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by Achmat Dangor, Chief Executive of the Nelson Mandela Centre of Memory (at the Nelson Mandela Foundation)

hildren have the power to change the world,

but before this transformation can happen,
we should use our power as adult role models to
change their world now. Literacy and Numeracy
are the foundations on which further studies, job
satisfaction, productivity and meaningful citizenship
are based. For this reason parents, educators,
principals and every individual or organisation
which is serious about the future of our country,
should take the time to spend quality educational
time with our learners.

President Jacob Zuma’s call to make education a
societal issue, was strengthened by the signing of
the NEDLAC Accord on Basic Education in 2011.
It marked the beginning of a new era in which
all role players and social partners in education
committed themselves to support the drive for
quality teaching and learning, especially in poor-
performing schools.

We at the Nelson Mandela Centre of Memory
support the Department of Basic Education’s
efforts to improve the quality of teaching. We want
to see confident and well-trained teachers who are
continually improving their capabilities. The end
goal should always be how teachers can give to
learners the best possible education to ensure the
development of the nation. We also support the
department’s goal that school principals ensure
teaching takes place as it should, and that they
work as responsible leaders.

Teachers need our encouragement, support
and assistance to be the best they can be.
For this reason the department has created
Whet's Up Teach 7, ateacher magazine to assist
and further motivate our teachers. We are hopeful
that the practical and interactive information
articulated in this magazine will enable the
realisation of the goals that have been set for our
schooling system.



Dear Teacher

he aim of the Department of Basic Education (DBE)
Tis to support and develop teachers with a view to
enhancing teaching and learning. During a recent meeting
at the Department’s Head Office in Pretoria, | said to
my senior management team that we were taking it for
granted that many teachers, albeit qualified, are aware of
the minimum actions that need to be performed in every
classroom.

| therefore tasked my team to develop a fresh, innovative
and inspiring publication to communicate with South
African teachers.

The National Development Plan (NDP) notes that “attention
should be given to the continuing development of teachers
and promotion of professional standards. Moreover, it
emphasises that teachers must have a good knowledge of
the subjects they teach and cognitive competence in the
language in which they are required to teach.” This new
magazine is an attempt to address the recommendations
of the NDP and the goals encapsulated in The Action Plan
to 2014: Towards the Realisation of Schooling 2025, which
tabled the idea of developing a “script” for teachers as a
way of communicating the basic tasks teachers need to
perform in the classroom.

We got a team together to research the content and
possible formats for the new publication. It was during
these sessions that the magazine for teachers became
a reality. We envisage publishing four editions of the
magazine annually - you will therefore receive an edition
every quarter.

Message from the
Minister of Basic Education

The magazine will be used as a tool to enhance the
performance of our teachers. It is also aimed at generating
an enthusiastic dialogue between teachers, the DBE and
the broader education community.

Another purpose of the magazine is to communicate
critical pedagogical and support information to teachers in
a creative and interactive manner.

| have repeatedly stated that the quality of an education
system cannot exceed the quality of its teachers. The DBE
has consistently shown its commitment to ensuring that the
teachers tasked with shaping the minds of South Africa’s
future leaders are of the highest calibre. Teachers have
the potential, and the responsibility, to inspire, motivate
and equip future generations with the foundational skills
required to be productive contributors to society, both in
terms of the economy and the civic duty that every South
African should fulfil.

Enjoy your new publication.
Yours sincerely,

Mrs Angie Motshekga, MP
Minister of Basic Education
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Editorial by the Dire

o, Whet's Up Toach?

The main focus of this exciting first edition of the
What's Up Teach Zmagazine for teachers is on the National
Reading Strategy (NRS), the Annual National Assessment
(ANA), and the Workbooks. The NRS is built on six pillars
and the article explains how the teacher is key to a child’s
ability to read. In 2012, the ANA was written by more than
7 million learners in Grades 1 to 6 and Grade 9 in public
schools. What's Up Teach Zintroduces the teacher to the
basics of ANA and notes our perfomance in these annual
assessments. Also read about our perfomance in Progress
in International Reading Literacy Study (PIRLS) and Trends
in International Mathematics and Science Study (TIMSS).
All school principals, districts and provincial officials are
reminded that the Workbooks are part of our learning and
teaching support programme for schools and reflect our
ongoing commitment to unlocking every learner’s learning
potential.

In Organisational Tips for Teachers we share 24 steps
for teachers to follow to effectively manage their time and
responsibilities in the classroom.

Every school teacher knows the negative impact of
learners being absent from class. Wdts Up Teach?
looks at practical ways of managing absenteeism in the
classroom.

The safety of learners in schools is of paramount
importance. The South Africa Schools Act (1996) demands
that schools must take measures to ensure the safety of
learners at school. Are you playing it safe to prevent the
transmission of diseases at school? Check whether the
green or the red light is flashing.

Teachers can have fun too. What do you as a teacher do to
ensure good grades? Check yourself against our fun quiz

to see how many smiles or tears you score.

