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A weekend to
remember

How to use this Big Book:

As a teacher, you will need to plan and prepare for doing a shared reading activity with your
class. Usually when doing shared reading, the teacher works with the whole class, however,

if your class is too large, it will be best to work with a group or part of the class. Care must be
taken to ensure that learners are able to sit around and see the Big Book so that they can read
the text.

In the Big Book shared reading session the child learns how to handle a book, hold the book the
right-way up, turn pages correctly. It develops basic concepts of a book — the cover, front, back
and title. It also models how the reading process takes place and is important for developing
learners’ listening, speaking, reading, thinking, reasoning and writing skills as required by the
CAPS:

* Develop listening and speaking skills.

* Develop emergent reading skills.

* Answer questions about the story.

» Participate in discussions, taking turns to speak.

* Draw, act out or role play a story.

* Use pictures to predict what the story is about.

» Use shared reading as the basis for shared writing.

o

Getting ready for a Big Book reading session

» Ensure that all the learners can see the book. If your class is large, rather work with a
smaller group.

e You will find it useful to make a book stand so that you do not have to hold the book while
reading. (See the instructions to make a book stand on the back cover.)

* Use aruler or a pointer to point to track words as you read.

» If you want to highlight individual words, you can paste sticky notes around the word to
single it out or you can make a ‘magic window’. Use a rectangular piece of paper with a
smaller rectangle cut out in the middle and place rectangle over the text so that only one
word is visible.

The first session of shared reading

The first session focuses on the enjoyment and first ‘look’ at the text, with the learners giving a
personal response to the text.

* Page through the story they will read. Talk about the illustrations.

» Ask learners to predict the story based on the title and the pictures.

* Introduce new or difficult words prior to the learners reading the story.

* Make word cards to introduce new vocabulary.

* Read the story, using expression and varying your voice, speed and tone. Use gestures
and facial expressions.

» Track the print as you read by pointing to words with a stick or a ruler so that learners see
what you are reading and they associate a sound with the symbols on the page. This will
also help them to see the process of reading from left to right and from top to bottom.

* Use this as an opportunity to introduce ‘book language’ such as: words, sentence, page,
author, title, etc.

» Let learners participate in the story by joining in on a recurring phase (e.g. “Run, run, run
as fast as you can, you can’t catch me — I’'m the gingerbread man!”).

* The same story should be read two to three times to give learners the opportunity to
chorus language chunks, to role-play activities or to retell parts of the story in their own
words.

The second shared reading session

* In the second session the same text is used and the focus shifts to more involvement in
the reading with the teacher using the discussions that take place to develop vocabulary
comprehension, decoding skills and text structures (grammar, punctuation etc).

* Itis up to you, the teacher, to draw attention to the learning focus which deals some
of the following: the concepts of print, text features, phonics, language patterns, word
identification strategies and comprehension at a range of levels (literal, reorganisation,
inferential, evaluation and appreciation questions).

The third shared reading session

* In the third shared reading session, learners should read the text themselves and engage
in oral, practical and written activities based on the text.

* Where possible, the shared reading text should inform the shared writing where the
teacher models how to write a text and the learners engage in the composition of the text
while you take on the role of facilitator and scribe. This modelling of the writing process

helps to prepare learners for their own writing tasks.






It was my weekend to visit my
Gronng and Grcnde on their farm.
MB best, friend Daza and I had been
ta”(ing about, our weekend at. every

Possib‘e moment.

Our teacher, Ms Stewl had caught

us Pdssing notes to each other about,

[ | VN \

the weekend, but we were so excited

.L‘.

we req”g didn't care.







We loved the farm. There were ;
ducks, geese, chickens, donkeﬂs,
dogs, monkeﬂs and, of course the -

three little goots.

The goats were kePt INn A pen near
the donkegs. Tl’\eﬂ had coarse

coatls, |oig ears and eyes, and

knolob‘g horns in the middle of
their foreheads.

Ever‘g Sdtur‘ddg, Gr‘annﬂ and
GPGHCIPCI would Put on their rubber
boots and overadlls to clean out. the

goats' pen,
The goats' pen got very messy and

muddy.







As we drove up to the farmhouse, -
I felt there was something wrong.
Crr‘cmntj and GPCIHCIPCI hadn't been

at, the 3ate to meel us.

"Look mom, somethingls haPPened.
Gr‘dnng and GPGHCIPC] are |3in3 N
the middle of the dir‘tg Pen!" =

"Gioodness gr‘dcious!" exclaimed Mom,
1 hoPe theg haven 't broken any
bones! And where are the three
goats, Ngwenid, |_c13|c1 and Bi”g’?
Theﬂ must, have escaPed dgdin!

Berqumin, You and Daza see where

the goqts have gone while I he|P
Grandad and Gran.”







Ngwenid, the very tame goat that,
had been brought up with the dogs,

was a very odd creature. He didn't

know whether he was a dog, a 300’&,
or a human. Gran had bottle-fed him.

When he was little he used to stedl

scraps and s‘eeP on the couches!







Ngwenid was clever and of ten lifted
the latch and escaPed from the pen,
The other two Q‘WGHS followed him.

Log‘q, the Houngest goqt had also
been rescued, and Bi”ﬂ, the oldest,
was grumpy and often butted PeoP‘e.

I knew this was what had thPened
to Grqnnﬂ and Grandad!







