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FOREWORD 

 

The National Department of Education has reworked and adapted the Curriculum 

Assessment Policy Statement (CAPS) to support the teaching and learning in Multi-grade 

Schools. 

The challenges posed by Multi-grade teaching are different to Mono-grade teaching and 

requires a unique approach to the management of a Multi-grade classroom.  

 

The aim of the Multi-grade Annual Teaching Plan is to ensure that teachers: 

• have a common understanding of the content and skills focus in the curriculum; 

• address the minimum prescribed content and assessment tasks specified in CAPS in 

a grade specific but simple manner  

• follow a manageable pace of work while addressing the needs of different grades in 

one classroom.  

The adapted annual teaching plans provides guidelines for teaching, learning and assessing 

in Grades 4-6 in a Multi-grade School. The annual teaching plan sets the pace and 

sequence of progression in the content and skills in which teaching, learning and 

assessment should take place.  

The National Curriculum Statement (NCS) and Curriculum and Assessment Policy 

Statement (CAPS) Intermediate Phase Grades 4-6 continues to form the foundation on 

which the Multi-grade curriculum is based.  

The Multi-grade curriculum mainly consists of Annual Teaching Plans however certain 

subjects provide lesson plans with suggested methodology attached. 

A suggested time allocation per subject is proposed in each subject and the school timetable 

must be aligned to the adapted curriculum and assessment programme. 

 

The annual teaching plan is divided into four terms. Schools will have to look at the number 

of weeks in a term and re-work the period allocation to maintain a coherent programme of 

teaching, learning and assessing in each term. 
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INTRODUCTION TO CREATIVE ARTS 

 

In Creative Arts, learners are exposed to Dance, Drama, Music and Visual Art.  The purpose 

of this subject is to develop learners as creative, imaginative individuals with an appreciation 

of the arts.  The subject provides opportunities for learners to give expression to their feelings, 

individually and in collaboration with others. It creates a foundation for balanced creative, 

cognitive, emotional and social development. It is therefore important to provide learners with 

a safe and supportive environment to explore, experience and express thoughts, ideas and 

concepts within an atmosphere of openness and acceptance where learners feel creative and 

can develop skills and interpret their world in unique and creative ways. 

 

Creative Arts is studied in two parallel and complementary streams:  

Visual Art and  

Performing Arts (dance, drama, music).  

 

VISUAL ART 

Visual Art provides the learner with an opportunity to discover through play, while developing 

skills and techniques. Visual Art encourages an awareness of art elements and design 

principles found in the natural and the built environment, and enriches the learner’s personal 

experience of the world. Opportunities are provided for social, emotional and intellectual 

development, and through non-verbal expression and the process of creating art, the learner 

comes to understand symbolic language. The focus of the learning should be on the 

development of skills through enjoyable, experiential processes, rather than on 

working towards highly polished products in each term. 

 

The content, concepts and skills are organised according to three topics for Visual Art:  

1. Visual literacy 

2. Create in 2D 

3. Create in 3D 

 

PERFORMING ARTS 

While Performing Arts recognises that in African arts practice, integration is fundamental, it 

also notes the need for the learning of skills separately in dance, drama and music. There are 

many complementary and overlapping areas of practice in these arts forms and the focus is 

on the inclusive nature of the arts. Classroom performances of short examples of learning 

should take place in a non-threatening environment, where the contribution of each learner is 

valued and acknowledged.  

 

The concepts, content and skills are divided into three distinct topics for Performing Arts:  

1. Warm up and play – preparing the body and voice, and using games as tools for learning 

skills; 

2. Improvise and create – using arts’ skills spontaneously to demonstrate learning, 

individually and collaboratively; 

3. Interpret and perform – learning the language of the art form, and interpreting and 

performing artistic products in the classroom 
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Teaching Approach in Creative Arts 

The approach to teaching in Creative Arts should be explorative, experimental, experiential 

and encouraging. A safe and supportive environment should be created for learners to work 

in an atmosphere of openness and acceptance. Planning should cater for a variety of learning 

styles and space should be created for the new ideas that learners invariably bring. 

Learning in the Arts is circular rather than linear. Many of the same activities or exercises are 

repeated each year with increasing complexity. 

 

HOW THIS CURRICULUM SHOULD BE USED 
The curriculum has been aligned to the NCS Gr R-12 (CAPS) Intermediate Phase and has 

been adapted for Multi Grade Grades 4 to 6.   

 

To accommodate the particular context and needs of Multi-grade schools, it is suggested that 

learners offer only one stream per term.  Teachers would therefore either present Visual Art 

OR Performing Arts in a term, not both streams as in the case of the main stream schools. 

The implication for assessment would therefore be that a learner would only be formally 

assessed ONCE per term on either Performing Arts OR Visual Art.  Teachers may select 

to do Visual Art during two continuous terms (i.e. Terms 1 and 2) and Performing Arts during 

the next two terms (i.e. Terms 3 and 4) or during alternative terms.  This decision will be based 

on the context and resources of the school and the particular expertise of the teacher.  

As many of the same activities or exercises are repeated each year with increasing complexity 

it is important that teachers take the context and life experiences of learners into consideration 

when planning activities. The curriculum is structured according to topics (concepts, contents 

and skills) and suggested activities per term.   

 

RESOURCES 
National Curriculum Statement Gr R-12 (CAPS) 

National Catalogue: Approved Textbooks for Life Skills (Creative Arts), Intermediate Phase. 
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INTERMEDIATE PHASE LIFE SKILLS: CREATIVE ARTS 
ANNUAL TEACHING PLAN FOR MULTI-GRADE SCHOOLS: PERFORMING ARTS 

 

TERM 1                                                                                                                                              PERFORMING ARTS: DANCE & MUSIC FOCUS 

WEEKS GRADE 4 GRADE 5 GRADE 6 

1-3 

Warm up and play 

Physical warm up (Time: 5 min) 

• Perform relaxation in stillness and 
movement (e.g. tense and release 
exercises; use of imagery to loosen 
hands, fingers, shoulders, neck, face, 
spine, hip joints, legs, feet) 
 

Physical warm up (Time: 5 min) 
• Do physical warm up for co-ordination and 

control (including spinal warm up, body part 
isolations, arm swings, etc.) 

Physical warm up (Time: 5 min) 
• Do physical warm ups for co-

ordination and control (including 
spinal warm up, body part 
isolations, the controlled and 
relaxed use of the joints, especially 
the knees, hips and ankles in dance 
steps and sequences). 

                                       Improvise and Create 

• Execute locomotor and non-locomotor 
movements, individually and in unison, in 
time to a beat (include jump, turn, bend, 
stretch, twist, skip, gallop, crawl, roll, 
slide, swing, sway, reach, push, pull) with 
and without imagery. 

• Execute locomotor and non-locomotor 
movement sequences exploring elements 
of time (tempo, beats, meter), individually 
and in unison (including jump, turn, bend, 
stretch, twist, skip, gallop, crawl, roll, slide, 
swing, sway, reach, push, pull) with 
imagery. 

