and mathematics competencies for Grade 9. |




= — — —

Goald ===<  [ncrease the number of Grade 12 learmers who
become eligible for a Bachelor's programme at a
university.

Goal5 = ==«p  Increase the number of Grade 12 leamers who pass
rmathematics.

GoalG === Increase the number of Grade 12 learmners who pass

physical science.

Goal7 = ==«p  Improve the average performance of Grade 6
l2arners in languages.

Goal8---- Improve the average performance of Grade 6
l2arners in mathematics.

Goal9 ===+  Improve the average performance of Grade 8
l2arners in mathematics.

Goall0 ==<p  Ensure that all children remain effectively enrolled
in schoocl at least up to the year in which they turn
15

" Goal 11 ==4  |mprove the access of children to quality Early
Childhood Development (ECD) below Grade 1.

Goall2 - - Improve the grade promotion of learners through
the Grades 1 to 9 phases of schogl.

Goall3 = =<  Improve the access of the youth to Further
Education and Training (FET) beyond Grade S.




- == e — -

Goals 14 to 27 deal with HOW we plan to achieve our 13

output goals.

Goall4 = == 4

Goall5 = ==

"Goal16 ===

Goall7 ===

Goall8 ===
._h.

Goall9 ===
G0al20 = = =

I *Goal2l --=-

Goal22 ===

Attract a new group of young, motivated and
appropriately trained teachers intc the teaching
profession each year.

Ensure that the availability and utilisation of
teachers are such that excessively large classes can
be avoided.

Improve the professionalism, teaching skills,
subject knowledge and computer literacy of
teachers throughout their entire career.

atrive for a teacher waork-force that is healthy and
enjoys a sense of job satisfaction.

Ensure that learners cover all the topics and skills
areas that they should cover within their current
school year.

Ensure that every learmer has access to the
minimum set of textbocks and workbooks required
in accordance with naticnal policy.

Increase learner access to a wide range of media,
including computers, which enrich their education.

Ensure that the basic annual management
processes take place across all schools in the
country in a way that contributes towards a
functional school environment.

Improve parent and community participaticn

in the governance of schools, partially by
improving access to important information via the
e-Education strateqgy.

.




Goal23 — - Ensure that all schools are fundad at least at the
minimum per leamer levels determined nationally
and that funds are utilised transparently and
effectively.

Goal24 = =<  Ensure that the physical infrastructure and
environment of evary school inspire leamers to
want to come to school to learn, and teachers to
teach. |

Goal25 === Use schools as vehicles for promoting learner |
access to a range of public services in areas
such as health, poverty alleviation, psycho-social
SUpport, sport and culture,

Goal26 = =<  Increase the number of schools that effectively :
implement an inclusive education policy and have |
access to centres that offer specialist services. L

" Goal 27--§ Improve the freguency and guality of the
monitcerng and support servicas provided by
district offices to schools, partially through better
use of e-Education.

The five priority goals for the period up to 2014
are goals 11, 16, 19, 21 and 27. The priority goals
are marked with a star {#] in the list above. These
pricrity goals reflect the emphasis in the Minister's
Delivery Agreement and the pricrities in the basic
education sector.




The output goals 1 to 13

Goals 1to 13 deal with the OUTPUTS that we want to see. Goals
14 to 27, on the other hand, deal with the things we must do to
achieve the desired cutputs.

Output Goals 1 to 6 focus on getting learners to meet the
minimum standards in specific subjects. These goals are thus
largely focussed on addressing improverments at the lower end
of the performance spectrum. Geals 1, 2 and 3 focus on literacy,
numeracy and mathematics. Goals 4, 5 and & concentrate on the
success of Grade 12 learners in mathematics and science, as well
as their admission to tertiary education institutions.

Output Goals 7 to 9 focus on the average performance

of learners in key subjects. These goals therefore focus on
iImproving performance across the entire performance spectrum.
If any learner performs better, then the overall average rises.
Every school and every learner therefore has a role to play in
terms of Goals 7to 9.

Output Goals 10 to 13 de=al with the attainment of, or attendance
In, specific levels of the schooling system, with no reference to
subject. These goals are therefore strongly focussed on access to
education.

o
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Find out more about all 27 Goals

In the pages that follow you will find out more about each of the 13
output goals, and Goals 14 to 27. This last group of goals (14 to 27)
describe the action that needs to be taken so that Goals 1 to 13 can be
achieved.

For each goal, there is a description of the problemns we face; what

government is doing in response to the problems; what you should
do to assist the plan; and what we Can expect to see as the situation
Improves, moving us towards realising the goals.




Goals 1 to 9 deal with learner performance.

Goal 1;

Increase the number of learners in Grade 3
who, by the end of the year, have mastered
the minimum language and numeracy
competencies for Grade 3.

What is the problem?

For many years in Scuth Africa, there has been much focus on how
l=arners do in the Grade 12 exams. In more recent years there has
been a growing focus on how well learmers do in the lower grades.
This happened partially because we now know that, if we want to
improve the Grade 12 results in future, we need to improve results in
all grades. Education experts agree that if a child does not learn the
basics in Grades 1to 3 such a child will experience difficulties in all
the other grades. Tests of learmners in Grade 3 have shown that results
are unacceptably low, espacially for learners in the pocrest parts of
the country. For example, the Systemic Evaluation tests have shown
that fewer than 50% of all Grade 3 learners pass their language and
NUMEracy tests.

What is government doing?

In 2008, government launched Foundations for Learning, which
involves getting more materials to primary school learners and making
it clearer to teachers how they should teach the curriculum.
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In 2011, government introduced the national workbooks initiative,
which addresses the guality of leaming materials in schoocls. This initiative
provides high quality activity books for learners from Grades 112 9. The
workbooks are used by Grades 1 o 3 for iteracy and numeracy, and by
Grades 4 to @ for mathematics and language.

The Curriculum Assessment Policy Statement (CAPS), produced by

the Department of Basic Education, has streamilined the guidelines for
teaching and learning across the school system. The document outlines
the curriculum for each subject and grade, and defines the expectad
outcomes and assessment practices.

Government introduced the Annual National Assessments (ANA), which
are standardised national assessments in literacy and numeracy for Grades
1to 3, and for languages and mathematics from Grades 4 to 6, and Grade
9, These assessments comprise guestion papers and marking mermoranda
(exemplars) that are supplied by the national department, while the
schools manage the running of the tests, the marking, and intermal
rmaoderation.

What should you be doing to support learning?

If you are a parent, there are a number of things you could do to be a part
of your child's developmeant in the areas of literacy and numeracy.

If children play counting games, pretend to run banks where they borrow
and lend home-made money, add up numbers they
see on number plates and count aloud every

day — then their numeracy skills will
develop. Read to your child every
day and then listen to your
child reading aloud.




Cnce or twice a week, take your child to the library. Regularly play
alphabet and word-recocgnition games, as well as spelling games like
hangman.

It is important that you rmake sure each day that your child attends
school and does his/her homework.

If your child is in Grade 3 and he/she is not yet able to read at a basic
level, then you urgently need to help your child. |t is alsc important
that you talk to your child's teacher, so that you can better understand
how best to support your child in acquiring basic literacy and
numeracy skills.

Yoou should also make sure that you know how well your school is
deoing in ANA compared to other schools in your area. The problem
may be that all, or most, of the learners in your school are doing
poorly. It may not just be your child’s problem. If this is happening,
then it is important that all parents, teachers and the school principal
meet to discuss what the problem is and to make a plan to improve
the situation.

How will we know when things are improving?

At any time during the school year, you can open your child's books
to assess whether there is a sufficient amount of class work, and you
can see if there have been improverments in the child's literacy and

MAMA,
HERE'S MY
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THE TEACHER 15
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CHILD'S WORK,
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numeracy levals. You can lcok at your child's workbooks, see if the
exercises were completed and whether the teacher has marked your
child's school work.

A learner's report card is very informative, as it provides comments
and a rating scale. This rating scale indicates how your child is
performing during each term.