We all know that children learn best in an environment
where they feel safe and secure. Many children don’t

e,

learn because they come to school fearful of being bullied.
Unfortunately, there’s no single solution that will stop or
prevent bullying. What's Up 7each Zinterviews two school
principals to find out what they have done to reduce bullying
in their schools. You can also put an end to bullying!

The quality of an education system cannot exceed the
quality of its teachers. Whdt s Up Teach 7 speaks to three
teachers who are passionate about teaching. For them,
teaching is indeed a noble calling. Read what they have
to say, and shift any negative perceptions you might have
about teaching.

What is a School Improvement Plan (SIP)? One of
the tasks of a principal is to present a proposed SIP to
teachers, heads of departments and SGB members for
their approval. Read about the role of the principal and
teachers in the implementation of the SIP.

Teachers are the cornerstone of Government’s commitment
to providing quality learning and teaching to all learners at
South African public schools. What does it take to be a
good teacher? What classroom practices are associated
with committed teachers? What aspects of the curriculum
or classroom strategies would you like to receive more
information about? Contact the What's Up Teach? team
with suggestions, letters and feedback at:
whatsupteach@dbe.gov.za.

In the next issue of What's Up Teach? look out for tips
on the teaching of reading, there will be greater focus on
PIRLS, CAPS is explained, there is more on ANA, the
results of Matric 2012 are analysed and some of your
letters to the editor will be featured.

Enjoy the read!

Mr Bobby Soobrayan
Director-General, Department of Basic Education

M?/)/

Readers are welcome to send letters, news and information for publication:
Editor: Mr Bobby Soobrayan

Assistant Editor: Mr Themba Kojana

Editorial Team: Ms Devigi Pillay, Mr Habib Karimula, Ms Noma
Ntsaluba, Ms Yolanda Holden, Prof Veronica McKay and

Ms Michelle Ducci

Design and Layout: Mr Baka Molebaloa
Tel:(012) 357 3000 Fax:(012) 323 0601

Address: Sol Plaatje House, 222 Struben Street, Pretoria, 0001
Private Bag X895, Pretoria, 0001

Please note that the Department of Basic Education (DBE) reserves the right of
publication. Opinions expressed in this publication do not necessarily reflect the views
and opinions of the DBE.
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—the teacher is key to a child’s

ability to read

major consensus of research is that the ability of

eachers to deliver good reading instruction is the most
powerful factor in determining how well children learn to
read. It is essential to recognise the critical role teachers
play in preventing reading difficulties.

The National Reading Strategy is based on the premise
that a child’s success in school and throughout life depends
largely on the ability to read. Therefore every teacher has
the profound challenge of making reading a reality for all
children. The National Reading Strategy gives impetus to
Action Plan to 2014: Towards the Realisation of Schooling
2025. Output goals 1 to 4 in the Action Plan are aimed
primarily at laying solid foundations to enhance reading,
writing and calculating skills in the early grades as well
as increasing the number of learners who have mastered
the minimum language and numeracy competencies from
Grades 1to 9.

The underpinning principles of the National Reading Strategy

The research is
clear in showing that effective reading instruction
compensates for risk factors that might otherwise
prevent children from becoming successful readers.

Reading success is the foundation for achievement
throughout the school years. There is a critical
window of opportunity from the ages of four to seven
for children to learn to read. Research findings on
early reading difficulties show that children who
continue to experience reading difficulties in Grade
3 seldom catch up later. It therefore makes sense to
detect problems early in order to avoid the escalation
of problems later.

A major consensus of research is that the ability of
teachers to deliver good reading instruction is the
most powerful factor in determining how well children
learn to read.

Effective early reading

instruction involves the importance of a system-
wide, supportive approach to reading instruction, the
development of the expertise of teachers, and the role
of the home and the community. All partners play a
significant role in ensuring that the conditions are right
for teachers to provide effective instruction and for
children to learn to the best of their ability.

The National Reading Strategy builds on six key
pillars for successful implementation of the National
Reading Strategy.

There is no doubt that a good learning and text-
rich environment in schools encourages children to
perform better. Teachers need adequate resources
for the teaching of reading. The DBE has therefore
embarked on several interventions to provide
teachers across the system with the resources they
need to carry out this pivotal task. These are the 100
Storybook Project, the Drop All and Read Campaign,
the Reading Toolkit Project, the Systematic Method
for Reading Success (SMRS) Project, Early Grade
Reading Assessment (EGRA), the Foundations for
Learning Campaign, the Foundation Phase National
Catalogue and the Workbooks.

The Curriculum and Assessment Policy Statement
(CAPS) is based on the premise that is advanced
by the International Reading Association (IRA) that:
“There is no single method or single combination
of methods that can successfully teach all children
to read. Therefore teachers must have a strong
knowledge of multiple methods for teaching reading
and a strong knowledge of the children in their
care so they can create the appropriate balance of
methods needed for the children they teach.”

The knowledge and skills that children need in order
to read with fluency and comprehension include:
oral language; prior knowledge and experience;
concepts about print; phonemic awareness; letter-
sound relationships; vocabulary; semantics and
syntax; meta-cognition; and higher-order thinking
skills. These are not isolated concepts taught in
a lock-step sequence rather they are interrelated
components that support and build on each other.