• Execute movement sequences 
inspired by sound pictures to express 
a mood or idea. 

4-8 

Warm up and play 

• Travel and freeze: in personal (own) and 
general (shared) space:  

o in movement and in games 
o in duple or quadruple meter (2/4 or 

4/4) 

• Play name games (e.g. using clapped 
rhythms and body percussion to 
explore the meter/accent of the names). 

• Perform action songs to accompany 
physical warm ups. 

 

• Perform rhythm games using body 
percussion and movement. 

• Do a singing warm up (including South 
African songs in unison, in canon and/or 
with actions). 

• Play concentration and focus games, using 
travelling and freezing, to music. 

 

• Perform body percussion games 
(including in unison, in canon, in two 
parts, and/or call and response). 

• Do singing warm ups (including 
traditional songs in unison, canon, 
in two-part harmony and/or call and 
response). 
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                                   Improvise and Create 

• Perform short rhythm patterns 
(crotchets, crotchet rests, minims and 
minim rests) using body percussion 
and/or percussion instruments. 

• Combine locomotor movements with 
sound (voice/body percussion), to 
walking, running, and skipping. 

• Explore relevant note values related to 
the above. 

• Perform rhythm patterns of different note 
values (semibreve, minim, crotchet, quaver 
and the equivalent rests), using body, 
percussion and percussive instruments. 

 
 
 

• Perform music phrases with voice 
and/or instruments, exploring 
dynamics, tempo, articulation, pitch 
and rhythm. 

• Create sound pictures using 
instruments of different tone colour, 
pitch and dynamics to express a 
mood or idea. 

Read, interpret and perform 

• Clap rhythms (crotchets, minims, 
crotchet rests, minim rests) using body 
percussion and/or percussion 
instruments. 

• Sing songs, in unison, in tune and in time 
to accompaniment of the group. 

• Notate rhythms on single line stave (semi-
breve, crotchet, minim and quaver note 
values and equivalent rests). 

• Explore contrasts in dynamics, pitch and 
rhythmic patterns in musical phrases with 
voice and/or instruments.  

• Clap simple rhythmic patterns on a 
drum or equivalent,  
exploring techniques such as base 
slap, open slap, muffle, etc. 

• Explore C Major scale and  
simple melodies in C Major. 

Appreciate and reflect on 

• Investigate expressive qualities of 
percussive musical instruments in an 
African or Western music piece.  
 

• Classify several instruments as part of a 
family or group in terms of appearance, 
name, how the sound is produced and pitch 
classification (high-low) in an African or 
Western piece of music. 

 

• Selected examples of Western  
or African music, classifying 
instruments both visually and aurally 
(listening and viewing pictures), 
considering timbre and expression of 
different moods. 

9-10 FORMAL ASSESSMENT TASK: 40 MARKS (*Visual Art OR Performing Arts*) 
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TERM 2                                                                                                                                         PERFORMING ARTS: DANCE & MUSIC FOCUS 
 

WEEKS GRADE 4 GRADE 5 GRADE 6 

1-3 
 

Warm up and play 

• Develop awareness of breathing in 
relaxation and movement (e.g. simple 
sequences where each movement is on 
an ’in’ or ‘out’ breath, to music or drum 
beat). 

• Do imaginative breathing exercises (such 
as ‘painting’ imaginary pictures, inspired 
by music, with the breath). 

• Warm up the spine by rolling up and 
down the spine. 

o directional games in general 
space. 

o combining music and movement 
(e.g. physical movements to 
describe high/low notes) 

• Execute a physical warm up for co-
ordination and control (including floor 
work, body part isolations, knee 
bends and rises). 

• Participate in functional games:  
call and response games (e.g. call 
and response songs with 
movements) 

• Execute physical warm ups for co-
ordination and control (including 
spinal warm up, arm swings with 
knee bounces, knee bends and 
rises, parallel and turned out feet, 
feet together and feet apart, and co-
ordinating with arms; dance steps 
and sequences) 
 
 

                                       Improvise and Create 

• Execute movement sentences: 
travelling, stillness and gesture 
(considering levels, directions and 
weights of movement) in pairs, using call 
and echo, or meeting and parting.  

• Execute movement sequences, 
using transfers of weight from 
different body parts, different kinds of 
jumps (with safe landings), lunges 
and balances. 

• Perform combinations of two or more 
movements with a partner using 
extreme energy changes and 
elements of force: smooth and jerky, 
strong and light. 

• Execute movement sequences, 
using elements of dance, including 
time: rhythms; space: patterning, 
symmetry and asymmetry; force: 
strong and light, jerky and smooth. 

• Perform movement sequences to 
develop relationships in small 
groups, leading with different body 
parts and considering eye contact and 
focus. 

Appreciate and Reflect on 

• Reflect on own performances and 
processes. 

• Reflect on own performances and 
processes. 

• Reflect on own performances and 
processes. 
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4-8 

Warm up and play  

• Perform body part isolations in 
warm ups as part of an imaginative 
experience (e.g. waking up ritual; on 
a sailing ship; the market, etc.). 

• Play spatial awareness games 
(including lunges, arm swings, 
transfers of weight, etc.) 

• Play spatial awareness games (including lunges, 
jumps, arm swings, etc.)  

 
 
 
 

 

Read, interpret and perform 

• Create instruments using found 
objects (e.g. stones, cans, seeds, 
pipes, bottles etc.) 

• Create sound pictures based on 
themes (a thunderstorm, a train 
journey) using voice, body and found 
or made instruments (considering 
pitch, dynamics, tempo and rhythms). 

• Develop movement responses to 
sound pictures (considering levels, 
directions, rhythms and weights of 
movement). 

• See Grade 6: cultural dance 

• Develop a Dance sequence 
exploring the movement range 
of each body part, geometric 
concepts such as parallel, 
symmetry, distance, volume 
and mass. 

• Create sound pictures based 
on themes (a thunderstorm, a 
train journey) using voice, body 
and found or made instruments 
(considering pitch, dynamics, 
tempo and rhythms). 

• Develop movement responses 
to sound pictures (considering 
levels, directions, rhythms and 
weights of movement). 

• Select a cultural dance; observe and discuss  
the steps and styles of the dance in recorded or live 
performance. 

• Rehearse the cultural dance for presentation. 
Consider: 

o patterns, repetition and sequencing in the dance 
o musical accompaniment to the dance, focusing 

on rhythm (see Grade 4: create musical 
instruments) 

o varying use of energy such as 
tension/relaxation, stillness and flow, etc. 

o performance area and audience arrangement 
o appropriate entrances and exits 

Appreciate and reflect on 

• Reflect on own and other’s 
performances and processes using 
simple creative arts terminology. 

• Reflect on own and other’s 
performances and processes 
using simple creative arts 
terminology. 