Below is an example of a rating code from a learner’s school report:

At the end of the year, the education departmeants
assess your school's ANA
results. These results

tell us how C.|'D5E I_ EA R N E R‘S
s sl SCHOOL REPORT

achieving Grade

% language and
numeracy targets
in relation to other

RATING DESCRIPTION OF PERCENTAGE

CODE COMPETENCE

schools. Learners 7 Outstanding 80 - 100
can also share their  achievement |
6 Meritorious 70 -79

experiences of writing

for the tests. This is vital  achievement

foedback. 5 Substantial 60 - 69
| achlevement _

If wour child and your 4 Adequate 50 — 59
school are doing well in achievement

the ANA tests, you can rest -] 'Moderate 40 = 49
assured that your child's achievement

education is on track. 2 ' Elementary 'Zp - 39
Your school can find out

achlevement
how best to support other 1 [ Not achieved ' 0 - 29
schools in the area. In this i '

way, we can all remain
committed to working

together to improve results

in all schools in South Africa

=0 that, as a nation, we realise our
vision for Schooling 2025,
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Goals 1 to 9 deal with learner performance.

Goal 2:

Increase the number of learners in Grade 6
who, by the end of the year, have mastered
the minimum language and mathematics
competencies for Grade 6.

What is the problem?

In Grade & there are too many learners who do not learn the basic things
that they should be learning. For example, both the Systemic Evaluaticn
in 2004, and the Southern and Eastern Africa Consortium for Monitoring
Educational Quality (SACMEQ) programme in 2007, indicate that fewer
than one in four Grade 6 learners had passed the minimum standards in
mathematics.

What is government doing?

As with Grade 3, Grade 6 is also covered by government’s Foundations
for Learning programme and AMNA. It is important to remember that Grade
6 is the last grade of the three-year Intermediate Phase in the school
curriculum, and that there are important things that every learner should
have learnt by this stage in his/her education.

What should you be doing?

As a parent you should support your child during homewaork time. The
volume of homework increases dramatically from Grade 4 onwards.

You can help your child in Grades 4, 5 or & to see mathematics in everyday
situations — for example, making estimations, counting change at the shop,
and carrying out mental calculations. Cook with your child, focusing on
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measurements, temperature and mass. Ensure that there is a calendar and a
working clock in the house. You can also practise multiplication tables and word
sums with your child every week.

You can develop your child's language and literacy skills in Grades 4, 5 and
& by lisktening to them read. Be a role-model by reading books yourself. You
Can use a newspaper as a starting point for a discussion. If possible, visit the
library every two weeks and let your child select bocks of his/her choice by
showing him/her the different sections of the library. Listen to your child's
speeches before he/she presents them at school and regularly test your
child’s spelling, helping him/her to put new words into sentences. Keep a
dictionary close at hand.

How will we know when things are improving?

As parents, you have access to your children’s workbocoks and exercise
books. You can ask yourself guestions like: does my child even have 3
book? Has he/she been given exercises to do? Have these exercises been
completed? Thoroughly marked? Re-done? Improved upon?

Parants also receive report cards and feedback from teachers, which should
give you a clear idea of your children’s progress. The report cards contain the
seven-point rating scale that shows how your children are performing (see
Goal 1 on page 39 for an exampla).

The AMNA results tell us how close your child is to achieving the Grade &
language and mathematics targets in relation to other leamers and other
schools in the district. If your child and school are doing well in the ANA
tests, you can rest assured that your child’'s education is progressing well.
If this Is not the case, then there is cause for
concern and a collective effort will be
needed to seek ways of improving
thequality of teaching and
learning at your schocl, as well
as support for learning in
learners’ homes.

Ay
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Goals 1 to 9 deal with learner performance.

Goal 3:

Increase the number of learners in Grade 9
who, by the end of the year, have mastered
the minimum language and mathematics
competencies for Grade 9.

What is the problem?

For Grade 9, standardised testing across schocls began in 2002, when
Common Tasks for Assessment (CTAs) were introduced. In the CTAs

all Grade S leamers went through the same assessments, which were
marked by teachers and moderated by school principals. The results
fram these CTAs showed that there was much rcom for improvement.
The CTAs for Grade 9 are to be replaced by the ANA tests. The Grade 9
ANA began in 2012, and will provide a better picture of Grade S learning
going forward.

What is government doing?

Grades 7, 8 and 9 make up the Senior Phase of the General Education
and Training (GET) curriculum. To improve performance in Grades 7, 8
and 9, government will pay particular attention to improving support to
teachers, so that they are able to teach the curricula set for their specific
subjects with greater expertise and confidence.

What should you be doing?

Your support is extremnely important if your child is to improve his/her
results. Respect the space your child uses for studying, ensuring there is
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sufficient light and low noise levels in the home. It is important to limit
the time your child spends watching television, liskening to music, and
playing games on computers and celiphones. Paraents should also limit
socialising during the wesk, especially during exam time. Help your
child to compile a self-study timetable for weekdays and weekends.
Ensure that your child is sleeping well, eating healthy food, exercising
and socialising with friends who have a good influence on him/her.

It is very important that you communicate with your children about
problems such as alcohol and drug abuss, and the consequences of
unprotected sex and teenage pregnancy. Their future depends on them
making sensible choices during their teenage years.

How will we know when things are improving?

In Grade 9, ANA will be used to measure progress in learnar results. This
will allow parents, educators and administrators to see how the children
are perfocrming in standardised tests in relation to other schools.

Parents should assass their child’s leaming during the term and at the
end of the year. A learner's report card is very informative, as it shows
his/her progress in all subjects for each term. An increase in percentage
deserves to be celebrated; a decrease in marks is cause for concern.
You will need to find out what the difficulties are, and what suppaort is
required. Take time to talk to your child about what he/she is learning at
school and together you can look through hisfher workbooks, exercise
books and files. Make time each year to meet with each of

your child’s subject teachers to discuss your
child’s progress. .




Goals 1 to 9 deal with learner performance.

Goal 4:

Increase the number of Grade 12 learners
who become eligible for a Bachelor's
programme at a university.

What is the problem?

Presently, approximately one in eight youths in South Africa receives

a Grade 12 pass that is good enough to allow him/her to enter a
Bachelor's degree programme at a university. This means that only
one in eight learners are able to study to become a medical dectar, an
engineer, a chartered accountant or a teacher, for example. This figure
I not encugh and poor results in school and, more especially in
Grade 12, explain why South Africa is presently suffering a shortage

of people in these and cther professicns. Government's aim is to
increase the number of youths who are able to enter a Bachelor's

programme at a university to one in five by 2014, and cne in three by
2025.

What is government doing?

Government will step up its efforts to support learmers and their
teachers in the difficult Grade 12 year through the distribution of study
guides and examples of exam questions. This is largely done through
newspapers, and materials sent directly to schools. Guidance to
Grade 12 learners via radic and television is also available.

A stupy TIMES

=] =

1
5 .

o

"

L]
Uy FefE

giooE

/ Q{!-’I} ]

T .

.@
E
L

| . -
Action Plan to 2014 - Towards the Realisation of Schooling 2025: Popular version



Government also provides support to Grades 10 and 11 leamers, s0
that they can be properly prepared when they reach Grade 12. Making
sura that every learner in Grades 10, 11 and 12 has the textbooks and
matarials that are required is essential.

What should you be doing?

As mentioned in the Code for Quality Educaticn, parents and the
families of learnars have a special role to play in motivating

Grade 12 learnars. We need to make sure that they have sufficient
time, a space to study, silence and adeguate lighting. Time
management is vital; therefore your child should make a self-study
timetable and you should help him/her to keep to the schedule.
Grades 10, 11 and 12 are academically demanding years, and learners
also have to find a healthy balance with their other activities. Senior
l2arners also provide academic support to each other by participating
in study groups and discussions. Parents should be supportive of
collaborative learning.

How will we know when things are improving?

Grade 12 exam results are published in the newspapers, and the
Cepartrment of Basic Education releases a detailed report on the
Grade 12 results each year. Districts will also be producing a district-
wide Grade 12 exam report and members of the 5chool Governing
Body will be able to see how well the school is performing in
compariscen to other schools in the district, the province and the
country. The school Govemning Body should keep

the school community informead about

its school's progress by sharing @

the results of the report at a [ -

parants meeting.




Goals 1 to 9 deal with learner performance.

Goal 5:

Increase the number of Grade 12 learners
who pass mathematics.

Goal 6:

Increase the number of Grade 12 learners
who pass physical science.

What is the problem?

Mathematics and physical science are particularly difficult subjects,
not just in South Africa but around the world. In South Africa,
approximately one in seven learners leave school with a Grade 12 pass
in mathematics. The number is a bit lower for physical science.