Ongoing teacher training, development and support
is a key pillar of the National Reading Strategy.
The Department of Basic Education in its efforts to
enhance the pedagogic and didactic capacity of all
teachers in reading, language and mathematics has
developed a Reading Handbook, Teaching Reading
in the Early Grades (2008) as well as a DVD, Getting
Literacy and Numeracy Teaching Right in the
Foundation Phase.

However, although the Department has the
responsibility of initiating teacher development
programmes, it is critical that teachers understand
that the biggest part of their development is their own
responsibility. Immediate short-term interventions
are currently targeted at providing teachers with

the tools and the opportunities to improve their
classroom practice.

The essential focus of the National Reading
Strategy is to enable learners to read fluently and
with comprehension. Monitoring learners’ progress
through School Based Assessments (SBA) and
Annual National Assessment (ANA) is a critical
part of the Reading Strategy. Learner improvement
depends on teachers being able to assess the
reading level of each and every learner. Teachers
need to be able to measure whether their teaching
methodologies in the classroom have resulted in
improved reading by the learners.

Good management and leadership are essential
for successful teaching and learning. The principal
needs to show a relentless determination in pursuing
the National Reading Strategy. The principal is
responsible for the reading programme in the
school, for ensuring that staff members are trained,
analysing learners’ results and involving parents
in the reading programme. It is the principal’s
responsibility to ensure that every learner learns to
read, and that steps are taken to promote reading.
The allocation of time to read and the effective use
of that time needs to be managed.

An analytical and critical analysis of the Annual
National Assessment (ANA) will show why schools
perform the way they do — the “ground truth” of
school and learner performance will enable the
profiling of both best and worst practice as a means

of informing intervention strategies. It will also
enable the elevation of schools with best practice to
best performer school status, especially when such
schools perform despite their disadvantages. In all
these reading projects and plans, the Department
will ensure that its strategies, pedagogy and support
materials are modern and at the cutting edge.
While the Department will conduct some of its own
research, it will also partner with universities and
other specialist reading organisations to strengthen
its reading campaigns with teachers, principals,
district officials and parent communities.

The different tiers of the system will be strengthened,
from the Chief Directors at National level to
Curriculum Coordinators at Provincial and District
levels and finally to School Management Teams
(SMTs), teachers and the various contributions from
external sources to promote overall coherence and
alignment. This process is illustrated in the diagram
below.

Evaluation, monitoring and support interventions
will be implemented at all levels of the system to
track, record and sustain the gains that the strategy
is making to improve the quality of education over
its life span (2008 — 2015) and beyond to assist
in strengthening the capacity of teachers to raise
standards of achievement and rates of progression
for learners across all phases and schooling contexts
in pursuit of the demands of the twenty-first century.
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n 2012, more than 7 million learners in Grades 1 to 6 and

Grade 9 in public schools, including special schools and
state-funded independent primary schools participated in
the Annual National Assessment (ANA).

The ANA is a regular standardised assessment that is
administered to all learners in public schools from Grades
1to 6 and 9. Learners are assessed in the foundational
skills of Literacy and Numeracy, which are the building
blocks of future success in education.

The Action Plan to 2014: Towards the Realisation of
Schooling 2025, states the outputs the Department of
Basic Education (DBE) wants to achieve as the minimum
quality standards in Grades 3, 6 and 9. These outputs are
to: “Increase the number of learners in Grades 3, 6 and 9
who by the end of the year have mastered the minimum
Language and Mathematics competencies for Grades 3,
6 and 9 respectively”.

Why was ANA initiated?




To all school principals, district and provincial officials and education stakeholders

THE WORKBOOK PROGRAMME FOR SCHOOLS

An initiative of the Department of Basic Education

The Department of Basic Education wishes to remind all school principals, teachers, School Governing Bodies,
district and provincial officials and parents that the Department will be delivering workbooks for learners for the
2013 school year before the end of 2012.

This is part of the Department’s ongoing commitment to unlocking every child’s learning potential. It is important
that every education stakeholder understands what workbooks will be delivered, in what languages and how these
workbooks should be used.

The Department has also developed textbooks for FET Maths and Physical Science with the Shuttleworth

Foundation.

Workbooks to be supplied

by the Department

Grade R One integrated (language,
maths and life skills) book
per term in all 11 official

Supplementary materials
supplied by the Department

Grade R resource packs for
each grade R classroom in all
11 languages

What textbooks will be
required

No textbooks required

Textbooks to
be supplied by
Department

In all official languages
Book 1 and Book 2

languages
4 Foundation |Home languages Textbooks not essential
s Phase Book 1 and Book 2 for Grade 1
g Grades 1-3
3 Maths Textbooks not essential

for Grade 1

Life skills
In all official languages
Book 1 and Book 2

Textbooks not essential
for Grade 1 -3

First Additional Language
English and Afrikaans

Textbooks not essential
for Grade 1

Intermediate | Home languages
Phase Book 1 and Book 2
Grades 4-6

All Textbooks required
except for Natural
Science and Technology

Maths
In English and Afrikaans only
Book 1 and Book 2

First Additional Language
English and Afrikaans

Siyavula Natural Science and
Technology

A Teacher’s Guide will also be
available.