• Explore two different types of dance in South Africa, 
considering social or cultural context, purpose and 
unique characteristics (such as Kwaito, Domba, 
Pantsula, Gumboot, Kwassa-kwassa, Contemporary, 
Ballet, Indian dance). 

• Reflect on own and other’s performances and 
processes using simple creative arts terminology. 

9-10 FORMAL ASSESSMENT TASK: 40 MARKS (*Visual Art OR Performing Arts*) 
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TERM 3                                                                                                                                                 PERFORMING ARTS: DRAMA & MUSIC FOCUS 
 

WEEKS GRADE 4 GRADE 5 GRADE 6 

1-4 

Warm up and play 

Execute warm up activities: 

• Warm up the voice: including 
breathing awareness exercises. 

• Concentration and focus games. 
 

Execute warm up activities: 
• Warm up the voice: including 

breathing awareness exercises. 
• Trust games, in pairs and small 

groups (e.g. sharing body weight, and 
other) 

Execute warm up activities: 
• Vocal warm ups: centre the voice 
• Action and reaction games. 

 

                                       Improvise and Create 

• Build a drama from a stimulus:  
o characters  
o storyline (beginning/ middle/ 

end) 

• Sing songs related to the drama and 
focus on ability to sing in tune. 

• Develop partner skills: 
Participate in character ‘hot seats’ in 
pairs to develop roles, using 
appropriate language, body language 
and gesture  

• Develop group role-play (considering 
characterisation, interaction, conflict 
and resolution). 

• Sing songs related to the drama and 
focus on ability to sing in tune. 
 

• Develop and rehearse short dialogues, 
exploring conflict within a specific context (Who? 
What? Where? When?) 

• Sing songs related to the drama and focus on 
ability to sing in tune.  

Appreciate and Reflect on 

• Own performances and processes 
using simple creative arts 
terminology.  

• Reflect on own performances and 
processes using simple creative arts 
terminology. 

• Reflect on own performances and processes 
using simple creative arts terminology. 
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5-8 

Warm up and play 

• Warm up the voice: including 
breathing awareness exercises, 
humming, yawning and sighing. 

• Do action songs (doing actions 
related to the specific rhythms of the 
song). 

• Warm up the voice: including breathing 
awareness exercises, harmonising of 
vowels on different notes. 

• Perform singing warm ups (including 
South African songs in unison, canon, 
two-part harmony). 
 

• Warm up the voice: including breathing 
awareness exercises, humming on voiced 
consonants and vowels 

• Sing songs from at least two cultural 
traditions in unison, canon, round or two-part 
harmony.  
 

                                   Improvise and Create 

• Continue building a drama from a 
stimulus:  

o characters  
o storyline (beginning/ 

middle/end)  
o space  
o time  

• Sing songs related to the drama and 
focus on ability to sing in tune. 
Explore dynamics and rhythmic 
patterns. 

• Perform role-plays, using appropriate 
language, movement, facial expression 
and gesture. 

• Sing songs related to the drama and 
focus on ability to sing in tune. Explore 
dynamics, melodic and rhythmic  
patterns 
 
 
 
 
 
 
 
 

• Perform short dialogues, exploring conflict 
within a specific context (Who? What? 
Where? When?) 

• Consider body language, posture and 
gesture. 

• Sing songs related to the drama and focus 
on ability to sing in tune. Consolidate: 
dynamics, melodic and rhythmic patterns 
 

Appreciate and reflect on 

• Own and other’s performances and 
processes using simple creative arts 
terminology (reflection will be on 
Drama). 

• Own and other’s performances and 
processes using simple creative arts 
terminology (reflection will be on 
Drama). 

• Own and other’s performances and 
processes using simple creative arts 
terminology (reflection will be on Drama). 

 
9-10 FORMAL ASSESSMENT TASK: 40 MARKS (*Visual Art OR Performing Arts*) 
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TERM 4                                                                                                                                             PERFORMING ARTS: MUSIC AND DRAMA FOCUS 
 

WEEKS GRADE 4 GRADE 5 GRADE 6 

1-6 

Warm up and play 

Warm up the voice: 
• including breathing, with chanting 

 

Warm up voice: 
• including strengthening articulation 

through rhymes and tongue twisters 
 

Warm up the voice: 
• including singing warm ups (songs in 

unison, canon, in two-part 
harmony and/or  
call and response).  

 

Read, Interpret and Perform 

• Recognise melodies in range of 5th 
using tonic solfa (doh to soh). 

• Recognise melodies in range of 5th 
using tonic solfa (doh to soh). 
 

• Recognise melodies in range  
of 5th using tonic solfa (doh to soh). 
 

• Explore sound pictures using singing 
and instruments (body percussion, self-
made, found, and traditional) to create a 
soundtrack for the puppet performance 
and to introduce characters (considering 
dynamics, pitch, timbre and tempo). 

• Perform musical phrases, in pairs, using 
repetition, accent, call and response, 
and/or echo. 

 

• Develop rhythmic patterns including the 
note values and rests studied, using body 
percussion, and any available  
instrument or voice. 

• Develop sound pictures exploring conflict, 
using voice, found or made instruments, 
rhythm and melody to create a  
sound-track for the puppet performance 
and to introduce characters (considering 
dynamics, pitch, timbre and tempo). 
 

• Create basic hand and/or head puppets, 
using found or recycled materials, 
inspired by an African story (traditional 
or contemporary) 

• Perform a puppet play using dialogue, 
puppet movement and musical 
accompaniment.  Consider characters, 
relationships and structure (conflict and 
resolution). 
 
 

Appreciate and reflect on 

• Reflect on puppet performance and 
musical accompaniment using simple 
creative arts terminology. 

 

• Reflect on puppet performance and 
musical accompaniment using simple 
creative arts terminology. 
 

 

• Reflect on puppet performance and 
musical accompaniment using simple 
creative arts terminology. 

 

7-10 FORMAL ASSESSMENT TASK: 40 MARKS (*Visual Art OR Performing Arts*) 
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TERM 1                                                                                                                                                                                                VISUAL ART 
WEEKS GRADE 4 GRADE 5 GRADE 6 

1-4 

Visual Literacy 

• Observe and discuss visual stimuli in 
photographs and real objects to identify and 
name all art elements and contrast in images. 

• Observe and discuss visual stimuli in 
photographs, artworks and real objects to 
identify and name complementary colour 
and emphasis in images. 

• Observe and discuss visual stimuli in 
photographs, artworks and real objects to 
identify monochromatic colour and 
balance in images. 

Topic 1: Create in 2D  
family and friends 

Topic 1: Create in 2D 
images of self and others in local 

environment 

Topic 1: Create in 2D  
figures with animals 

• Explore art elements: secondary colour used 
in own images of self and others 

• Explore design principles: contrast used in 
own images of self and others 

• Consider art elements: use of 
complementary colour in own images of self 
and others in local environment. 

