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Lead SA believes that each one of us has the potential to change our country.

We believe that when one of us changes our behaviour, this has a ripple effect in our community, encouraging others to do the same. In this 

way, we all have the power to Lead SA by building an active civic society. It starts with the simple acts of standing up and doing the right 

thing.

What is so exciting about the Bill of Responsibilities is that it shows us how to do the right thing. It takes the ideals of Lead SA and turns them

into practical guidelines that we can use in everything we do. The Bill achieves this by outlining the responsibilities that correspond to each of 

the rights we are afforded in our Constitution.

Since launching in August 2010 Lead SA has driven a number of diverse and important initiatives, from highlighting rhino poaching to co-

ordinating volunteers during the public servants’ strike and filling potholes.

The Bill of Responsibilities encompasses all of these activities and much more. It brings together all the campaigns that Lead SA is working 

on, and will guide us as we set out on new ventures.

This is because the Bill of Responsibilities contains the values and morals that we all need in order to move South Africa forward.

Lead SA is committed to reaching as many South Africans as possible with this document and the principles it holds true.

We’re targeting schools in particular because Lead SA believes that by instilling a strong moral foundation in our children, we reach a far larger 

audience as the message spreads to their families and communities.

If our children have the right values, we can change the future.

It is up to you, our educators and learners to help us realise these objectives and we extend our full support and thanks to you for the 

wonderful work that you are going to do in this regard.

This is your chance to stand up, do the right thing and make a difference.

Best wishes 

Terry Volkwyn

Department of Basic Education
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The Senior Phase – expanding minds

Mpho 
Act 1: 
You have heard that Linda's boyfriend may be HIV positive. You 

approach Linda and suggest that because her boyfriend has the 

disease, you don’t think that he should come to school and expose 

others to the risk of becoming HIV positive. You are in the mood 

for a verbal fight. You insist on going to the headteacher.

Act 2: 
You make your suspicions known to the principal and demand that 

Linda's boyfriend leaves the school or you will encourage other 

students to strike.

Source: Tsa Bana!, Human 
Rights Modules for Secondary 
School Teachers, Ditshwanelo, 

The Botswana Centre for 
Human Rights

Role-play cards
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Principal
ACT 2:
You meet with Mpho and Linda. Both are arguing and Linda is very upset. You ask them to come to your 

office and try to find out what the problem is. Mpho explains and then you ask Mpho to leave. You ask 

Linda to udergo an HIV test and assure her that the result will only be made known to you and her. You 

also explain that if she is HIV positive you will not admit her to school. If she is negative you will let her 

stay. Your concern is to keep a calm atmosphere in the school and not to provoke a strike 

The role-play ends without Linda agreeing to this.
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Linda
ACT 1 :
Your boyfriend has been sick for many weeks. You are afraid to ask if he may have AIDS. You have stopped having sex with him. You don’t want to think about the potential risk to your health. You just want to study hard, keep to yourself and do well in your exams. You don’t want to discuss the situation with anyone at school.ACT 2: 

You are very upset and are not willing to say much to the headteacher. After Mpho leaves the room, the head asks you to tell her/him whether your boyfriend has HIV or AIDS. You say you don’t know. The head asks your boyfriend’s name and where he lives. You don’t answer. You tell the head that all you want to do is study hard and pass your exams and that you won’t cause any trouble at school.

Use the following questions to guide the discussions:

Do you feel that discrimination of this kind could take place in real life?• 

Does a person have a right to know whether another person is HIV • 
positive or not? If yes, why? If no, why not?

Does the person with HIV have a right to confidentiality in this situation?• 

Bring the whole class back together and discuss the consequences of:

protecting the confidentiality of a person with HIV (against the possible • 
risk of this person spreading the disease)

making someone’s HIV status known (against the negative reactions this • 
may bring, for instance fear, discrimination in the workplace, education 
and housing, social alienation and loss of human contact).

Do you sympathise with one 
side more than the other? 

Which side?

M h

Testing for HIV should be 

compulsory!
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Phase by phase ideas for learning and teaching about  
responsibilities at school

Lesson Idea 3:  
The responsibility to ensuring 
the right to live in a safe 
environment

This right assumes the responsibility
to:

promote sustainable development, and the conservation • 
and preservation of the natural environment;

protect animal and plant-life, as well as the responsibility • 
to prevent pollution, to not litter, and to ensure that our 
homes, schools, streets and other public places are kept ,, , p p p
neat and tidy;

In the context of climate change, we are also obliged to • 
ensure we do not waste scarce resources like water and ensure we do not wwaaste scarce rresources likkee water and
electricity.