)
H
&
g
3
=
Q
S
z
Qo
=
]

In English and Technology
Book 1 and Book 2

Senior Phase | Maths

Grades 6-9 | In English and Afrikaans only
Book 1 and Book 2

FET No workbooks

Grades 10-12

Supplementary guides Mind Textbooks for all subjects | Siyavula Maths and
the Gap for Grade 12 only required except for Maths | Physical Science
available in English and and Physical Science Grades 10-12
Afrikaans on website and supplied in 2012
delivered:

¢ Geography

 Life Sciences

* Economics

¢ Accounting
In the near future Mind the
Gap study guides will be
developed for

e Maths

¢ Physical Science

e Agricultural Science

* English First Additional

Language

Siyavula Maths and
Physical Science
Caps aligned for
Grade 11 will be
supplied in 2013

Grade 10 Textbooks available
on DBE website:
Life Science and
Maths Literacy
Alert! Principals, teachers, learners and parents should make sure that learners in Grades 10 (CAPS aligned) and Grades 11
and 12 return the Siyavula Maths and Physical Science textbooks that were distributed by the Department in 2012.

The Department will only be distributing Siyavula Maths and Physical Science CAPS aligned textbooks for Grade 11 in 2013.

Alert! Workbooks (Book 1) are being delivered directly to schools during November 2012. Principals are urged to check that the
workbooks are:

¢ In sufficient numbers;
¢ In the correct languages; and
¢ Not damaged.

After checking against the master list above, principals should report errors in deliveries to:
Call Centre: 086 100 4357 — or Free SMS 39864

The service provider will rectify errors directly with schools.

Workbook 2 will be delivered in January 2013.
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cquired Immune Deficiency Syndrome (AIDS) is a communicable

disease that is caused by the Human Immunodeficiency Virus
(HIV). HIV and AIDS is one of the critical challenges facing all South
Africans. With increasing infection rates, learners and teachers with
HIV and AIDS will become part of the population of schools. The
National Policy on HIV/AIDS for Learners and Teachers in Public
Schools (August 1999) clearly stipulates that even though the risk
of HIV transmission as a result of contact play and contact sport
s generally insignificant, strict adherence to universal precautions
case of open wounds, sores, breaks in skin, grazes, open skin
lesions or mucous membranes is essential. No learner or teacher
may participate in contact play or sport with an open wound. If
bleeding occurs during contact play or contact sport the injured
player must be removed from the playground immediately and

treated appropriately. The player may only resume play if the wound
is completely and securely covered.

The safety of learners in schools is of paramount importance. The
South Africa Schools Act (1996) demands that schools must take
measures to ensure the safety of learners at school and during
any school activity; ensuring, where reasonably practicable, that
learners are under the supervision of a teacher at all times. This
would include their safety during break-time. Teachers must take

turns to be on duty during breaks to ensure that learners are not
bullied, hurt or abscond from school.

Playing it safe: preventing the
transmission of diseases in school
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SCHOOL CALENDAR
FOR PUBLIC SCHOOLS

SCHOOL CALENDAR FOR THE 2013 ACADEMIC YEAR: [INLAND]

Public and School Holidays 2013
January 2013 February 2013 March 2013 March 2013
1 January New Year's Day
21 March Human Rights Day 2 2
22 March School Holiday (Coastal) 3 9 3 9
29 March Good Friday
1 April Family Day 10 16 10 16
27 April Freedom Day 17 21|22 |23 17 21|22 |23
1 May Workers' Day 2425|126 |27|28 29|30 24 29|30
16 June Youth Day 31 31
17 June Public Holiday
9 August Women's Day April 2013 May 2013 June 2013 April 2013 May 2013 June 2013
24 September |Heritage Day
16 December |Day of Reconciliation
25 December | Christmas Day 1 1
26 December | Day of Goodwill 2 8 2 8
9 15 9 15
16 |17 22 16 |17 22
23|24 (25|26|27|28 |29 2324 |25|26|27|28|29
30 30
July 2013 August 2013 September 2013 July 2013 August 2013 September 2013
1 7 112134516 1 7
819|101 8 14 7 8 ]19]10]|11 |12 13 8 14
14 20 15 21 14 20 15 21
21 27 22 |23 [24 |25 |26 |27 |28 21 27 22 |23 (24|25 |26 |27 |28
28 29 |30 28 29 |30

