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¥z HOW to use this Big Book:

As a teacher, you will need to plan and prepare for doing a shared reading activity with your

class. Usually when doing shared reading, the teacher works with the whole class, however,
Sl if your class is too large, it will be best to work with a group or part of the class. Care must be
" ‘ h'h taken to ensure that learners are able to sit around and see the Big Book so that they can read

Th ' t : the text.

. e ,s OrleS. In the Big Book shared reading session the child learns how to handle a book, hold the book the

in fhls bOOk- right-way up, turn pages correctly. It develops basic concepts of a book — the cover, front, back
and title. It also models how the reading process takes place and is important for developing
learners’ listening, speaking, reading, thinking, reasoning and writing skills as required by the
CAPS:

Develop listening and speaking skills.

Develop emergent reading sKkills.

Answer questions about the story.

Participate in discussions, taking turns to speak.

Draw, act out or role play a story.

Use pictures to predict what the story is about.

Use shared reading as the basis for shared writing.
There's a 9 °
monster in o

my cupboard

Getting ready for a Big Book reading session

Ensure that all the learners can see the book. If your class is large, rather work with a
smaller group.

You will find it useful to make a book stand so that you do not have to hold the book while
reading. (See the instructions to make a book stand on the back cover.)

Use a ruler or a pointer to point to track words as you read.

If you want to highlight individual words, you can paste sticky notes around the word to
single it out or you can make a ‘magic window’. Use a rectangular piece of paper with a
smaller rectangle cut out in the middle and place rectangle over the text so that only one
word is visible.

The first session of shared reading
true

The first session focuses on the enjoyment and first ‘look’ at the text, with the learners giving a
17 personal response to the text.

Page through the story they will read. Talk about the illustrations.
— Ask learners to predict the story based on the title and the pictures.

Introduce new or difficult words prior to the learners reading the story.

Make word cards to introduce new vocabulary.

Read the story, using expression and varying your voice, speed and tone. Use gestures

and facial expressions.

Track the print as you read by pointing to words with a stick or a ruler so that learners see

what you are reading and they associate a sound with the symbols on the page. This will

also help them to see the process of reading from left to right and from top to bottom.

Use this as an opportunity to introduce ‘book language’ such as: words, sentence, page,

author, title, etc.

Let learners participate in the story by joining in on a recurring phase (e.g. “Run, run, run

as fast as you can, you can’t catch me — I’'m the gingerbread man!”).

The same story should be read two to three times to give learners the opportunity to

chorus language chunks, to role-play activities or to retell parts of the story in their own

words.

second shared reading session

In the second session the same text is used and the focus shifts to more involvement in
the reading with the teacher using the discussions that take place to develop vocabulary
comprehension, decoding skills and text structures (grammar, punctuation etc).

It is up to you, the teacher, to draw attention to the learning focus which deals some

of the following: the concepts of print, text features, phonics, language patterns, word
identification strategies and comprehension at a range of levels (literal, reorganisation,
inferential, evaluation and appreciation questions).

third shared reading session

In the third shared reading session, learners should read the text themselves and engage
in oral, practical and written activities based on the text.

Where possible, the shared reading text should inform the shared writing where the
teacher models how to write a text and the learners engage in the composition of the text
while you take on the role of facilitator and scribe. This modelling of the writing process
helps to prepare learners for their own writing tasks.
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"John and Robert,” called John's
mother. Put that Nintendo away
and 3et into bed now!”

Ok, but 1 just want to finish this
3dme,” John cq”ecl bCICI(.

"Switch the game off now!” said his
mother. " You can carry on P‘dging

Lomorrow.
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"OkGH, mom, said John as he
switched of f his ‘ight and carried
on P‘aging his Nintendo game IN
the dark.

Robert fell as|ee|o.

EventuqHB John stoPPed P‘qﬁing
and also fell as‘eeP. The moon‘ight

shone thr‘ough the window onto
the cuplooqr‘d.







Sudden‘g John woke up. What.
was that noise? Scrat.chl BumP!
Scratch! Scratchl

John sat, up in bed. His eyes
searched the dark room as he
tried to see what was mqking the
scary sounds. Theg were coming

from his cuPboard.

The cuplooard was g‘owing in the
moon‘ight and the door shook.

Then the cuPboarcl door shook.
Squeak! Squeak!
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Something was bumPing nginst
the door.

"A monster!” John whisPered.
"Who's there?” he asked, in a shcﬂ(g

voice.




The cuplooar‘d door began Lo open.
JothumPed up in fear and slammed
the door shut. With o Pounding
heart, he Pushed a chair dgainst the
cu|o|ooarc:| door.

'] hoPe I can go back to s‘eeP now,
he thought.

Just as he climbed back into bed,
there was another |oum|o qgainst the

door. This time it was an even louder

|oum|o.
"Oh nol” he thought. "What am 1
Soing to do now?"
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CTriPPecJ |03 fear, he woke his friend,
Robert.

"Robert! There's something N
my cuplooard! It's a monster of
some |(inc|, it, could be a Pr‘ehistor‘ic

c|inosqur‘,” he whisPer‘ecJ.

"You Proloab‘ﬂ had a nightmare. et
me s‘eeP, I'm tired, reP‘ied Robert.