Using our resources responsibly

The resources of the world are finite. Sometimes the way we live, not
only uses up these irreplaceable resources but also impacts negatively 
on the world around us. It is important that we all consider how we live, 
the resources we use and the things we do (or don’t do) that impact on
our environment and deplete its resources. Living in the way we do is 
unsustainable, these things will come to an end and the impact we have on 
the environment will lead to irreparable damage. As responsible citizens of 
the world, we need to take these things seriously and act!
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The Senior Phase – expanding minds

Bonnett (1999, 2002) argues that the root causes of unsustainable 
development are prevailing values, and social (economic, political, cultural) 
arrangements. Modern beliefs and institutions mean that sustainability as
policy is generally so pervaded by instrumental rationality that it overlooks 
the above problems; precludes recognition of the diversity and complexity 
of meanings and values placed on nature; and fail to question an attitude of 
mind that sanctions the continued exploitation and oppression of human and 
non-human nature.

Rather than viewing sustainability as policy designed to achieve a certain
state of affairs, he suggests that teachers should conceive of sustainability 
as a frame of mind that involves respect for human and non-human nature
seeking their own fulfilment through a process of co-evolution. People can
encourage this with appropriate technology (tools, institutions and ideas, 
including institutions of governance). 

It follows from our contradictory position that we experience both the
pull of nature, or the desire to live according to nature, and the pull of 
culture, or the desire to rise above the harsh realities of nature. In finding
sustainable ways to live we have to balance these two attractions, exercising 
care or stewardship towards the rest of nature as we free ourselves from 
scarcity, disease and risk and create conditions for the continued co-
evolution of nature and society. Appropriate values have to be translated 
into appropriate technologies including appropriate forms of citizenship and 
global governance. 

unsustainable not sustainable; not to be 
supported, maintained, upheld,
or corroborated

pervade to become spread throughout all 
parts of

contradictory 
position

asserting the contrary or 
opposite; contradicting; 
inconsistent; logically opposite

environment the air, water, minerals,
organisms, and all other external
factors surrounding and affecting
a given organism at any time
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How do you encourage your learners
to have respect for human and non
human nature? 
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How do you encourage a 
learner to have respect for all 
life? 

What is the circle of life?

If you fail to take care of the 
one part of the planet, like the 
oceans, does it really make a 
difference to those who live on 
the land? 

How?

Consider ways that you can 
take greater care of your 
immediate environment.

A 
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Phase by phase ideas for learning and teaching about  
responsibilities at school

A load of rubbish

These activities are designed to get learners thinking about the issues
around recycling and waste. Looking at the types and levels of packaging, 
it will allow them to consider how consumers can make a difference to the
amount of rubbish currently going into landfill sites. It could be linked to
living independently, and our individual responsibility in disposing of waste.

Some questions for reflection: You can begin the session by asking the
learners what they know about waste disposal and recycling. Ask them;
What is landfill? Why might this not be the best way to get rid of our waste?
What is the impact on our environment? What other ways are there? Why 
should we recycle? What can we recycle? Where can we recycle? How can
we recycle?

Things to use
various glass containers• 
various plastic containers and • 
bottles 

cardboard boxes and cartons• 
cake or biscuit boxes including the• 
plastic inner holder 

various cans and tins• 
complete packaging for electrical • 
goods

Other activity  
ideas
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The Senior Phase – expanding minds

Running the Activity:
Brainstorm the following:1.

what is packaging?
what is its purpose?(include branding and marketing)

Work in small groups on the following:2.

The task: Each group must choose an example of packaging and then:

decide its major design purpose• 

assess the potential for redesign to reduce the amount of raw materials• 
used

identify any limiting factors in redesigning• 

The redesign may include a reuse/return scheme. It may identify a hierarchy 
of materials used in terms of renewability or environmental impact on
disposal in order to minimise the use of the most costly. 

Each group presents their findings and design, including any research 3.
undertaken.

Find out where your local recycling facilities are? Is there a main centre4.
where you can take waste? Do you know where the nearest recycling
bins etc. are? Do you have a green waste collection directly from your 
house?

Learners research the different methods of recycling – e.g. plastics, 5.
glass, paper, food waste etc. What becomes of this waste, how is it
processed. This could be carried out as a small group activity; with
each group focusing on one type of waste … then the finding can be 
compiled into a joint classroom display.

Visit: Arrange a visit to a local 

recycling centre – see how the 

various materials are sorted, where 

they are taken etc.

 Visitor: Invite an officer from the 

local waste disposal service in to school 

to talk to the students about waste 

management and recycling.
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Source: One in a Million, Educators Guide,  
EISA, 2003, Pg 29

Useful contact info

Recycling

www.paperpickup.co.za www.petco.

co.za 

www.collectacan.co.za

www.resolutionrecycling.co.za

This idea is adapted from the 

1 in a Million material, use it 

as a basis for an activity 

Activity idea

Additional idea

Who decides our destiny?
Our dreams, ambitions, our hopes, our goals: What decides what our lives 
will be like?