The lack of Grade 12 leamers achieving well in these subjects has
important implications for the professional options open to these
youngsters, and for our country as a whole. It has caused a shortage
of people who are able to study for professions such as medicine,
financial management and engineering. It also limits South Africa’s
capacity to come up with new technological innowvations that can
improve the globsl competitiveness of the country. Governmeant's aim
5 to increase the numbers of learners achieving in each subject to
approximately one in five by 2014, and one in three by 2025,




What is government doing?

Government has been paying special attention to improving
rmathematics and physical science results in Grades 10, 11 and 12.

An important government programme, called Dinaledi, was started

in 2001. In 2007, this programme was expanded so that it coverad
almost 500 schools. Recent evaluations by experts found that the
additional training and rescurces going to Dinaledi schools has made
a difference to Grade 12 results, especially in schools in poorer areas.
The challenge now is to build cn the Dinaledi approach and to include
mare schools in the procgramme.

What should you be doing?

Passing mathematics and physical science in Grade 12 involves
practising certain things again and again. It is important that parents
assist learmners to develop the discipline for time-on-task that is needead
to improve a learner's marks.

How will we know when things are improving?

The new district-wide examination reports to schools will help schocl
governing bodies to establish how well they are doing in Grade 12
mathernatics and physical science, compared to similar schools.
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Goals 1 to 9 deal with learner performance.

Goal 7:

Improve the average performance
of Grade 6 learners in languages.

Goal 8:

Improve the average performance
of Grade 6 learners in mathematics.

Goal 9:

Improve the average performance
of Grade 8 learners in mathematics.

What is the problem?

While Geals 1 to 6 focus on getting learners to meet the minimum
standards, Geals 7, 8 and 9 focus on improving excellence.
Intermnational tests in which South Africa participates indicate that
the top 10% of learners in South Africa do worse than the top 10%
of learners in other developing countries, such as Kenya and Chile.
We need to improve results at the top end so that South Africa can
produce more world-class scientists, designers, analysts, etc.

What is government doing?

Governmeant has been encouraging excellence through the




recognition of cutstanding leamers and schools in public ceremaonies.
One area where government needs to do mare work is to provide
exceptional learners with greater access to focus schools. Focus
schools, which have been established in a few provinces, are

schools that pay special attention to specific subjects, such as art or
mathematics, so that learners who do very well in these subjects can
spend more time on them and be taught by teachers with additicnal
training and skills in these subjects.

What should you be doing?

It is important for parents and teachers to recognise who is performing
exceptionally well, cr who has the potential to do so, and then to
make sure that these learners are given the right support to further
develop their areas of strength. This cculd be through placerment in a
focus school, but this is not the only option.

How will we know when things are improving?

There are two important international testing programmmes that South
Africa is involved in that will help us to establish how successful we
are at achieving the above three goals. SACMEQ, or the Scuthern and
Eastern Africa Consortium for Monitcring Educational Quality, invalves
the testing of Grade 6 learnars in 15 African countries in languages
{mostly English) and mathematics. There is also the TIMS5 assessment,
or Trends in International Mathematics and 5cience Study, which tests
Grades 4 and 8 learners in mathematics and science.




Goals 10, 12 and 13 deal with learner access,

enrolment and promotion.

Goal 10:

Ensure that all children remain effectively
enrolled in school at least up to the year in
which they turn 15.

What is the problem?

The Scuth African Schocls Act states that all children should complete
Grade 9 cr attend schocl up to the end of the year in which they turn
15. We have been fairly successful in realising this. By 2009, only about
£.5% of children, aged between 7 and 15 years, were not in school.
Yet, this 2.5% represents approximately 200 000 children who are

not receiving a formal educaticn. There are many reascns why these
children are not in school. 5ome children live very far away from a
school. Others are children who need special education and are told
that the local school cannot offer themn this. Mearly all those children
who are not in school are from poor homes — sometimes with no
adults living in the home.

What is government doing?

Government has taken a number of steps to ensure that all children
aged 7 to 15 years are in school. One of the reasons why no-fee
schools were introduced was to make it easier for poor parents to
send their children to school. Government will continue to increase
the number of no-fee schools, and work hard to ensure that no-fee
schools offer quality schooling comparable to fee-paying schools.




In addition, the number of schools offering learners lunches increased
— partly to encourage children from poorer homes to come to school.
Government introduced full service schools in some districts which,
together with existing special schools, make it easier for learners o
get access to special needs education. Ancther recent improvemeant
Is the Leamer Unit Record Information Tracking System (LURITS).

This system, which covers just over 50% of all schocls at present, is a
computerised systermn containing the name plus a special school 1D
number for every learner. This system is designed to make it easier
for the authorities to know when a child leaves the schooling system
before hefshe turns 15 and to follow up on this.

What should you be doing?

Parents and cocrmmunities have a vital rele to play in ensuring that all
young children attend school. You must ensure that your own children
are enrclled at a school and attend school regularly. If you know of
children who are not attending school, you should report this to the
nearest education district office. Each district has a duty to make

sure that all children are in school — even in the case of children with
special needs. Register your child every year an time,

How will we know when things are improving?

statistics South Africa visits homes across South Africa every year as
part of the General Household Survey. The information that Statistics
South Africa collects allows us to see how close we are to the target
of 100% enrolment of children aged 7 to 15, The 2011 Census will also
assist us in finding out just how close we are to our target.




Goal 11 deals with access to ECD.

Goal 11;

Improve the access of children to quality
Early Childhood Development (ECD) below
Grade 1.

- Goal 11 Is one of five priority goals identified In the Minister
of Basic Education’s Delivery Agreement for the period up
to 2014.

What is the problem?

studies from arcund the world, including South Africa, indicate that
schooling below Grade 1 makes it easier for a child to leam at primary
schoocl. Yet not all South African children have the opportunity to
attend pre-primary classes. The situation has improved, however, in
recent years. Between 2003 and 2008, the percentage of Grade 1
l=arners who had received some pre-primary schooling increased
from 60% to BOX. Government’s target is that all children who bagin
Grade 1 in 2013 would have completed Grade R during 2014,

What is government doing?

spending on pre-primary schocling by government has increased
more than spending in any other area of education. By 2011, spending
on Early Childhcod Development (ECD) will be four times what it was
in 2006.




Much of the additional money was transferred to public schools, 5o
that schools themselves can employ Grade R teachers and pay for
ECD materials. Some provincial departments also employed

Grade R teachers in public schools. Currently, government is focussing
on ensuring that all Grade R teachers have the minimum gualificaticns
reguired. It is important that Grade R teaching and learning in public
schools should be of a high guality.

What should you be doing?

It has not been possible for government o introduce Grade R in

all public primary schools immediately. The provincial departments
compiled a timetable for the introduction of Grade R in public schools,
which pricaritises schools in poorer areas. As a parent, you can chack
this timetable and find out when Grade R will be introduced in your
local school Grade R is not compulsory yet, but you should try o
enrcl your child in Grade R as this makes it easier for your child to
l2arn in subseguent grades.

How will we know when things are improving?

The General Household Survey carried out by Statistics South Africa
will help us to establish whether we have reached cur target of 100%
enrclment in Grade R by 2014. Government will alsc ensure that more
studies are done to find out whether more Grade R tuition in South
Africa is resulting in better learning in subsequent grades.




Goals 10, 12 and 13 deal with learner access,

enrolment and promotion.

Goal 12:

Improve the grade promotion of learners
through the Grades 1 to 9 phases of
school.

What is the problem?

Fewer learners have been repeating grades in public schools over the
years. However, the numbers are still high. In 2009, 9% of all enrolled
l=arners were repeating their grade. Repetition is highest in

Grades 1, 10 and 11. The problem with grade repetition is that learners
who repeat grades can become discocuraged and leave school at an
early age. When children repeat grades, the class sizes are enlarged
and it alsc results in ocver-aged learners in a class. Too many over-aged
learmers in a class results in discipline and social issues. We also need
bo avoid a situation where schools attermpt to influence the resulis
when national assessments are written (in Grades 3, 6, 9 and 12), by
keeping learners back unnecassarily in the earlier grades.

What is government doing?

Governmeant does not think that grade repetition should be prohibited.
There are cases where grade repetition is in the best interast of
a learner. However, learners may repeat only cne year per phase
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(Foundation Phase: Grades R to 3, Intermediate Phase: Grades 4 to 6,
senior Phase: Grades 7 to 9; and FET Phase: Grades 10 to 12). The best
way to reduce grade repetition is to improve teaching so that more
l2arners leam what they should be leaming in each grade. District
offices will be checking that schools do not use grade repetition to
make their school's results appear to be better than is actually the
Case.