• Consider design principles: emphasis 
(focal point) used in own images of self and 
others in local environment. 

• Consider art elements: monochromatic 
colour used in own images of figures in an 
environment. 

• Consider design principles: balance used 
in own images of figures in an environment. 

 
 
 

 
 
 
 
 
 

5-8 

Topic 2: Create in 3D 
self and others 

Topic 2: Create in 3D 
 self and others in local environment 

Topic 2: Create in 3D  
figures with animals 

• Develop skills and techniques: earthenware 
clay or any other 3D medium. 

• Explore art elements: texture, shape/form used 
in own models of human figure. 

• Explore design principles: use and naming of 
contrast, e.g. in shapes and sizes of 
components of own model. 

• Explore spatial awareness: conscious use of 
space, e.g. front, back and sides of model to be 
completed. 

• Use tools appropriately. 

• Develop skills and techniques: 
earthenware clay or any other 3D medium. 

• Explore art elements: texture, shape/form 
used in own models of human figure. 

• Explore design principles: introduce 
emphasis in own models of human figure. 

• Explore spatial awareness: reinforce 
conscious awareness of working in space, 
e.g. front, back and sides of model to be 
completed. 

• Use tools appropriately. 

• Develop skills and techniques: 
earthenware clay or any other 3D medium. 

• Explore art elements: reinforce texture, 
shape/form in own models of human figure 
interacting with animal. 

• Explore design principles: introduce 
balance in own models of the human figure 
interacting with an animal. 

• Explore spatial awareness: reinforce 
conscious awareness of working in space, 
e.g. model to be viewed from front, back and 
sides, parts of model can extend into space. 

9-10 FORMAL ASSESSMENT TASK: 40 MARKS (*Visual Art OR Performing Arts*) 
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TERM 2                                                                                                                                                                                                VISUAL ART 
WEEKS GRADE 4 GRADE 5 GRADE 6 

1-4 Visual Literacy 

• Observe and discuss visual stimuli like 
photographs and real objects to identify and 
name all art elements, contrast and 
proportion in lettering and/or pattern-making. 

• Observe and discuss visual stimuli in 
photographs, artworks and real objects to 
identify and name all art elements and 
emphasis in lettering and/or pattern-making 
and African body adornment. 

• Observe and discuss visual stimuli in 
photographs, artworks and real objects to 
identify and name relevant art elements 
and balance in lettering and/or radiating 
pattern. 

Topic 1: Create in 2D 
creative lettering and/ 

or pattern-making 

Topic 1: Create in 2D  
creative lettering and/ or pattern-making 

Topic 1: Create in 2D 
creative lettering and/ or pattern-making 

• Explore art elements: line, shape, colour used 
in own lettering and/or pattern-making; drawing, 
cutting and sticking shapes in series. 

• Explore design principles: contrast used in 
own shapes and sizes of lettering and/or 
pattern. 

• Explore art elements: Use complementary 
colour in own lettering and/or pattern-
making as surface decoration. 

• Explore design principles: use emphasis 
in colours, shapes and sizes of lettering 
and/or pattern. 

• Explore art elements: relevant use of art 
elements in own images of radiating pattern. 

• Explore design principles: reinforce 
balance in colours, shapes and sizes of 
own examples of lettering and/or radiating 
patterns. 

 
 
 
 
 
 
 

5-8 

Topic 2: Create in 3D 
mobiles or stabiles 

Topic 2: Create in 3D 
African body 
adornment 

Topic 2: Create in 3D 
a relief mandala/ radiating pattern 

• Develop skills and techniques like pasting, 
cutting, wrapping, tying, and joining various 
recyclable materials. 

• Explore art elements: texture, shape/form used 
in own construction of mobile. 

• Explore design principles: introduce 
proportion, e.g. the size of one form in relation 
to another in construction of own mobile. 

• Develop spatial awareness: conscious use of 
space, e.g. front, back and sides of objects for 
mobile to be completed. 

 

• Develop skills and techniques like pasting, 
cutting, wrapping, tying, and joining various 
recyclable materials. 

• Explore art elements: use line, shape 
colour in own surface decoration of body 
adornment. 

• Explore design principles: use emphasis in 
own work, e.g. the visual focus of the body 
adornment 

• Develop spatial awareness: reinforce 
conscious awareness of working in space, 
e.g. sections of body adornment could 
extend into space. 

• Develop skills and techniques like pasting, 
cutting, wrapping, tying, and joining various 
recyclable materials. 

• Explore art elements: reinforce in own 
construction of relief mandala/radiating 
pattern. 

• Explore design principles: use balance in 
own construction of relief mandala/radiating 
pattern 

• Develop spatial awareness: use of shallow 
and deeper space in own relief construction, 
e.g. some areas extending further into 
space than others. 

9-10 FORMAL ASSESSMENT TASK: 40 MARKS (*Visual Art OR Performing Arts*) 
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TERM 3                                                                                                                                                                                                VISUAL ART 

WEEKS GRADE 4 GRADE 5 GRADE 6 

1-4 
 
 
 

Visual Literacy 

• Observe and discuss visual stimuli in 
photographs, artworks and real objects to 
identify and name all art elements, contrast 
and proportion in images of wild and domestic 
animals. 

• Observe and discuss visual stimuli in 
photographs, artworks and real objects to 
identify and name all art elements and 
emphasis in images of reptiles, insects, 
etc. 

• Observe and discuss visual stimuli in 
photographs, artworks and real objects to 
identify and name all art elements and 
balance in images relating to own practical 
work. 

Topic 2: Create in 2D 
wild or domestic animals and their environment 

Topic 2: Create in 2D 
reptiles, insects, etc.in their environment 

Topic 2: Create in 2D 
images of people and/ or objects 

 

• Explore art elements: use related colour in 
own images of wild or domestic animals 

• Explore design principles: reinforce use of 
contrast and proportion through own images 
of wild or domestic animals. 

• Explore art elements: reinforce relevant 
art elements through use in own images 
of reptiles, insects, etc. 

• Explore design principles: reinforce 
design principle emphasis through use in 
own images of reptiles, insects, etc. 

• Explore art elements: reinforce relevant art 
elements through use in own observed 
images of portraits, shells, shoes, etc. 

• Explore design principles: reinforce design 
principle emphasis through use in own 
observed images of portraits, shells, shoes, 
etc. 

 
 
 
 
 
 
 

5-8 

Topic 3: Create in 3D 
wild or domestic animals 

Topic 3: Create in 3D 
reptiles, insects, etc. 

Topic 3: Create in 3D 
modelling images 

• Develop skills and techniques: clay or any 
other 3D medium. 

• Consider art elements: texture, shape/form 
reinforced through own modelling of wild or 
domestic animals. 

• Consider design principles: reinforce 
conscious use and naming of contrast and 
proportion in own models of wild or domestic 
animals. 

• Develop spatial awareness: reinforce 
conscious awareness of working in space, e.g. 
model to be viewed from front, back and sides. 