With our learners, consider some of the factors that influence our lives.
Discuss these factors, and use the ideas pictured below in the discussion.

Learners should find a partner in the group with whom they can discuss the 
following questions.

Which of these factors do you think is most important in setting your • 
goals in life? 

Which is the most important in deciding whether you succeed in your • 
dreams? 

If your dreams did not come true, which of these factors would you • 
blame the most? 

What does this suggest to you about how you should work to achieve• 
your dream?
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The FET Phase – a mind of their mind

Learners in the FET Phase, 
who are they and why 
would they be interested?

Learners in the FET Phase are coming to the end of their formal
school career. At this stage of their lives they are primarily 
concerned with the transition from being a teenager to a young 
adult. Their levels of independence and ability to engage in society 

with meaning and vigour should be increasing.

Engaging at this stage with issues of human rights and responsibility can be 
fun and stimulating as learners of this age should be in a position to debate, 
formulate their own opinions and recognise human rights abuses or a lack 
of responsibility. The challenge may be to move learners beyond their own 
needs and desires to recognise and empathise with those of friends, family 
and others with whom they may come into contact in order to make rights
and their accompanying responsibilities real, relevant and recognisable. 

Interests begin to develop beyond 
the immediate

May have a girlfriend or 
boyfriend (many learners at this 
age are sexually active)

Getting ready to leave school and 
enter the big world

Able to take on responsibility for 
own behaviour

Recognises impact of own 
behaviour on others

Can rationalise human behaviour

Can think in an abstract manner

Ph
ot

o:
 O

sc
ar

 G
ui

tie
rr

ez
 f

or
 1

 in
 a

 m
ill

io
n,

 E
IS

A
, 2

00
3



89

Phase by phase ideas for learning and teaching about  
responsibilities at school

Where in the curriculum?

The lesson materials presented here are probably best used 
within the Life Orientation Subject. Teachers are however within thhe Life Orientaation Subjectt Teachers aarre however
encouraged to find cross curricula links to other subjects like 
Language or Arts and Culture. L A dd CC l

Lesson idea 1: My responsibility 
to ensuring the right to family 
or parental care

This right expects meThi ight e eect e

This means that we are responsible for:This means that we aarre responsibble for:

honour and respect my parents, and to help them;honouur and respecctt my parentss and to helpp them;• 

be kind and loyal to my family, to my brothers and be kinnd and loyal ttoo my family tto my brothheers and• 
sisters, my grandparents and all my relatives; and

recognise that love means long-term commitment, • 
and the responsibility to establish strong and lovingd hh ibiilii blii h dd l i
families.

Although the reasons vary 
greatly, separation from 
parents and family is usually 
detrimental for the overall 
well being and development 
of the child. In addition, 
placement in institutions is 
often not the best solution 
for separated children. 

Source: The U.N. Convention on the Rights of the 
Child, 1989
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The FET Phase – a mind of their mind

The U.N. Convention on the Rights of the Child, 

1989, supports the right of a child to be parented by his /her biological
parents) unless the parent(s) is/are either neglectful or abusive to the child
in which case the state must protect the child from the parent by means
of removing the child or monitoring the parents' actions. The society of 
the child with the biological parent(s)is commonly identified as an essential
child right. This includes the notion that children should not be denied
relationships and benefits provided by the relationships and upbringing 
afforded by their biological parents. The only exception is unless the 
government must interfere for the purpose of protecting a child from 
parental abuse or neglect. These cases are generally addressed by an
immediate judicial review with the caveat that: 

"all interested parties shall be given an opportunity to participate 
in the proceedings and make their views known".

Parents affect the lives of children in a unique way, and as such their 

role in children's rights has to be distinguished in a particular way. 

Particular issues in the child-parent relationship include child neglect, child
abuse, freedom of choice, corporal punishment and child custody.[28] [29] 
There have been theories offered that provide parents with rights-based 
practices that resolve the tension between "commonsense parenting" and
hildren's rights.[30] The issue is particularly relevant in legal proceedings 
hat affect the potential emancipation of minors, and in cases where children 
ue their parents.

A child's rights to a relationship with both their parents is increasingly 
ecognized as an important factor for determining the best interests of the 
hild in divorce and child custody proceedings. Some governments have

enacted laws creating a rebuttable presumption that shared parenting is in
he best interests of children.