What should you be doing?

By supporting your child at school and with his/her homework, you
can improve learning and reduce the chances that your child will
repeat a grade. If you believe that the teachers in your school are
requesting learmers to repeat unnecessarily in order to influence the
school's results, you should bring this to the attention of the principal
and the 5chool Governing Body. If this does not help, you should
report the problemn to the complaints officer in the district. You can
refer to the explanation of the complaints procedure on pages 94-95
of this book.

How will we know when things are improving?

In 2009, the General Househcld Survey carried out by Statistics South
Africa started measuring grade repetiticn in schools. This information
will be used, together with information gathered from schools through
the Annual Survey of Schools, to see how successful we are at
reducing grade repetiticn. The ultimate aim of

Scheoling 2025 is that only 5% of leamers
should be repeating their grade

by 2025.




Goals 10, 12 and 13 deal with learner access,

enrolment and promotion.

Goal 13:

Improve the access of the youth to Further
Education and Training (FET) beyond Grade 9.

What is the problem?

Presently approximately 40% of South Africa’s youth cbtain a Maticnal
senior Certificate [N3C) from a schocl, and only about 1% obtain some
other post-Grade S certificate. This means that more than 50% of South
Africa’s youth are left without a qualification beyond Grade 9, making

it difficult for these learners to obtain a job, enrol at a university or feel
that they benefitted from their schooling. Getting more youths to obtain
qualifications that serve their needs at the Further Educaticn and Training
(FET) level {the level after Grade 9) is a key challenge if we are to address
unemployment and disillusionment among the youth. Enrclments
beyond Grade 9 are fairly gocod by international standards. Approximately
73% of learners reach Grade 10, some 65% reach Grade 11 and 50% reach
Grade 12. The challenge is getting more learners to cbtain their N5C or
graduate from FET colleges.

What is government doing?

FET is the responsibility of both the Department of Basic Education (that
deals with Grades 10 to 12 in schools) and the Department of Higher
Education and Training (that deals with FET colleges). Opportunities for
youths in FET colleges have increasad recently, with the introduction

of the National Senicr Certificate (Vocational) (NSCV)) qualifications.
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Government alsc increased funding for these colleges. One area that
must b2 improved upon is Life Crientation in secondary schools,

which guides learmers about their opticns at school, at FET colleges

and beyond. It is impeortant for teachers and learners in secondary
schools to meet pecple from FET colleges, as well as from companies
and organisations that employ FET college graduates. Government s
currently working togethar with employers, unicns and higher education
institutions on a new plan to address the challenges of students keaving
school and their options thereafter. This new plan will influence the
shape of the Action Plan to 2014 and Schooling 2025.

What should you be doing?

Parents and learners should make use of the available information o
help them in making decisions on subject choices and combinations.
These decisions should be based on preference, ability, options available
at FET colleges, and what the required grade and age are to move

from a school to a college. Government is committed to making clear
information available on these matters.

How will we know when things are improving?

Besides monitoring the education attainment levels of youths in both
schools and FET colleges, we must also meniter how employers and
higher instituticns respond to the different gualifications. We know we
will have truly succeeded when universities express satisfaction with the
readiness of schocl leavers, and employers

are satisfied with the training of school *{\
and collage leavers. S
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Achieving our desired OUTPUTS
through goals 14 to 27

Goals 1to 6 focus on the percentage of leamers achieving
specific minimum levels in specific subjects. These goals are thus
largely focussed on addressing improverments at the lower end
of the performance spectrum.

Goals 7 to 9 deal with the average performance in key subjects,
These goals therefore focus on improving performance across
the whole performance spectrum. If any learmer performs better,
then the overall average rises. Every school and every learner
therefore has a role to play in terms of Goals 7 to 9.

Goals 10 to 13 deal with attainment of, or attendance in, specific
levels of the schooling system, with no reference to subject.
These geoals are thus strongly focussed on access to education.

We are committed to achieving output Geoals 1 to 13 presented
above. The task is a challenging one, and it is helpful to all of us
to be informed about how the schooling systerm works.

Goals 14 to 27 are presented below. These goals describe what
must take place for better quality schooling, as well as improved
enrolments to be achieved. In other words, Goals 14 to 27
support the output Goals 1 to 13,

The diagram on the next page helps us to understand how
different people and actions can contribute towards better
schooling.
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Goals 14, 16 and 17 deal with teacher development.

Goal 14:

Attract a new group of young, motivated
and appropriately trained teachers into the
teaching profession each year.

What is the problem?

For many years, the number of newly qualified teachers joining the
teaching profession has been tco low. Cn average, approximately

10 000 teachers leave the public service every year, but on average
anly 5 000 join the profession annually. The main reason why the total
number of teachers has not declined is that older pecple, gualified to
teach, have entered the public teaching force, largely from the private
sector. There are many reascns why there have not been encugh
young pecple joining the teaching profession in recent years. There
are many other job ocpportunities for young Scuth Africans as the
economy has grown. Another reasocn is that the schocling system
itself has not been producing encugh pecple who are ready to enter a
Bachelor's programme (for example a Bachelor of Education degree).
It is vital that sufficient newly gualified teachers enter public schools
every year if we are to avoid serious teacher shortages in future.

What is government doing?

The Funza Lushaka bursary scheme for those leaving school and
whC want to train as teachers was introduced in 2007 wo encourage
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young South Africans to train as teachers for public schools. Presently,
just over 9 00O students training as teachers are receiving Funza
Lushaka bursaries. Government has also improved the salaries of
teachers in recent years, partly so that the teaching profession can
become 3 more attractive career option. Between 2000 and 2008, the
purchasing power of the average teacher improved by approximately
40%. But apart from money, there are other things that influence
teacher satisfaction and it is important that attention is paid to these
{see Goal 17 on page 60).

What should you be doing?

If you are choosing a future carger, or know somecne who is, you
may want to consider teaching. The conditions for teachers have been
changing over the yaars, 50 what you have been told about teaching
may no longer be true. There are now mMaore options for t2achers — for
example, promotion options within the classroom for those who do
not wish to become school principals or managers.

How will we know when things are improving?

When the perscnnel records of government show that the number of
new graduates entering the public schooling systern each year eguals
the number of teachers who retire or leave the profession for other
reasons, then we will know that we are on the right track.




Goal 15 deals with post provisioning.

Goal 15:
Ensure that the availability and utilisation
of teachers are such that excessively large

classes can be avoided.

What is the problem?

Comparisons with class sizes and learner/teacher ratios in other
countries suggest that the situation is worse in South Africa than

it is in most other middle-income developing countries. Although
teaching posts are given to schools more or less in proportion to their
enrclments, class sizes vary across different schools. Approximately
half of South Africa’s public school learners sit in classes with more
than 40 leamears, and about 15% sit in classes with more than 50
l=arners. Very large classes make learning and teaching more difficult.
There are three main reascns why very large classes exist. One is that
it is difficult to attract teachers to certain areas, for instance remaote
rural areas, and so teaching posts remain unfilled. Ancther is that the
timetable and the use of each teacher’s time in some schools are
nct as good as they should be. Thirdly, many schools still suffer from
classroom space shortages.

)
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What is government doing?

In 2007, government passed a policy on additional pay for teachers

in remote rural areas. However, varicus reascns, including a lack of
funding, have made it difficult for this policy to function properly. In
the coming years, government will pay special attention to the proper
implementation of this policy. The policy on the allocation of teachers
to schools now makes it clearer to each school how teaching time
should be organised. District offices will carefully monitor whether
schools are timetabling correctly and will take action when it becomes
clear that poor planning in the school is resulting in over-sized classes.

What should you be doing?

Making sure there are enough teachers in a school with the right
qualifications, and that teaching time is effectively used, reguires
a good working relationship between the department, the schocl
principal and the School Governing Body. Parents generally, and
parents on the 5chool Governing Body in particular, can assist in
making sure that the right decisions are taken.

How will we know when things are improving?

When the Annual Survey of 5choocls shows that we no longer have
l2arners sitting in classes with more than &0 cr 50 ar 40 learners, then
we will know that we have succeeded in addressing this problem.
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Goals 14, 16 and 17 deal with teacher development.

Goal 16:

Improve the professionalism, teaching skills,
subject knowledge and computer literacy of
teachers throughout their entire career.