• Develop skills and techniques: clay or 
any other 3D medium. 

• Consider art elements: reinforce texture, 
shape/form through modelling own 
reptiles, insects, etc. 

• Consider design principles: reinforce 
emphasis through use in own models of 
reptiles, insects, etc. 

• Develop spatial awareness: reinforce 
conscious awareness of working in space, 
e.g. model to be viewed from front, back 
and sides, parts of model can extend into 
space. 

• Develop skills and techniques: clay or any 
other 3D medium. 

• Consider art elements: reinforce texture, 
shape/form through use in own observed 
models. 

• Consider design principles: reinforce 
balance through use in own observed models. 

• Develop spatial awareness: reinforce 
conscious awareness of working in deep and 
shallow space, e.g. model to be viewed from 
front, back and sides, parts of model can 
extend into space. 

9-10 FORMAL ASSESSMENT TASK: 40 MARKS (*Visual Art OR Performing Arts*) 
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TERM 4                                                                                                                                                                                                          VISUAL ART
  

WEEKS GRADE 4 GRADE 5 GRADE 6 

1-3 

Visual Literacy 

• Observe and discuss visual stimuli in 
photographs, artworks and real objects to 
identify and name art elements and 
examples of contrast and proportion found 
in the natural world. 

• Observe and discuss visual stimuli in 
photographs and real objects to identify and 
name art elements and examples of 
contrast and proportion found in images of 
things that fly (natural or mechanical). 

• Observe visual stimuli in photographs and 
real objects to identify and name relevant art 
elements and examples of design 
principles found in images of buildings and 
architecture. 

Topic 2: Create in 2D 
the natural world 

Topic 2: Create in 2D 
things that fly (natural or mechanical) 

Topic 2: Create in 2D 
buildings, architecture and the environment 

• Explore art elements: reinforce secondary 
and related colour in own images of the 
natural world, including tints and shades. 

• Explore design principles: reinforce use of 
contrast and proportion in own images of 
the natural world. 

• Explore art elements: overview of use of 
appropriate art elements found in own 
images of things that fly (natural or 
mechanical). 

• Explore design principles: reinforce 
emphasis in own images of things that fly 
(natural or mechanical). 

• Explore art elements: overview of developed 
use of all art elements found in own images 
of buildings, architecture and the 
environment. 

• Explore design principles: reinforce relevant 
design principles in own images of buildings, 
architecture and the environment. 

 
 
 
 
 
 
 
 
 
 

4-6 

Topic 3: Create in 3D 
a kite/dream catcher/ bird feeder 

Topic 3: Create in 3D 
things that fly 

 

Topic 3: Create in 3D 
relief, buildings, architecture and the 

environment 

• Apply skills and techniques like pasting, 
cutting, wrapping, tying, and joining various 
recyclable materials. 

• Consider art elements: texture, shape/form, 
colour reinforced through use in own 
construction. 

• Consider design principles: reinforce 
conscious use and naming of contrast and 
proportion in construction. 

• Develop spatial awareness: reinforce 
conscious awareness of extending parts of 
models into space 
 

• Apply skills and techniques like pasting, 
cutting, wrapping, tying, joining various 
recyclable materials 

• Consider art elements: reinforce texture, 
shape/form, colour reinforced through own 
construction of things that fly (natural or 
mechanical). 

• Consider design principles: reinforce 
contrast and proportion through use in own 
construction. 

• Develop spatial awareness: reinforce 
conscious awareness of working in space, 
e.g. model to be viewed from front, back and 
sides, parts of model can extend into space 

• Apply skills and techniques such as 
pasting, cutting, wrapping, tying, joining 
various recyclable materials 

• Consider art elements: reinforce relevant art 
elements through own construction of 
buildings and architecture. 

• Consider design principles: reinforce 
relevant design principles through use in own 
construction. 

• Develop spatial awareness: reinforce 
conscious awareness of working in deep and 
shallow space, e.g. model to be viewed from 
front, back and sides, parts of model can 
extend into space. 

7-10 FORMAL ASSESSMENT TASK: 40 MARKS (*Visual Art OR Performing Arts*) 
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ASSESSMENT 
 

In order to maintain a safe environment in Creative Arts, assessment needs to be gentle, 

constructive, supportive and encouraging. The most important purpose of assessment is to 

help learning. It should be part of the planning rather than an added-on after-thought. 

 

Types of assessment include the following: 

• baseline assessment at the beginning of each year to determine prior knowledge 

• diagnostic assessment when there is a weakness 

• formative, informal assessment to aid learning (assessment for learning) 

• formal assessment of what has been learnt (assessment of learning) 

 

Formative assessment occurs naturally as you work with the learners and the process, 

product, presentation and performance should all be taken into consideration.  

 

It is advised that informal formative assessment be used to guide and inform learning. 

It should be integrated with the learning and teaching process.   

The following are techniques suitable for informal formative assessment:  

observation, guiding question and answering sessions, class tests assessed by peers or the 

learner, oral discussions, oral reflection sessions, role plays, interviews, worksheets 

assessed by the learner/s or peers, educational games, etc. 

Formal assessment should occur after periods of significant learning. Avoid over-assessing. 

You do not have to assess every task or activity formally. 

 

The most important aim of Creative Arts at this level is that learners should engage fully in 

experiential learning, to develop creativity, expressiveness, communicating in different ways 

and enjoyment of the arts. There should be feedback from the teacher (brief, meaningful, 

constructive comments appearing in each learner’s report) for both Visual Art and 

Performing Arts at the end of a term. The teacher will observe learners’ participation and 

ability to respond to instructions, improvise with confidence, and communicate through visual 

or performance arts’ tools, work sensibly with others and be creative.  

 

Formal Assessment Requirements:  

 

• The Creative Arts Task (CAT) is administered twice a year for each stream (Visual and 

Performing Arts) in Grades 4 to 6. 

• A CAT assessment, either for Performing Arts OR for Visual Art should be held in each 

term.  

• Participation in each streams will be assessed informally through class observation in 

each term.  

• The two Visual Art CATs will add up to a total of 80 marks and similarly, the two 

Performing Arts CATs will add up to a total of 80 marks. The marks obtained give a total 

mark out of 160 for the CAT at the end of each year.  
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• Visual Art CATs can take the form of any creative task from the term, which takes a 

minimum of 3 periods to complete. 

• Performing Arts CATs can should address at least TWO of three art forms (Dance, 

Drama and Music). 

• In Creative Arts, formal assessment is done through practical assessment tasks, not 

written examinations. 

 

 

Creative Arts Assessment Plan: 

 

 

Term 1: CAT (Visual OR Performing Arts) 

 

40 marks 

 

 

Term 2: CAT (Performing OR Visual Art) 

 

40 marks 

 

 

Term 3: CAT (Visual OR Performing Arts) 

 

40 marks 

 

 

Term 4: CAT (Performing OR Visual Art) 

 

40 marks 

 

  

 

NOTE: By end-year, both streams should have been assessed for the second time, 

to indicate progression. 