Source: http://en.wikipedia.org/wiki/Children's_rights#Child.27s_Right_to_be_Parented_by_Biological_Parents

Not all children have parents or are able to live with them. The basic 
tructure of the family has changed drastically throughout the years. Some

examples of the families that now exist are: traditional families, single parent 
amilies, cultural families, multi-generational families, mixed families, and 
ame-sex parent families. Diversity is present in every individual and in every 
amily. Children and adults need to understand and learn to respect and 
olerate this diversity. Many children are cared for by aunts, uncles, siblings,

adoptive parents or even foster parents. 
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Orphans and vulnerable children are 
deprived of their first line of protection 
– their parents. Reasons include having 
temporarily or permanently: 

Lost their caregivers or guardians (orphans).• 
Lost contact with their caregivers. For • 
example, street children, unaccompanied

displaced or refugee children.

Been separated from their parents. For • 
example, where parents are detained or 

children are abducted.

Been placed in alternative care by their • 
caregivers. For example, children with

disabilities or children from poor families who

are placed in institutions.

Been kept in prolonged hospital care. For • 
example, on grounds of health status, such as

HIV status.

Been detained in educational, remand,• 
correctional or penal facilities as a result of 

an administrative or judicial decision. For 

example, suspected or convicted offenders or 

child asylum seekers.
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Although the reasons vary greatly, separation from parents and family is
usually detrimental for the overall well being and development of the child.
In addition, placement in institutions is often not the best solution for 
separated children.

Children without the guidance and protection of their primary caregivers 
are often more vulnerable and at risk of becoming victims of violence, 
exploitation, trafficking, discrimination or other abuses. In conflict situations, 
involuntary separation from both family and community protection,
sometimes across national borders, greatly increases the child's risk of 
exposure to violence, physical abuse, exploitation and even death. Surviving 
children face malnutrition, illness, physical and psychosocial trauma, and
impaired cognitive and emotional development. Unaccompanied girls are at
especially high risk of sexual abuse. Meanwhile, unaccompanied boys are at
high risk of forced or 'voluntary' participation in violence and armed conflict.

Help learners develop their ability to
express their own opinion and to take
responsibility for their relationships,
actions and well being by doing activities
like this one. 

Source: One in a Million, Educators Guide, EISA, 2003, Pg 140

Note to the teacher
Develop a set of scenario cards that are specific to your learners. Or invite your learners to develop a set of cards for each other that relate to their particular life experiences.
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The FET Phase – a mind of their mind

Child 1

I used to live with my mother and my grandmother.  It was the first family 
I knew.  I never really knew my father.  I don’t know anything about him – I
don’t even know if he is alive. 
When I was 3 my mom’s boyfriend moved in.  I didn’t really want him to
share my mother, but I grew to like him too.  Then my mom had a baby.  It
was more people to share my mother.  Later that year my granny died.  I
really miss her – I used to talk to her about anything.  My mother and her 
boyfriend got married.  His 2 children from before sometimes stay with us.

Child 2

My mom is lesbian.  She lives with her partner and her partner’s child. 
They adopted a baby together.  They said there are so many children that
need love – and they have enough love to share with him.  He is quite cute 
and is learning to fit in to our 
family.

Child 3

My mothers’ sister died.  There was no-one to look after her children so 
now they live with us.  We love them and they are blood relatives, but it
took a while to accept that they were here to stay.
Families are not all the same.  People who belong together for some
reason.  We all have different families and who is part of out family may 
change.  People who live far away and even people who have died still 
belong to our family.

Different Families

These children are talking about their 
families

Source: Values and Human Rights in the Curriculum, 
Department of Education p97

D

T
f

Different families

Activity  
idea

Diversity is present in every individual and in every family. 
Children and adults need to understand and learn to respect and 
tolerate this diversity. Many children are cared for by aunts, 
uncles, siblings, adoptive parents or even foster parents. 
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Extended Family A family that includes uncles, aunts, cousins or grandparents;
Single parent family A parent who lives with the children and no partner;

Nuclear family  A family with 2 parents and the children living with them;
Reconstituted family A family where the parents have new partners and the two 

new families have been joined;
Parents to whom  

you were born
The parents who you are born to; and

Adoptive parents  Parents who adopted you.

What makes a family, is it 

being related by blood or 

being connected by love?

Develop an art project in which learners are encouraged to draw or paint
something that communicates what a family is for them. This could be by 
using photographs of real people, a collage or even abstract painting.

For those who do not do art, this could be done as a language lesson in 
which poems could be developed either individually or even in groups. 

Encourage learners to think beyond the conventions of family and to
integrate into their work ideas about family that take into account the
many and varied experiences that they will have been exposed to by your 
discussions on this topic.

Wrap up with a poem. Invite learners to write their own poems about their 
families. This could provide an opportunity for them to share situations
that they may find hard with you and their peers. Be supportive and non-
judgemental and recognise where additional support may be needed. It is 
however important to show respect for privacy and not to push anybody 
to share what may make them uncomfortable. Discuss together what our 
responsibilities are to ourselves, care givers and siblings (should we have 
them).