Goal 16 Is one of five priority goals Identified In the Minister
of Basic Education’s Dellvery Agreement for the period up
to 2014.

What is the problem?

Many of South Africa’s teachers did not receive all the training they
rneed. While over 90% of our public school teachers have maore than
three years training, cften this training was nct of a sufficiently high
quality. SACMEQ and a few other testing programmes have tested
not just learners, but also teachers, and found that teachears are often
lacking in subject knowladge. Government and the teacher unions
agree that this is a serious matter that requires urgent attenticn.

What is government doing?

This problern has been recognised for a long time, and there have been
many initiatives to provide teachers with in-service training. However,
we have noct trained encugh teachers and often the training has

not been of sufficiently high standard. An important step in the right
direction was the Teacher Development Summit in 2009, involving all
stakeholders. The recormnmendations from that summit were used to
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compile a new strategy for teacher development, which will make it
easier for large numbers of teachers to receive training. some of the
training they receive will be through distance education on the internet
Government's Teacher Laptop Initiative is another important project
aimed at improving computer literacy amongst teachers and school
principals. We know that many teachers develop excellent teaching
materials. As part of e-Education, the internet will be a way for teachers
to share these materials with each other.

What should you be doing?

If you are a teacher, then the actions you take as an individual, as

well as in collaboration with other teachers, are vital. Government

is committad to making more and better teacher training courses
available. However, we will only move forward if teachers show

a commitrment towards their own development. It is a teacher’s
responsibility to spend B0 hours a year on improving their skills. Above
all, it is important to strengthen the culture of reading and professional
debate amongst teachers. Teachers should alsc make a special effort
to improve their computer literacy and to use the intermet to access
information and interesting classroom materials.

How will we know when things are improving?

Government will continue to support research where t2achers’ subject
knowledge and teaching skills are assessed. The research will respect
the dignity of teachers. Results of individual teachers will not be
revaaled to anyone and will not be used in any way in the
management of individual t2achers. The aim

of the research is to get an
cwverall national picture of
the gaps in training.
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Goals 14, 16 and 17 deal with teacher development.

Goal 17:

Strive for a teacher work-force that
Is healthy and enjoys a sense of job

satisfaction.

What is the problem?

We will not achieve cur goals if teachers are not satisfied with their
Jobs or if they feel that society does not value the teaching profession.
Teaching is a challenging job and almost every teacher experiences
frustration of some kind. However, what we must avoid is a situation
where teachers feel that the education policies and the curriculum are
poorly designed or unfair. Teachers cannct decide on the educaticn
policies, but these policies must be sensitive to teachers’ experiences.
The challenge lies in making cur policies, and their implementaticon,
mcre teacher-centrad.

What is government doing?

As mentioned above, teachers’ pay has improved in recent years. In
2008, new options for the promotion for teachers were introduced. A
key challenge that government and teacher unions are working on is a
betber system to reward talented and motivated teachers. In 2008, the
rules for learner assessment weare simplified so that teachers would
need to do less paperwork and could focus more on teaching.
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This was in response to complaints from teachers themselves. Above
all, government is committed to listening more carefully to what
teachears nead. This will b2 done both through consultation with
teacher unicns and through the bettar use of surveys establishing
what teachers regard as the problemns and the solutions. Part of the
task is to look more closely at the health issues that teachers face,
including HIV and AIDS. As part of government's cverall strategy on
HIN and AIDS, we must be honest and open about these matters and
combat all forms of stigma and prejudice.

What should you be doing?

As a parent, you can make a difference by complimenting your

child’s teacher when you feel that the teacher is making a special
effort. schocl Governing Bodies should acknowledge cutstanding
performance among the teaching staff, keeping in mind that positive
feedback can be as effective as monetary rewards. Teachers and union
activists also have an important role to play in providing constructive
criticism on cur education policies and offering recommendaticns for
how they can be improved.

How will we know when things are improving?

surveys of teacher job satisfaction will be an impaortant tool for
government to establish what the challenges are and what progress is
being made.




Goal 18 deals with curriculum implementation.

Goal 18:

Ensure that learners cover all the topics and
skills areas that they should cover within

their current school year.

What is the problem?

Recent research indicates that too often teachers reach the end of the
year without completing the teaching programme. This causes major
problems for the teacher in the next grade, who then finds it difficult
to complete his/her programme for the year, and so the problem
continues through all grades. The problem is partially caused by
insufficient time being spent on teaching and leaming during the year.
Time is lost because teachers and learners arrive |ate or leave early.
Time is also lost during the school day when breaks are extended and
teachers leave classas unattended.

What is government doing?

A new system will be introduced to monitor schools and teachers.
It will check to see which teachers do not complete the leaming
programme for a given year and why not. This naw systerm will
involve at least one visit to each school by the district officer every
year. District officers will monitor how successful teachers were

in completing the previocus year's programme and whether cor not
teachers are on track with the current year's programme. Where
there are problems, the district office and the schoaol will have to




find sclutions. Furthermore, every two years, in some of the ANA
verification schools, ANA officers will spend time checking the
schools’ work programmeas and the learners’ workbooks, The ANA
officers will provide an cverview of the national situation. It is obviocusly
important that schools and teachers should not rush through the
years programme, nor pretend that things have been done when

they have not been completely taught. The new monitoring system
will have to check not only whether the year's prograrmme was
completed, but also how well it was done.

What should you be doing

All 5chool Governing Bodies should pay attention to whether
teachers’ leaming programmes for the year are being well taught and
completed as planned. If they are not, members of School Governing
Bodies should be aware of this, inform the parent body and assist the
school Management Team in finding solutions to the problems.

How will we know when things are improving?

As part of the new monitoring system, district offices will need to
subrmit reports on the situation in the schocls undear their jurisdiction.
This will assist the moenitoring of schools by both the provinces

and the national department. If these reports suggest that there are
reguirernents in the curriculum that have to change, those changes
must be made. Ultimately, all teachers in all schools must finish the
years teaching programmes that they are responsible for to the best
of their ability.
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Goals 19 and 20 deal with textbooks, workbooks

and other educational materials.

Goal 19:

Ensure that every learner has access to the
minimum set of textbooks and workbooks
required in accordance with national policy.

Goal 19 Is one of five priority goals Identified In the Minister
of Basic Education’s Dellvery Agreement for the period up to
2014.

What is the problem?

Although the situaticn has improved in recent years, there are still far too
many learners who do not have access to the textbooks, workbooks,
exercise books and stationery they need. We cannct expect proper
l=arming and teaching to take place where leamers do not have access to
these learning resources. Spending on materials, such as textbooks, has
increased in recent years. Information that Statistics South Africa collects
from parents indicates that the percentage of parents who complain
about a shortage of books for their children at school has decreased
fromn 16% in 2005 to 11% in 2008, The figure of 11%, however, is still too
high. In 2007, one in eight learners in Grade 3 did nct have their own
literacy and numeracy workbooks; and 4% of learners in Grade 6 did not
have any exercise books or workbooks.
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What is government doing?

There are many reasons why learners do not have the learning resources
that they need. For example, the department may not have delivered the
prescribed materials; or the school may not have received the necessary
funding from the department; or the school may not have used the
funding allocated by the department for learmer resources. Materials may
nct be available because they are not well looked after (so the following
years learners are unable to use them) or because the resources have
been stoclen. Government is working on all these problems. The naticnal
department will be announcing a policy that is clearer about what
l2arning resources each learner should have in each grade. These will be
known as the Minimum Schoolbag lists.

What should you be doing?

Parents can assist by making sure that where learners take books and
l2arning materials home, these resources are well locked after. The
covering of textbooks and workbooks with brown paper or plastic
sheeting also helps in protecting the books from wear and tear, At the
end of each school year, parants should ensure that their children have
retumed textbooks to the school, so that the resources can be used
again by cther leamers in the following year.

How will we know when things are improving?

There will be better monitoring and action to ensure that every child has
his or her Minimum Schoclbag for the appropriate grade. We will know
that we are delivering in this goal area when every child has access to
everything in the Minimum Schoolbag, from the first school

day of the year to the last throughout his/her

schooling.



An example of a Minimum Schoolbag for a
Grade 6 learner:

Six textbooks, one each for the six subjects: mathematics, natural
sciences, human and social sciences, general studies, and two
languages that are being studied.

Workbooks for the subjects indicated above.

Exercise boolis for the subjects indicated above,

A one-language dictionary (any language).