 

 

TOTAL CREATIVE ARTS MARKS FOR THE YEAR: 

 

160 marks 
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CLASSROOM MANAGEMENT – GOLDEN RULES FOR TEACHING 

VISUAL ART  
 

• Never allow learners to COPY, TRACE and COLOUR-IN or use TEMPLATES. Do not 

draw on the blackboard and ask them to copy your work. They learn nothing by copying 

or tracing someone else’s (usually an adult’s) work and may begin to believe that their 

work is not good enough - or that only a certain way of drawing is acceptable. Let 

learners freely express themselves, experiment, take risks and explore the use of line, 

texture, colour, shapes and space in creating their own pictures. 

 

• Never draw an image as an example and let the learners copy what you have drawn 

(you will end up with 40 drawings that all look exactly like yours).  The learners will not 

have had the opportunity to express and explore their own creativity and will become 

reliant you. 

 

• Do not replace sheets of paper or allow a learner to tear up their work if they think they 

have made a “mess” or “mistake”. Encourage them to find a way of working with or 

changing what they think is a “mess” or a “mistake” into a “happy accident”. “Mess” and 

“mistakes” should be seen as part of the creative process and an opportunity to 

experiment, explore alternatives and find fresh solutions. 

 

• Never tear up, draw or write on, or throw away a learner’s work. 

 

• Be well prepared for your lesson and spend the first ten minutes explaining to the group 

what you want them to do and how to use the materials. Make sure that your learners 

feel safe and that the equipment is appropriate for the age group i.e. you would not let 

Grade R learners use craft knives. 

 

• Never work over learners’ art work or make “corrections” to the work. 

 

• Remember that it is the art PROCESS that is important i.e. what the learners learn, feel 

and experience while creating.  

 

• Allow learners to interact with one another, look at, share ideas and discuss their work. 

 

• It is important that learners feel good about their creation. This will be reflected in their 

work and also gives them a sense of achievement. Positive reinforcement is vital i.e. 

praise, appreciation, encouragement but it must always be honest. 

 

• Develop a cleaning up procedure which involves all learners in taking appropriate 

responsibility for tidying up. 

 

• Display work of all learners throughout the year in the classroom and establish a 

permanent exhibition space in the school foyer. Use learners’ work for school events, 

open days etc. 
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PERFORMING ARTS: SOME USEFUL TIPS FOR CLASSROOM 

MANAGEMENT 
 

These practical tips are specifically designed to ensure successful and enjoyable Performing 
Arts lessons and help teachers lay a solid foundation for discipline in the class.  
 

Keep your learners engaged  
Always find out what the interests are of the learners. Use this information to your advantage 
to adapt a future exercise, drama, dance or music game or activity, so your learners remain 
engaged in Performing Arts. These enquiries allow you to tailor ensemble performance 
topics to their interests. 
 
Know your learners well 
Make an effort to get to know your learners, ask what bands they are into, genres of music, 
films etc. Always keep professional boundaries very clear. Never try to win learners over by 
pretending to be their friend. You are their teacher. But good teachers care for their learners 
beyond the textbook and the classroom. 
 
Set clear guidelines and expectations 
Set your expectations in the very first lesson of a Performing Arts class, to avoid any 
confusion later on. Whether you print them to be pasted into the learners’ work books, write 
them on the board, or post them on a poster, make sure your learners are aware of your 
expectations in the classroom. This goes for performance and academic expectations, as 
well as discipline. 
 
Ensure everyone respect each other 
Every Performing Arts lesson you teach, at any level, should begin with an agreement that 
your learners firstly respect themselves, secondly respect other learners in the class and 
thirdly respect you as their teacher. In return assure them that you will respect them all by 
default each time they enter your classroom. This results in a warm atmosphere where less 
confident or able learners are more prepared to take risks in performance work before their 
peers. The importance of respect in the Performing Arts classroom cannot be emphasised 
enough. 
 
Utilise your space to its maximum potential 
Whether you are working in a classroom, a theatre or the hall, you need to prepare your 
space to define workspaces and reduce distractions. Make sure you eliminate places where 
learners can hide, and have designated theory and performance spaces. This will help keep 
your learners on task. 
 
Keep Ownership with your Learners 
When an in-class Performing Arts performance was fantastic, when your learners performed 
beyond their wildest dreams … always keep the ownership with them, not you. While it may 
be true that guided them in their class performance, always try to remind your learners that 
the wonderful product they created belongs to them. This is when they feel proud, but more 
importantly, realise what they are truly capable of in Performing Arts. Encouragement and 
positive feedback will always return far bigger dividends than you ever expected in 
a discipline such as Performing Arts. There is nothing more satisfying than a Performing Arts 
learner being rewarded with a mark beyond what they believed they were capable of.   
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GOLDEN RULES TO ENSURE PRODUCTIVE AND ENJOYABLE 

PERFORMING ARTS LESSONS 

 
• Ensure that every lessons starts with a war-up exercise and ends with a cool down activity. 

• Alternate noisy energetic activities with soothing quiet ones 

• When doing Dance, use some kind of accompaniment to help structure the experience 

• Respond to the ideas and feelings of the class 

• Allow giggling or laughing. It is an expression of either enjoyment, or embarrassment, or a 

release of tension. It is an emotional response - which is what this subject is all about - 

providing an opportunity for self-expression 

• Make your instructions clear and brief. Don't give too many instructions at once. By the time 

you've given the 3rd instruction, they have forgotten the first one 

• Create an atmosphere with your body, voice and music. Be well-prepared, adaptable, 

interested and enthusiastic 

• Never stand in one spot to teach. Move amongst the learners all the time and watch to see if 

they understand instructions or need encouragement 

• The way in which you present creative Performing Arts for the first time can affect the outcome 

of the whole programme and determine learners' attitude towards the subject 

• Start the class off with action rather than words to release tension, establish control, and set the 

atmosphere. With children begin with a large motor activity especially in winter when they need 

to warm up rapidly 

• Always finish the class on an encouraging, positive note 

• Finding a partner - structure it to avoid rejection. Always say "turn to the person closest to you" 

• Motivate through pleasure and accomplishment 

• Use your most important teaching tool, your voice with variety - speak loudly and rapidly 

sometimes and softly and slowly at other times 

• Reinforce the good and try to ignore the mistakes. All feedback should be constructive not 

destructive - avoid personal or sarcastic remarks at all times 

• Touch is an important part of teaching Performing Arts. Always make sure that your touch is 

inoffensive, gentle and non-aggressive. If a child is being disruptive, stand next to him/her with 

your hand gently on his/her shoulder as you talk to the class. This usually works wonders in 

quietening and steadying the disruptive child 

• Co-operation of the class teacher should be encouraged as far as possible so that subject 

material has relevance within the school curriculum  

• Share the goal of the session with the class 

 

(Adapted from Teaching Creative Dance: A Handbook by J. van Papendorp and S. 