"It wasn't a dream. I had to lock
the door. The cuPboar‘d door was

oPening |03 itself1”
"Don't, be si”g, John. You are
clr‘eaming about, your game."

Let's open the door together‘, then

Hou'” seel”

- I
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Robert. gave a gr‘edt |oi8 sigh
and Pickecl up his bdckpdck He
scratched around in it. and found

his torch. He walked towards the
cuPboqrd.

Sudden‘ﬂ there was another loud
thumP. The two bogs stood still, too
ﬁ‘ightened to move. A scr‘atching

SOUHCI NOow came ﬂ‘om the cuplooqr‘cl.

"Did You hear that?” John asked.

Robert nodded. He could feel his
heart, Pounding in his chest.
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John and Robert tiptoed to the
cuplooar‘d. John oPened the door
s‘igh’dﬂ and Robert, shone the torch
thr‘ough the crack. Something was
tr‘Hing Lo Push the door open.

Suddenﬂ the torch revealed two

g‘owing eyes. The two bogs\jumPed
back in fright.

"What can it be?” whisPer‘ed Robert,

as he Pressed the door closed.

|



LN
—




The bumPing and scrdtching got
louder. Robert, took a c|eeP breath

and Pu”ed the door open dgain.
A credtureJumPed out, and
streaked Pdst them.

"What was that?” John screamed.
"It was your cat!” shrieked Rober‘t,

‘aughing nervous‘ﬂ.




Strqnge but true

Did Yyou know?

It is imPossib‘e Lo sheeze

wi’(ih Your eyes open.




Both girdffes and

humans hCIVG seven

vertebrae (bones) in

their necks.

Giraffes use their ‘ong F/
necks to reach the leaves y, > X
from the higher AN
branches of trees,

while buck can on‘H
reach the leaves on

lower pa ris. .

Did You know that,
a girdffe’s tongue

IS ‘ong enough to
lick its ear?
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Did Yyou know that,
chiqunzees are

r‘equj smart?

Theﬂ can be trained to
recognise numbers and can
identify numbers far cluicker‘

than humans.
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Did you know?

Some animals

chqnge their
colours very cluick‘g
to camouﬂdge

themselves when theg need

to hide.

When a chameleon or an octoPus
moves from one surface to another
of a different colour, their skin
colour qdaPts to that of the new
chkgr‘ound so that theﬂ cant be

seen |03 their enemies.
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If an octoPus is attacked. it
can shoot, out. a cloud of dark

ink which irritates its attacker.




Who are the best
Jumpers?

SPringbokS can
JumP high and
far.

Giood athletes can
JumP further than
eight metres. [he
African lion canumP a
distance of ten metres, and the

Australian kangqroos canumP up

to thirteen metres.




But, the flea is the

chdeion! It can

JumP up to three
hundred times its bodﬂ |en3t|‘\.

Imqgine, if a flea was half a

centimetre, iU cou|c|JumP over your

head.
If we had theJumPing a|oi|it3 of the

ﬂed, we couHJumP over a
soccer stadium.
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Did You know?
If You hold

a mqgnet IN

or above sand
or over crushed
cereal, small
frdgments of iron

will c|in3 to your
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Welcome to the Big Book series. This Big Book forms
part of the wider Rainbow Series which includes

workbooks, an anthology, graded readers and posters.
We hgloe that you will ﬁxdg the variety of stow'e’i n- Mle Your owh * %

cluded in the eight Big Books for this grade useful for WA .
gﬁw Zeach&m’g and that your learners will enjoy their N Blg BOOk S.I.qnd P
shared reading experience. : S il oo

The Curriculum and Assessment Policy Statement a | 7 . ) AR ¢
(CAPS) for the Foundation Phase highlights shared . ' 1. Cardboard with the same

reading as one of the im;\[oortant components of the 0wk width as an open Big Book * *
reading strategy. Shared Reading usually takes place (594 mm) and three times

for two to four days a week with each child having the & | the length (1360 mm).

same text to read.

Masking tape.

Using a Big Book with enlarged print is an excellent
way of doing shared reading because the learners can
see the words and pictures, and follow as you read in
a way that is similar to traditional family story telling.
It is important that they sit around the Big Book, so
that they can all see and read the text. The large print
of Big Books makes it possible to read aloud to sev-
eval learners at once in a relaxed and non-threatening
atmosphere.

Two washingpegs to keep
the cardboard in place.

Fold the cardboard to make an
A-shape and clip the base and

the front together as shown below.
(Use masking tape to join pieces
of cardboard if you do not have

a long enough piece.)

The Big Books in this series will introduce your learn-
ers to a range of stories, poems, rhymes and plays as
well as information and graphical texts.

It is your task, as teacher, to make the stories come
to life and to create an environment of fun and ex-
citement. Bll? Book reading enables you to model the
experience of reading in a way that is enjoyable for

both you and your learners. We hope that this book
will help you to do just that.

Use a sheet of clear plastic as an overlay for
your Big Book. It will be useful for you and
the learners to write on the plastic.

. *  Write on the overlay with a water-based
for using a washable pen (white board markers).

Big Book * Use a clip or peg to attach the transparent
overlay to the Big Book.
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l Ban has fun.
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