October 2013

November 2013

December 2013

111213 |14

15|16 |17

18/19|20 |21

22 23|24

25|26|27|28

29(30|31

October 2013

November 2013

December 2013

10/11 12|13 |14

16

17/18]19| 20|21

23

241252627 |28

30

31

GROUP 1: INLAND PROVINCES: FREE STATE, GAUTENG, LIMPOPO, MPUMALANGA AND NORTH

GROUP 2: COASTAL PROVINCES: EASTERN CAPE, KWAZULU-NATAL, NORTHERN CAPE AND

WEST WESTERN CAPE
Duration No. of No. of days No. of public Actual no. of Duration No. of weeks No. of days [\[o} of public Actual no. of
WEELS holidays school days holidays school days
1 (7) 9 Jan — 20 March 11 (53) 51 0 (53) 51 1 (14) 16 Jan — 28 March 11 (54) 52 1+1 (52) 50
2 9 April — 21 June 11 54 2 52 2 8 April — 21 June 11 55 2 53
3 15 July — 20 Sept 10 50 1 49 3 15 July — 20 Sept 10 50 1 49
4 1 Oct—04 (06) Dec 10 (49) 47 0 (49) 47 4 1 Oct — 04 (06) Dec 10 (49) 47 0 (49) 47
TOTAL 42 (206) 202 3 (203) 199 TOTAL 42 (208) 204 4+1 (203) 199
16 17
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Mr Smith explained what he did to prevent
bullying at his school:

INVOLVE PARENTS According to Mr Smith,
parents need to feel confident that their children will be
protected from bullying at school. And the parents of
children who bully need to know that the school does not
tolerate bullying.

A
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e all know that children learn best in an environment where they feel safe and secure. Many children don’t learn
because they come to school fearful of being bullied. Unfortunately, there’s no single solution that will stop or

prevent bullying. 2Whdt s Wﬁmﬁ? interviewed two school principals to find out what they have done to reduce
bullying in their schools.

by an individual
another individual

Often bu
ated by some or other against
s or by actual or perceived differences
an. Emotional bullying can be hard t

to children.

Mrs Moima told us that she had received a number of complaints from parents
that their children were being bullied.

“We decided to be proactive,” says Mrs Moima.

“We held a workshop and we spoke about what issues could result in bullying,
and we developed strategies to prevent bullying. We needed to change the
culture to one where pupils treat one another and the school staff with respect.”

Not an easy task! We asked Mrs Moima what they did.

WE HELD A POSTER COMPETITION

L[ Groupsoflearnersdesignedpostersongoodvaluesin theschool,toshowtheimportance
of respect for staff and other pupils. The children set up a jury to judge the posters.
This actually became an advocacy campaign that helped to permeate the values of

respect and care throughout the whole school environment. §9

Mrs Moima tells us they introduced the following school rules specifically to deal with bullying:

Don't bully other children.

Try to help pupils who are being bullied.

Include children who might be left out.

Encourage the practice of ubuntu and caring in the school.

They also introduced ways of dealing with aggressive behaviour:

Bullies had to apologise.
They had to forfeit their breaks and do some ‘community service’.

Bullying incidents were discussed with the teacher, principal
and parents.

Smith, “need to understand that we do not tolerate
bullying. In our school,we made sure that both the victims
and the bullies knew that we would not tolerate bullying.
We also needed to empower children who see their peers
being bullied so that they can report the incidents.”

USE THE CORRICULUAN Mr Smith explains:
“The workbooks have given us a number of opportunities
to speak about tolerating differences in matters like
religion, race and disability, as well as tolerating children
who come from different family situations. Many of the
worksheets directly promote kindness, care, cooperation
and friendship. We included values wherever we could to
show that prejudice is unacceptable. We also introduced
conflict resolution and anger management skills training.”

INCREASE ADULT VISIBILITY mr smith's
school increased supervision at places around the
school where most bullying behaviour occurred, such as
the toilets and the playground.

STAFF TRAINING “Our staff were trained in how
to resolve problems, and where to get support if they
could not deal with a particular instance of bullying. They
learned how to recognise bullying behaviours and to
come up with strategies to deal with the problem,”

WORK WITH THE WIDER COMRMUNITY
Bullying that takes place at the school is often carried
outside school to sports clubs and even to the local

STOp

internet cafe. Mr Smith
engaged with the wider
community to get them
to also contribute to
preventing bullying that
might be happening
outside the school.

ANAKE 1T EASY
FOR PUPILS
TO REPORT
BULLYING

“Learners need to

feel confident that

they will be listened to and that we as adults will act on
bullying,” says Mr Smith. “So we sent our learners a
clear message that they could report bullying that was
happening outside school, including bullying on the
internet, Facebook or other such sites — and that we
would take action wherever necessary.”

WHAT ABOUT THE
BULLY?

Our two school principals suggested the
following:

* Intervene immediately to stop the bullying.

» Phone the parents of both the bully and
the victim as soon as possible. If possible,
involve the parents in designing a plan of
action.
Have discussions with bullies and victims.
Have discussions with the parents of
bullies and victims.
Use role-play activities to teach non-
aggressive behaviour to prevent bullying.
Use role-play to teach victims to be more
assertive.
Remind the bully about school and
classroom rules.
Reassure the victim that everything
possible will be done to prevent any
further bullying.
Make learners aware of the school’s
non-zero tolerance of bullying.
Continue to monitor the behaviour of the
bully and the safety of the victim.
If the situation doesn’t change make a
referral to the child line: 0800 055 555.
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THE VETERAN

Rosaline Makan was an teacher for 47 years, before
her retirement at the end of 2011. Makan embodies
the characteristics often associated with teachers, but
she was more than just a teacher. So much so that
she became a living legend in the communities where
she taught.