Friedman. Kwela Books, Cape Town 1997) 
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GLOSSARY AND REFERENCE LIST 

 

GENERAL 

 

affirm, appreciate and acknowledge  responding positively to the cultural activities and productions of others by being interested enough to learn 

about  

appropriate audience behaviour 

 

acquiring the conventions of behaviour when watching or listening to a performance, such as when to clap, 

when to be silent, when to respond; there is no single set of conventions for this as they are culturally bound 

them, to show them respect and to encourage their right to support and attention 

artefact    something made by a person, a product of human art and workmanship 

culture       

 

includes the intellectual, spiritual, aesthetic, emotional, moral and material concerns of people. The learner will 

need to understand that culture relates to ways of living and to the making of meaning at specific times and in 

specific places. The learner will also have to realise that cultures have histories and contexts, that they change 

and that they influence and are influenced by other cultures 

design concepts use of space, shape, form and line, plot, construction, and compositional elements (e.g. structure, length, size), 

as well as contrasts, colour and other kinds of design that are used to contribute to the making of different art 

forms 

genre  kind or category of dance, music, drama or art 

heritage  traditions, memories, histories and experiences of communities that are inherited or passed on from one 

generation to another 
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human rights  the right of every person to fair and just treatment, and that all people have the right to live their lives to the 

fullest potential, as well as equal access to all social, economic, political and cultural processes in their country. 

The Constitution and the Bill of Rights contain South Africa’s understanding of what human rights are. 

literacies learned skills for interpreting appropriately, for example: 

• oral: understanding spoken stories, histories and experiences 

• aural: ability to interpret through listening to oral, musical and dramatic works 

• visual: proficiency in expressing opinions about, making, appreciating and interpreting visual art  works 

• spatial: able to interpret and use distance, height, depth and breadth 

• kinaesthetic: awareness of the meanings of movement and touch 

natural, found, recycled and 

manufactured resources 

objects that are owned, picked up, re-used or taken from nature, and that can be obtained from the learner’s 

environment, whether built or natural, and transformed in character when used in artworks 

 

 

DANCE 

 

alignment  the relationship of the skeleton to the line of gravity and to the base of support; the lining up of the knees over 

the middle toes 

articulation of the feet   the fluent and gradual use of the extremities or joints/hinges for expression and safety (e.g. placing the toes 

down first when landing from jumps and leaps, followed gradually by the heels and ending with the bending of 

the knees; this is to prevent shocking the spine with flat-footed jolting movements) 

asymmetry  an element of design based upon the uneven balance of parts 

axial movement  movement around the axis of the body (the spine), anchored in one spot rather than travelling 
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call and response  one soloist or group performs, while the second soloist or group responds; also referred to as question and 

answer in dance improvisation 

choreography the art of creating dances 

contact improvisation  dancing in body contact with others, giving one’s weight to and supporting each other 

direction  the path of movement in space and the relationship of the body to space 

dynamics  expressive content and qualities of effort created through the interrelationships of space, time and force 

elements of design  the use of space, time and force to structure improvisations and compositions; see design concepts in the 

‘general’ section of this glossary 

elevation  propulsion of the body into the air, away from the floor, as in a leap, hop or jump 

force   the energy, impulse, momentum, weight, and intensity of movement or phrase 

fusion  a style of dance derived from mixing stylistic features of more than one dance form 

general space   space shared with others 

improvisation  movement that is created spontaneously in response to stimuli and with an element of chance 

isolation  moving body parts separately 

lateral limbs crossing the midline 

level  height in reference to the ground, usually referring to the position of the body 

locomotor movement  movement from place to place 

midline  imaginary line that runs through the centre of the body from top to bottom 

motif  dominant idea in artistic composition 

movement quality   identifying attributes created by the pleasing use of energy, flow, precision and dynamics 

musicality  attention and sensitivity to the musical elements of dance while creating and performing 

personal space the ‘space bubble’ that one occupies 

phrase  a brief sequence of related movements that have a sense of rhythmic completion 
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polyrhythms  simultaneous use of several markedly different rhythm sounds in different parts 

relaxed  minimal tension in the joints and muscles 

released use of joints  freedom in the joints to allow maximum movement range 

ritual  a known and repeated ceremony, or a practice routine 

rhythm  organisation or structure of music or movement in relation to time 

social dancing  dance that occurs at social gatherings, night clubs, disco dances and parties 

style  a distinctive manner of moving; a characteristic way in which a dance is created or performed that identifies it 

as the dance of a particular performer, period, choreographer or culture 

sustained movement  continuous, smooth movement 

symmetry  an element of design based on the equal balance of parts; both halves of a design are identical 

tempo  speed, such as fast or slow 

traditional  dances and dance forms that have arisen out of the traditions of people 

warm-up  movements and exercises designed to raise the core body temperature and bring the mind into focus 

 

 

DRAMA 

 

articulation   the act or process of speaking or singing words with clarity 

choral verse   poetry spoken in unison by a group, using unity of action and harmony of pitch 

conventions  practices commonly accepted as part of behaviour by audience and actors, such as clapping or setting a scene 

dramatic elements   all the features that make dramatic meaning (e.g. situations, roles, relationships, dramatic tension, focus, time, 

language, movement, mood, symbols) 

docu-drama   a dramatic representation of a real-life situation or topic 

documentary  report based upon an actual event or an investigation into real situations; usually done in film or on television 
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exaggeration  making something larger than life, unrealistic or unnatural 

freeze 

 

(i) as an instruction - a signal for participants to stop talking and moving, and to remain in position until given a 

signal to resume action 

(ii) as a technique - usually used to begin or end a scene; can show the passage of time or to link pieces or 

scenes together 

focus  framing of the action through concentration and maintenance of the dramatic tension, and achieved through, 

for example, eye contact, props, use of space, language 

front-of-house  

 

the auditorium or entrance to the place where spectators are; the place where tickets and programmes are 

sold; sometimes refers to the lights located here 

improvisation  

 

spontaneous making up of the play as it is performed, sometimes after a short period of preparation; these 

versions can be built upon, repeated and polished 

intonation  

 

melodic rise and fall of the vocal pitch when speaking a phrase or sentence; known as inflection when referring 

to a word or syllable 

musical  a light romantic play or film having dialogue interspersed with songs and dances 

pace  the speed or rate at which an actor speaks; the rate at which the action of a drama unfolds 

pitch  how high or low the voice sounds 

projection  throwing the voice forward to reach the listeners; transmitting and maintaining the role 

resonance   the amplification of the voice 

role   the character or part assumed by the actor 

role-play  (noun) acting out a usually authentic situation, without a script or drama 

scenario   outline of a plot or story to be developed by the performers 

skit   short scene, usually of humorous nature 

snippet  short exchange of dialogue, usually for two people 
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tension  the force that drives the drama; created by the task, relationships, surprises and the mystery that occur during 

the drama; most easily generated through conflict 

tempo   the management of time in a broad sense, related in drama to the kind of action and the mood 

timing  precise use of time in building dramatic tension and in creating comic effects 

tone  quality of voice; is affected by resonance; related to the emotions being felt by the actor 

verbal dynamics  combination of movement and sound to convey the meaning and emotional quality of words 
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MUSIC 