Why
by Mindy Carpenter

I remember his hands hard as steel,  
But never was I without a meal. 
He was with me throughout my 
childhood, 
His love was unconditional, and he 
always understood.

A strong love I thought we did 
share, 
But why did he leave without a 
care? 
When he left, I was devastated,, 
And a lot of times quite aggravated.

My father gave up everything he 
had, 
Sometimes I think he must have gone 
mad. 
This all from a wonderful man, 
In my heart I just don't understand.
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The FET Phase – a mind of their mind

Talking about child labour

Globally the majority of child labourers come from the poorer sections of 
society. Social exclusion and discrimination, a result of poverty and ethnic 
and gender biases, are important factors that keep children out of school and
force them to work.

Ending poverty and increasing access to education are therefore crucial
tools in the fight against ending child labour. Because of their unique and 
vulnerable position, children are denied the basic working rights and wages
given to adults.

Lesson Idea 2:  
The responsibility to ensuring 
the right to work

This right carries with it theh h h h
responsibility for all learners, parents,respoonsibility ffor all leaarners, ppaarents,
caregivers and teachers to:

work hard and do our best in everything we do.• 

recognise that living a good and successful life involves • 
hard work, and that anything worthwhile only comes with hard wwork and thaatt anything wworthwhile onnlly comes witth
effort.

This right must never be used to expose children to child • 
labourl b
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Should children do chores around 

the house? Debate this with your 

learners

OR

Is it ever appropriate for young 

people to work in order to 

contribute to the household? 

When? 

What kind of work might they do?
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Children are most often employed in the informal and unregulated sectors 
of the global economy, for example in agriculture, and as a result they find 
themselves easy targets for abuse, intimidation and sexual exploitation.*

UNICEF (United Nations Children's Fund) defines child labour as work 

that exceeds a minimum number of hours, depending on the age of a 

child and on the type of work. 

Such work is considered harmful to the child and should therefore be 
eliminated.

Ages 5-11: • One hour of economic work or 28 hours of domestic 
work per week.

• Ages 12-14: 14 hours of economic work or 28 hours of domestic 
work per week.

• Ages 15-17: 43 hours of economic or domestic work per week. 

*  http://www.freethechildren.com/getinvolved/geteducated/childlabour.htm

Source: Values and Human Rights in the Curriculum, 
Department of Education p173

Are you ready to be an Activist?
Become informed Make choices Take action

U
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Do research jobs that are available
to you. Speak to your teacher 
for information and to get phone
numbers of places that can advise
you. Check that you have the 
correct subject choices and the kind 
of marks that you need.

List your skills, experience and interests. See 
how they match up to the requirements of the 
job field you are interested in.
Decide how you can improve in these areas and 
set some goals for yourself.

Learn new skills and improve those you 
have. You could start an entrepreneurial 
activity at your school. Volunteer to 
help at a community centre. Start a 
club. Practise what you are good at and 
what you need to improve.

C
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The best way to protect yourself is 
to be informed. Know your rights
and investigate your community.
Pinpoint danger spots and times.
Find out what resources there are 
to help protect you. – perhaps there 
is a community policing forum or 
safe schools project you could learn
about.

Think about what you do where you may be 
putting yourself in danger – like using a cell 
phone openly or mixing with a gang and make 
a new plan. Report any criminal activity in your 
school that you know about. Avoid secluded 
places where you can’t get help.
Do not accept rides from those you don’t know 
or can’t trust.

Invite the local police to come and 
address your class. Involve them in 
making your school safer. Start a safe 
schools project. Join a group that is 
trying to get rid of guns.

H
IV

/A
ID

S

Make a list of all the questions you
have. Get as much information
as you can from the clinic, your 
teachers and the media. Speak to 
people who are open about HIV/
AIDS.

Face your fears and challenge your stereotypes.
Make personal decisions about safe sex or 
abstinence.
Change your behaviour to keep yourself safe. 
For example go to parties with friends and avoid 
using drugs or alcohol. Trust your feelings when 
you are uncomfortable or feel unsafe.

Challenge your friends’ misconceptions 
about HIV/AIDS and their sexual 
behaviour. Organise a workshop for 
your class. Support people around you 
who are affected by HIV/AIDS – help an 
absent classmate to catch up the work; 
do the shopping or babysitting for a 
family whose caregiver is sick.
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The FET Phase – a mind of their mind

The term 'work' is not limited to work in economic activities (e.g. paid 
employment) but includes chores or household activities in the child's
household (such as collecting wood and fuel), where such work is 
exploitative, hazardous, inappropriate for their age, or detrimental to 
their development. The term 'child labour' as used in the Child Labour 
Programme of Action covers all these forms of child work. 