Stationery: Ruler, pens (five different colours), pencil, eraser, glue.

It is not the intention that everything should be carried in the learners
schoolbag at all times. Schools and parents should agree on how to
safely leave some materials at school or at home on some days to
ensure that the bag is not too heavy.

(66




The Workbooks

The naticnal departrnent has introduced Workbooks for Grades 1 - 5.
These provide organised work in the form of worksheets for every child
in mathematics and language. The aim of the workbook project is to
provide every child with two books of worksheets — one for numeracy/
mathematics and ane for literacy/language in the child’s language of
l2arning and teaching. Each book contains 128 worksheets (two pages
each) — one a day for four days of the week. In the third term, learners
will be provided with ancther twio books — one for mathematics and
one for language. Learnars will use the books to do written exercises in
language and mathematics.
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Goals 19 and 20 deal with textbooks, workbooks

and other educational materials.

Goal 20:

Increase learner access to a wide range of
media, including computers, which enrich
their education.

What is the problem?

Every learner must have access to a library of relevant books and
materials such as newspapers. Approximately 15 000 schools, or
more than half of all the schools in South Africa, have no libraries
or insufficient libraries. Itis also clear that children who do not have
access to computers during their schoeoling are disadvantaged.
Teachers are finding that they need to catch up with their learners’
ever-growing experience of using computers cutside of schocl
Statistics from 2007 indicated that 50% of leamers in Grade & had
used a computer out of school, but only 37% of leamers had usad a
computer in school

What is government doing?

As part of government's new plan to speed up iMprovemeants to
school buildings (see Goal 24 on page 82), media centres and libraries
will be built in schools. Government will also continue to promots
mini-libraries inside classrooms, which assist in giving learners access
to reading materials while schools equip their libraries.
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As part of the e-Education strategy, government will continue to
support the establishment of computer centres in schools. 5chools
cannct promote computer literacy among leamers if teachers are not
computer literate. Betkar computer literacy amongst teachers is a key
aim of government (see Goal 16 on page 58).

What should you be doing?

If you are working in the private sector, your company could consider
assisting schools in setting up libraries, media centres or computer
centres. Parents should make a regular effort to assist their children
to borrow books from their nearest public library. You can also
encourage reading as an everyday activity in the home - read, read
and read socme more! Make time to read together and to discuss the
books, newspapers and magazines you all enjoy reading. Increasingly,
cellphones allow users to access the intermet and e-mail. Teachers
and learners should be encouraged to use their mobile devices for
study purposes. Keep track of educational television programmes

and support your child to view them regularly and to do the learning
activities that are published in newspapers.

How will we know when things are improving?

As part of the Action Flan to 2014, government will monitor the
percentage of learners who have access to library books, media
centres and computers that are of an acceptable standard. The
number of teachers and leamers who are computer literate will alsc
be important measures of improvement.
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Goals 21 to 23 deal with school management and
governance.,

Goal 21:

Ensure that the basic annual management
processes take place across all schools

in the country in a way that contributes
towards a functional school environment.

- Goal 21 Is one of five priority goals identified in the Minister
of Basic Educatlon’s Dellvery Agreement for the period up
to 2014.

What is the problem?

A schocl whera learmers learn and where there is a sense of harmony
s often a school with an outstanding school principal. However, there
are also many principals who need support and training in crder o

do their jobs properly. To maintain good management and leadership,
the school needs a budget; a schocl development plan; correctly
completed learner and staff attendance rosters; schedules of learner
assessment scores; annual financial statements; and an annual report.
These factors on their cwn are not encugh, but if they are in place it
becomes much easier to create a functional school ervironment.




What is government doing?

Training and support are offered to most school principals on a regular
basis. For example, over S0% of principals say they receive support

in financial management on average cnce a year. The problem is

that cnly 40% of principals who receive this support find the training
adeqguate. Governmeant aims to improve training and support o
principals, so as to ensure that they can lead schoocls more effectively.
As more schools gain access to computers and the internat, a greatser
part of a school's administration will become computerised and levels
of efficiency can be expected to improve significantly.

What should you be doing?

school management is another area where schools and the private
sector could work more closely together. If you are in the private
sector, consider whether your company could crganise joint
management and leadership workshops for schocl principals in
your area. If you have specialised management skills, then you could
volunteer your support where and when needed.

How will we know when things are improving?

Districts will provide some of the informaticon we need to rate
the management and basic functicnality of schocls. The national
department will also monitor schools directly to check that
improvernants are taking place.




Goals 21 to 23 deal with school management and
governance.

Goal 22:

Improve parent and community
participation in the governance of schools,
partially by improving access to important
information via the e-Education strategy.

What is the problem?

Parent invclvement in school governance is fairly good, but can be
improved. A 2009 study found that two-thirds of parents had, at
some stage, voted for School Governing Body members. In 61% of
schools, parents are actively involved in deciding what the school
budget should entail. Invelving parents in school governance is a
bigger challenge in poorer areas. Parents in thesa areas find it difficult
to attend meetings and t0 understand schocl budgets, policies and
reports. Moreover, when parents are nct invelved in overseeing the
governance of a school, it reduces the sense of accountability to the
community among the school staff and, hence, a sense of purpose
and discipline within the school.

What is government doing?

Parents play a vital role in making sure that learners attend school
regularly and complete their homework. AMNA results will give parents
clearer information about their children’s schools.
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This should motivate parents to participate in discussions on
improving leaming. Around 77% of parents currently on School
Governing Bodies say they have received some training. This training
will now have to include training on how to understand ANA and
how to take decisions on improving learning. This training should also
focus on how e-Education helps parents to access information more
easily — particularly parents in poocrer communities.

What should you be doing?

Parents should make a concerted effort to understand this Action
Plan to 2014 and the vision for Schooling 2025, so that they have

a better idea of what to expect from government and schools and
how they, as parents, can contribute to the realisation of these goals.
If you are serving cn a school Governing Body, you can ensure that
the members receive the training that is available to assist them in
performing their functions competently. Parents should be informed
of the school's policies and regulations and, from time to time,
participate in the review of pclicy. Parents can also support the schocl
management by making a point of atkending all school meetings
when required.

How will we know when things are improving?

District offices and the national department will both monitor parent
participation in schools and the success of S5chool Governing Bodies,
and will provide reports. These reports will inform us
to what extent we are achieving this goal.
Infoermation provided by organisations

representing parents be included in tQ

these reports.
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Goals 21 to 23 deal with school management and
governance.

Goal 23:

Ensure that all schools are funded at
least at the minimum per learner levels
determined nationally and that funds are
utilised transparently and effectively.

What is the problem?

A 2009 study indicates that, although funding for schools had
increased in recent years, one third of schools were not receiving
their full allocation of government funding. Another problem is that
provincial departments’ contrels over school funding often cause
difficulties for schools. For example, when the provincial department
spends on behalf of a school, goods often arrive late. Furthermaore,
when money is transferred to schools, the provincial department’s
requirements on how the money should be spent may be impractical
fior the school to comply with.

What is government doing?

The naticnal department is using the 2008 study to see how the

school funding policy should be changed for the better. The national
department is especially interested in ensuring (i that nc-fee schools
wiork properly; (i) that concerns about the use of quintiles to classify




schools (as being poorer or less poor) are dealt with; and (jii) that
schools, which grant fee exemptions to pocrer leamers, should
receive compensation. Government aims to publish details of the
funding that individual schools will receive on the internet. These
details will ensure that parents are better informed and that there is a
better understanding between schools and the national and provincial
departments.

What should you be doing?

Parents and school principals have a right to receive clear information
about (i} how much funding the school is supposed to receive; (i) how
much is transferred into the bank account of the school; and (i) how
much the provincial department spends on behalf of the school. If this
information is not clear, or if not all of the funds have been paid o the
school, the parents have a right to know and to report the matter to
the national department.

How will we know when things are improving?

Financial reporting systems in the departments need to be improved
5o that there is greater clarity on how much is spent on 2ach school.
We will know we are achieving this gcal (i) when schools receive
the whole amount indicatad in the national policy; (i) when schools
no longer complain about unnecessary restricticons by provincial
departments in the administration of school funding; and (i) when
there are no repeorts of fraud in departments and schools.
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Goal 24 deals with school infrastructure.

Goal 24:

Ensure that the physical infrastructure
and environment of every school inspire
learners to want to come to school and
learn, and teachers to teach.