 

accelerando  accelerating; indicates a gradual quickening of speed of the music 

aerophone   a genre of wind instruments in African music (e.g. Dinaka and Tshikona single note flutes); wind-sounders (e.g. 

flutelike, lip-blown, reed-blown) 

articulation  in singing or playing an instrument, the clear and distinct rendering of tones, comparable to enunciation in 

speech 

base slap  hitting the rim of a drum with the fingers 

blues  a type of folksong originating among African-Americans 

brass   the trumpet, horn and related instruments when they form part of an orchestra or wind band 

canon  strict imitation, or a composition where imitation plays the main part 

chordophone  African string instruments like the lyre and kora 

common time  regular time, 4/4 

crotchet  a quarter of a semibreve 

dynamics  words, abbreviations and signs used to indicate relative loudness and softness of sound 

ideophones  one-tone musical instruments (self-sounders) that combine in one element the properties of vibrator and 

resonator: 

(i) struck together - cymbals, clappers, castanets 

(ii) struck - bells, gongs, woodblocks, chimes, xylophones, metallophones 

(iii) stamped on - pits slit drums 

(iv) stamped against the ground - sticks, tubes, gourds 

(v) shaken - rattles, jingles 



 

Creative Arts Grade 4-6    Multi-Grade Annual Teaching Plan  Page 31 

 
 

(vi) scraped - notched sticks, shells 

(vii) plucked – jew’s harp/mbira, music box 

(viii) rubbed or friction - musical glasses 

free-Kiba  

 

a free and modern form of the classical music of the Bapedi called Kiba. It uses the classical drumming 

structure of Kiba called Kibo, Matikwane and Keedisho, to produce a typical textural blend of the Kiba 

drumming melorhythm. It complements the melorhythmic structures through the use of bass, guitar, piano, jazz 

drums and contemporary vocal harmonic structures, but maintains free-time vocal structure. 

jazz  

 

a kind of music of African-American origin, characterised by syncopated rhythms and improvisation and a 

variety of harmonic idioms and instrumental techniques 

kwaito  

 

a South African popular township music characterised by repetitive and short lyrical verse, using rap vocal 

techniques, poetry, and chorus chants 

kwasa-kwasa  West African popular song-dance music 

membranophone  a family of drums using a hide to create resonating sound 

mouth drumming  

 

a melorhythmic sound-drum-singing; a form of onomatopoeia; a structural device used to climax a rousing 

musical situation; a device used to create exhilarating vocal effects 

muffle  hitting the drum head with a cupped palm open slap - hitting the drum head with an open palm 

pentatonic scale  a scale of 5 notes reaching the octave on the sixth 

percussion instrument   

 

instruments which produce sound when one hits a stretched membrane or a piece of metal, wood or other 

material in any shape or form (e.g. drum, cymbal) 

pitch  

 

highness or lowness of sound; a high or low pitch is one of the features of a note; the pitch of a note rises as its 

frequency is increased 

pitch-based  harmony instrument - any musical instrument that can produce a recognisable pitch 

polyphony  music composed of relatively independent parts 
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polyrhythm  

 

simultaneous use of strongly-contrasted rhythms in different parts of a musical composition; also called cross-

rhythm 

pop  a short form of ‘popular music’; trendy music of popular appeal, especially among young people 

reed  the speaking part of the instrument, often also forming the mouthpiece 

rhythm  the flow of accents and other t of expression that give life to a composition 

rounds  

 

a simple vocal form designed in two or three parts. In a three-part round, the complete melody breaks up into 

three equal parts that fit together harmonically; each voice enters as the previous voice begins the next line of 

music, and on reaching the end, immediately starts again. 

scale  

 

(i) an arrangement according to pitch of tones within an octave set in ascending or descending order 

(ii) the succession of sounds starting from a particular sound and ending on a particular sound ascending or 

descending following a particular pattern 

semibreve  the longest note now regularly in use 

textural blend  a harmonious sound created from a combination of phonic features of instruments with different tone colours 

timbre   characteristic quality of sound produced by a particular voice or instrument 

time signature  the two figures placed at the beginning of a stave (e.g. 4/4 or 3/8) 

tone  a single sound with definite pitch and duration and with a particular colour 

ululation   

 

a structural device; an aesthetic complement that climaxes rousing musical situations in various African 

cultures; used with vocalic lilting 

volume  loudness or softness of sound 

wind instrument  generally used to refer to woodwind instruments (e.g. flute, clarinet) 
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VISUAL ART 

 

art elements  line, texture, colour, form, shape, tone 

collage  a composition made by assembling, pasting and gluing materials to a surface; can be combined with drawing 

and painting 

complementary colours  those opposite each other on the colour wheel (e.g. red and green, blue and orange, yellow and purple) 

composition  the art of combining the elements in a picture or other work of art into a satisfactory visual whole 

contour  a line drawing delineating the external characteristics or boundaries of a shape or form 

cool colours  blues, greens, purples 

design  an ordered, aesthetic arrangement of one or more elements of art 

format  the size and shape of the material, paper, or card on which artwork is going to be created 

inorganic   coming from the built or manufactured environment, usually geometric in shape or form and easily copied (e.g. 

circle, square, rectangle, pyramid, sphere) 

line   a mark made by a moving point 

medium  any material used for art expression (e.g. clay, paint, charcoal, wood, pencils, pastels) 

organic  usually derived from the natural environment and possessing unique features (e.g. puddle of water, sun, 

clouds, animal shapes, plant forms) 

positive and negative  definite forms or shapes in a composition or in unoccupied, empty spaces 

primary colours  - red, blue and yellow; all secondary and tertiary colours are derived from these 

secondary colour  violet, orange and green; derived from mixing equal quantities of two primary colours together (e.g. red + blue 

= violet, blue + yellow = green, red + yellow = orange) 

texture  the actual and/or visual feel of a surface; the representation of the tactile character of a given material 
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tertiary colours   red-violet, blue-violet, blue-green, yellow-green, red-orange, yellow-orange; derived from mixing unequal 

quantities of the three primary colours 

three-dimensional  has a rounded form (i.e. height, breadth and volume); free-standing or relief sculptures and pottery are 

examples of three-dimensional (3-D) media 

tone  the lightness or darkness of a colour 

two-dimensional  

 

on a flat surface (such as paper) that has length and breadth; drawing, painting and printmaking are examples 

of two-dimensional (2-D) media 

warm colours  reds, yellows, oranges 

 

 
 
 