The Department of Labour estimates that there were about one million of 
South Africa's children who are working as child labourers. South Africa has
ratified the ILO Minimum Age Convention, 1973 (C138). This Convention 
requires ratifying states to pursue a national policy designed to ensure the 
effective abolition of child labour and to progressively raise the minimum
age for admission to employment or work. South Africa also assisted in
drafting the Worst Forms of Child Labour Convention, 1999 (C182), which
it ratified in 2000. In terms of this convention South Africa must take time-
bound measures to eliminate the worst forms of child labour (WFCL).
These include forms of bonded labour, commercial sexual exploitation of 
children, trafficking of children, and the use of children by others in illegal 
activities, including drug trafficking.

Source:  http://en.wikipedia.org/wiki/Child_Labour_Programme_of_Action_(South_Africa)

T
e

e
t

T
S

e
a
d
i

T
c
a

Do some research on children 

and labour across the world. 

What kinds of challenges do 

they face? What about children 

in South Africa?

What instruments exist to 

protect children against this 

kind of abuse?

What advice would you give to 

a child who is being exploited? 

Learners could write a 

newspaper article or a letter 

giving advice to children on how 

to deal with the challenges of 

exploitation.

Activity  
idea

The South African Constitution provides that children 

under 18 have a right to be protected from work that 

is exploitative, hazardous, inappropriate for their age, 

detrimental to their schooling, or detrimental to their 

social, physical, mental, spiritual, or moral development. 

Source: Values and Human 
Rights in the Curriculum, 
Department of Education 
p85
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Phase by phase ideas for learning and teaching about  
responsibilities at school

Child labour or household chores?

Discuss the idea of child labour with the children in your class. Use the 
UNICEF definition to assist you in unpacking it. Consider when and where 
it may be appropriate for children to assist at home or to take on household 
chores. Highlight that work for children is inappropriate when it interferes 
with their lives as children and especially their right to education. 

Use the court drama to explore this issue further. (You could develop some
examples of your own).

Do further research with the children on issues of child labour in South 
Africa using the internet or newspaper articles. You could invite a speaker 
to who works with these issues to visit your class and to talk to the learners 
about these realities some of which are especially frightening like child
trafficking.

Consider what action we can take against child labour in our communities. 
Wrap up by considering our responsibilities that may sometimes come
across as labour but are actually about doing our bit at home, at school or in 
our communities.

Child labour 

A Court Drama
All members of the small groups are in a courtroom. Assign one or two 
people to play the role of Mma Kelesitse, a further one/two people to play 
the role of Khumo and the remaining people to act as mediators/jurors. Give 
every member their role card.

Mediator(s)/Juror(s) 

You are about to hear the case of the Kelesitse family.

This case has been taken to the Children’s Court by the National Child Abuse Centre. 

It is your job to allow both parties to present their case without interruption. You 

may then allow cross-examination; i.e. each party can question the other and respond 

to questions. You are then free to ask questions or seek clarification from either 

side. It is your job to attempt to reach a settlement between the parties. 

You cannot impose your own opinion on the others but you can help them to reach a 

compromise. 

You are also free to make suggestions or recommendations.

A court drama

Activity  
idea

Why would 'work' make children
vulnerable or targets for abuse?

How can they be protected?
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The FET Phase – a mind of their mind

Kelesitse's Story:
Your name is Mma Kelesitse. You are the mother of six children. Your husband , Rre Kelesitse, is away most 

of the time as he works in the mines of South Africa. He sends you some money once in a while for the 

children but it is not enough. To make up the difference you work in the fields near your house. However 

you are getting old and working in the fields is not as easy as it used to be. You have had to ask your 

oldest child, Khumo, to help you. 
Khumo was very angry when you told her that she would have to leave school to help you in the fields and 

also look after the house. You do not understand why she is angry as she needs to learn these skills to 

make her a good wife. School is not that important, besides, she has been educated up to Grade 4. 
Now the National Child Abuse Centre has come to ask you some questions. They say that Khumo reported 

you to them because you refuse to let her go to school. You do not understand because Khumo is your child 

and she is helping you to raise the family. Furthermore, you pay her a little bit of money for all her assistance.

Khumo's Story

Your name is Khumo. You are in Grade 4 and just turned ten years old last month. You are the oldest 

daughter of Mma and Rre kelesitse. Because you are the oldest child you have had to look after your 

five younger brothers and sisters. This has been very difficult but you understood that it was your 

responsibility. 

Every morning you would wake up at 4:30 a.m. and get everyone ready for school. After school you would 

have to return home immediately to help your mother in the fields and prepare the evening meal. This did not 

leave you with enough time for your school work, but because you were very clever you have been doing 

well in school. Your teachers have  been encouraging you and are optimistic about your future education. 

One day when you returned from school your mother told you that you would not be able to continue your 

education. She said that she needed help in looking after the fields and the family. She said that she would 

give you one rand a day for your assistance. 