What is the problem?

Im 2008, the national department introduced a new way of classifying
the guality of school infrastructure. This makes it easier to decide
which schools to refurbish or rebuild. In the new classification system,
some schocls are classified as having reached a basic functionality,
whereas others have reached an optimum functionality. The goal is
for all schools to reach optimum functionality. Approximately 5 600
schools (out of a total of about 25 000) have not yet reached the level
of basic functonality. For example, we still have 1 700 schools without
wiater and 700 schools with no toilets. This not only makes learning
difficult in these schocls, but is very bad for the well-being and health
of learners attending such schools.

What is government doing?

There has been much focus cver the years on improving schocl
infrastructure and we have seen improvements. For example, since
1996, the number of schools without water has decreased from 8 000
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to 1 700 and the number of schools without electricity has decreased
from 15 000 to 2 BOO. The percentage of classrooms with more than
45 leamears has decreased from 55% to 25%. Governmeant will continue
to work hard at making all schools functicnal at the basic level by
2014, It will also rermnain committed to taking maore schools to the
optimum level. The national departrent is working closely with the
Development Bank of Southern Africa to find better ways of funding
new school infrastructure.

What should you be doing?

In many schools the infrastructure issue is not the problem of a lack of
buildings or a shortage of desks and chairs, but the poor state of the
above. Parents, teachers and communities in general can do maore to
ensure that school facilities are well locked after.

How will we know when things are improving?

Government now has a better reporting system for school
infrastructure. This will rmake it easier to establish where the gaps are,
50 that they can be filled. The reporting system alsoc shows us how
close we are to reaching cur goal.




Goals 25 and 26 deal with learner well-being.

Goal 25:

Use schools as vehicles for promoting
learner access to a range of public services
in areas such as health, poverty alleviation,

psycho-social support, sport and culture.

What is the problem?

Proper schoecling cannot happen if learners suffer from desperate
poverty, malnutrition, illness, psychological or physical distress, or
aven if they have hearing and eyesight problems. Approximataly 90%
of enrclled primary school learners have never had an eye test, and
yet poor eyesight can explain why learners find it difficult to follow
what is happening in class. Approximately 7% of leamers do not have
Road to Health cards, when all of them should actually have these
cards.

Schocls have an important role in promoting the overall physical and
psychological well-being of learners. This includes promoting a sense
of belonging to one's community and one's country through specific
sporting, cultural and community involvemeant activities. Schocls
should advocate tolerance and condemn prejudice and violence. This
responsibility includes combating racism and sexism, and supporting
and protecting girls and women, lesbian and gay pecple, foreigners,
disabled perscns and poor pecple. The message that prejudice and
bullying, whether verbal or physical, is wrong and psychologically
harmful, should be repeatedly reinforced by principals and teachers.




This ideal has been difficult to realise, partly because of the limited
capacity amongst teachers in the area of psycho-social support

and a shortage of external professicnals, such as social waorkers,
psychologists and cultural workers, who are available to visit schocls.
Interventions to promote physical and mental health through physical
education and sport in schools have also been under-funded and
disjcintad.

What is government doing?

An important initiative of government is the National School Nutriticn
Prograrmme (NSNP). Approximately cne quarter of all leamers
receive food directly deliverad to the school, while ancther quarter
receive school lunches paid for by money that is transferred from
the department o the school. The aim of government is that, by
2014, a total of 75% of learners should be receiving schoaol lunches.
The 5chool Health Survey Programme will b2 implemented in

more schools as part of the co-operation that exists between the
Departments of Health and Basic Education. Action will also be taken
to ensure that learners whao are recipients of child support grants

deo not pay school fees. This is scmething that is already captured in
policy, but we know that in too many schools this policy is not being
followed.

We can expect the regulaticns related to the prevention and
management of teenage pregnancy to be revised in 2012, The
regulations will continue to emphasise reducing pregnancies among
school learners, the responsibilities of paternity, and the fact that it is
illegal to have sex with a minor. Internaticnal
experiences indicate that the right kind

of sex education in schools
encourages more responsible




behavicour. In this regard, the new Life Orientation curriculum
documents, introduced in schools in 2012, will make it much clearer
a5 to how sex education should be taught.

The 2010 draft National Policy on 5chool Sport provides details an
how the varicus government and non-government stakeholders need
to work together to ensure that sporting codes receive better attention
in schools, and that school sporting facilities are improved for the
better.

What should you be doing?

Parents should assist in ensuring that children are tested at a local
clinic for eyesight and hearing problems. Parents should also
understand that if a child receives a child support grant, then the child
cannot be charged schocl fees by a public school Parents can make
an effort to exercise with theair children and suppaort their children’s
participaticn in sporting and cultural activities on a regular basis.
Farents can also ensure that their children are better informed about
the risks of HIV and AIDS, substance abuse, sexual harassment and
abuse, as well as the negative effects of bullying, sexism, homophobia
and teenage pregnancies.



school communities are also encouraged to access the booklets,
Speak Qut! Youth Report S5exual Abuse, as well as 5peak Out Freely on
the Department of Basic Education’'s website.

How will we know when things are improving?

Information from schocls and househclds will be used to monitor
access to school lunches, as well as other health issues affecting
learners. An independent raview of school safety interventicns
undertaken during pravicus years has been completed and informs
establishing best practices in the reduction of viclence in schools.
School sporting activities are taking place. A comprehensive
assessment of the implementation of the regulations for the
preventicn and management of teenage pregnancy has been releasad
to guide future actions with respect to teenage pregnancy and gender
issues in general. A reduction in learner pregnancy and bullying at
schools will indicate things are improving.




Goals 25 and 26 deal with learner well-being.

Goal 26:

Increase the number of schools that
effectively implement an inclusive
education policy and have access to

centres that offer specialist services.

What is the problem?

An important reascn why approximately 200 000 learners, aged 7 to
15, are not in school is that there are not enough schools able to offer
special needs education. There are alsc many learners in school who
do not receive the special needs attention they require. Resources and
skills to adequately support learners with learning difficulties — both in
special needs and ordinary schools — are lacking. What schools offer
learners who are blind, deaf or ctherwise disabled is widely described
as very basic care, rather than the necessary specialised education.

What is government doing?

special needs training has been provided to teachers in mainstream
schools to assist them in dealing with special needs learners.
Approximately 40% of schools have started using the new methods
introduced by the national department, which allcw teachers o
identify the learners who are in need of specialised atkention. In 35%
of schools, specialists from outside the schoaol have come to assist
teachers to take the inclusive education policy forward.
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These initiatives need to be expanded so that all schools are included.
50 far, 20 full service schools have been established in 20 districts.
These schools provide special needs support that is difficult to provide
in mainstream schools, and are equipped and supported to provide for
the full range of learning needs of all leamers. Government’s aim is to
have a full service school in all districts {in 2011 there were 81 districts
in the country].

What should you be doing?

If you believe that your child needs special neads support, speak to
your child’s teacher about this. You should also find out whether your
district is cne of the districts that already have a full service school

How will we know when things are Iimproving?

The naticnal departrmant will clearly indicate the minimum staffing
reguirernents and the eguipment that a school should have to qualify
for implementing inclusive education. The number of schoocls that
fulfil all the criteria will b2 monitocred to ensure that we make progress.




Goal 27 deals with district support and monitoring.

Goal 27:

Improve the frequency and quality of the
monitoring and support services provided
by district offices to schools, partially
through better use of e-Education.

- Goal 27 Is one of five priority goals identified in the
Minister of Basic Education’s Dellvery Agreement for the
period up to 2014.

What is the problem?

For many of the goals menticned in Action Plan to 2014, the districts
carry a lot of responsibility. For example, they are expected to produce
the district-wide AMA repart and monitor whether schocls teach
aeverything they should within the school year. The problem is that
many district offices do not have sufficient staff, or find that existing
staff do not have all the skills they need to perform their duties
optimally. This means that district officials are not able to provide the
guantity and the guality of support to, and/or monitcring of, schocls
that is reguired.

What is government doing?

Recent statistics indicate that over 90% of schools are visited by district
officials at least once a year, and that 35% of schocls are visited four or
more times a year.