We ran cluicHB down to the fields. :
All the goats were r‘omPing in the
new|3 mowed fields, eqting the cut

grass and minced thorns.

I wished I could leave them there
but there were no fences and the
goqts loved Mr and Mrs Nathe's

Prize Proteds.

We called them sof‘t‘ﬁ. “Ngwenid,
Bi”g, |_<13|d, come here.’ Bi”ﬁ Pr‘icked
up his ears and started Pdwing at

the gr‘ound.







First, I walked up Lo Ngwenid. |

whisPer‘ecJ in his ear and he walked
next Lo me cluiet‘ﬁ. L03|d followed =
Daza, and we led them back to their

Pen.

Ny

Al

Gronnﬂ and Grondpq were no
‘onger there. MB mom had made
sure that theﬂ weren t. hurt, and
theﬂ were sitting on their chairs
on the back stoeP.

We locked the pen secur‘e‘ﬂ and
went to fetch Bi"ﬂ. We Put a dog
collar with a ‘ong rope round his

neck and led the Pr‘otesting Bi”s

back into the pen.







There were home-made biscuits and

Milo waiting for us. .
"Thank Yyou, Gran!l” we both shouted. :

Her biscuits were our favourites. -

Gran and Grandad had five dogs:
Jasmine, Jogq, Carlo, Big Dog and
Ditto. All of them had been homeless T~
str‘qgs that had been do|0|otec| |03 my
gr‘qndPar‘ents.

Jasmine was a |on3—|egged,

aristocratic ‘ooking gir“ with a shinﬂ

coat, and ‘dr‘ge, soulful eyes.
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The dogs P‘aged an imPortant role
on the farm. Big Dog was a gent‘e
gidnt that, had befriended Crooseﬂ
the goose. When we called Big
Dog to fetch his treat, Crooseg
comP‘oined about, not, being 3iven

a tidbit too. I hurried back to the
kitchen to get her some bread.

JOBCI was Gran's sPecid‘ dog. She
had been with Gran ever since 1
could remember. She loved Gran

and would snugg‘e up against her

whenever‘ she COU‘CI.




Ditto and Carlo were small dogs
who loved |oeing together. Theﬂ

would make sure that the chickens

were safe whenever‘ 'FOXGS came Into

the farmgard. @
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Gran and Gr‘qnqu had a |oi3 dam

on their farm. Daza and I loved

swimming there.

The fo”owing mor‘ning, the five dogs,

Daza and I raced to the dam for

our mor‘ning SWim.

Jasmine, N qu‘ticu‘ar*, loved
swimming. Once, when 1 30’(, a very

bad cramp N my ‘eg, she gent‘g

gr‘dlobed hold of my arm and Pu”ed
me to the side. Daza and I felt, very

safe with Jasmine.

D







After sPending ‘023 hours at. the dam,
it, was time for lunch. On our way |oac|(,
we heard a desPer‘ate "baad’. A new-

born lamb had 30’& stuck in a thor‘nﬂ
bush.

"Dazq, he‘P me free the little lamb
from these thor‘ns," I asked. 5

After some effort, we manqged to
free the lamb. It trotted to its mother,

who had dnxious‘g been ‘ooking on.

Back home, we told everyone what, we

had done.







"Well done,” said Grandad. ‘And You

will certqin‘ﬂ have a lot to tell Your

friends at. school tomorrow!”
What a weekend! We love the farm.

Good memories remain with us

'FO rever.







Welcome to the Big Book series. This Big Book forms
part of the wider Rainbow Series which includes
workbooks, an antl/\o!o%y, dgmd@d readers and posters.
We hg[oe that you will find the variety of stories in-
cluded in the eight Big Books for this grade useful for
your teaching and that your learners will enjoy their
shared reading experience.

The Curriculum and Assessment Policy Statement
(CAPS) for the Foundation Phase highlights shared
reading as one of the im;\[aortant components of the
reading strategy. Shared Reading usually takes place
for two to four days a week with each child having the
same text to read.

Using a Big Book with enlarged print is an excellent
way of doing shared reading because the learners can
see the words and pictures, and follow as you read in
a way that is similar to traditional family story telling.
It is important that they sit around the Big Book, so
that they can all see and read the text. The large print
of Big Books makes it possible to read aloud to sev-_
eval learners at once in a relaxed and non-threatening
atmosphere.

The Big Books in this series will introduce your learn-
ers to a range of stories, poems, rhymes and plays as
well as information and graphical texts.

It is your task, as teacher, to make the stories come
to life and to create an environment of fun and ex-
citement. Bl? Book reading enables you to model the
experience of reading in a way that is enjoyable for

both you and your learners. We hope that this book
will help you to do just that.

Make your own
Big Book stand

You will need:

1. Cardboard with the same
width as an open Big Book
(594 mm) and three times
the length (1360 mm).

Masking tape.

Two washingpegs to keep
the cardboard in place.

Fold the cardboard to make an
A-shape and clip the base and

the front together as shown below.
(Use masking tape to join pieces
of cardboard if you do not have

a long enough piece.)
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Use a sheet of clear plastic as an overlay for
your Big Book. It will be useful for you and
the learners to write on the plastic. i,:

*  Write on the overlay with a water-based
washable pen (white board markers).

* Use a clip or peg to attach the transparent !
overlay to the Big Book.
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l We sing:

Benis under the mat.

Ben has fun.