“After my marriage in 1970 | joined my husband at
Ganskraal Primary School where he was a school
principal, with the intention of staying for not longer
than 3 years,” recalled Makan. “With responsibilities
increasing, like in any other rural area, | became so
rooted into the farming community that the 3 years
extended to 23 years!”

Makan was deeply involved in community work,
ranging from staging plays, organising church bazaars
and cultural events, campaigning for the Cancer
Association of South Africa, and participating in
municipal and community activities.

Like many of her peers, Makan was limited in the
career options available to her, but she has no regrets

about committing her life to educating and assisting
others.

“We had to make a choice between two professions
that were available at the time, namely teaching and
nursing. | chose teaching as a career. | never stopped
studying and through correspondence courses |
obtained a Matric Certificate, a Diploma in Education
(SP)(DE111) in 2004 and an Advanced Certificate in
Education (ACE) in Mathematics, Languages and
Curriculum Leadership through the University of Cape
Town in 2010, explained Makan.”

Makan’s dedication to the profession was recognised
atthe 2011 National Teaching Awards — a DBE initiative

— where she was a finalist in the Lifetime Achievement
category.

Makan is adamant that the idea of quitting teaching
never crossed her mind, even when teachers were
being offered generous severance packages.

“I enjoyed transferring knowledge that will open doors
for children. It was fulfilling to see the eyes of learners
light up when they suddenly understood something

new and were able to apply their newly found skills,”
she explained.

THE FORMER TEACHER

For Teacher A, who wishes to remain anonymous,
the decision to leave the teaching profession was not
an easy choice to make. After spending 14 years at a
small school in the Northern Cape eventually working
his way up to become principal of the school, his exit
from the profession was for family reasons.
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“My wife relocated to Johannesburg and reluctantly |
had to seek alternative employment. Fortunately for
me | was able to secure a position with the DBE so
| could continue to contribute to education in South
Africa,” said Teacher A. “It was never my intention to
leave the classroom, but it just worked out that way.

For me, my years as a teacher were the best years for
me professionally.”

Teacher A explained that he grew up in a period where
teachers had a special status within the community as
respectable, upstanding professionals.

“It was regarded as a very respectable career path; a
teacher was someone that the rest of the community
could look up to. Teaching is not, and never should
be, just about money. If | can be honest, | think a bit
of passion and love for the profession has been lost,
but in my work | constantly come into contact with
professionals who have the right energy for the job.”
Teacher A believes thatimproved teacher development
is one way to attract the right calibre of young people
to the profession. He feels, that with strong leadership
and continuous professional development, the

profession will be restored to its deserved status in no
time.




Many of our readers will be familiar with the Department’s Rainbow Workbook Series. and Fhe ; le R Bhoch
Why were they introduced? workbooks. They should be allowed to take them e avaitable in ol Canguages abong with

*

The Department's Rainbow workbook package includes
the following books which are produced in two volumes:

The language and mathematics workbooks comprise 128 worksheets published in two
volumes of 64 worksheets each for terms 1 and 2 and terms 3 and 4.
This means there are:

How will you know what to do
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The workbook package was introduced in 2011 to assist
teachers and learners directly in the classroom. The

workbooks are provided for free and are intended to: The maths _

ensure that schools that lacked learning resources and worksheets Btinbe

photocopying facilities would be supported through the provision

of worksheets: are colour .
provide a varlety of activities to reinforce literacy/language and . :

mathematical skills; coded to
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learning and understanding their other subjects; show: _
assist teachers to focus on the skills that learners should be
acquiring in each grade as outlined in the curriculum;

help teachers to monitor learners’ performance in key activities

and prepare learners for the formats used in various standardised
assessments; and MBm

all the workbooks have cut-out activities which are included to
enrich your teaching. They are usually fun activities that support
the learning outcomes.

Measurement

The workbook package

learners’ workbooks in mother tongue language (that
is, in all the eleven official languages) for Grades 1
to 6;

Numeracy/Mathematics workbooks in all the official
languages for Grades 1 to 3 and in English and
Afrikaans for Grades 4 to 9;

Lifeskills workbooks for Grades 1 to 3 in all official
languages; and

English First Additional Language (FAL) workbooks
for Grades 1 to 6. (Afrikaans, Sepedi and IsiZulu
versions are available for free download on the DBE
website www.education.gov.za)

of possible
eNts within g 4

in most of the 45
g countries were
evel or 40 points,
ica, there was 4
alf grade leve|
tor 60 points.
that at Grade g
ements haye
especially

* 4 worksheets per week; ools.

* 8 weeks per term;

* 2 terms per volume; and

% 2 volumes per grade.




CLEARLY DEFINED ACTIVITIES
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"WHAT IS A SCHOOL IMPROVEMENT PLAN (SIP)?