You tried to tell your mother that you wanted to continue school and that what she was doing was not 

fair. Your mother would not listen and told you that if you argued with her she would hit you. You feel that 

what your mother is doing is wrong. You decide that you are going to report our mother to the National 

Child Abuse Centre. You want to go back to school.
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Phase by phase ideas for learning and teaching about  
responsibilities at school

Some additional ideas

Arts and culture

Cartoon strips
Strengthen learners' artistic abilities by having them create cartoon strips
that show how to handle anger-provoking situations. Ask them to have one
character respond in a positive way to someone's annoying behaviour. Invite
students to post their strips on a bulletin board and/or read them aloud. 

Teaching tip
Use fights, arguments, and other negative encounters between learners as
"teachable moments." After tempers have cooled, discuss how the people
involved responded to the problem. What did they say to one another? How 
did they say it? How might they have handled the situation more effectively?
Think of a better way. 

Invite volunteers to describe how they responded to the anger provokin
behaviour of a classmate, friend, brother, or sister – without naming anyo
Select some situations for learners to act out with a better approach, 
expressing their feelings in a more helpful way. Then discuss how differe
approaches lead to different outcomes.

History or Life Orientation 

Anger for change
Have learners work as individuals, groups, or a class to list things in the
school or community that are unfair and make them angry, such as older
learners not sharing the playground equipment with younger learners. Se
several common concerns to explore as a class. 

Discuss how the learners might use their anger to take positive action and
address these problems.

Letter campaign
Read aloud letters people have written to local newspapers about issues that 
upset them. Then encourage learners to write to business or government
leaders and express their own concerns, along with possible ways to 
address those concerns. Before mailing the letters, read several aloud and
post copies on a bulletin board. Discuss and post any responses to learners' 
letters.

Find other ideas in: Values and Human Rights in the 
Curriculum, Department of Education p174
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The FET Phase – a mind of their mind

In the news
To promote interest in current affairs, have learners bring in news stories
that describe the consequences of expressing anger in negative ways. 
Discuss how calming down, thinking things through, and talking things out
might have changed what happened.

Maths
Problem solving is as much a natural part of mathematics as it is of conflict
management.

Consider the following ideas:

Separate the relevant information in a story problem from the1.
irrelevant data.

Balance equations as a parallel for fair and equitable, win-win2.
outcomes.

Apply logic to evaluating potential solutions. Will the choice really 3.
solve the problem?

Tackle dividing irregular polygons into equal pieces.4.

All conflict resolution involves solving puzzles. Apply the steps to5.
solving mathematical puzzles to conflict situations.

Source: http://disputeresolution.ohio.gov/pdfs/cmw2000msag.pdf

Useful contact info

Big Brothers Big Sisters SA
BBBSSA is a mentoring programme that matches youth in need with carefully 
selected and trained adult volunteers in one-t-one relationships that help them maximise their potential.

Tel: 021 551 6996
Email: makeadifference@bbbssa.org.zaWebsite: www.bbbssa.org.za

3

4

5

Useful contact info

Children's Resource Centre 

(CRC)

CRC runs a programme for children 

that includes health clubs and a Schools 

in Motion programme in schools in 7 

of the 9 provinces. Contact them if you 

want to start a club in your school.

Tel: 021 686 6898

Email: crcchild@telkomsa.net

A guide for teachers

hool.

t Useful contact info

Stop Gender Violence Helpline
The Stop Gender Violence Helpine providesanonymous, confidential, free and accessible telephonic counselling, education and referrals, in all eleven official languages to survivors, witnesses and perpetrators of gender-based violence.

Toll-free: 0800 150150
Website: www.lifeline.org.za

s 

Useful contact info

HIV/AIDS Helpline

The AIDS Helpline provides 

anonymous, confidential telephonic 

counselling, information and referrals to 

HIV infected and affected individuals. 

Toll-free: 0800 012 322

Website: www.lifeline.org.za
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Building humanity and accountability in our schools

1 in a million, EISA, 20031.

Alternatives to Corporal Punishment, the learning experience: A 2.
practical Guide for Educators, Department of Education, 2000

Bill of Responsibilities for the Youth of South Africa, 20083.

Celebrating Difference Learners Cards, EISA, 20034.

Corporal Punishment and Bullying: The rights of learners, www.erp.5.
org.za

Develop an HIV and AIDS plan for your school - A guide for school6.
governing bodies and management teams

Educating for our Common Future: Building Schools for an Integrated 7.
Society. A guidebook for principals and teachers, Department of 
Education, 2001

Education White Paper 6 - Building An Inclusive Education And Training8.
System

Example of a Code of Conduct for a School, Department of Education,9.
2008

Girls and Boys Education Movement Clubs, A Guidebook for schools:10.
2008

Guidelines for the Prevention and Management of Sexual Violence &11.
Harassment in Public Schools

Guidelines on the development of a code of conduct for schools12.