All schools should be visited at least twice every year and scme
schools, especially those needing more support, should be visited
more frequently. The national departrent, together with the provincial
departments, will compile a clear list of the kind of support measures
that schools could expect from districts. The list will also include the
informaticn that schools need to provide to the districts. This will make
It easier for districts and schools to focus on what is really important.
When verification AMNA takes place, selected schools will be asked to
evaluate the support they get from districts. In this way, it will become
mare clear which support services in which districts need to be
improved. Through e-Education, the sharing of information between
districts and schools will also become easier and more efficient.

What should you be doing?

As a member of the S5chocl Governing Body, you should be aware

of what the district office requires of the school and what support
the district can give to the school. Parents can assist with the flow of
informaticn by responding timecusly to requests for information from
the school.

How will we know when things are improving?

The number of visits each year by district officials to schools and the
rating that school principals give the services of the district will be
important measures of how well we are doing in realising this goal.
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Going forward — staying informed

For wide participation to be effective, everyons needs to be well
informed about what happens in their local school, as well as in the
schooling system as a whole. You can stay informed by accessing the
national annual report and e-Education information semvices. You are
also able to voice your concerns within your school community, as
well as lodge complaints.

National annual report

The Department of Basic Education (DBE) will publish a clear report
avery year on how the schoocling system is deing. The national report
will tell us (i) what is happening with regard to teaching and learning;
(i) spending by government; (i} collaboration between the national
and provincial departments and teacher unions; and (iv) complaints in
the system. The naticnal report will indicate what complaints are being
received by the district, provincial and national complaints officers
(these officers are discussad below), and what action was taken or will
be taken.

An easy-to-follow version of the national annual report will be made
widely available so that stakeholders have the information they need. If
Action Plan to 2014 changes, the DBE will ensure that these changes
are clearly communicated to schools and parents so as to ensure that
there is no confusion.

e-Education strategy

The DBE's e-Education strategy invelves the use of computers and the
internet to get things done faster and easier. As part of this strategy,
the DBE will make sure that the information that people need to take
part in Schooling 2025 will be readily available on the internet. Even
though not all S5outh Africans have access to the internet, this situation
is changing. By 2008, people in 25% of househclds across the country
were accessing the internet. We know that internet access, especially
amaong younger people, is expanding fast.
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Learners can expect e-Education to deliver the following:

» Exposure to the latest Information and Comrnunication
Technologies (ICTs) and how they operate.

= A gQreater variety of ways to learn what is in the curriculum.

= Access to a wide range of informaticn through the internat.

» Learmning through communication with learners around the world.

Teachers can expeact e-Education to deliver the following:

= Access to 3 wide variety of teaching matarials.

= Easy access to professional development courses and modules.

= Tools that facilitate the management of teaching.

= Membership of professional networks where ideas are being sharad.

Parents can expect e-Education to deliver the following:

» Bettor information on the education of their children.

» New channels for communicating directly with the educators in their
local school and with the education authorities.

Principals can expect e-Education to deliver the following:
= Easier access to up-to-date education policies.
= Tools that facilitate school management (or district management).

= Membership of forums aimed at sharing experiences and sclving
problemes.

= Bettar communicaticn of the school's plans to the community and
partners.
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Complaints procedure

Parents, your participation in realising the goals in Action Plan to 2014
i5 very important to the department, districts and schools. Please let
us kncw when you have concerns about, or queries concerning, your
child’s education.

The diagram below shows the steps that a perscn should take to
lodge a complaint or raise a guery.

As the diagram above shows:
The first skep you should take is to discuss the matter with a teacher or
the school principal.

The second step is to ask for the matter to be discussed at the next
meeting of the School Governing Body by contacting the chairperscn
to request the matter to be placed on the agenda of the next mesating.
The School Governing Bedy (or the principal) may decide to take the
matter to the district office on your behalf.




However, if you feel that working through the school does not wark,
you are free to contact the district office yourself.

If you feel that the district office has not adequately addressed the
matter, you are free to contact the provincial department directly.

If you feel the provincial department has not attended to the matter
effectively, you are free to contact the naticnal department yourself.

Every district and provincial department must ensure that they have a
complaints office.

The national departrnent also has a complaints officer who will help
to address your concern.

The naticnal department will also make sure, as part of its e-Education
strategy, that the information you need and details on the steps you
can take are easily available on the national Department of Basic
Education’s website, or by contacting the departmental call centre:

DBE website address
http:/fwww.education.gov.za/

DBE Call Centre:
0800 202 933
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Glossary

African

In line with the terminology used by Statistics South Africa, the term,
African’, refers to one of four population groups commonly referred
to in South Africa, the other three being coloured, Indian and white.

Annual National Assessments (AMA)

The Annual National Assessments are standardised naticnal
assessments for languages and mathematics in Grades 4 to 6 and 9;
and in literacy and mathematics in Grades 1 to 3.

Black

The term ‘black’ is used to refer to three of the four populaticn groups
identified by Statistics south Africa, namely African, coloured and
Indian.

Curriculum and Assessment Policy Statement (CAPS)

These are naticnal Curriculum and Assessment Policy Statements for
each phase and subject for Basic Education — i.e. from Grades R to 12.

District

The district office, sometimes referred to just at ‘the district, includes
subsidiary offices, such as circuit offices. Such subsidiary offices
exist in some provinces. It is important to note that the boundaries
of education districts do not always coincide with local government
boundaries.

Early Childhood Development (ECD)

Early Childhood Development refers to the processes by which
children from birth to 9 years of age grow, develop and learn.

The terms 'pre-school education’ and ‘nursery school’ emphasise
educaticn for the ages of 3 to 6 years. The terms ‘day care’ and 'child
care’ do not include the educational aspects.

Full service school

A full service school is a school that is equipped and supported to
provide for the full range of learning needs among all learners.
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Funza Lushaka bursary scheme

This bursary scheme promotes teaching in public schools. Full-cost
bursaries are available to enable eligible students to complete a full
teaching qualificaticn,

Further Education and Training (FET)

The FET Phase in schools is made up of Grades 10, 11 and 12. There
are also separate FET colleges, which provide technical and vocational
training.

Learner Unit Record Information Tracking System (LURITS)

LURITS is a nation-wide database t0 keep track of students who should
be in the Basic Education system.

Minister
This term refers to the national Minister of Basic Education.

Mational department
This term refers to the national Departrment of Basic Education.

MNational Senior Certificate (Vocational) — NSC(V)

MSCH{V) is a vocational qualification from an FET college, eqguivalent to
an academic matric.

National School Nutrition Programme (NSNP)

MSMP is a school feeding scheme that provides food for learners to
improve their nutrition and ability to leam.

Parent

In line with the Scuth African S5chools Act, this term covers not just
biclogical mothers and fathers, but alsc any legal guardian cr de facto
caregiver of a learner. This important definition acknowledges the fact
that many South African learners receive primary care from people
cther than their bioclegical mothers or fathars.

Primary schoaol

In line with current practice, this term is used to refer to schools
offering Grades R to 7, or more or less this range of grades. It is
important to note that the curriculum and other policies divide grades
intc four phases, rather than into primary and secondary categories.
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Provincial department

This term refers to a provincial department of education. The term
covers district offices and other local offices, such as circuit offices,
since such local offices form part of the provincial department.

Quintiles

There are 5 guintiles into which schools are grouped, basad on the
poverty level of the community in which a schoal is located.

Road to Health card

This card is given to maothers to record the immunisations, growth and
health of their child {from birth to 5 years of age).

The Southern and Eastern Africa Consortium for Monitoring
Educational Quality (SACMEQ)

SACMEQ gives learners standardised tests in numeracy and literacy.
Botswana, Kenya, Lesotho, Malawi, Mauritius, Mozambigue, Namibia,
the Seychelles, south Africa, Swaziland, Tanzania (Mainland), Tanzania
(Zanzibar), Uganda, Zambia and Zimbabwe participate in SACMER
BEZESEMEents.

Secondary school

This t2rm refers to schocls offering Grades 8 to 12, or more or less this
range of grades. |t is important to note that the curriculum and cther
policies divide grades into four phases, rather than into primary and
secondary categories,

School Governing Bodies (SGBs)

The Scuth African Schools Act of 1996 mandates the establishment
of school Governing Bodies, comprising parents, educators and
non-educator members of staff. The 5chool Governing Body is
responsible for the school budget; the language pelicy; discipline; and
the appointment and promotion of teaching and administrative staff.

Trends in International Mathematics and Science Study (TIMMS)

TIM55 provides reliable and timely data on the mathematics and
sCience achievernant levels of South African learners in Grade 8, and
the data is compared to that of students in &0 other countries.
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