School Improvement Plan is a map that sets out the be considered during the self evaluation process, but only
changes that a school needs to make to improve its those where serious challenges are being experienced,
overall performance and level of learner achievement. A need to be included in the SIP. Over and above that, the
SIP is also a mechanism through which the school sets following areas for evaluation are compulsory:
itself targets and steps for improvement, and the public and
other stakeholders can hold the school accountable for the
achievement of such targets.

The development of a SIP is part of the self reflection
process by the school. SIP must be developed by the
school after the School's Self Evaluation (SSE) process,
which is part of internal whole school evaluation. All nine
areas for evaluation as contained in the WSE policy need to

* Quality of teaching and learning
» Curriculum provision and resources
* Learner achievement

The requirement to develop a SIP emanates from ELRC
Collective Agreement No.8 of 2003, as well as the policy on
Whole School Evaluation.
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“One of the roles of the
principal of the school will
be to present the proposed
SIP to all of the teachers,
heads of departments and
SGB members for their
approval. The principal
should submit the school
improvement plan to the
district office.”

Mr Themba Kojana, Acting Deputy Director-General, Department of Basic Education

Identity school improvement needs through a process of School Self-Evaluation (SSE). Define
the desired outcomes for school improvement and learner achievement and decide on a team
to represent the school stakeholders and to guide the process towards the achievement of the

The School Improvement Team must develop a course of action for implementation and gather
stakeholder support. It is essential to ensure buy-in from teachers and school staff who will
be directly involved in implementing the reform strategies and initiatives. Also ensure the
commitment of learners, their families and other stakeholders who may play supporting roles.

When implementing remember that a “one size fits all strategy” seldom works. Strategies
should be personalised to meet diverse learner needs. Remember also that all teachers and

WAPLEANENT

school staff must implement the plan faithfully to ensure positive outcomes. Once school staff
buy-in has been established, schools must provide the professional development and supports

to ensure that teachers and staff have the resources necessary to implement the plans.

AMONITOR

strategies and initiatives.

L D,
Il staff members have a responsibility to ensure
4 that what they do contributes to the achievement of
~ the targets as reflected in the SIP. Building staff support
is best accomplished through active participation of the
staff representatives in researching and developing the
plan. The staff representatives can support this process
~ by building support among the rest of the staff through
information sharing and by soliciting ideas and feedback
from colleagues.

Since the ultimate objective of school improvement
planning is to improve the level of learner achievement,
the person who has the greatest impact on learners during
the school day, the teacher, plays several critical roles in
the school improvement planning process.

I Teachers should:

The School Management Team is responsible for the monitoring of the implementation of the
plan as well as to assist where assistance is needed. Evidence must be collected for each
learner, teacher and classroom. Data should be analysed to ensure that each learner and
staff member is receiving the support that he or she needs as a result of the new improvement

actively participate and assume leadership roles in |-
establishing priorities, setting goals, and formulating
implementation strategies for the plan;

work closely with school governing bodies and
parents to implement the plan;

ensure that classroom strategies for improvement
address the needs of learners at all levels of learning;
assess learners in a variety of ways and develop
strategies for improving the level of learner
achievement;

support the evaluation of the plan by providing
up-to-date information on: learning, the school
environment, and parental feedback; and

set and pursue professional development goals that
focus on the goals and strategies identified in the

plan. I
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Managing absenteeism
very school teacher knows the negative impact of
learners being absent from class. Learners who are

absent, whether for a whole day or part of a day if they
arrive late, do not progress as well as their classmates
who are in class daily. In fact, they may not catch up and
their self-esteem and sense of being part of the class may
suffer. Their absence harms attempts to do group work
and group projects.

In South Africa we know that on any one day as many as
5 to 15 percent of learners are absent from school and the
number is even higher if we include those learners who
arrive late because of transport or other problems.

Learners who are frequently absent are likely to be more
socially isolated and may be at risk of harm during periods
of absence. Moreover, they are more likely to become
involved in unacceptable or even illegal activities such as
delinquency, vandalism, alcohol and drug abuse and risky
sexual behaviour.

The role of the teacher

The teacher essentially has a twofold role in relation
to absenteeism. Firstly, the teacher is responsible
for recording, monitoring and reporting absenteeism.
Secondly, s/he can help reduce absenteeism.

Marking the register and monitoring absenteeism

The teacher has the responsibility of keeping a daily
register of learners’ attendance. A register, of course, must
be based upon an accurate class list of all the enrolled

MANAGING

learners, backed up by your knowing who your learners
are and your noticing if any one of them is absent and if
there is any pattern to the absenteeism. Your register will
indicate whether the learner has arrived late or left early
for whatever reason.

It is not sufficient to simply record that a learner is absent
— absenteeism needs to be reported. Three things need
to be recorded:

» The name of the absentee and period of absence;
* The status of the absence; and
» The reason for the absence.

This information must be passed on to the school
administrator who will be able to report on absenteeism
for the whole school.

Authorised and unauthorised absences

Legitimate absence will be authorised by the parents and
the school, though with absences caused by illness many
schools have a policy requiring a note or phone call from
the parent and a doctor’s certificate for absences of more
than a day or two. Sometimes you may only be able to
record that the absence has been due to illness after the
child returns to school.