Guidelines: For the Prevention and Management of Sexual Violence13.
and Harassment in Public Schools, Department of Education, 2008

Heartlines for Youth: Heartline Resource Centre, Dangar Suleman, 14.
2009.

Human Rights Democracy and Eduction series, EISA, 200615.

I am my Sister’s and Brother’s Keeper: A Guidebook for Schools, 16.
Department of Education, 2008

Implementation Guidelines Safe and Caring Child-Friendly Schools in17.
South Africa, 2009
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Equity in Education Publications

Issues on Gender in Schools: An introduction for teachers, Department 18.
of Education, 2002

Issues on Gender in Schools: an introduction for teachers: 200219.

Language in Education Policy 14 July 199720.

Manifestor on Values, Education and Democracy, Department of 21.
Education, 2000

My Country South Africa Celebrating our national symbols and 22.
heritage, 2008

National Guidelines on School Uniforms (Government Notice 28538)23.

Ngizo Ku Shoya Wena! A series of Guidebooks for teachers on24.
discipline in schools. Vally S. and Porteus K., Department of Education,
2000

Opening our Eyes: Addressing Gender-based Violence in South Afican25.
Schools, Department of Education, 2001

Religion in Education Policy (Government Notice 12 September 2003 26.
No. 25459)

Signposts for safer schools (2000)27.

South African Human Rights Commission Report on Violence in28.
Education , 2006

South African Schools Act no 84 of 199629.

Strategy for Racial Integration, 200630.

Testimonies on Child Friendly Schools from the Field31.

The Global Campaign to End Violence in Schools, Plan: Learn Without32.
Fear, 2008

Tsa Bana!, Human Rights Modules for Secondary School Teachers,33.
Ditshwanelo, The Botswana Centre for Human Rights

Values and Human Rights in the Curriculum: A guide book,34.
Department of Education, 2003 
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NAME PROVINCE TEL FAX CELL E-MAIL

EC 040-608 4395 086 517 5440 082 516 0559 yolisa.nciza@edu.ecprov.gov.za

JWAAI NF EC 040-608 4258 040-608 4315 082 396 7308 nomsa.heshu@edu.ecprov.gov.za

MATSANENG J FS 051-404 8612 086 535 2803 082 303 1273 matsaneng@edu.fs.gov.za

MOHALE T GP 011-355 0938 011-355 0445 072 356 0903 mohalet@gpg.gov.za

SEABI TW GP 011-355 0231 086 588 3286 072 252 4344 Tsibana.seabi@gauteng.gov.za

DWARIKA M KZN 031-274 5716 031-274 5728 082 611 7861 Marlyn.dwarika@kzndoe.gov.za

GCABASHE B KZN 033-341 8647 033-341 8646 082 544 8822 Busisiwe.gcabashe@kzndoe.gov.za

MTHEMBU Z KZN 033-341 8627 033-342 4611 084 555 4849 mthembuzabalaza@yahoo.com

MAKGATO PJ LP 015-290 7869 015-223 5131 082 939 8076 MakgatoPJ@edu.limpopo.gov.za

MOJAPELO FM LP 015-223 2429 015-223 6415 082 291 2055 MojapeloFM@edu.limpopo.gov.za

MULAUDZI AM LP 015 290 9420 015 297 1674 079 511 8494 Mulaudzi@edu.limpopo.gov.za

RATALE SM LP 015 290 9373 086 600 3937 082 647 4322 RataleSM@edu.limpopo.gov.za

LEDWABA AL LP 015-290 7729 086 544 8091 LedwabaAL@edu.limpopo.gov.za

MOELETSI H MP 013-766 0083 086 560 2961 084 504 4132 h.moeletsi@education.mpu.gov.za

NDASHE TS MP 013-766 5031 086 547 3997 079 891 8840 t.ndashe@education.mpu.gov.za

082 468 6985 shabby@yahoo.com

MARAIS W NC 053-839 6596 053-839 6580/1 072 259 9485 wmarais@ncpg.gov.za

SMITH J NC 053-839 6599 053-839 6580 078 458 1784 jobdavidsmith@gmail.com

086 645 4851 082 446 5289

JACOBS B NC 053-839 6598 053-839 6329 079 890 0719 jacobsb@ncpg.gov.za

MOFOLO R NW 018-389 8150 018-384 3316 082 040 5579 RMofolo@nwpg.gov.za

PILLAY D WC 021-467 2582 021-467 2198 083 382 2606 dpillay@pgwc.gov.za

WELDON G WC 021-467 2251 021-467 2258 gweldon@pgwc.gov.za
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