Other authorised absences may result from school
approved educational, cultural or sporting activities.

Absenteeism concerns

Some children in our schools are heads of households as
a result of their parents being ill or dying. These children
tend to be absent to carry out caring or household duties. It
is important that you identify these children so that they can
be assisted in obtaining child grants and so that they can
be helped through accessing support in the communities
where they live.

Children who live in rural areas may also be absent
because of duties at home, such as tending cattle. You
need to encourage parents to send these children to
school regularly. School transport should be arranged so
that rural children do not have to walk long distances to
school. Schools need to be aware of the impact of floods
or heavy rain that may also affect learners’ attendance.

Guardians/caregivers must inform the school by phone,
SMS or letter of a child’s absence from school. This must
be followed by a note stating the date/duration and reasons
for the learner’s absence. These letters must be filed.

Reducing absenteeism

The teacher plays a very important role in reducing
absenteeism. A good teacher knows the learners in her
or his class and notices when anybody is absent. Keeping
a record of absenteeism will help you to identify any
pattern in the absences — whether it is because of illness
or truancy.
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ABSENTEEISM

Itis good to contact the parents by letter, phone call or SMS,
to check on absence, particularly when they are frequent.
It is also important to remember that in some communities
child labour, excessive household responsibilities, or
perceptions that school attendance is less important than
the tasks given to the child may mean that absenteeism is
condoned. In these cases it is clear that the problem has
to be addressed with the parents, not the child. School
engagement with parents can have very positive effects
in reducing absenteeism. Where truancy is a problem it
is important to find out why the child is staying away from

r — - - - — — - — — —

school. Is it happening because of peer pressure, or is the
child not coping with learning? Once the cause is identified
an effective solution can be found.

It takes a community to raise a child

The good news is that chronic absence can be significantly
reduced when schools, communities and families join
together to monitor and promote attendance, as well as
to identify and address the factors that prevent young
learners from attending school every day.

“As a teacher, | know how the poor attendance of pupils can disrupt their own
| learning and that of other pupils. Quickly these children begin to fall behind their

friends and often fail to fill in gaps in their skills or knowledge — sometimes in basics
| like reading or writing. Over time these pupils can become bored and disillusioned

with education. These pupils are lost to the system, and can fall into anti-social
| behaviour and crime. That is why it is vital schools tackle absenteeism.” Charles
Taylor, the United Kingdom government’s expert adviser on absenteeism in schools.

No. Admin No. Date of Birth Names Sex Attendance
January 2013
D M Y 11 12 13 14 |15 16 17 18 19
1 9093 16 |5 2001 |Dlamini Kwanele Polany M
a a
2 9688 2 8 2000 [Njabulo Usuf F a a
a
3 9387 17 |5 2000 |Khuzwayo Mphakamisi M a
4 103307 14 |2 2000 |Khwela Thabiso Menzi F
a
5 1998 2 5 2000 (Bengu Kholeka M a
6 9507 23 |9 2000 |Buthelezi Kholeka M
2
7 9095 30 |12 [2001 |Charmaine Nompilo F a
8 9142 7 7 1999 |Gudazi Pretty F
a d
9 10999 5 1 2001 |Jeza Mbali M a a
10 10861 9 5 2000 |Josephine Lake M
Number of Glrls 4 4 4 4 4 4 4 4 4
Number of Boys 6 6 6 6 6 6 6 6 6
Roll 10 10 10 10 10 10 10 10 10
Attendance 7 10 10 10 7 10 10 9 10
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Provincial Departments of Education

Eastern Cape Department of Education
Private Bag X0032

Bisho

5605

Tel.: 040 608 4200

Free State Department of Education
Private Bag X20565

Bloemfontein

9300

Tel.: 051 404 8430

Gauteng Department of Education
PO Box 7710

Johannesburg

2000

Tel.: 011 355 1510/8

KwaZulu-Natal Department of Education
Private Bag X9137

Pietermaritzburg

3200

Tel.: 033 392 1050

Mpumalanga Department of Education
Private Bag x11341

Nelspruit

1200

Tel.: 013 766 5555/5220

Northern Cape Department of Education
Private Bag X5029

Kimberley

8300

Tel.: 053 839 6695/6500/6696

Limpopo Department of Education
Private Bag X9489

Polokwane

0700

Tel.: 290 7757/290 7666

North West Department of Education
Private Bag X2044

Mmabatho

27185

Tel.: 018 388 3429

Western Cape Department of Education
Private Bag X9114
Cape Town

8000

Tel.: 021 467 2535

Department of Basic Education
222 Struben Street, Pretoria, 0001
Private Bag X895, Pretoria, 0001, South Africa
Tel: (012) 357 3000 « Fax: (012) 323 0601
Private Bag X9035, Cape Town, 8000, South Africa
Tel: (021) 486 7000 « Fax: (021) 461 8110
Hotline: 0800 202 933

facebook

www.facebook.com/BasicEd

twitter
www.twitter.com/dbe_sa

website
www.education.gov.za



